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Keith's challenge is one I'm struggling
with. Last week I visited a TA's class
(after a year on sabbatical) and was
reminded again of how many first-year
students, even in classes taught by
enthusiastic, vibrant instructors, look
like they're in dentists' offices
awaiting root canals or in minimum
security prison yards. I worry that
we're so concerned with changing them,
as Ed says, or of giving them what they
need whether or not they think they need
it, that we've squeezed the life out of
our pedagogy. (How often do we read in
our texts and hear coming out of our
mouths, "Writing is hard work!" and how
often does that phrase hold echoes of
Pilgrim on his Progress?) Tell me I'm
jaded and that I need to get a grip,
would you please?
 
Rich Bullock
 
Rhodes, Keith wrote:
>
> Can we also admit that, our goals in composition being profound,
> administrators still have much work to do in understanding how to reach
> them? It appears that much of our best "administration" as yet consists of
> very heavy doses of learning about what we are accomplishing and how we do
> it. This is clearly a field that is getting somewhere; there is clearly much
> farther to go. Under the circumstances, there is no alternative but to do
> "our work" if we really want to live up to our billing. We could even argue
> that "administration" is where the genuine theoretical work of composition
> gets done.
>
> Edward White wrote:
>
> [snip]
> >All but the very best lit teachers wind
> >up teaching ABOUT lit and the students are expected to learn how to talk
> >and write intelligently about lit, or lit periods, or lit theory. The top
> >rank of lit teachers do expect students to change somewhat as a result of
> >the experience, but this is rare. But most comp teachers expect students
> >to change as a result of the comp course; the learning goal is much more
> >profound than it is in a lit course.
> [snip]
> >On Fri, 29 Jan 1999, Bill Condon wrote:
> [snip]
> > >How is it, I
> > >wonder, that when the same people teach literature (advanced GAs, senior
> > >part-timers, or temporary full-time), they fully expect to go their own
> > >ways and do their own things? Hmmm.
> > >
> > > John Clark
> >
> > I' ve said it before, and John gives me the chance to say it again.
> [snip]
> > In Rhet/Comp, WE do OUR work.
> >
> > In other disciplines, *I* do MY work.
> >
> > Bill Condon
> > Director, WSU Writing Programs
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IMO, this has been one of the most interesting threads I've read in a long
time. This could be because I have recently volunteered for a more clearly
administrative role in our program. I thought long and hard about the
decision and was beginning to psych myself up about it. Then, I was asked to
take a much less demanding admin role and to continue teaching 3/3. At
first, I was disappointed. So I started to re-read some texts that had
ignited my feelings about teaching years ago. Thinking about this thread in
this context, I wanted to talk about these events and how they have afforded
me a retrieval of my strong interest in teaching. What I have come to
imagine as my current pedagogical occupation/project may speak to these
recent conversations. So, for what it's worth . . .
 
I've moved away from making overgeneralizations and oversimplifications
about "what writing is," particularly with regard to the notion of "hard
work." I express ideas about writing by using terms like "complex, dynamic,
nonlinear" to describe the processes (student) writers (will) engage. I am
trying to work from a Freireian position, in a space where students come to
figure out for themselves what "writing is" and what it may be (based upon
some notable theories and practices, which is, in part, what I hope to bring
to the table). But I am also working very hard to integrate notions of
pleasure and excitement with writing pedagogy--more and more of late, for
reasons too many to mention but aligned with what Rich describes when he
talks about students in classrooms he visits.
 
Rethinking pedagogy in ways that include notions of pleasure and excitement
means many things for how the classroom is conceptualized, teacher/student
roles, etc. (bell hooks talks so nicely about it in TEACHING TO TRANSGRESS).
And, I have come to think that by telling students that "writing is hard
work," up front, we sort of threaten them into positions of submission and
fear that are counterproductive w/regard to *any* efficacious pedagogy (Ira
Shor speaks about this in WHEN STUDENTS HAVE POWER: NEGOTIATING AUTHORITY IN
A CRITICAL PEDAGOGY), particularly one that invites them to generate ideas
about what writing is and can be.
 
In some of my class visits, I notice that some TAs are so careful to appear
authoritative and "in control" that they are unwilling to entertain any
notion of pleasure or to veer off course in any way. Maybe students *do* get
something from these classes in situations where teachers are not being
"observed." Maybe some TAs need to rethink authority, to better utilize the
"bond of identification" (I think that's Richard VanDeWeghe's term) they
share with their students (age, being students, learning, etc.) in order to
make the classroom less undesirable for students (for teachers?).
 
IMO, *students and teachers* need to figure out, together, "what they need."
And so, while adminstrative work is highly valuable work, I respectfully
disagree with Keith's suggestion that it represents the "genuine" work of
composition. In part, maybe--as administrators work diligently to articulate
the important work that we do in our classrooms, among other things--but not
in whole. But then, that may be an overgeneralization ;)
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Richard Bullock [mailto:richard.bullock@WRIGHT.EDU]
Sent: Monday, February 01, 1999 7:33 AM
To: WPA-L@ASUVM.INRE.ASU.EDU
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Keith's challenge is one I'm struggling
with. Last week I visited a TA's class
(after a year on sabbatical) and was
reminded again of how many first-year
students, even in classes taught by
enthusiastic, vibrant instructors, look
like they're in dentists' offices
awaiting root canals or in minimum
security prison yards. I worry that
we're so concerned with changing them,
as Ed says, or of giving them what they
need whether or not they think they need
it, that we've squeezed the life out of
our pedagogy. (How often do we read in
our texts and hear coming out of our
mouths, "Writing is hard work!" and how
often does that phrase hold echoes of
Pilgrim on his Progress?) Tell me I'm
jaded and that I need to get a grip,
would you please?
 
Rich Bullock
 
Rhodes, Keith wrote:
>
> Can we also admit that, our goals in composition being profound,
> administrators still have much work to do in understanding how to reach
> them? It appears that much of our best "administration" as yet consists of
> very heavy doses of learning about what we are accomplishing and how we do
> it. This is clearly a field that is getting somewhere; there is clearly
much
> farther to go. Under the circumstances, there is no alternative but to do
> "our work" if we really want to live up to our billing. We could even
argue
> that "administration" is where the genuine theoretical work of composition
> gets done.
>
> Edward White wrote:
>
> [snip]
> >All but the very best lit teachers wind
> >up teaching ABOUT lit and the students are expected to learn how to talk
> >and write intelligently about lit, or lit periods, or lit theory. The top
> >rank of lit teachers do expect students to change somewhat as a result of
> >the experience, but this is rare. But most comp teachers expect students
> >to change as a result of the comp course; the learning goal is much more
> >profound than it is in a lit course.
> [snip]
> >On Fri, 29 Jan 1999, Bill Condon wrote:
> [snip]
> > >How is it, I
> > >wonder, that when the same people teach literature (advanced GAs,
senior
> > >part-timers, or temporary full-time), they fully expect to go their own
> > >ways and do their own things? Hmmm.
> > >
> > > John Clark
> >
> > I' ve said it before, and John gives me the chance to say it again.
> [snip]
> > In Rhet/Comp, WE do OUR work.
> >
> > In other disciplines, *I* do MY work.
> >
> > Bill Condon
> > Director, WSU Writing Programs
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I missed the thread, Bonnie, but let me agree with you on two points (and i
don't know what Keith said):
 
Writing can be pleasure--I would almost say it should be, but I recognize the
many instances in which it is work.   But to "teach" our students that it is
necessarily (or even usually) hard work  seems strange.  Of course none of this
makes sense when one talks about "writing"--one talks about (as britton and
others have long said) writing something to someone for some purpose in some
situation (britton didn't mention the latter detail).
 
Administration--the real work of comp people?  Hmmmm.  It's all right and gives
a wonderful illusion of power, but . . .
let me rephrase that:  adminstration might be the real work; teaching writing is
the fun.
 
Irv
 
 
 
 
 
 
 
 
 
Bonnie Kyburz <kyburz@asu.edu> on 02/01/99 10:24:53 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: jaded?
 
 
 
 
 
 
 
 
 
IMO, this has been one of the most interesting threads I've read in a long
time. This could be because I have recently volunteered for a more clearly
administrative role in our program. I thought long and hard about the
decision and was beginning to psych myself up about it. Then, I was asked to
take a much less demanding admin role and to continue teaching 3/3. At
first, I was disappointed. So I started to re-read some texts that had
ignited my feelings about teaching years ago. Thinking about this thread in
this context, I wanted to talk about these events and how they have afforded
me a retrieval of my strong interest in teaching. What I have come to
imagine as my current pedagogical occupation/project may speak to these
recent conversations. So, for what it's worth . . .
 
I've moved away from making overgeneralizations and oversimplifications
about "what writing is," particularly with regard to the notion of "hard
work." I express ideas about writing by using terms like "complex, dynamic,
nonlinear" to describe the processes (student) writers (will) engage. I am
trying to work from a Freireian position, in a space where students come to
figure out for themselves what "writing is" and what it may be (based upon
some notable theories and practices, which is, in part, what I hope to bring
to the table). But I am also working very hard to integrate notions of
pleasure and excitement with writing pedagogy--more and more of late, for
reasons too many to mention but aligned with what Rich describes when he
talks about students in classrooms he visits.
 
Rethinking pedagogy in ways that include notions of pleasure and excitement
means many things for how the classroom is conceptualized, teacher/student
roles, etc. (bell hooks talks so nicely about it in TEACHING TO TRANSGRESS).
And, I have come to think that by telling students that "writing is hard
work," up front, we sort of threaten them into positions of submission and
fear that are counterproductive w/regard to *any* efficacious pedagogy (Ira
Shor speaks about this in WHEN STUDENTS HAVE POWER: NEGOTIATING AUTHORITY IN
A CRITICAL PEDAGOGY), particularly one that invites them to generate ideas
about what writing is and can be.
 
In some of my class visits, I notice that some TAs are so careful to appear
authoritative and "in control" that they are unwilling to entertain any
notion of pleasure or to veer off course in any way. Maybe students *do* get
something from these classes in situations where teachers are not being
"observed." Maybe some TAs need to rethink authority, to better utilize the
"bond of identification" (I think that's Richard VanDeWeghe's term) they
share with their students (age, being students, learning, etc.) in order to
make the classroom less undesirable for students (for teachers?).
 
IMO, *students and teachers* need to figure out, together, "what they need."
And so, while adminstrative work is highly valuable work, I respectfully
disagree with Keith's suggestion that it represents the "genuine" work of
composition. In part, maybe--as administrators work diligently to articulate
the important work that we do in our classrooms, among other things--but not
in whole. But then, that may be an overgeneralization ;)
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Richard Bullock [mailto:richard.bullock@WRIGHT.EDU]
Sent: Monday, February 01, 1999 7:33 AM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Director for Life!
 
 
Keith's challenge is one I'm struggling
with. Last week I visited a TA's class
(after a year on sabbatical) and was
reminded again of how many first-year
students, even in classes taught by
enthusiastic, vibrant instructors, look
like they're in dentists' offices
awaiting root canals or in minimum
security prison yards. I worry that
we're so concerned with changing them,
as Ed says, or of giving them what they
need whether or not they think they need
it, that we've squeezed the life out of
our pedagogy. (How often do we read in
our texts and hear coming out of our
mouths, "Writing is hard work!" and how
often does that phrase hold echoes of
Pilgrim on his Progress?) Tell me I'm
jaded and that I need to get a grip,
would you please?
 
Rich Bullock
 
Rhodes, Keith wrote:
>
> Can we also admit that, our goals in composition being profound,
> administrators still have much work to do in understanding how to reach
> them? It appears that much of our best "administration" as yet consists of
> very heavy doses of learning about what we are accomplishing and how we do
> it. This is clearly a field that is getting somewhere; there is clearly
much
> farther to go. Under the circumstances, there is no alternative but to do
> "our work" if we really want to live up to our billing. We could even
argue
> that "administration" is where the genuine theoretical work of composition
> gets done.
>
> Edward White wrote:
>
> [snip]
> >All but the very best lit teachers wind
> >up teaching ABOUT lit and the students are expected to learn how to talk
> >and write intelligently about lit, or lit periods, or lit theory. The top
> >rank of lit teachers do expect students to change somewhat as a result of
> >the experience, but this is rare. But most comp teachers expect students
> >to change as a result of the comp course; the learning goal is much more
> >profound than it is in a lit course.
> [snip]
> >On Fri, 29 Jan 1999, Bill Condon wrote:
> [snip]
> > >How is it, I
> > >wonder, that when the same people teach literature (advanced GAs,
senior
> > >part-timers, or temporary full-time), they fully expect to go their own
> > >ways and do their own things? Hmmm.
> > >
> > > John Clark
> >
> > I' ve said it before, and John gives me the chance to say it again.
> [snip]
> > In Rhet/Comp, WE do OUR work.
> >
> > In other disciplines, *I* do MY work.
> >
> > Bill Condon
> > Director, WSU Writing Programs
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bonnie kyburz wrote:
 
>IMO, *students and teachers* need to figure out, together, "what they
need."
>And so, while adminstrative work is highly valuable work, I respectfully
>disagree with Keith's suggestion that it represents the "genuine" work of
>composition. In part, maybe--as administrators work diligently to
articulate
>the important work that we do in our classrooms, among other things--but
not
>in whole. But then, that may be an overgeneralization ;)
 
Bonnie, I wrote that administration is the "genuine _theoretical_ work of
composition," an overgeneralization I'm at least willing to play with
standing behind. I can't see any reason why administration has to be at odds
with any of the other values to which you refer. You've struck a nerve by
citing some of the theorists to whom I still want to attend (Freire, hooks),
but at the generalizing level I find more theoretical value in WPA-L and its
citations than any comparable stack of regular composition journals and
their citation. I could go on, but it would get me in even more trouble.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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My apologies, Keith. When I began to respond, I was mostly thinking about
Rich's comments. As I looked over the whole post, your comment caught me
off-guard; I responded to it without really thinking carefully about what
you'd said. I was wrong.
 
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Rhodes, Keith [mailto:KRhodes@MAIL.NWMISSOURI.EDU]
Sent: Monday, February 01, 1999 10:09 AM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Director for Life! AND jaded?
 
 
bonnie kyburz wrote:
 
>IMO, *students and teachers* need to figure out, together, "what they
need."
>And so, while adminstrative work is highly valuable work, I respectfully
>disagree with Keith's suggestion that it represents the "genuine" work of
>composition. In part, maybe--as administrators work diligently to
articulate
>the important work that we do in our classrooms, among other things--but
not
>in whole. But then, that may be an overgeneralization ;)
 
Bonnie, I wrote that administration is the "genuine _theoretical_ work of
composition," an overgeneralization I'm at least willing to play with
standing behind. I can't see any reason why administration has to be at odds
with any of the other values to which you refer. You've struck a nerve by
citing some of the theorists to whom I still want to attend (Freire, hooks),
but at the generalizing level I find more theoretical value in WPA-L and its
citations than any comparable stack of regular composition journals and
their citation. I could go on, but it would get me in even more trouble.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Seminars indeed!  I've advised our chair to reword our catalogue for the
fall, indicating
that we will now offer germinars.  I know that this term is objectionable
to people in our medical school, and to those recently recovered from flu,
colds, infections, abscesses, warts, botulism, various illnesses ending in
rhea, is, opsis, and aine, but we have to consider the greater good.
Far from being a pretensious and arrogant  abuse of our educations, the
ability to take offense at etymologically remote senses of harmless terms
is in fact proof of our fitness to police the thought and
expression of the ignorant.
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Well, the "thread" was kind of circuitous, speaking to a number of topics
yet synthesized nicely. I was taken with the talk of "hard work," and,
unfortunately, Keith's comment jumped out at me and FORCED me to knee-jerk a
response without thinking carefully ;) I hope I've done my penance for that.
 
I have heard many teachers talk about writing as "hard work" BECAUSE of
difficult questions of purpose and audience. One of my old professors at
South Florida, John Clark (sadly, he's passed away) used to talk about how
"hard" it was to even get an IDEA. I *have* found it useful to discuss this
with students, especially when I hope to encourage them to write often, to
take a note if an idea comes to them late at night as they're drifting off
to sleep, 'cause who knows when another good idea may come along? Clark
studied humor and satire and he found ways of talking about such ideas
humorously (maybe it was more of his nature than any strategic pedagogical
tactic). I try to emulate him in this way, and it seems to be
effective--with regard to the concept of writing often AND in terms of
pleasure and excitement.
 
thanks,
 
bonnie kyburz
lecturer, comp/rhet
asu
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To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: jaded?
 
 
I missed the thread, Bonnie, but let me agree with you on two points (and i
don't know what Keith said):
 
Writing can be pleasure--I would almost say it should be, but I recognize
the
many instances in which it is work.   But to "teach" our students that it is
necessarily (or even usually) hard work  seems strange.  Of course none of
this
makes sense when one talks about "writing"--one talks about (as britton and
others have long said) writing something to someone for some purpose in some
situation (britton didn't mention the latter detail).
 
Administration--the real work of comp people?  Hmmmm.  It's all right and
gives
a wonderful illusion of power, but . . .
let me rephrase that:  adminstration might be the real work; teaching
writing is
the fun.
 
Irv
 
 
 
 
 
 
 
 
 
Bonnie Kyburz <kyburz@asu.edu> on 02/01/99 10:24:53 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: jaded?
 
 
 
 
 
 
 
 
 
IMO, this has been one of the most interesting threads I've read in a long
time. This could be because I have recently volunteered for a more clearly
administrative role in our program. I thought long and hard about the
decision and was beginning to psych myself up about it. Then, I was asked to
take a much less demanding admin role and to continue teaching 3/3. At
first, I was disappointed. So I started to re-read some texts that had
ignited my feelings about teaching years ago. Thinking about this thread in
this context, I wanted to talk about these events and how they have afforded
me a retrieval of my strong interest in teaching. What I have come to
imagine as my current pedagogical occupation/project may speak to these
recent conversations. So, for what it's worth . . .
 
I've moved away from making overgeneralizations and oversimplifications
about "what writing is," particularly with regard to the notion of "hard
work." I express ideas about writing by using terms like "complex, dynamic,
nonlinear" to describe the processes (student) writers (will) engage. I am
trying to work from a Freireian position, in a space where students come to
figure out for themselves what "writing is" and what it may be (based upon
some notable theories and practices, which is, in part, what I hope to bring
to the table). But I am also working very hard to integrate notions of
pleasure and excitement with writing pedagogy--more and more of late, for
reasons too many to mention but aligned with what Rich describes when he
talks about students in classrooms he visits.
 
Rethinking pedagogy in ways that include notions of pleasure and excitement
means many things for how the classroom is conceptualized, teacher/student
roles, etc. (bell hooks talks so nicely about it in TEACHING TO TRANSGRESS).
And, I have come to think that by telling students that "writing is hard
work," up front, we sort of threaten them into positions of submission and
fear that are counterproductive w/regard to *any* efficacious pedagogy (Ira
Shor speaks about this in WHEN STUDENTS HAVE POWER: NEGOTIATING AUTHORITY IN
A CRITICAL PEDAGOGY), particularly one that invites them to generate ideas
about what writing is and can be.
 
In some of my class visits, I notice that some TAs are so careful to appear
authoritative and "in control" that they are unwilling to entertain any
notion of pleasure or to veer off course in any way. Maybe students *do* get
something from these classes in situations where teachers are not being
"observed." Maybe some TAs need to rethink authority, to better utilize the
"bond of identification" (I think that's Richard VanDeWeghe's term) they
share with their students (age, being students, learning, etc.) in order to
make the classroom less undesirable for students (for teachers?).
 
IMO, *students and teachers* need to figure out, together, "what they need."
And so, while adminstrative work is highly valuable work, I respectfully
disagree with Keith's suggestion that it represents the "genuine" work of
composition. In part, maybe--as administrators work diligently to articulate
the important work that we do in our classrooms, among other things--but not
in whole. But then, that may be an overgeneralization ;)
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Richard Bullock [mailto:richard.bullock@WRIGHT.EDU]
Sent: Monday, February 01, 1999 7:33 AM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Director for Life!
 
 
Keith's challenge is one I'm struggling
with. Last week I visited a TA's class
(after a year on sabbatical) and was
reminded again of how many first-year
students, even in classes taught by
enthusiastic, vibrant instructors, look
like they're in dentists' offices
awaiting root canals or in minimum
security prison yards. I worry that
we're so concerned with changing them,
as Ed says, or of giving them what they
need whether or not they think they need
it, that we've squeezed the life out of
our pedagogy. (How often do we read in
our texts and hear coming out of our
mouths, "Writing is hard work!" and how
often does that phrase hold echoes of
Pilgrim on his Progress?) Tell me I'm
jaded and that I need to get a grip,
would you please?
 
Rich Bullock
 
Rhodes, Keith wrote:
>
> Can we also admit that, our goals in composition being profound,
> administrators still have much work to do in understanding how to reach
> them? It appears that much of our best "administration" as yet consists of
> very heavy doses of learning about what we are accomplishing and how we do
> it. This is clearly a field that is getting somewhere; there is clearly
much
> farther to go. Under the circumstances, there is no alternative but to do
> "our work" if we really want to live up to our billing. We could even
argue
> that "administration" is where the genuine theoretical work of composition
> gets done.
>
> Edward White wrote:
>
> [snip]
> >All but the very best lit teachers wind
> >up teaching ABOUT lit and the students are expected to learn how to talk
> >and write intelligently about lit, or lit periods, or lit theory. The top
> >rank of lit teachers do expect students to change somewhat as a result of
> >the experience, but this is rare. But most comp teachers expect students
> >to change as a result of the comp course; the learning goal is much more
> >profound than it is in a lit course.
> [snip]
> >On Fri, 29 Jan 1999, Bill Condon wrote:
> [snip]
> > >How is it, I
> > >wonder, that when the same people teach literature (advanced GAs,
senior
> > >part-timers, or temporary full-time), they fully expect to go their own
> > >ways and do their own things? Hmmm.
> > >
> > > John Clark
> >
> > I' ve said it before, and John gives me the chance to say it again.
> [snip]
> > In Rhet/Comp, WE do OUR work.
> >
> > In other disciplines, *I* do MY work.
> >
> > Bill Condon
> > Director, WSU Writing Programs
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I've been administering writing programs for all but the first two years of
my professional life. Much of that work involves the kind of administrative
activity that all bureaucrats perform -- work that I don't like, am not
particuarly good at, and now thankfully have lots of help to perform.
Perhaps I might sometimes seem jaded over this aspect of the work.
 
But the bureaucratic work has never seemed to me to be at the heart of what
I do as a WPA, even when I had no help doing it. We may be the only part of
the academy in which a significant portion of the teaching is done by
people who are not specifically trained in the matters they teach _before_
they are hired to teach them. (This is something that Joe Williams and I
have been pondering a lot lately, in connection with a book we are
writing.) Consequently, the heart of my WPA work has always seemed to me to
be teaching, leading, supervising, inspiring, scolding, supporting, and
otherwise helping those I hire to become teachers of writing who know what
they are doing and why. I can't imagine feeling jaded about that.
 
If there is work for WPA the organization to do in defining what
constitutes appropriate job conditions, my $00.02 is that we ought to
preserve a balance that weighs in favor the the latter over the former part
of the job.
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The problem I have with "germinars" is that etymologically it is biased
against males, since the root is akin to the Sanskrit "janman," which
means "birth."
 
How about "fertilizars"?
 
Rich Haswell
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This conversation has me wondering:  does anyone know how many two-year
colleges *have* recognized administrative positions in writing?  Here at
the College of Southern Idaho about twelve of us teach English courses,
probably 75% of which are first-year ones (including English 020).  We
teach a 5-5 load, and one of our professors has a one-course release (she
teaches 4-4) for running our writing center.  Who can comment on writing
administration at two-year colleges?
 
Thanks.
 
Kurt Bouman
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Ty Herrington, chair of the CCCC Caucus for Intellectual Property, recently
posted this message to the IP Caucus listserv (apologies to those of you
who receive multiple posts).  Given the tenor of recent WPA-L conversations
regarding institutional discourse, I thought the IP Caucus might be of
interest.
 
The IP Caucus usually accomplishes much in a short time (we meet in the
Weds. afternoon pre-conference workshop slot).  Last year's caucus had
"action tables" that focused on particular issues relevant to writing
instructors: fair use and coursepacks, the use of student work, faculty
work-for-hire, the ever-extending copyright provisions, the ever-shrinking
public domain, and the seemingly never-ending complications that arise with
legislation regarding electronic discourse.  This year's agenda promises to
be equally vital.
 
If you do not already have plans for Weds afternoon at the Cs, please
consider joining us.  Ty's invitation follows:
 
Libby
 
>Return-Path: <owner-cccc-ip@rhet.agri.umn.edu>
>Date: Mon, 1 Feb 1999 12:52:08 -0500
>To: cccc-ip@rhet.agri.umn.edu
>From: Ty Herrington <tyanna.herrington@lcc.gatech.edu>
>Subject: Intellectual Property Caucus
>Sender: owner-cccc-ip@rhet.agri.umn.edu
>
>We invite and encourage those of you who plan to attend the CCCC in Atlanta
>this March to join us for the Intellectual Property Caucus activities on
>Weds. March 24, from 1:30 to 5:00 pm.
>
>There is no charge for the session and we will provide refreshments.
>
>Our guest speaker for the Caucus is Professor Jay Bolter, Wesley Professor
>of New Media and Co-Director of the Center for New Media Research and
>Education in the School of Literature, Communication, and Culture at the
>Georgia Institute of Technology.
>
>Dr. Bolter's newest publication is his book, _Remediation:  Understanding
>New Media_(co-authored with Richard Grusin) and his list of publications
>includes _Turing's Man: Western Culture in the Computer Age_, _Writing
>Space: The Computer, Hypertext, and the History of Writing_ , and numerous
>articles on reading, writing, and visualization in computer environments.
>He has also developed Storyspace, a hypertextual computer program, in
>collaboration with author and educator Michael Joyce.
>
>The Intellectual Property Caucus is always lively and interesting.  We
>encourage you to play a role in affecting the potential impact of the
>continually changing intellectual property law on our teaching and research.
>
>
>_________________________
>TyAnna K.  Herrington
>Assistant Professor
>Georgia Institute of Technology
>School of Literature, Communication, and Culture
>Atlanta, Georgia  30332-0165
>404-894-6207
>tyanna.herrington@lcc.gatech.edu
>
````````````````````````````````````````
 
Libby Miles
College Writing Program
University of Rhode Island
 
lmiles@uri.edu
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TWIT  Alert ...TWIT Alert...
 
And how Mr. Calabrese will you know the ignorant?  Will they be wearing =
stars, triangles, half moons on their clothes.=20
Will they mumble arcania under their breath?  Or will they just disagree =
with your sense of cognitive diety?
 
Helmuts=20
 
>>> Joe Calabrese <calabj@UNR.EDU> 02/01/99 01:58PM >>>
Seminars indeed!  I've advised our chair to reword our catalogue for the
fall, indicating
that we will now offer germinars.  I know that this term is objectionable
to people in our medical school, and to those recently recovered from flu,
colds, infections, abscesses, warts, botulism, various illnesses ending in
rhea, is, opsis, and aine, but we have to consider the greater good.
Far from being a pretensious and arrogant  abuse of our educations, the
ability to take offense at etymologically remote senses of harmless terms
is in fact proof of our fitness to police the thought and
expression of the ignorant.
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In an earlier post, I referred to the term "bond of identification," which
involves relationships between TAs and their students. I thought I was
borrowing the term from Richard VanDeWeghe, but I think, instead, that it
was William Irmscher.
 
the problem with working in two different offices. my apologies.
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Richard Haswell [mailto:rhaswell@FALCON.TAMUCC.EDU]
Sent: Monday, February 01, 1999 5:16 AM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: brouhaha over niggardly
 
 
The problem I have with "germinars" is that etymologically it is biased
against males, since the root is akin to the Sanskrit "janman," which
means "birth."
 
How about "fertilizars"?
 
Rich Haswell
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Our provost is considering the possibility of testing the skills of rising
juniors in written communication, oral communication, and computer
technology as part of our assessment of general education. Would those of
you who have campus-wide tests of written communication skills please give
me some advice. How helpful (for students, for faculty, for the institution)
is the kind of information that you glean from these tests? Is there any
correlation between these tests and student performance on placement tests?
Are these gatekeeper tests? Or diagnostic? Or??? This seems to me a huge and
expensive undertaking, and I'd like to know if the benefits are worth the
cost.
 
Sharon Hamilton
Director of Campus Writing
LY 3131, IUPUI
Phone: 317-278-1846
FAX: 317-274-4016
e-mail: shamilto@iupui.edu
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Better add JOB DESCRIPTIONS to your list, Libby.  :-)
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Kurt,
 
Since I recently left the position to assume my current one, I know that
Norwalk Community-Technical College (Norwalk, CT) has the administrative
position of Writing Coordinator.  At least I'm assuming that it's still
administrative; I suppose they the college could have made it a faculty
position.
 
--
______________________________________________________________________
 
Joel Nydahl, Ph.D.                              PHONE:  (954) 475-6642
Chair, English Department                         FAX:  (954) 475-6646
Broward Community College
3501 Southwest Davie Road
Davie, Florida 33314                 E-MAIL:  jnydahl@broward.cc.fl.us
 
                               BIRD LIVES!
______________________________________________________________________
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At Del Mar College (2-year college) in Corpus Christi, TX, we have a Writin=
g Center Director with complete release time (5 and 5).  She supervises 7 f=
ull-time lab instructors and tutors, as well as a dozen or so part-time lab=
 assistants and student assistants.  We have a student population of about =
10,000 and offer up to 200 sections per semester of developmental comp, fre=
shman comp, and sophomore literature.  All students in our 2 developmental =
composition courses as well as those in first-semester freshman comp are re=
quired to attend a fifty-minute-per-week computer writing lab taught by a l=
ab instructor (all of whom have B.A. degrees and some of whom have M.A. deg=
rees).  In addition, we offer 160 half-hour tutorials per week.  The Writin=
g Center Director oversees all of this.  As Chair, I function in large part=
 as a Writing Programs Administrator (I have 90% release time for the year =
because the English Dept. is the largest department on campus with 30 full-=
time teachers, each with a 5 + 5 load and up to 25 part-time teachers, each=
 teaching 1 or 2 sections per semester).  As two-year colleges go, we  prob=
ably have pretty generous release times.
 
Cheryl K. Pfoff, Ph.D.
Chair, Dept. of English & Philosophy
Del Mar College
101Baldwin
Corpus Christi, TX  78404
Phone: (512) 698-1234
FAX: (512) 698-1974
cpfoff@delmar.edu
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Here at Montgomery College, a community college in Texas, we have the
following setup:  We have a writing specialist in our Extended Learning
Center who is paid as staff for about $25,000 a year.  For the first
time (For three years we worked hard at getting these positions) we have
two mentoring positions in the English Department to help run the
program of seven full-time and 30 odd part-time faculty.  These two
positions are part of a pilot project.  One position is to mentor
faculty in the use of technology.  The other position is to mentor
faculty in issues of pedagogy.  Since 74% of our classes are writing
classes, the most attention gets paid to writing theory and practice.
One of the reasons I am a member of this list serve is part of the
pedagogy job.  Each of the mentors gets two release times.  However, the
dean is already envisioning a time when both positions will receive one
release time.....
 
Nancy Reichert
Montgomery College
Conroe, TX
 
 
> This conversation has me wondering:  does anyone know how many
two-year
> colleges *have* recognized administrative positions in writing?  Here
at
> the College of Southern Idaho about twelve of us teach English
courses,
> probably 75% of which are first-year ones (including English 020).  We
> teach a 5-5 load, and one of our professors has a one-course release
(she
> teaches 4-4) for running our writing center.  Who can comment on
writing
> administration at two-year colleges?
>
> Thanks.
>
> Kurt Bouman
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Kurt,
     At our particular campus of Montgomery College (out in the
provinces), our new departtment chair gets 5 hours release time
(1+2/3 courses); but then he doubles as the WPA.  Our basic studies
coordinator doubles at the college-wide developmental studies coordinator
for which she gets release time.  I get 1.5 hours release time to do
testing which takes about 250 hours a semester, so the credit received
and the responsibility don't really match.  In addition, since we are
also 5-5, I have to do an overload to make contract every semester.
But we all love our work here, so we don't mind the indentured
servitude.  :-)
 
   Chet Pryor / Montgomery College / Germantown, Maryland
 
----------------------------------------------------------------------------
-
From: Kurt Bouman
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Two-Year Admin Positions?? (Was:  Director for Life)
Date: Monday, February 01, 1999 1:45PM
 
This conversation has me wondering:  does anyone know how many two-year
colleges *have* recognized administrative positions in writing?  Here at
the College of Southern Idaho about twelve of us teach English courses,
probably 75% of which are first-year ones (including English 020).  We
teach a 5-5 load, and one of our professors has a one-course release (she
teaches 4-4) for running our writing center.  Who can comment on writing
administration at two-year colleges?
 
Thanks.
 
Kurt Bouman
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A rising junior test was piloted two years ago in SD and was formally put
into place last year.  It was a nightmare pilot and the test will continue
to be a disaster for writing programs at all of South Dakota's
universities.  The test given to students comes from ACT and is used as a
barrier.  A panel made up of English Dept. Chairs and Writing Directors
opposed the test (with overwhelming support of English faculty at all
schools), challenged the test in a "norming" session, and worked via the
Board of Regents to stop the test from being implemented as a test of
written communication abilities.  None of this made a difference.
 
Now that this horrific measure is in place, the powers are moving to
implement exit testing.  I wish I had sage advice about how to prevent such
assessment from taking over.  If we had been more vigilant about doing our
own assessment and made those achievements better know, we may have been
able to prevent what happened.  But I am not convined that would have
prevented what happened.  The value-added, bang-for-the-buck,
student-as-a-product mentality is difficult to fight.
 
I have escaped by going to back to graduate school. ; )
 
Patty Ericsson
Michigan Technological University
 
 
At 02:17 PM 2/1/99 -0500, you wrote:
>Our provost is considering the possibility of testing the skills of rising
>juniors in written communication, oral communication, and computer
>technology as part of our assessment of general education. Would those of
>you who have campus-wide tests of written communication skills please give
>me some advice. How helpful (for students, for faculty, for the institution)
>is the kind of information that you glean from these tests? Is there any
>correlation between these tests and student performance on placement tests?
>Are these gatekeeper tests? Or diagnostic? Or??? This seems to me a huge and
>expensive undertaking, and I'd like to know if the benefits are worth the
>cost.
>
>Sharon Hamilton
>Director of Campus Writing
>LY 3131, IUPUI
>Phone: 317-278-1846
>FAX: 317-274-4016
>e-mail: shamilto@iupui.edu
>
>
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Washington State University has a rising-junior Writing Portfolio tied to
the General Education curriculum.  The portfolio serves as a mid-career
diagnostic of student writing.  All undergraduates must submit three papers
written for college level courses, and write two timed essays in one
two-hour session.  The main purpose is to assess students' writing before
they enroll in their upper-division writing intensive Writing-in-the-Major
courses.  Those students who demonstrate that they need additional writing
instruction based on their submissions are given it, and about 10% of the
students receive a "Pass with Distinction" rating recognizing them for
their strong writing abilities (the rest receive a rating of Pass).
 
At WSU, this assessment works to support writing instruction that goes on
across the disciplines.  It benefits students by requiring additional
coursework if they demostrate that they need it; it recognizes those
students with excellent writing abilities.  It also benefits faculty--they
serve as readers of the portfolios and it develops their abilities to
assess writing well.  The portfolio also requires that students have
writing to submit in the portfolios so faculty at the lower-division levels
across the disciplines are encouraged to assign writing (thus supporting
the Writing Across the Curriculum initiatives...)
 
I believe that the rising junior portfolio at WSU is worth the cost and the
undertaking.  This is not to say that the assessment at WSU is completely
in Never Never Land.  It has been a difficult road in establishing and
maintaining the portfolio, but all in all it is and I hope will continue to
be successful in promoting writing for all undergraduates at many levels.
(You may want to take a look at Susan Wyche's and Lisa Johnson-Shull's
recently published article called "The Butterfly Effect" about the
experience of establishing the portfolio at WSU published in a book of
essays edited by Carol Haviland.  The name of the book escapes me, but if
you're interested, I can find the citation.)
 
Diane
 
 
>Our provost is considering the possibility of testing the skills of rising
>juniors in written communication, oral communication, and computer
>technology as part of our assessment of general education. Would those of
>you who have campus-wide tests of written communication skills please give
>me some advice. How helpful (for students, for faculty, for the institution)
>is the kind of information that you glean from these tests? Is there any
>correlation between these tests and student performance on placement tests?
>Are these gatekeeper tests? Or diagnostic? Or??? This seems to me a huge and
>expensive undertaking, and I'd like to know if the benefits are worth the
>cost.
>
>Sharon Hamilton
>Director of Campus Writing
>LY 3131, IUPUI
>Phone: 317-278-1846
>FAX: 317-274-4016
>e-mail: shamilto@iupui.edu
 
Diane Kelly-Riley
Coordinator of Writing Assessment
Washington State University
Pullman, WA  99164-5046
phone: (509) 335-1323
fax: (509) 335-3212
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Here is an article that appeared in this Sunday's NY Times.  Aside from
the obvious flaws with regard to a machine scoring an essay, for me the
article raises some interesting issues.
 
The most important for me, because I'm in the midst of teaching a
composition theory class to aspiring t.a.'s, is this:
 
What are the goals of the FY writing course?  Exactly what discourse
community do we prepare the students for?  If success depends on
succeeding at the sort of writing tasks for which e-rater is calibrated,
how would that affect our teaching?  Also, while few of us, I would
guess, teach Montaigne or Addison or Johnson, don't we want something
approaching style and grace in our students' essays?  We probably don't
want any analogue of the five paragraph essay.  If we want our students
to read well, we probably wnat them to be able to cope with essays in
which the first sentence of each paragraph isn't the topic sentence as
well as with propositions that are implied rather than directly stated.
I would assume we want our students to write with style (whatever that
is) and to recognize and appreciate it when they see it.
 
Yet here are a set of standards which most of us would not place at the
center of our courses bit which will apparently be used to assess our
students' adequacy as writers.
 
I'm puzzled.
 
David Kann
Cal Poly, San Luis Obispo
=========================================================================
Date:         Mon, 1 Feb 1999 14:36:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed White <ewhite@CSUSB.EDU>
Subject:      Re: rising junior assessment
In-Reply-To:  <3.0.6.32.19990201163324.007aa100@mail.portup.com>
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Another example of White's law of assessment, which I won't bore you by
repeating.  I have become convinced that mid-career assessment is something
we should attend to very carefully.  It has been around a long time in
various forms at various places.  If we can control it, we can keep it out
of the clutches of ACT, ETS, and politicians with other agendas and make it
a constructive part of WAC and even a useful alternative to selective
admissions testing.  The WSU model is an ideal of sorts.  Under some
circumstances, it is the only way to rescue "standards" from manipulation
by outside politicians.  Of course, the time to work through the issue is
BEFORE the horrific measures get thrust upon you.
                                                  --Ed White
 
At 04:33 PM 2/1/99 -0500, you wrote:
>A rising junior test was piloted two years ago in SD and was formally put
>into place last year.  It was a nightmare pilot and the test will continue
>to be a disaster for writing programs at all of South Dakota's
>universities.  The test given to students comes from ACT and is used as a
>barrier.  A panel made up of English Dept. Chairs and Writing Directors
>opposed the test (with overwhelming support of English faculty at all
>schools), challenged the test in a "norming" session, and worked via the
>Board of Regents to stop the test from being implemented as a test of
>written communication abilities.  None of this made a difference.
>
>Now that this horrific measure is in place, the powers are moving to
>implement exit testing.  I wish I had sage advice about how to prevent such
>assessment from taking over.  If we had been more vigilant about doing our
>own assessment and made those achievements better know, we may have been
>able to prevent what happened.  But I am not convined that would have
>prevented what happened.  The value-added, bang-for-the-buck,
>student-as-a-product mentality is difficult to fight.
>
>I have escaped by going to back to graduate school. ; )
>
>Patty Ericsson
>Michigan Technological University
>
>
>At 02:17 PM 2/1/99 -0500, you wrote:
>>Our provost is considering the possibility of testing the skills of rising
>>juniors in written communication, oral communication, and computer
>>technology as part of our assessment of general education. Would those of
>>you who have campus-wide tests of written communication skills please give
>>me some advice. How helpful (for students, for faculty, for the institution)
>>is the kind of information that you glean from these tests? Is there any
>>correlation between these tests and student performance on placement tests?
>>Are these gatekeeper tests? Or diagnostic? Or??? This seems to me a huge and
>>expensive undertaking, and I'd like to know if the benefits are worth the
>>cost.
>>
>>Sharon Hamilton
>>Director of Campus Writing
>>LY 3131, IUPUI
>>Phone: 317-278-1846
>>FAX: 317-274-4016
>>e-mail: shamilto@iupui.edu
>>
>>
>
>
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I forgot the NY Times Article.
 
Sorry.
 
Here it is.
 
David Kann
 
 
Looking For the Tidy Mind, Alas
 
By JANNY SCOTT
 
 
 
So it has come to this.  The essay, the great literary art form that
Montaigne conceived and Virginia Woolf carried on, that the writer
Edward Hoagland likens to jazz or a butterfly's flight, has sunk to a
state where someone thinks it is a bright idea to ask a computer if an
essay is any good.
The new computer, which is called e-rater (sort of like In-Sink-Erator,
the company that makes machines to grind up kitchen garbage), will be
used along with a trained human to grade the two essay questions on the
Graduate Management Admission Test taken by 200,000 business school
applicants each year.
E-rater's interest is not exactly that of Addison and Steele or E. B.
White.  Humor is outside its jurisdiction, as are irony and surprise.
E-rater likes subordinate and complementary clauses and words like
"however" and "therefore" that some people think suggest a tidy mind.
'There was a time when essays were thought to be more than the sum of
their therefores.  They were distinguished by their originality, insight
and personal voice, by their graceful style, lack of affectation and
willingness to meander.  Instead of stomping toward a conclusion, many
never arrived.
A genuine essay is "the movement of a free mind at play," writes Cynthia
Ozick, the novelist and critic; it is "a stroll through someone's mazy
mind." The essayist, she says, is free "to hop from thought to thought,
to begin with the finish and finish with the middle, or to eschew
beginning and end and keep only a middle."
A century ago, Samuel Johnson and other great essayists were used as
models to teach theme writing in schools.  But in the factory of
freshman composition, the meaning of "essay" has eroded to a point where
it is almost equivalent to any old hunk of prose.  As a result, shortly
after Robert Atwan started editing his annual book series, "The Best
American Essays" (Houghton Mifflin), a dentist sent along an article on
root canal that he had published in a dental journal and said was the
best essay he had ever written.
The telltale signs of a bad essay are at least as familiar as the
virtues of the great ones.  There is the obligatory "thesis statement,"
Mr. Atwan says.  Then come three paragraphs of exposition, then a
concluding paragraph summarizing the preceding three, along with the
phrase "Thus we see that ..."
"Everybody has to forget the school essay before they can write," said
Ian Frazier, the writer.  "They have to forget 'not only but also'
constructions.  That's dead.  Nobody wants to read that, not even
teachers."
ENTER the e-rater.
The impulse behind e-rater was not, of course, doing Max Beerbohm one
better.  The idea was to cut costs, among other things.  Instead of two
people grading each essay, the Graduate Management Admission Council,
which administers the test, could have one trained human and one
machine.
And what a machine!  E-rater is "the most highly developed, holistic
electronic writing assessment application to date," said Frederic McHale
of the admission council.  It is a computer bulked up on a high-protein
diet of high-scoring answers to past admission-test essay questions.
Jill Burstein, a scientist at Educational Testing Service in Princeton,
N.J., who led the team that invented e-rater, says the computer looks
for what she called syntactic variety, such as different kinds of
clauses.  It also looks for words associated with organization of ideas,
such as "first," "second" and "third."
"It's not trained to score Montaigne," she said.  "It's not designed to
score creative writing and irony and metaphor and poems.  It's designed
for a specific purpose, to score the kinds of essays we see on
standardized tests."
It is impossible (therefore!) to say how Montaigne might have fared.  He
never did have to analyze the annual report of Olympic Foods or agree or
disagree with a statement like, "Nations should cooperate to develop
regulations that limit children's access to adult material on the
Internet."
Much business writing seems to aspire to little more than
lowest-common-denominator order and clarity.  And, with home computers
already editing for gender neutrality and pointing out when sentences
exceed 3l words, why not let e-rater be the enforcer of corporatese?
"For business letters, I think it's O.K.," Ms. Ozick conceded in an
interview.  "On the other hand, this is no way to teach somebody to
think.  If an essay represents thinking at its purest and most original,
this is a terrible template to put over the human mind."
Mr. Frazier, however, said he understands the impulse. Strangers keep
cranking out manuscripts on computers and shipping them off to him.  "It
would be great if one machine wrote it and another machine read it," he
said, "and we would all be free to go about our business."
=========================================================================
Date:         Mon, 1 Feb 1999 16:20:22 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      E-rater
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 02/01/99 15:41
 
I think we want our students to be able to write in a way that is suitable to
the task at hand, not in any specific style. They need range more than
anything else.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Bonnie Kyburz wrote:
 
>My apologies, Keith. When I began to respond, I was mostly thinking about
>Rich's comments. As I looked over the whole post, your comment caught me
>off-guard; I responded to it without really thinking carefully about what
>you'd said. I was wrong.
 
Actually, as you read it you were right. No apology needed. Besides, I liked
much what your post had to say about the work. I just didn't want to become
the subject of a thread whether administration is more important than
teaching.
 
Keith Rhodes
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Hi, Friends.  We're revising our undergraduate curriculum at UALR and are
looking for examples of introductory rhetoric courses for undergraduates
(Jrs and Srs majoring in Technical and Expository Writing).  If you have
examples, syllabi, etc.  Could you please send them to my private address?
I'd be happy to report back to list once I've complied this information.
 
THANKS!
 
Julia
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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Hi, Friends.  We're revising our undergraduate curriculum at UALR and are
looking for examples of introductory rhetoric courses for undergraduates
(Jrs and Srs majoring in Technical and Expository Writing).  If you have
example syllabi, etc.  Could you please send them to my private address?
I'd be happy to report back to the list once I've complied this information.
 
THANKS!
 
Julia
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
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Actually, I'd be interested in this, too. We're in a similar situation.
 
Dave Coogan
Dept. of Humanities
Illinois Institute of Technology
 
 
----------
>From: "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Subject: introductory rhetoric course
>Date: Mon, Feb 1, 1999, 7:03 PM
>
 
>Hi, Friends.  We're revising our undergraduate curriculum at UALR and are
>looking for examples of introductory rhetoric courses for undergraduates
>(Jrs and Srs majoring in Technical and Expository Writing).  If you have
>example syllabi, etc.  Could you please send them to my private address?
>I'd be happy to report back to the list once I've complied this information.
>
>THANKS!
>
>Julia
>******************************
>Julia Ferganchick-Neufang
>Department of Rhetoric and Writing
>University of Arkansas at Little Rock
>2801 S. University Ave.
>Little Rock, AR  72204
>(501)569-3316
>Fax: (501) 569-8279
>jfneufang@ualr.edu
>
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I just replied to Julia off-list, but since others seem interested, I'l
post my message to her here as well.
 
I taught a course called Contemporary Rhetoric, but it was really an
introduction to rhetoric course.  I put most of it online, and it's still
at my DSU site. The course was originally designed by Tim McGee.   The URL
is http://www.dsu.edu/~ericssop/contrhet/
There you will find the syllabus, week-by-week assignments and other
supporting materials.
 
Patty Ericsson
Michigan Technological University
 
 
At 06:09 PM 2/1/99 -0500, you wrote:
>Actually, I'd be interested in this, too. We're in a similar situation.
>
>Dave Coogan
>Dept. of Humanities
>Illinois Institute of Technology
>
>
>----------
>>From: "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
>>To: WPA-L@ASUVM.INRE.ASU.EDU
>>Subject: introductory rhetoric course
>>Date: Mon, Feb 1, 1999, 7:03 PM
>>
>
>>Hi, Friends.  We're revising our undergraduate curriculum at UALR and are
>>looking for examples of introductory rhetoric courses for undergraduates
>>(Jrs and Srs majoring in Technical and Expository Writing).  If you have
>>example syllabi, etc.  Could you please send them to my private address?
>>I'd be happy to report back to the list once I've complied this information.
>>
>>THANKS!
>>
>>Julia
>>******************************
>>Julia Ferganchick-Neufang
>>Department of Rhetoric and Writing
>>University of Arkansas at Little Rock
>>2801 S. University Ave.
>>Little Rock, AR  72204
>>(501)569-3316
>>Fax: (501) 569-8279
>>jfneufang@ualr.edu
>>
>
>
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In a message dated 2/1/99 3:46:02 PM Pacific Standard Time,
boum9534@UIDAHO.EDU writes:
 
<<  Who can comment on writing
 administration at two-year colleges? >>
 
Hi Kurt:
 
At Bristol Community College, we do not have a writing program administrator
as yet (I continue to argue the need for the position).  I serve as Director
of our Writing Center and as a member of our English department.  I am
released from three courses--around here, that's pretty darned good.
 
Howard Tinberg
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We are also reviewing our program, and I am interested in this info as well.
 
Dr. Arlie R. Peck
Coordinator of English                        Email: apeck@urgrgcc.edu
University of Rio Grande                     Fax: 1-740-245-7432
Rio Grande, OH 45674                       Voice: 1-740-245-7421
 
 
 
>From: "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Subject: introductory rhetoric course
>Date: Mon, Feb 1, 1999, 7:03 PM
>
 
>Hi, Friends.  We're revising our undergraduate curriculum at UALR and are
>looking for examples of introductory rhetoric courses for undergraduates
>(Jrs and Srs majoring in Technical and Expository Writing).  If you have
>example syllabi, etc.  Could you please send them to my private address?
>I'd be happy to report back to the list once I've complied this information.
>
>THANKS!
>
>Julia
>******************************
>Julia Ferganchick-Neufang
>Department of Rhetoric and Writing
>University of Arkansas at Little Rock
>2801 S. University Ave.
>Little Rock, AR  72204
>(501)569-3316
>Fax: (501) 569-8279
>jfneufang@ualr.edu
>
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kw==
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In a message dated 2/1/99 3:46:02 PM Pacific Standard Time,
boum9534@UIDAHO.EDU writes:
 
<<  Who can comment on writing
 administration at two-year colleges? >>
 
        Ours is an interesting juxtaposition of two-year and four-year =
institutions.  While the four-year institution (URG) is private, we have =
a contract with the state to provide a two-year "institution" (Rio =
Grande Community College) on our campus using all four-year faculty, =
facilities, etc.  Students pay community college rates for the first two =
years and then private university rates for the next two or so years.
        Now, to answer two questions posed earlier, let me note that we have =
eight FT English faculty teaching composition and six to eight PT =
faculty also teaching composition.  Some of both groups also teach =
literature, ESL, and other courses, such as Reading and Learning =
Strategies, Intro to Linguistics, Creative Writing, English Grammar, and =
History of the English Language.  The normal teaching load is 42 credit =
hours per year with the typical quarter load being four four-hour credit =
courses.  All but one FT faculty normally teach two or three writing =
courses each term
         As English Coordinator, I receive one four-hour course release each =
quarter to administer our placement program, FYC courses, and English =
major program including its sophomore and senior portfolios and serve on =
several campus committees to represent writing, reading, and literature =
interests!  Like others, I enjoy the challenges and rewards of both the =
classroom and the office.  Like others, I get frustrated with some of =
those challenges and the lack of appropriate resources to accomplish =
what needs to be done in both areas of responsibility. =20
        Incidentally, the course release only came two years ago, partially as =
a result of English faculty and other university faculty who =
consistently expressed the need for someone to do what seemed to be =
everyone's and thus noone's responsibility related to writing, reading, =
and literature, partly as a result of my having to undergo open-heart =
surgery--something likely caused, directly or indirectly, by the =
stresses and strains of doing all that seemed to be necessary to have a =
somewhat effective writing and reading program without administrative =
recognition, and partly as a result of an academic reorganization.
        Although our enrollment (1,950-2,000) is much smaller than many of =
those institutions whose WPA's have reported thus far, I am amazed at =
the strength and survival ability of those of you who face a much more =
demanding load and responsibility than I!  My first reaction is to =
applaud ( I wish I could send money!) and admire you, my second is to =
feel sorry for you, and my third is to wonder if the line "Lord, what =
fools these mortals be!" applies to you, me, and us.
 
Arlie
 
Dr. Arlie R. Peck
Coordinator of English                        Email: apeck@urgrgcc.edu
University of Rio Grande                     Fax: 1-740-245-7432
Rio Grande, OH 45674                       Voice: 1-740-245-7421
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AQAAAAMA/g8GAAAAHgABMAEAAAAhAAAAJ1dyaXRpbmcgUHJvZ3JhbSBBZG1pbmlzdHJhdGlvbicA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If they do a study of this test, they could find that it doesn't correlate
well with anything. Admins and even regents who refuse to listen to wisdom
have been know to swoon for critiques that have words like "regression" and
"kurtosis" in them. Even more likely and pointed, a qualitative study would
find cases of individual absurdity--excellent writers who have trouble with
the test. The task just isn't complex enough to measure what students know
by that point, nor is it well suited to let the best do their best.
 
But rough justice satisfies some folks. As long as it must be done, the
norming sessions need to be guided by the findings in Haswell's _Gaining
Ground in College Writing_, as adjusted to local practices. We can at least
asssess what students actually are likely to do.
 
Keith Rhodes
 
Original message:
--------------------------
Patricia Ericsson wrote:
 
A rising junior test was piloted two years ago in SD and was formally put
into place last year. It was a nightmare pilot and the test will continue
to be a disaster for writing programs at all of South Dakota's
universities. The test given to students comes from ACT and is used as a
barrier. A panel made up of English Dept. Chairs and Writing Directors
opposed the test (with overwhelming support of English faculty at all
schools), challenged the test in a "norming" session, and worked via the
Board of Regents to stop the test from being implemented as a test of
written communication abilities. None of this made a difference.
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Kurt, =09
At Chattanooga State we have 25 full-time English faculty with 5/5 loads =
(probably teaching about 70% Comp I & II and developmental courses) and =
approximately 90 adjuncts for an enrollment of about 9800 students.  We =
have a full-time Writing Center Director (a staff position), a =
Department Head with a three course reassignment each semester, and me =
(Coordinator of FY Writing) with a two course reassignment each =
semester.  Our biggest challenge is the large number of adjuncts that we =
employ. The challenges are all the reasons that have been discussed =
numerous times on the list.  One issue that hasn't come up very often, =
however, is physical location.  We have sites two hours away that I have =
little, if any, contact with on a consistent basis.  I rely on the fact =
that we have professional people teaching there, but unless a major =
brouhaha erupted, I wouldn't really know.  B/C of the wonderful advice =
of Doug and Sheryl this summer, I petitioned our Dean and VP to =
reorganize our writing program to give some other colleagues reassigned =
time for mentoring new adjuncts and faculty, course evaluation and =
development, and some duties that seem to fall through the cracks.  I =
have not received word on whether any of my "pleas" will be enacted, but =
the administration is fairly sympathetic to these needs, and if even 50% =
of my requests are granted, we will be a more efficient program. =20
 
A final plug for the organization, I encourage any person at a two-year =
college who is interested in WPAing, or just seems to be saddled with =
the duties, to beg, borrow, or steal (well no, not really) to attend the =
WPA Summer Seminar.  I garnered a lot of great ideas, met so many =
stellar people, and found it one of most useful professional activities =
I have engaged in.   =20
 
Matt Smith
Chattanooga State
-----Original Message-----
From:   Kurt Bouman [SMTP:boum9534@UIDAHO.EDU]
Sent:   Monday, February 01, 1999 1:45 PM
To:     WPA-L@ASUVM.INRE.ASU.EDU
Subject:        Two-Year Admin Positions?? (Was:  Director for Life)
 
This conversation has me wondering:  does anyone know how many two-year
colleges *have* recognized administrative positions in writing?  Here at
the College of Southern Idaho about twelve of us teach English courses,
probably 75% of which are first-year ones (including English 020).  We
teach a 5-5 load, and one of our professors has a one-course release =
(she
teaches 4-4) for running our writing center.  Who can comment on writing
administration at two-year colleges?
 
Thanks.
 
Kurt Bouman
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eJ8+Ig0NAQaQCAAEAAAAAAABAAEAAQeQBgAIAAAA5AQAAAAAAADoAAEIgAcAGAAAAElQTS5NaWNy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 
------ =_NextPart_000_01BE4E87.3AEB4040--
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <sjamar@LAW.HOWARD.EDU>
Subject:      Re: brouhaha over niggardly
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
Content-Transfer-Encoding: 7bit
 
well, if we're up to seminars-germinars-fertilizars, can "sh--s" be far behind?
 
Cheers,
Steve
 
 
> The problem I have with "germinars" is that etymologically it is biased
> against males, since the root is akin to the Sanskrit "janman," which
> means "birth."
>
> How about "fertilizars"?
>
> Rich Haswell
>
> ------------------------------
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      FW: call for proposals
MIME-version: 1.0
Content-type: text/plain
 
> -----Original Message-----
> From: MCamilleN@AOL.COM [SMTP:MCamilleN@AOL.COM]
> Sent: Tuesday, February 02, 1999 8:13 AM
> To:   Duane.Roen@asu.edu
> Subject:      call for proposals
>
> Duane, could you please forward this to the WPA listserv?  Thanks!
>
> *** CALL FOR CONFERENCE PROPOSALS (due Friday, Feb 26)*******
>
> 3rd Annual Western States Composition Conference
> October 22 & 23, 1999
> Arizona State University, Tempe, Arizona
>
> The Western States Rhetoric and Composition Conference was created to
> bring
> scholars and teachers in the Western region together to exchange current
> research in writing.  In keeping with the spirit of a small gathering, the
> conference will be held in a professional but relaxed atmosphere.  Its
> primary
> goal is to address theoretical and pedagogical issues through a variety of
> interdisciplinary perspectives.  Each year, the conference will focus on a
> particular theme.  We welcome proposals that address the following theme
> but
> also invite proposals that deal with other relevant topics and issues for
> our
> field.
>
> Call For Proposals
> Writing and Politics: Histories, Evolutions, and Revolutions
>
> Keynote speaker: Linda Brodkey, University of California - San Diego
>
> None of us lives without a history: Each of us is a narrative. We are
> always
> standing some place in our lives; there is always a tale of how we came to
> stand there, though few of us have marked carefully the dimensions of the
> place where we are or kept time with the tale of how we came to be there.
> --James W. Corder
> ...the overthrow of a political position (or, as far as that goes, any
> position or ideology) is only a capitulation to eventual recapitulation.
> --
> Victor J. Vitanza
>
> We invite proposals for presentations that grapple with historical
> accounts
> and interpretations, and/or theories and political perspectives on the
> study
> and teaching of written communication.  Of particular interest are
> presentations that encourage audience participation and discussion, and
> contribute to the theory, research or pedagogy of rhetoric and writing in
> the
> following areas:
>
>               Historiography
> Disciplinarity
>               Writing Instruction                             Writing
> Technologies
>               Literacies
> Multiculturalism
>               Epistemologies/Ideologies               Program
> Administration
>               Academic, Professional or Social Communities    Publishing
>
>
> Please Submit:
> - A cover page that includes the presentation title, speaker's name,
> preferred
> snail-mail address, e-mail address, academic affiliation, phone number,
> and a
> brief 25-50 word description of your presentation.  If accepted, abstracts
> will be published on the WSCC website.
> - 4 copies of a one page presentation proposal identified by title only
> identifying the format of the presentation as:
> -- a 20 minute paper (or a 90 minute panel limited to 3 speakers
> including time for discussion)
> -- a 90 minute round-table (focused discussion encouraging audience
> interaction)
> -- an alternative interactive presentation such as mini-workshop,
> demonstration, special interest discussion group, etc.
>
> Proposals must be postmarked by Friday, February 26, 1999.  Send to:
>       Peter Goggin, Department of English, Arizona State University, Box
> 870302, Tempe, AZ 85287-0302
>       For additional information, contact:
>               Peter Goggin- petergo@asu.edu  -  602-965-4518
>               Maureen Mathison- maureen.mathison@m.cc.utah.edu  -
> 801-581-5623
> Visit our website at http://www.public.asu.edu/~tiffany/wscc.html
>
> Please Post
>
> ---------------------------------------------------------------------
> Peter N. Goggin            Western States Composition Conference
> Department of English    http://www.public.asu.edu/~tiffany/wscc.html
> Arizona State University
> Box 870302               Homepage
> Tempe, AZ 85287-0302     http://www.public.asu.edu/~petergo
> Phone: (602)965-3168
> Fax: (602)965-3451
>
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Date:         Tue, 2 Feb 1999 11:33:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: rising junior assessment
In-Reply-To:  <WPA-L%99020206131403@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The "rising junior" test operates on the "crisis model" most of the time.
It isn't really designed to "measure" or "assess" anything--it's meant to
"catch" and maybe "remediate" people who don't write well (according to
somebody's criteria) when they get to be juniors.  So it's designed to
solve a problem after it's already happened--which is like closing the
barn door after the cow has already escaped.
 
The alternative, of course, is good WAC, which is designed to avoid the
problem of "the junior who can't write" before it happens.  But if you're
in the crisis-oriented test-'em-and-remediate-'em head, which appears to
be quick, clean, and cheap, you can't see the point of WAC, which is often
vast, messy (in a productive way, in my opinion), and expensive compared
to a test and a "make-up" class of some kind.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Rhodes, Keith" <KRhodes@MAIL.NWMISSOURI.EDU>
Subject:      Re: brouhaha over niggardly
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
 
What about "fecundars" for seminars?  The "a" would render ambiguous whether
the root was "fecund" or "fecundate." Ambiguity seems a prime value in the
area of invulnerably inoffensive language.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Date:         Tue, 2 Feb 1999 10:24:01 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Calabrese <calabj@UNR.EDU>
Subject:      Re: brouhaha over niggardly
In-Reply-To:  <36B70F14.D6560495@law.howard.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Steve, sh---s was never far behind:-)  Naturally I favor my own solution,
"germinars," :-), although Rich's Fertilizars seems, umm, rich in
possibilities :-).  I think I left out the emoticon cues in my original
suggestion and caused a touch of misunderstanding :-(   ;-) In any case, a
colleague told me yesterday that he would avoid "niggardly" in any
circumstances where resentment was likely, or merely possible. "I'll pick
my fights more carefully," he added (combatively). Censorship breeds that
kind of resentment. Speaking of those sem-fert-germ-inars, people who
cavil at single terms may be traumatized by courses featuring Native Son
or Up From Slavery or any such work.  But I wouldn't want to miss the
class discussions of those texts, not for all the cant canted in this
canting world.  :-)
 
Joe Calabrese
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Date:         Tue, 2 Feb 1999 10:32:14 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: FIPSE update
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
Clyde,  We met with a FIPSE officer last week who told us that the
cancellation of the Comprehensive Program this year was the result of
pure pork-barrel legislation.  The omnibus budget bill, that got passed
last (end of Oct) included tons of pork that legislators had pushed through.
The FIPSE folks originally thought the pork was going to be optional, but
learned that it was actually mandated by congress that they fund all of those
projects first.  Once they'd done that, there was no money left for the 1700
proposals (ours included).  Hence, the cancellation.  He assured us that
they would be sure this never happened again (ha ha).  This is what happens
when no one's minding the store!!!  Christine Hult
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Date:         Tue, 2 Feb 1999 11:30:32 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: Director, jaded, Portland
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B541003CE8CBC@mainex2.asu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
The discussion about responsibilities and appropriate training for WPA was
recognized and anticipated, in many respects, by (and I hate to once again
invoke it) the Portland Resolution, drafted in 1990 and adopted in 1992.
That resolution points out the desirability of training in everything from
accounting to personnel management, since all might be involved in program
administration.  The text of the Portland Resolution is on the WPA Website
at
 
http://www.cas.ilstu.edu/English/Hesse/portres.htm
 
 
Doug
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Date:         Tue, 2 Feb 1999 10:29:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: brouhaha over niggardly
In-Reply-To:  <36B70F14.D6560495@law.howard.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
This "ascending" thread of the conversation, though it may seem
"descending" to others, is an absolute hoot.  I'm so glad that we have
worked through this conversation so that now we can have fun, laugh, laugh
at ourselves, laugh at our language use.  I cannot wait to "use" the
seminars-germinars-fertilizars, sh--s thread.
 
At 09:43 AM 2/2/99 -0500, you wrote:
>well, if we're up to seminars-germinars-fertilizars, can "sh--s" be far
behind?
>
>Cheers,
>Steve
>
>
>> The problem I have with "germinars" is that etymologically it is biased
>> against males, since the root is akin to the Sanskrit "janman," which
>> means "birth."
>>
>> How about "fertilizars"?
>>
>> Rich Haswell
>>
>> ------------------------------
>
>Steven D. Jamar
>Professor of Law
>Director LRW Program
>Howard University School of Law
>2900 Van Ness Street NW
>Washington, DC  20008
>
>vox:  202-806-8017   fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>I hear and forget.  I see and remember.  I do and understand.
>
>Chinese proverb.
>
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Date:         Tue, 2 Feb 1999 11:27:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marguerite Helmers <helmers@UWOSH.EDU>
Subject:      WPA Journal query
In-Reply-To:  <3.0.1.32.19990131144200.006ef078@newton.spsu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hi there. I'm new to the journal editing business and I don't have all the
back issues.
 
I just received an inquriy from a Minnesota library; the librarian is
looking for an article (requested through interlibrary loan) and contacted
me.  I don't have the complete citation, but I'm wondering if someone can
fax me a copy of the following:
 
WPA Journal, volume 15.1-2, pages 51-54 on high schools.
 
My fax is (920) 424-1043.  Then, I'll have to send it to the person who
requested it.
 
Thanks!
 
mh
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
Great War Study Tour 1999 http://www.english.uwosh.edu/studyabroad/
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Date:         Tue, 2 Feb 1999 12:53:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: FIPSE update
In-Reply-To:  <01J79JTXMKHE9D7Q8O@cc.usu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Christine--Thanks for the FIPSE info.  Yes, I guess I assumed that the
porkers in Congress had found this little morsel in one corner of the
trough and gobbled it up.  Who knows what this means for the future of
FIPSE!
 
Do you have any details I might use to follow up on my own?  Name of the
FIPSE official you talked to, name or bill number of the legislation in
question, etc.?  I don't know, though, why I'm wasting time on this . . .
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Tue, 2 Feb 1999, Christine Hult wrote:
 
> Clyde,  We met with a FIPSE officer last week who told us that the
> cancellation of the Comprehensive Program this year was the result of
> pure pork-barrel legislation.  The omnibus budget bill, that got passed
> last (end of Oct) included tons of pork that legislators had pushed through.
> The FIPSE folks originally thought the pork was going to be optional, but
> learned that it was actually mandated by congress that they fund all of those
> projects first.  Once they'd done that, there was no money left for the 1700
> proposals (ours included).  Hence, the cancellation.  He assured us that
> they would be sure this never happened again (ha ha).  This is what happens
> when no one's minding the store!!!  Christine Hult
>
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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From:         Kristine Hansen <kh22@EMAIL.BYU.EDU>
Subject:      Re: WPA Journal query
In-Reply-To:  <3.0.1.32.19990202112757.006b498c@uwosh.edu>
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Content-transfer-encoding: 7BIT
 
Marguerite,
 
I have the requested article.  Did you already get it from someone
else?
 
 
_______________
Kristine Hansen
Associate Dean of General Education and Honors
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: WPA Journal query
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Someone (was it Doug?) was going to acquire and archive the entire run of
WPA, an invaluable service for us all.  What has happened to that project?
                                                --Ed White
 
On Tue, 2 Feb 1999, Marguerite Helmers wrote:
 
> Hi there. I'm new to the journal editing business and I don't have all the
> back issues.
>
> I just received an inquriy from a Minnesota library; the librarian is
> looking for an article (requested through interlibrary loan) and contacted
> me.  I don't have the complete citation, but I'm wondering if someone can
> fax me a copy of the following:
>
> WPA Journal, volume 15.1-2, pages 51-54 on high schools.
>
> My fax is (920) 424-1043.  Then, I'll have to send it to the person who
> requested it.
>
> Thanks!
>
> mh
> Marguerite Helmers
> Associate Professor of English
> Director of Composition
> University of Wisconsin Oshkosh
> 800 Algoma Blvd.
> Oshkosh, WI  54901
> (920) 424-7282, 424-2205
> http://www.english.uwosh.edu/helmers/
> Great War Study Tour 1999 http://www.english.uwosh.edu/studyabroad/
>
=========================================================================
Date:         Tue, 2 Feb 1999 10:23:03 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Not Jaded
In-Reply-To:  <v0300782db2db987b15e9@[128.143.77.61]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Greg, your "not administration" description includes most of what I have
always taken to BE administration: "Consequently, the heart of my WPA work
has always seemed to me to be teaching, leading, supervising, inspiring,
scolding, supporting, and otherwise helping those I hire to become
teachers of writing who know what they are doing and why. I can't imagine
feeling jaded about that."  --Ed White
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lynn Z. Bloom" <LBLOOM@UCONNVM.UCONN.EDU>
Subject:      Re: Not Jaded
In-Reply-To:  <Pine.GSO.3.96.990202102123.21605B-100000@mail.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
Ed and all--
Not only do I agree, I think that these things WPAs do combine teaching AND
scholarship in ways that are incumbent on us to inform our colleagues about
in promotion/tenure reviews.  There's a lot more to admiistration than
administration, as we on this list well know.  Lynn Bloom
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
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Content-Transfer-Encoding: 7bit
 
Duane, I've taken a careful look at  your call for submissions and see
now that my talk really isn't appropriate.  But I have something that
comes closer.  This is a hand-out that I use, or used to use, in a
course for first-year graduate TAs.  It deals with the problem of
response--how does a teacher respond to a piece of student writing.  In
particular, it deals with the problem as experienced by new writing
teachers, namely that they often can't think of much to say.
 
The hand-out includes a piece of student writing--an in-class essay
written the second day of class as a "diagnostic."  The teacher assigned
the writing with the purpose of using it to size up, generally, the
current writing ability of the students.
 
The hand-out also includes a list of six pairs of terms.  The pairs form
contrasts.  Each term locates a distinctive act of reading:  different
ways we go about reading, serving different purposes.  You might say
they describe different way we go about reading-to--reading to do this
or reading to do that.  The six pairs are:
 
comprehension / metadiscourse
explanation / understanding
grammatical / psychological
placement / diagnosis
judging / coaching
responding / just-reading
 
Some of these pairs are familiar (e.g., judging and coaching) and others
need explaining.  I can do that by expanding the handout a bit.
 
I was always surprised by the response to this session.  The graduate
students seemed genuinely grateful.  Some would come by months later and
ask for more copies.  I don't fully understand their reaction, since all
I seemed to be doing was identifying some very common and obvious things
that everybody does as a reader, off and on.  But the TAs looked upon
the session as a kind of open sesame.  I think years of academic
response to their own writing, and certain assumptions that they had
created about their own role as a teacher, had closed off some ordinary
and very human ways to respond to writing, ways that this simple list
opened up again.
 
The list also opened up a way to discuss the purposes and outcomes of
teacher response to student writing.
 
If you are interested, I can redo the hand-out and send it to you as an
attachment, which would preserve the formating.
 
Rich
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John M. Clark" <jclark2@BGNET.BGSU.EDU>
Subject:      Re: Not Jaded
In-Reply-To:  <990202.135438.EST.LBLOOM@UConnVM.UConn.Edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Lynn Bloom says that there's a lot more to administration than
administration; certainly, Lynn, Ed, Greg, Doug, et alii are attempting to
_define_ administration as something more specific than everything.  I took
Doug Hesse's advice and re-read the Portland Resolution, which attempts to
define the teaching, scholarship, and service WPAs do (and this is my only
criticism of this document) while at the same time at least implying that
the magic triumvirate of faculty assessment may not be seamlessly adaptable
to WPA assessment.  Isn't "service" the fly in the ointment?  The quote of
Greg's to which Ed White responded seemed at least partially to be
separating service--or some kinds of service--from the more teacherly,
advisory-type functions of the WPA.  To put it a different way, how about
those days when we spend _all_ our time listening to complaints,
reiterating and interpreting policies, handling record-keeping, meeting
with (often not-very-productive) committees, filing, stapling, and/or
whatever else it takes to make the program work?  My sense is that _no one_
can ever know, fully appreciate, or be prepared to undertake the
service-work load of the WPA until s/he has been there.  Even the most
mundane of such tasks (or the most stress-inducing, such as the complaints
of enraged students and their parents) can be very fulfilling and is
certainly necessary--not to mention requiring of capability and
dedication--but is it scholarship or teaching?  Nope.  How many "service"
hours per year equal how many scholarship or teaching hours in our merit or
promotion reviews?  Ahh. . . .to me that's the undefinable, or at least the
undefined.
 
                                                                John Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Ed said:
>Greg, your "not administration" description includes most of what I have
>always taken to BE administration: "Consequently, the heart of my WPA work
>has always seemed to me to be teaching, leading, supervising, inspiring,
>scolding, supporting, and otherwise helping those I hire to become
>teachers of writing who know what they are doing and why. I can't imagine
>feeling jaded about that."  --Ed White
 
 
Yes Ed, it is. I did not mean to suggest that this was "not
administration." It's just "not bureaucratic."
 
The leader is as much a part of the ad-ministering that a WPA does as is
the bureaucrat. Without it, all the bureaucratic chores we do look a bit
pointless.
 
And Lynn is I think right that this work is what grounds a claim that
WPA-ing, although not at all the same as traditional scholarship, deserves
a place at the same table. To the degree that we seem to be dominated by
the bureaucratic part of the job, however, our claims to sit at that same
table will deserve the chilly reception they too often receive. Deans know
in their hearts that what they themselves do most of the day is not
fungible with scholarship: not good news for the WPA whose work looks to
the Deans too much like what they do.
 
I wonder how many WPA jobs are being configured (by ourselves? by others?
by limits on resources?) in ways that the bureaucrat forces out the
leader/teacher. After all, the bureaucratic chores involve (along with all
the trivia) important matters such as wages and working conditions for
teachers, rights and responsibilities for students. And they always seem to
be pressing and due yesterday. Easy to let the leadership wait till
tomorrow.  And easy to get burned out and hope for deliverance.
 
Now that most institutions seem to recognize that they need a professional
WPA, I'd hate for those jobs to be defined so that the days of fielding
complaints and procuring staples outnumber the days of teaching, leading,
etc.
 
 
best
greg colomb
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John Clark's recent post plus his and David Schwalm's exchange last Friday
encourage me to revisit the "clinical Associate Professor" position that
we're trying to fill at UNLV.  Let me state at the outset that I agree
there are problems with making the position non-tenureable.  But I
think the intention of doing so was not so ignoble as it might appear.
 
The burden of administering a large writing program is at least equivalent
to that of a department chair, and perhaps of a Dean.  Yet at merit and
promotion time, the WPA is not considered with chairs and deans, but with
other faculty, whose triumphs are almost always measured by the number of
published articles and books.  The research required of a WPA who is
trying to improve the organization of the writing program carries little
weight in this pool of suppliants, even though the results of the research
shows up in very practical ways.
 
I think the intention of the new designation is to acknowledge this
anomaly by putting the WPA in a different pool, one whose members are
clearly not expected to publish because their administrative duties are so
overwhelming and complex.
 
On the other hand, most chairs and deans do have tenure track
appointments;
nor are they expected to remain in their present administrative slots
indefinitely.  Most will either move up in administration or return to a
faculty position.  This would be the best of both worlds for the WPA,
wouldn't it?  If we could then offer the WPA who is finishing her tour of
duty an automatic sabbatical (such as deans are given when they have
served at least three years) in order to do a little backing and filling
in the theoretical scholarship of the discipline, perhaps the job would
rise in stature rather than sink.  The key, of course, is not to make it a
"clinical" or "staff" position, but to make it a regular tenure-track
appointment while acknowledging the heavy burden
of administrative duties required and rewarding appropriately the
competent fulfillment of those duties.
 
Leon Coburn
UNLV
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At 11:08 PM 2/2/99 +0000, you wrote:
>Marguerite,
>
>I have the requested article.  Did you already get it from someone
>else?
 
Theresa Enos said she'd fax it.  Thanks!
 
mh
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
Great War Study Tour 1999 http://www.english.uwosh.edu/studyabroad/
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At 10:04 AM 2/2/99 -0800, you wrote:
>Someone (was it Doug?) was going to acquire and archive the entire run of
>WPA, an invaluable service for us all.  What has happened to that project?
>                                                --Ed White
 
I think that Miami of Ohio has a (nearly) complete archive. Dennis and I
are probably going down there in April to look through it all.
 
MH
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
Great War Study Tour 1999 http://www.english.uwosh.edu/studyabroad/
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Greg Colomb makes an[other] insightful response when he states that he'd
not like to see our days of fielding complaints and procuring staples
outnumber our leadership days. Isn't it true that, despite (as Greg also
says) most institutions now recognizing the importance of having a WPA,
the WPA still spends an inordinate, wearying amount of time educating that
institution to the importance of "leadership" work? As I typed "having a
WPA" in the previous lines, I flashed on "I want a Writing Program
Director," in that well-known sense of "I want someone to field the
complaints, to get the grant for a computer classroom (and see that it's
set up properly), to fill out all the forms for hundreds of sections, to
chair all our hiring committees, and so forth." Yes, my sense is that our
institutions now recognize the value of having a WPA, but _their_ value
and the value of/to our profession, as well as value to ourselves re
professional development, is not frequently (or sufficiently) _our_
value. My great fear is that leadership *does* get shunted to tomorrow,
next week, or next semester all too often, with bureaucracy (which
accretes faster than dust bunnies under the refrigerator) expanding to
occupy all the space we _used_ to think leadership and scholarship should
have in our lives. Please don't get me wrong, either: much or most of the
"bureaucracy" I (at least) do is important, better done by me than by
someone with less experience or knowledge, and neither demeaning nor
particularly jading. But enough of it still can get in the way of other,
equally important (but less valued by non-WPAs) professional duties.
 
                                                'Nuff said,
                                                        John Clark
 
On Tue, 2 Feb 1999, Greg Colomb wrote:
 
> Ed said:
> >Greg, your "not administration" description includes most of what I have
> >always taken to BE administration: "Consequently, the heart of my WPA work
> >has always seemed to me to be teaching, leading, supervising, inspiring,
> >scolding, supporting, and otherwise helping those I hire to become
> >teachers of writing who know what they are doing and why. I can't imagine
> >feeling jaded about that."  --Ed White
>
>
> Yes Ed, it is. I did not mean to suggest that this was "not
> administration." It's just "not bureaucratic."
>
> The leader is as much a part of the ad-ministering that a WPA does as is
> the bureaucrat. Without it, all the bureaucratic chores we do look a bit
> pointless.
>
> And Lynn is I think right that this work is what grounds a claim that
> WPA-ing, although not at all the same as traditional scholarship, deserves
> a place at the same table. To the degree that we seem to be dominated by
> the bureaucratic part of the job, however, our claims to sit at that same
> table will deserve the chilly reception they too often receive. Deans know
> in their hearts that what they themselves do most of the day is not
> fungible with scholarship: not good news for the WPA whose work looks to
> the Deans too much like what they do.
>
> I wonder how many WPA jobs are being configured (by ourselves? by others?
> by limits on resources?) in ways that the bureaucrat forces out the
> leader/teacher. After all, the bureaucratic chores involve (along with all
> the trivia) important matters such as wages and working conditions for
> teachers, rights and responsibilities for students. And they always seem to
> be pressing and due yesterday. Easy to let the leadership wait till
> tomorrow.  And easy to get burned out and hope for deliverance.
>
> Now that most institutions seem to recognize that they need a professional
> WPA, I'd hate for those jobs to be defined so that the days of fielding
> complaints and procuring staples outnumber the days of teaching, leading,
> etc.
>
>
> best
> greg colomb
>
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Hear, hear, Leon! Your creative idea is an example of what is called
"thinking outside the box." Imho, we need more of the same.   JMC
 
On Tue, 2 Feb 1999, WILLIAM COBURN wrote:
 
> John Clark's recent post plus his and David Schwalm's exchange last Friday
> encourage me to revisit the "clinical Associate Professor" position that
> we're trying to fill at UNLV.  Let me state at the outset that I agree
> there are problems with making the position non-tenureable.  But I
> think the intention of doing so was not so ignoble as it might appear.
>
> The burden of administering a large writing program is at least equivalent
> to that of a department chair, and perhaps of a Dean.  Yet at merit and
> promotion time, the WPA is not considered with chairs and deans, but with
> other faculty, whose triumphs are almost always measured by the number of
> published articles and books.  The research required of a WPA who is
> trying to improve the organization of the writing program carries little
> weight in this pool of suppliants, even though the results of the research
> shows up in very practical ways.
>
> I think the intention of the new designation is to acknowledge this
> anomaly by putting the WPA in a different pool, one whose members are
> clearly not expected to publish because their administrative duties are so
> overwhelming and complex.
>
> On the other hand, most chairs and deans do have tenure track
> appointments;
> nor are they expected to remain in their present administrative slots
> indefinitely.  Most will either move up in administration or return to a
> faculty position.  This would be the best of both worlds for the WPA,
> wouldn't it?  If we could then offer the WPA who is finishing her tour of
> duty an automatic sabbatical (such as deans are given when they have
> served at least three years) in order to do a little backing and filling
> in the theoretical scholarship of the discipline, perhaps the job would
> rise in stature rather than sink.  The key, of course, is not to make it a
> "clinical" or "staff" position, but to make it a regular tenure-track
> appointment while acknowledging the heavy burden
> of administrative duties required and rewarding appropriately the
> competent fulfillment of those duties.
>
> Leon Coburn
> UNLV
>
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At the 4Cs, Glenn Blalock, Karen Vaught-Alexander, and I are presenting a
panel, chaired by Ed White, on "Visible Outcomes: Putting the National
Outcomes Statement for First Year College Composition to Use Locally"
(Session M.14). Because of the 4Cs' timeline, this panel was proposed last
April. Since then, revealed on this list and the Outcomes Statement list,
it's clear that others have used the OS in different (and similar) ways
across the country. What we're now thinking is to make the presentation
less of a formal panel of three presenters and have anyone else who can
share their experiences/uses of the OS join us in a more informal manner.
In order to help us plan the outline for this session, we need to know how
many (if any) of people here have (a) used the OS in any manner on your
campus, (b) will be at the conference, and (c) could attend this session
(Saturday, 11:00-12:15). Let me know.
 
J.L. McClure <jmcclure@soli.inav.net>
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At 08:41 PM 2/2/99 -0600, you wrote:
>At the 4Cs, Glenn Blalock, Karen Vaught-Alexander, and I are presenting a
>panel, chaired by Ed White, on "Visible Outcomes: Putting the National
>Outcomes Statement for First Year College Composition to Use Locally"
>(Session M.14). Because of the 4Cs' timeline, this panel was proposed last
>April. Since then, revealed on this list and the Outcomes Statement list,
>it's clear that others have used the OS in different (and similar) ways
>across the country.
 
Does this mean that the Outcomes Statement will be ready to publish in the
WPA Journal sometime soon?  :-)
 
mh
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
Great War Study Tour 1999 http://www.english.uwosh.edu/studyabroad/
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At 09:08 PM 2/2/99 -0500, Leon wrote:
 
 If we could then offer the WPA who is finishing her tour of
> duty an automatic sabbatical (such as deans are given when they have
> served at least three years) in order to do a little backing and filling
> in the theoretical scholarship of the discipline, perhaps the job would
> rise in stature rather than sink.
 
This was my argument for taking a break from administration for awhile and
I think you've expressed the rationale for not being Director for Life
well, Leon. The nuts-and-bolts aspect of the position *can* (although
perhaps not always) prevent the WPA from integrating a wider view of the
profession into administrative work through professional development and
intelligent course development; thus, a break might be necessary to regroup.
 
mh
 
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
Great War Study Tour 1999 http://www.english.uwosh.edu/studyabroad/
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If I remember right, there were some problems finding a few of the very
early issues.  Be aware that Bill Smith, English dept, Western Washington
U, has a complete run of those early issues; perhaps the only surviving
copies of some.  --Ed White
 
On Tue, 2 Feb 1999, Marguerite Helmers wrote:
 
> At 10:04 AM 2/2/99 -0800, you wrote:
> >Someone (was it Doug?) was going to acquire and archive the entire run of
> >WPA, an invaluable service for us all.  What has happened to that project?
> >                                                --Ed White
>
> I think that Miami of Ohio has a (nearly) complete archive. Dennis and I
> are probably going down there in April to look through it all.
>
> MH
> Marguerite Helmers
> Associate Professor of English
> Director of Composition
> University of Wisconsin Oshkosh
> 800 Algoma Blvd.
> Oshkosh, WI  54901
> (920) 424-7282, 424-2205
> http://www.english.uwosh.edu/helmers/
> Great War Study Tour 1999 http://www.english.uwosh.edu/studyabroad/
>
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**oh yes. If it's not in your mailbox by the week's end, let me know!
 
kathleen yancey
 
 
At 09:23 PM 2/2/99 -0600, you wrote:
>At 08:41 PM 2/2/99 -0600, you wrote:
>>At the 4Cs, Glenn Blalock, Karen Vaught-Alexander, and I are presenting a
>>panel, chaired by Ed White, on "Visible Outcomes: Putting the National
>>Outcomes Statement for First Year College Composition to Use Locally"
>>(Session M.14). Because of the 4Cs' timeline, this panel was proposed last
>>April. Since then, revealed on this list and the Outcomes Statement list,
>>it's clear that others have used the OS in different (and similar) ways
>>across the country.
>
>Does this mean that the Outcomes Statement will be ready to publish in the
>WPA Journal sometime soon?  :-)
>
>mh
>Marguerite Helmers
>Associate Professor of English
>Director of Composition
>University of Wisconsin Oshkosh
>800 Algoma Blvd.
>Oshkosh, WI  54901
>(920) 424-7282, 424-2205
>http://www.english.uwosh.edu/helmers/
>Great War Study Tour 1999 http://www.english.uwosh.edu/studyabroad/
>
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Marguerite,
 
I shipped back issues of the journals to Dennis, so he probably has the one
you're looking for.  I've got a personal copy, otherwise.
 
Doug
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I hope this doesn't look like beating a dead thread, but anybody still
interested ought to take a look at John Leo's latest column in U.S. News
& World Report (Feb. 8).  He takes up the "niggardly" instance but then
recounts a long list of comparable instances.  A British  ambassador is
recalled because he said a Japanese ambassador was "a jolly good chap,"
a Chicago dentist is called before the city's human rights committee to
defend his advice to a patient (who turned out to be Jewish) that he
shouldn't be afraid "of chewing down on it," the Museum of Modern Art
gets picketed by Polish-Americans because they were featuring a Jackson
Pollock show, a Cincinnati art theatre manager is fired for showing "The
Gay Divorcee," a New York disk jockey is fired for playing a song whose
lyrics contain the phrase "as each day goes by" (if you have trouble
figuring that out, note that the pressure to get him fired came from the
Italian-American Alliance Against Hate, Discourtesy, and Ambiguous but
Perfectly Actionable Affronts).  These are only a few items from Leo's
list.
 
I note the serious consequences involved in these cases. So while I
agree with Theresa Enos that there is much that we ought to laugh at in
our language use (hence "fertilizars"), I guess we ought to take it
seriously, too.  As WPAs, shouldn't we be able to provide pretty clear
distinctions and guidelines, if not for the public at least for our
teachers and their writing students?--distinctions, for instance,
between the phrase "jewing down," which ought to be castigated because
it is historically derived from social discrimination and negative group
stereotyping, and the phrase "chewing down," which is not.
 
Rich Haswell
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And let's not forget the work that we do at the "edges" of our
programs/departments--keeping up with university discussions of areas that
have a direct impact on our courses, such as General Education, working
with other units on campus, such as my current project with our library
instruction faculty to develp a web-based tutorial on research skills.  Or
my involvement with Institutional Assessment in facilitating UCLA's
freshman survey last fall or in facititating participation in and
proctoring a pilot of an information techology certification exam at the
request, in part, of the College of Arts and Sciences--
 
Do these activities constitute service?  scholarship (even if not written
up and accepted into a journal)? teaching (though I am not in a classroom
what I do has the potential to affect the classrooms of the teachers in
my program)?
 
Ruth
 
On Tue, 2 Feb 1999, Edward White wrote:
 
> Greg, your "not administration" description includes most of what I have
> always taken to BE administration: "Consequently, the heart of my WPA work
> has always seemed to me to be teaching, leading, supervising, inspiring,
> scolding, supporting, and otherwise helping those I hire to become
> teachers of writing who know what they are doing and why. I can't imagine
> feeling jaded about that."  --Ed White
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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At 7:32 PM -0600 2/2/99, Marguerite Helmers wrote:
>At 10:04 AM 2/2/99 -0800, you wrote:
>>Someone (was it Doug?) was going to acquire and archive the entire run of
>>WPA, an invaluable service for us all.  What has happened to that project?
>>                                                --Ed White
>
 
Ed,
 
I aspired to archive issues older than 5 years on a Web Site and even
started this process two summers ago with the five-hour a week graduate
assistant that my department was able to offer me.  I found that scanning
in the old issues was an incredibly tedious process that I had no resources
(time or the money to buy time) to bring nearly to completion.  I'd wanted
to scan into an OCR format, not just a PDF or similar format.   The GA
scanned most of the issues in his alloted 40 hours, but when I looked at
the files at the end of the summer they were riddled with scanning errors.
I mean so badly riddled that I wondered if it were even worth the time to
correct--though there was no time anyway.  So there still remain about 95
megs of scanned articles on a hard drive.  I'm guessing the technology has
so improved that to do the project today would go much better.   In the
meantime, intellectual property issues have clouded this sufficiently that
I'd want to bring this back to the Executive Committee.
 
Doug
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I used the OS in my FYC courses and received some of the most impressive
portfolio analyses ever. Duane Roen drafted a sample portfolio assignment
which incorporated the OS; I modified it for my needs, and it seemed to work
out brilliantly.  You can write off-list, J.L., if you like, for more
detail.
 
If you think I can contribute usefully, I may be able to join your
discussion.
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: J.L. McClure [mailto:jmcclure@SOLI.INAV.NET]
Sent: Tuesday, February 02, 1999 7:41 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: 4Cs Outcomes Statement Presentation
 
 
At the 4Cs, Glenn Blalock, Karen Vaught-Alexander, and I are presenting a
panel, chaired by Ed White, on "Visible Outcomes: Putting the National
Outcomes Statement for First Year College Composition to Use Locally"
(Session M.14). Because of the 4Cs' timeline, this panel was proposed last
April. Since then, revealed on this list and the Outcomes Statement list,
it's clear that others have used the OS in different (and similar) ways
across the country. What we're now thinking is to make the presentation
less of a formal panel of three presenters and have anyone else who can
share their experiences/uses of the OS join us in a more informal manner.
In order to help us plan the outline for this session, we need to know how
many (if any) of people here have (a) used the OS in any manner on your
campus, (b) will be at the conference, and (c) could attend this session
(Saturday, 11:00-12:15). Let me know.
 
J.L. McClure <jmcclure@soli.inav.net>
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>
 
>Does this mean that the Outcomes Statement will be ready to publish in
the
 
>WPA Journal sometime soon?  :-)
 
>
 
 
Marguerite,
 
 
Seems to me that it should be pretty ready--if you can find who has the
definitive version.  At the Summer EC meeting in Tucson, we voted to
endorse the project, though not yet the statement. (Recall that this
project didn't begin as a WPA project but that rather its organizers
came to WPA for endorsement.)  The quoted minutes below show the
procedures we agreed on.  I guess as editor I'd be interested in having
whoever controls the draft of that statement contact me and make
arrangements for publication.  (And that's how I interpret your smiley
face!)
 
 
Doug
 
 
Quoted from Tuscon EC minutes:
 
 
<fontfamily><param>Times</param><bigger><bigger>"Kathi introduced the
history of the outcomes statement.  Request for
 
 endorsement from the WPA.  Discussion of how the printing would be
 
 phased and the extent of the executive committee endorsement.  Rick
offered different ways of sending in responses to the publication in
WPA.
 
 
David suggests that the wpa executive committee endorse the project
then put the statement in the WPA journal asking for response before
final endorsement.  Suggestion to change "Faculty can build" to
something like "Post firs-year  faculty . . .=D3"
 
 
Kathi:  moved "The executive board endorses the Outcomes Statement
project by the WPA ad hoc committee on first-year outcomes; this
endorsement includes continued work on the outcomes statement and
solicitation of responses to it though the WPA journal. These responses
will be considered by the ad hoc committee with appropriate amendments
made to the statement before it is presented to the WPA executive
committee for formal endorsement.
 
 
David seconded.  Vote unanimous--carried the motion."
 
 
 
 
 
</bigger></bigger></fontfamily>
Doug Hesse=20
 
President, Council of Writing Program Administrators (WPA)
 
 
Professor of English          /     Director of Graduate Studies  =20
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
http://www.cas.ilstu.edu/english/hesse/welcome.html=20
 
 
ISU Grad Program page:                                               =20
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html=20
 
WPA page:=20
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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These examples fall into two distinct categories: words said and/or
written and their effect on the listener/reader, and words *never*
said/written that yet have an effect on the listener/reader.  An
interesting social/legal dilemma.  I am [with a huge grin] recalling the
old SNL character played by Gilda Radner--Rosanna Rosanna Danna--who
would rail at the injustice of some phrase she'd read or heard, only to
be informed late in the rant that she'd misunderstood the actual words,
and thus the meaning and the intent.  "Oh," she'd inevitably respond.
"Never mind."
 
 
Richard Haswell wrote:
>
> I hope this doesn't look like beating a dead thread, but anybody still
> interested ought to take a look at John Leo's latest column in U.S. News
> & World Report (Feb. 8).  He takes up the "niggardly" instance but then
> recounts a long list of comparable instances.  A British  ambassador is
> recalled because he said a Japanese ambassador was "a jolly good chap,"
> a Chicago dentist is called before the city's human rights committee to
> defend his advice to a patient (who turned out to be Jewish) that he
> shouldn't be afraid "of chewing down on it," the Museum of Modern Art
> gets picketed by Polish-Americans because they were featuring a Jackson
> Pollock show, a Cincinnati art theatre manager is fired for showing "The
> Gay Divorcee," a New York disk jockey is fired for playing a song whose
> lyrics contain the phrase "as each day goes by" (if you have trouble
> figuring that out, note that the pressure to get him fired came from the
> Italian-American Alliance Against Hate, Discourtesy, and Ambiguous but
> Perfectly Actionable Affronts).  These are only a few items from Leo's
> list.
>
> I note the serious consequences involved in these cases. So while I
> agree with Theresa Enos that there is much that we ought to laugh at in
> our language use (hence "fertilizars"), I guess we ought to take it
> seriously, too.  As WPAs, shouldn't we be able to provide pretty clear
> distinctions and guidelines, if not for the public at least for our
> teachers and their writing students?--distinctions, for instance,
> between the phrase "jewing down," which ought to be castigated because
> it is historically derived from social discrimination and negative group
> stereotyping, and the phrase "chewing down," which is not.
>
> Rich Haswell
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Folks--
 
I know this is a list for present, past, and future WPA's, but I can't
help wonder if this thread doesn't go way beyond WPA issues.  I'm
wondering if this issue of "leadership" vs. "beauracracy" isn't at the
root of perceptual problems with *all* academic administration.  While
it's helpful to focus on our own issues, I think it's also helpful to be
able to understand that it's likely that department chairs, deans, and
provosts are probably facing the same dilemma.
 
Beyond all of this I wonder if part of what we're seeing is a function of
the kind of people who become WPAs.  Many of us see ourselves as
problem-solvers--folks who like a challenge. That means that early on we
don't mind so much to fix the "little problems" like solving staffing
problems or writing grants.  After we figure those out (either solving
them or discovering that institutional constraints won't let us solve
them), we want to move on to "bigger problems"--the leadership issues.
 
In retrospect (not doing "real" admin work for around 5 years). I think
all administration requires a combination of the two.  I do think John is
right.  Institutions seem to look at the little things, because they
*must* be done, and individual WPAs look at the leadership things.
 
I guess I really wonder if the issue isn't jaded/not-jaded but rather how
we change perceptions, especially traditional faculty perceptions, of
what good academic administration is.  None of us would be on this list
if we didn't understand that all of the work of WPAs is important.  Yes,
some seems more tiresome at times, some seems more personally rewarding.
Still, I think ultimately our frustration comes from the fact that we
don't feel we are apppropriately appreciated for what we really do.
 
Barry Maid
bmmaid@ualr.edu
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Well, as someone has kindly pointed out, John Leo's article is
tongue-in-cheek and the instances I took so seriously Leo made up.
Sigh.  And I tell the story about the time all the first-year comp
students at some midwest university were given "The Modest Proposal" to
respond to and three-fourths of them took it straight. . . .
 
Know any good books on how to make yourself a better reader?
 
Rich Haswell
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*****CALL FOR PROPOSALS (due February 26)*****
 
3rd Annual Western States Composition Conference
October 22 & 23, 1999
Arizona State University, Tempe, Arizona
 
The Western States Rhetoric and Composition Conference was created to bring
scholars and teachers in the Western region together to exchange current
research in writing.  In keeping with the spirit of a small gathering, the
conference will be held in a professional but relaxed atmosphere.  Its primary
goal is to address theoretical and pedagogical issues through a variety of
interdisciplinary perspectives.  Each year, the conference will focus on a
particular theme.  We welcome proposals that address the following theme but
also invite proposals that deal with other relevant topics and issues for our
field.
 
Call For Proposals
Writing and Politics: Histories, Evolutions, and Revolutions
 
Keynote speaker: Linda Brodkey, University of California - San Diego
 
None of us lives without a history: Each of us is a narrative. We are always
standing some place in our lives; there is always a tale of how we came to
stand there, though few of us have marked carefully the dimensions of the
place where we are or kept time with the tale of how we came to be there.
--James W. Corder
...the overthrow of a political position (or, as far as that goes, any
position or ideology) is only a capitulation to eventual recapitulation. --
Victor J. Vitanza
 
We invite proposals for presentations that grapple with historical accounts
and interpretations, and/or theories and political perspectives on the study
and teaching of written communication.  Of particular interest are
presentations that encourage audience participation and discussion, and
contribute to the theory, research or pedagogy of rhetoric and writing in the
following areas:
 
                Historiography                                  Disciplinarity
                Writing Instruction                             Writing Technologies
                Literacies                                              Multiculturalism
                Epistemologies/Ideologies               Program Administration
                Academic, Professional or Social Communities    Publishing
 
Please Submit:
- A cover page that includes the presentation title, speaker's name, preferred
snail-mail address, e-mail address, academic affiliation, phone number, and a
brief 25-50 word description of your presentation.  If accepted, abstracts
will be published on the WSCC website.
- 4 copies of a one page presentation proposal identified by title only
identifying the format of the presentation as:
-- a 20 minute paper (or a 90 minute panel limited to 3 speakers
including time for discussion)
-- a 90 minute round-table (focused discussion encouraging audience
interaction)
-- an alternative interactive presentation such as mini-workshop,
demonstration, special interest discussion group, etc.
 
Proposals must be postmarked by Friday, February 26, 1999.  Send to:
        Peter Goggin, Department of English, Arizona State University, Box
870302, Tempe, AZ 85287-0302
        For additional information, contact:
                Peter Goggin- petergo@asu.edu  -  602-965-4518
                Maureen Mathison- maureen.mathison@m.cc.utah.edu  -
801-581-5623
Visit our website at http://www.public.asu.edu/~tiffany/wscc.html
 
Please Post
 
---------------------------------------------------------------------
Peter N. Goggin            Western States Composition Conference
Department of English      http://www.public.asu.edu/~tiffany/wscc.html
Arizona State University
Box 870302                 Homepage
Tempe, AZ 85287-0302       http://www.public.asu.edu/~petergo
Phone: (602)965-3168
Fax: (602)965-3451
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Hello all.  I first posted this call in December, but it may have been
overlooked given the end-of-semester rush.  Proposals are still welcome.
Feel free to contact me off list if you have questions or ideas to discuss.
 
Thanks,
Eric
 
-- CALL FOR PROPOSALS --
Writing Across the Curriculum Section
The 41st Annual Convention of the Midwest Modern Language Association
November 4-6, 1999     Marriott City Center     Minneapolis, MN
 
Theme: Exploring the Tensions of WAC
By its very nature, Writing Across the Curriculum creates a variety of
curricular, pedagogical, and political tensions.  It can create
hierarchical tensions between faculty members and administration,
interpersonal tensions between colleagues within and across disciplines,
and even intrapersonal tensions between what a WAC director says about the
composing process versus what he or she actually does as a writer.  This
session will explore these and other such tensions surrounding WAC, how
they originate, how they evolve, and their short and long-term implications
for WAC programs.  Possible questions to consider include:
 
* What other tensions surround WAC?
 
* Are such forces necessarily negative or can they be positive,
life-sustaining influences for WAC programs?
 
* How might emerging programs best address these tensions?
 
* How do successful WAC programs transform potentially negative forces into
positive outcomes?
 
* And finally, how do tensions such as those mentioned above affect
day-to-day program matters such as funding, workshop participation, and
staffing of WAC/WID courses?
 
Proposals which address one or more such questions, expand upon the theme,
and/or challenge the ideas raised here are welcome.
 
 
Submission Guidelines
Send proposals of no more than one page to the address below.  (Electronic
submissions are encouraged.)  Please ensure that your proposal includes
your name, address, telephone number, and e-mail address.  The deadline for
submissions is April 2, 1999.
 
 
 
Eric V. Martin
Director of English and Writing Across the Curriculum
The University of Findlay
1000 North Main Street, Findlay, Ohio  45840
Voice: 419/424-4643  Email: martin_e@lucy.findlay.edu
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I just talked to Jacqui Joseph-Biddle, NCTE's Convention Director, about
the CCCC hotel situation. She confirmed that the two conference hotels,
the Hilton and the Sheraton, are full. She's working to find other
acceptable alternatives.
 
Key word there is 'acceptable.' She recommends folks be cautious when
looking for alternative hotels. Last year, for instance, someone posted on
the net a list of alternative hotels in Chicago, some of which caused
Chicago natives to gasp in horror. If you're not careful it's possible to
get yourself in a bad situation. Some places may *sound* reputable but
turn out to be flophouses, or worse.
 
Some folks are displeased with the rates of the hotels in  Atlanta.
Understandably. It's an issue that some are planning to ask the executive
committee to discuss & Jacqui says they plan to do just that at their
meeting in Atlanta. But she also wants people to be aware that there are
some trade-offs involved if the convention uses cheaper hotels: they are
usually smaller, offer fewer amenities, and have less meeting space, which
might mean a smaller program.
 
Site selection is something the executive committtee has been paying close
attention to of late, and hotel selection is, of course, one of the
biggest factors to consider. I'm sure the committee would be very
interested in hearing ideas for how to meet the needs of members--both in
terms of the size and cost of the convention.
 
 --Eric Crump, NCTE
mailto:eric@serv1.ncte.org
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>
>I aspired to archive issues older than 5 years on a Web Site and even
>started this process two summers ago with the five-hour a week graduate
>assistant that my department was able to offer me.
>
>Doug Hesse
 
I still think this is a great project.  It would be a wonderful resource for
the profession.
 
mh
Marguerite Helmers
Director of Composition
(920) 424-7282
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Doug,
 
If the Executive Board agreed again that this was a legal project, perhaps
the work of scanning and editing and proofreading could be distributed
around the country in various ways.  Some of us might be able to secure
support for assitants/assistance to work with one or two issues, or even a
volume.  Others might use an issue as a project in a technical editing or
professional writing class, as a "real-life" activity.  And I, for one,
would volunteer to scan and edit one number or more.
 
In other words, why don't we think about making the archive a reality over
time.  The WWW work would be the easiest part.
 
I'll be happy to help in any way I can.
 
> -----Original Message-----
> From: Writing Program Administration [mailto:WPA-L@ASUVM.INRE.ASU.EDU]On
> Behalf Of Doug Hesse
> Sent: Wednesday, February 03, 1999 9:05 AM
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: WPA Journal query
>
>
> At 7:32 PM -0600 2/2/99, Marguerite Helmers wrote:
> >At 10:04 AM 2/2/99 -0800, you wrote:
> >>Someone (was it Doug?) was going to acquire and archive the
> entire run of
> >>WPA, an invaluable service for us all.  What has happened to
> that project?
> >>                                                --Ed White
> >
>
> Ed,
>
> I aspired to archive issues older than 5 years on a Web Site and even
> started this process two summers ago with the five-hour a week graduate
> assistant that my department was able to offer me.  I found that scanning
> in the old issues was an incredibly tedious process that I had no
> resources
> (time or the money to buy time) to bring nearly to completion.  I'd wanted
> to scan into an OCR format, not just a PDF or similar format.   The GA
> scanned most of the issues in his alloted 40 hours, but when I looked at
> the files at the end of the summer they were riddled with scanning errors.
> I mean so badly riddled that I wondered if it were even worth the time to
> correct--though there was no time anyway.  So there still remain about 95
> megs of scanned articles on a hard drive.  I'm guessing the technology has
> so improved that to do the project today would go much better.   In the
> meantime, intellectual property issues have clouded this sufficiently that
> I'd want to bring this back to the Executive Committee.
>
> Doug
>
>
> Doug Hesse
> President, Council of Writing Program Administrators (WPA)
>
> Professor of English          /     Director of Graduate Studies
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
> http://www.cas.ilstu.edu/english/hesse/welcome.html
>
> ISU Grad Program page:
>  http://www.cas.ilstu.edu/english/html_sources/grad1.html
> WPA page:
> http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
>
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What I'm interested in here, esp. in the popular press coverage of this
event and this issue, is not so much the hair-splitting over what is or
isn't offensive, who should or should not be punished in this or that way,
but the USES to which various interest groups have put the event.  People
with a political ax to grind (I guess that's all of us, really) pounce on
issues like this as "evidence" of (for example) the death of English as we
know it, the power of the PC lobby, etc.  From what I've seen, the
so-called "anti-PC" people have made the most of this opportunity.  It has
been held up as an example of the ridiculous lengths to which liberals go
to sterilize language, etc. etc. etc.  Then they launch off from
"niggardly" into "police officer," "mail carrier," "flight attendant,"
"Ms.," and so on, painting PC language many of us might agree is good with
the same broad brush as PC language many of us (on this list) have trouble
with.
 
So from a rhetorical point of view, I've been reluctant to join the chorus
denouncing the punishment for the use of "niggardly," no matter how I feel
about it.  I don't want to give ammo to the self-styled anti-PC police to
do damage that I don't want done to other aspects of language.  Comments?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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 Re:  the finding of "acceptable" hotels, I have to share this story.  Years
ago (around 15 years?) I went to the C's in Minneapolis but didn't decide to
go until rather late.  I ended up at a hotel (can't remember the name) some
distance from the conference.  The first night I went to have a quick supper
by myself in the hotel restaurant but the host insisted that I have dinner
in my room.  It was very weird; he was very affable but wouldn't let me say
no.  After a $5 tip, the young man who brought my dinner to my room
explained that the hotel was in the process of becoming a "nice" (or
"acceptable") hotel after many years of renting by the hour.  When I left
the hotel to meet friends later that evening, I saw the former clientele in
great numbers.  It sort of amused me that the host was worried that someone
would think that I was a sex worker--but then maybe somewhere there's
somebody still lusting after his comp teacher of long ago.
        Donna D-O (who has her reservation in the conference hotel this year)
 
Eric Crump wrote:
>Key word there is 'acceptable.' She recommends folks be cautious when
>looking for alternative hotels.
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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The idea of using the archive collection and storage as a real life
project for a technical editing class appears to me a good one.  Students
often see writing they do for these classes as a mere exercise, and this
would be one way to show them how valuable the experience they are gaining
is. I would also be willing to help out with this in any way possible.
Jan McIntire-Strasburg
Director, CAI Lab
St. Louis University
 
On Wed, 3 Feb 1999, Glenn Blalock wrote:
 
> Doug,
>
> If the Executive Board agreed again that this was a legal project, perhaps
> the work of scanning and editing and proofreading could be distributed
> around the country in various ways.  Some of us might be able to secure
> support for assitants/assistance to work with one or two issues, or even a
> volume.  Others might use an issue as a project in a technical editing or
> professional writing class, as a "real-life" activity.  And I, for one,
> would volunteer to scan and edit one number or more.
>
> In other words, why don't we think about making the archive a reality over
> time.  The WWW work would be the easiest part.
>
> I'll be happy to help in any way I can.
>
> > -----Original Message-----
> > From: Writing Program Administration [mailto:WPA-L@ASUVM.INRE.ASU.EDU]On
> > Behalf Of Doug Hesse
> > Sent: Wednesday, February 03, 1999 9:05 AM
> > To: WPA-L@ASUVM.INRE.ASU.EDU
> > Subject: Re: WPA Journal query
> >
> >
> > At 7:32 PM -0600 2/2/99, Marguerite Helmers wrote:
> > >At 10:04 AM 2/2/99 -0800, you wrote:
> > >>Someone (was it Doug?) was going to acquire and archive the
> > entire run of
> > >>WPA, an invaluable service for us all.  What has happened to
> > that project?
> > >>                                                --Ed White
> > >
> >
> > Ed,
> >
> > I aspired to archive issues older than 5 years on a Web Site and even
> > started this process two summers ago with the five-hour a week graduate
> > assistant that my department was able to offer me.  I found that scanning
> > in the old issues was an incredibly tedious process that I had no
> > resources
> > (time or the money to buy time) to bring nearly to completion.  I'd wanted
> > to scan into an OCR format, not just a PDF or similar format.   The GA
> > scanned most of the issues in his alloted 40 hours, but when I looked at
> > the files at the end of the summer they were riddled with scanning errors.
> > I mean so badly riddled that I wondered if it were even worth the time to
> > correct--though there was no time anyway.  So there still remain about 95
> > megs of scanned articles on a hard drive.  I'm guessing the technology has
> > so improved that to do the project today would go much better.   In the
> > meantime, intellectual property issues have clouded this sufficiently that
> > I'd want to bring this back to the Executive Committee.
> >
> > Doug
> >
> >
> > Doug Hesse
> > President, Council of Writing Program Administrators (WPA)
> >
> > Professor of English          /     Director of Graduate Studies
> > Illinois State University     /    309-438-3667; fax 309-438-5414
> > Normal IL 61790-4240      /    ddhesse@ilstu.edu
> > http://www.cas.ilstu.edu/english/hesse/welcome.html
> >
> > ISU Grad Program page:
> >  http://www.cas.ilstu.edu/english/html_sources/grad1.html
> > WPA page:
> > http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
> >
>
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I'm not sure that all of us agree that it is in a publishable state.  Kathi has
a version that could be published but . . . well, I have reservations.
I might be the only one.
Irv
 
 
 
 
 
 
 
Doug Hesse <ddhesse@ILSTU.EDU> on 02/03/99 09:18:02 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: 4Cs Outcomes Statement Presentation
 
 
 
 
 
 
 
 
--0__=UkBuEtN7ConDMe65LU6r2MDSZL8WpFCurmPhnbFKswjeWUWWO1ymvZQg
Content-type: text/plain
Content-Disposition: inline
 
 
>
>Does this mean that the Outcomes Statement will be ready to publish in the
>WPA Journal sometime soon?  :-)
>
 
Marguerite,
 
Seems to me that it should be pretty ready--if you can find who has the
definitive version.  At the Summer EC meeting in Tucson, we voted to endorse the
project, though not yet the statement. (Recall that this project didn't begin as
a WPA project but that rather its organizers came to WPA for endorsement.)  The
quoted minutes below show the procedures we agreed on.  I guess as editor I'd be
interested in having whoever controls the draft of that statement contact me and
make arrangements for publication.  (And that's how I interpret your smiley
face!)
 
Doug
 
Quoted from Tuscon EC minutes:
 
"Kathi introduced the history of the outcomes statement.  Request for
 endorsement from the WPA.  Discussion of how the printing would be
 phased and the extent of the executive committee endorsement.  Rick offered
different ways of sending in responses to the publication in WPA.
 
David suggests that the wpa executive committee endorse the project then put the
statement in the WPA journal asking for response before final endorsement.
Suggestion to change "Faculty can build" to something like "Post firs-year
faculty . . .`"
 
Kathi:  moved "The executive board endorses the Outcomes Statement project by
the WPA ad hoc committee on first-year outcomes; this endorsement includes
continued work on the outcomes statement and solicitation of responses to it
though the WPA journal. These responses will be considered by the ad hoc
committee with appropriate amendments made to the statement before it is
presented to the WPA executive committee for formal endorsement.
 
David seconded.  Vote unanimous--carried the motion."
 
 
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
 
 
--0__=UkBuEtN7ConDMe65LU6r2MDSZL8WpFCurmPhnbFKswjeWUWWO1ymvZQg--
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I recall two of the most exquisite of Gilda Radner's (as "Emily Litella"?)
misheard phrases:
 
 
     Violins on television
 
 
     Soviet jewelry
 
 
David Graham
Ripon College
grahamd@mail.ripon.edu
 
 
 
__________________
David Graham
GrahamD@mail.ripon.edu
 
> ----------
>
> These examples fall into two distinct categories: words said and/or
> written and their effect on the listener/reader, and words *never*
> said/written that yet have an effect on the listener/reader.  An
> interesting social/legal dilemma.  I am [with a huge grin] recalling the
> old SNL character played by Gilda Radner--Rosanna Rosanna Danna--who
> would rail at the injustice of some phrase she'd read or heard, only to
> be informed late in the rant that she'd misunderstood the actual words,
> and thus the meaning and the intent.  "Oh," she'd inevitably respond.
> "Never mind."
>
>
>
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I'll also offer my support by printing something in the journal about it --
both in the editor's column (perhaps with the suggestions from the list,
such as using it as a tech writing project and seeking institutional grant
funding for research) and as an "advertisement."
 
MH
Marguerite Helmers
Director of Composition
(920) 424-7282
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Clyde, I suggest you go to the FIPSE website for the latest initiatives
that weren't cut for this fiscal year. There are, in fact, some new,
interesting rfps. <http://www.ed.gov/offices/OPE/FIPSE>
Good luck! Christine
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Ed, I have a nearly complete run from my editorship.  I'm missing a few
of the earliest issues, though.  It would make sense to have these
archived and centrally located--perhaps at Miami U where the secretariat
resides?  I'll help however its needed. Christine Hult
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I agree with Glenn on this one.  In fact, I wish more scholarly publication
would adopt a policy of putting older editions on the web.  It would be
great for teachers, like myself, whose schools did not carry the journals
when they were originally published and don't have the funds to order all
the backissues.  It would certainly save time with ILL's.  It may even free
"knowlege" for a wider audience, particularly, I would think, teachers and
administrators at smaller institutions.
 
I don't know if Dr. Hesse still has the old editions on a disk somewhere,
but converting the articles from the word processor they were prepared in
to Adobe Acrobat would be a fairly easy process.  I recently converted a
twenty-two page document from WordPerfect to PDF format in a few seconds,
all the words were still spelled correctly because the document wasn't
scanned to OCR, formatting remained the same, and the readability was fine,
too.  Since Acrobat Reader is free on the Internet, I would think the PDF
format would require the least amount of time.
 
My two cents . . .
 
Will
 
At 11:23 AM 2/3/1999 -0600, you wrote:
>Doug,
>
>If the Executive Board agreed again that this was a legal project, perhaps
>the work of scanning and editing and proofreading could be distributed
>around the country in various ways.  Some of us might be able to secure
>support for assitants/assistance to work with one or two issues, or even a
>volume.  Others might use an issue as a project in a technical editing or
>professional writing class, as a "real-life" activity.  And I, for one,
>would volunteer to scan and edit one number or more.
>
>In other words, why don't we think about making the archive a reality over
>time.  The WWW work would be the easiest part.
>
>I'll be happy to help in any way I can.
>
>> -----Original Message-----
>> From: Writing Program Administration [mailto:WPA-L@ASUVM.INRE.ASU.EDU]On
>> Behalf Of Doug Hesse
>> Sent: Wednesday, February 03, 1999 9:05 AM
>> To: WPA-L@ASUVM.INRE.ASU.EDU
>> Subject: Re: WPA Journal query
>>
>>
>> At 7:32 PM -0600 2/2/99, Marguerite Helmers wrote:
>> >At 10:04 AM 2/2/99 -0800, you wrote:
>> >>Someone (was it Doug?) was going to acquire and archive the
>> entire run of
>> >>WPA, an invaluable service for us all.  What has happened to
>> that project?
>> >>                                                --Ed White
>> >
>>
>> Ed,
>>
>> I aspired to archive issues older than 5 years on a Web Site and even
>> started this process two summers ago with the five-hour a week graduate
>> assistant that my department was able to offer me.  I found that scanning
>> in the old issues was an incredibly tedious process that I had no
>> resources
>> (time or the money to buy time) to bring nearly to completion.  I'd wanted
>> to scan into an OCR format, not just a PDF or similar format.   The GA
>> scanned most of the issues in his alloted 40 hours, but when I looked at
>> the files at the end of the summer they were riddled with scanning errors.
>> I mean so badly riddled that I wondered if it were even worth the time to
>> correct--though there was no time anyway.  So there still remain about 95
>> megs of scanned articles on a hard drive.  I'm guessing the technology has
>> so improved that to do the project today would go much better.   In the
>> meantime, intellectual property issues have clouded this sufficiently that
>> I'd want to bring this back to the Executive Committee.
>>
>> Doug
>>
>>
>> Doug Hesse
>> President, Council of Writing Program Administrators (WPA)
>>
>> Professor of English          /     Director of Graduate Studies
>> Illinois State University     /    309-438-3667; fax 309-438-5414
>> Normal IL 61790-4240      /    ddhesse@ilstu.edu
>> http://www.cas.ilstu.edu/english/hesse/welcome.html
>>
>> ISU Grad Program page:
>>  http://www.cas.ilstu.edu/english/html_sources/grad1.html
>> WPA page:
>> http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
>>
>
>
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director -- University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
(912) 871-1865
 
http://www2.gasou.edu/facstaff/wbanks
mailto:wbanks@gasou.edu
 
"To love another person is to see the face of God."  _Les Miserables_
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At Heartland CC, about 3500 students, we have a writing program that is =
recognized by our division dean but is only in the early stages of =
recognition by the vice president level.  The system since the beginning =
of the college in 1991 has been to have "lead faculty" to coordinate =
programs, including the writing program. I was the second full-time =
writing person hired (1996).  We have grown to 4 tenure track, adding a =
5th for next fall,  and 3 temporary full-time positions, with many =
adjuncts. =20
 
In effect, the orignal lead faculty role for the WP has acted as WPA with =
all pertinent responsibilites but without the title officially and =
institutional clout. She receives a one course reassignment, which isn't =
enough.  I have assumed the lead faculty role for four courses, with one =
course reassignment; she has the rest for one course reassignment and the =
WPA work with one course reassignment. =20
 
We have formally proposed recognition of the WP as a program with the need =
for a "head" (WPA in effect).  The vice president of instruction is =
considering.  The reason for our proposal is to receive official recognitio=
n of the WPA responsibilities and correlate that with an appropriate =
reassignment of time.  One response our vp had was to wonder aloud about =
how other WP are institutionally organized in TYC, doubting if there are =
WPAs in TYCs. =20
 
We made the case for our own context: Our WP exists; it functions; it is =
managed; it works, but it needs more time provided by a WPA or whatever =
title that works for all.  I rotate to the nameless WPA position on July 1 =
for three years; that rotation precipitated our concern to get things in =
writing.         =20
 
It seems in the TYC there is a degree of invisibility to the WPA position. =
 I hope others will share what's going on at their TYCs. =20
 
Tom=20
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The following was posted today from The Chronicle "on-line":
 
 
 
THE DEBATE over whether "niggardly" is a racially offensive
   word hit academe Monday, when a black student at the
   University of Wisconsin at Madison objected to a professor's
   use of the term in the classroom while teaching Chaucer. The
   student said she raised the issue to argue that the
   university needed to maintain a strict speech code on the
   campus.
 
 
 
 
At 08:59 AM 2/3/99 +0000, Richard Haswell wrote:
>I hope this doesn't look like beating a dead thread, but anybody still
>interested ought to take a look at John Leo's latest column in U.S. News
>& World Report (Feb. 8).  He takes up the "niggardly" instance but then
>recounts a long list of comparable instances.  A British  ambassador is
>recalled because he said a Japanese ambassador was "a jolly good chap,"
>a Chicago dentist is called before the city's human rights committee to
>defend his advice to a patient (who turned out to be Jewish) that he
>shouldn't be afraid "of chewing down on it," the Museum of Modern Art
>gets picketed by Polish-Americans because they were featuring a Jackson
>Pollock show, a Cincinnati art theatre manager is fired for showing "The
>Gay Divorcee," a New York disk jockey is fired for playing a song whose
>lyrics contain the phrase "as each day goes by" (if you have trouble
>figuring that out, note that the pressure to get him fired came from the
>Italian-American Alliance Against Hate, Discourtesy, and Ambiguous but
>Perfectly Actionable Affronts).  These are only a few items from Leo's
>list.
>
>I note the serious consequences involved in these cases. So while I
>agree with Theresa Enos that there is much that we ought to laugh at in
>our language use (hence "fertilizars"), I guess we ought to take it
>seriously, too.  As WPAs, shouldn't we be able to provide pretty clear
>distinctions and guidelines, if not for the public at least for our
>teachers and their writing students?--distinctions, for instance,
>between the phrase "jewing down," which ought to be castigated because
>it is historically derived from social discrimination and negative group
>stereotyping, and the phrase "chewing down," which is not.
>
>Rich Haswell
>
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Barry Maid's perspicacious post reveals why some higher administrators
might see their WPA as staff rather than faculty.  We do spend a lot of
time scheduling classes, evaluating transcripts, listening to complaints,
defending or chastising teachers, solving problems created by
inexperience, ya de ya de ya.  You don't need a Ph.D. to do these things.
The other part of our work--that doesn't get done as well or as soon as
we'd like because of the first part--the "leadership" part, such as the
design and implementation of programmatic changes driven by an articulated
theory of composition, is a different order of activity altogether. It's
not just a difference in degree (no pun intended), but a difference in
kind.
 
Leon Coburn
UNLV
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Barry Maid writes (my apologies if I've snipped away too much context):
> Many of us see ourselves as
>problem-solvers--folks who like a challenge. That means that early on we
>don't mind so much to fix the "little problems" like solving staffing
>problems or writing grants.  After we figure those out (either solving
>them or discovering that institutional constraints won't let us solve
>them), we want to move on to "bigger problems"--the leadership issues.
>
 
Barry suggests this is a developmental aspect of learning to be an
administrator and I think he's right to put it in terms of learning.  I
would argue that effective WPAs are experiential learners.  John Dewey said
(something like) All learning is based on experience, but not all
experience is educative.  What determines whether experience is educative
is the quality of heart and mind one brings to it.
 
John Clark writes
"Even the most
mundane of such tasks (or the most stress-inducing, such as the complaints
of enraged students and their parents) can be very fulfilling and is
certainly necessary--not to mention requiring of capability and
dedication--but is it scholarship or teaching?  Nope."
 
Students in my WPA seminar last fall (most of whom were in program
assistant or mentoring positions, and were beginning WPAs) did an exercise
in which I challenged them to identify one the most "tedious tasks" in
their jobs and come up with a research project which transforms the task
into data collection for an inquiry project.  Their responses were great.
For example, one transformed the tedious task of answering the phone and
giving routine information into a project on exploring students'
perceptions and assumptions about the Introductory Writing Program.
 
Whether or not what a WPA is doing qualifies as intellectual work depends,
to a great extent, on her attitude.
 
 
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
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Recently a member of the Educational Studies Committee here proposed
assigning two grades for Writing Intensive courses:  one grade for mastery
of content, and one grade for writing competency.  The argument goes
something like this:  students who have mastered the content may not be
very good writers, and conversely that some students may be excellent
writers but poor students with regard to the content area.  I must admit
that when this idea was broached to me I immediately felt my neck hairs
bristle.  I thought it was preposterous.  But perhaps I am rushing too soon
to judgment here.  Could those more erudite and experienced than I please
lend me your ears and dispense with your wisdom, however you plot
yourselves along the dual grade continuum. I await a lively discussion and
some sound advice.  Thank you for your good humored support.
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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At the risk of repeating a message that seems to have gotten lost when our
server crashed, let me say that germinars :-) fertilizars :-) and other
such jests strike me as sane responses to the problems caused by
niggardly. A little humor sometimes helps restore proportion to our
thinking.  I wonder too what we do with folks who cavil at single terms
when we move on to class reading? What will they say when we teach Native
Son or Up From Slavery (with Washington's controversial jokes at the
expense of Blacks)?  I wouldn't want to give up  class discussions and
argument about these works, not for all the cant canted in this canting
world.
 
 
Joe Calabrese
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A better approach is one that was used (still?) at U of Tennessee when I was
in grad school there: a teacher in any class could assign a course grade of
IW ("Incomplete due to Writing").  In order for that IW to be changed to a
letter grade, the instructor, the student, and the writing center personnel
put together a sort of contract outlining the specific assignments that
needed to be revised (in the writing center).  Then the instructor had to
sign off on the work and change the grade.  It was a good system that kept
instructors involved. Linda Bensel-Meyers at UT could probably tell you more.
 
Don Bushman
UNC-Wilmington
 
At 01:20 PM 2/3/99 -0500, you wrote:
>Recently a member of the Educational Studies Committee here proposed
>assigning two grades for Writing Intensive courses:  one grade for mastery
>of content, and one grade for writing competency.  The argument goes
>something like this:  students who have mastered the content may not be
>very good writers, and conversely that some students may be excellent
>writers but poor students with regard to the content area.  I must admit
>that when this idea was broached to me I immediately felt my neck hairs
>bristle.  I thought it was preposterous.  But perhaps I am rushing too soon
>to judgment here.  Could those more erudite and experienced than I please
>lend me your ears and dispense with your wisdom, however you plot
>yourselves along the dual grade continuum. I await a lively discussion and
>some sound advice.  Thank you for your good humored support.
>
>*****************
>"She must find a boat and sail in it.
>No guarantee of shore.  Only a conviction
>that what she wanted could exist,
>if she dared to find it."
>
>Jeanette Winterson, _Oranges are Not the Only Fruit_
>*****************
>Juanita M. Smart
>Director of Writing
>St. Ambrose University
>518 W. Locust Street
>Davenport, IA  52803
>(319) 333-6334
>
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Glen, Janice, Marguerite, William,  others,
 
I'm really intrigued by the "piecing out" strategies you've suggested for
archiving the journal.  I'm intrigued, further, by the suggestions that
this kind of work might additionally be useful in technical editing
courses.  I'll work on developing a proposal for the Executive Committee
and will certainly consult further with you and other folks who have
posted.  The main issues I see at stake for such a project are the
proprietary interests of the organization, which need to be balanced with
the needs of the WPA research community.  One way around these might be to
have the archives available free via a password to WPA members.  But even
this the researcher in me chafes at that.
 
Anyway, in all these smart and energetic postings I heard strains of Mickey
and Judy getting up a musical in the barn.  What a great list this is and
group of folks you are.
 
Doug
 
 
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Just a note to the list that the ad for the WPA at UNLV has been changed.
The new ad will be for an associate professor at the tenured/tenure-track
level.
 
Expect to see it soon on the list and know I wish every applicant the
best.
 
S.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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At St. Lawrence University we use a variation on this theme.  On
every grade sheet, just to the right of the course grade, is a
box marked u/w, which stands for " unsatisfactory writing."
Any faculty member can (and is encouraged) to indicate his or
her concern about a student's writing, even if the student
actually did okay in the "content" parts of the course.  When
students receive a u/w, they also get a friendly letter from
the Writing Center, asking them to come and work with us.  Some
do. Most do not.  Should they receive a second u/w at any point
then they get a somewhat less friendly letter that informs them
of an obligatory assignment to the WC.  The WC director works
out a contract of study with these students, and when the director
feels the've made progress the u/w is "removed."  Students are
not allowed to graduate until this has happened.
 
Now I have all kinds of theoretical problems with this kind of
system (in place before I arrived), and I have some
pedagogical concerns as well.  On the other hand, it does provide
a way for faculty to get involved in WAC-- often their first
tentative step.  One key is faculty development-- helping
faculty see which kinds of writing problems are worth focusing
on.  Finally, while the bifurcation of writing/course (to
some degree, writing/real intellectual work of course) bothers
me, experience tells me that the ability to seprate the evaluation
of writing and course content helps keep some faculty in the WAC effort.
If a faculty member had to give a low course grade to a promising
chemistry student because of concerns about writing, that teacher
may well decide to stop assigning so much writing.  It's a vexing
sort of compromise, true, and on my bad days I sense it's not worth it.
 
Richard Jenseth
St. Lawrence University
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Graham, David wrote:
 
>I recall two of the most exquisite of Gilda Radner's (as "Emily >Litella"?)
>misheard phrases:
 
>Violins on television
 
Even better, I think it was "sax and violins."
 
Keith Rhodes
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After some discussion, the Provost at UNLV has agreed to drop the
"clinical, non-tenured designation" he proposed for our next WPA. I will
say more about this position later, but for now, here is the revised
announcement.  We will be interviewing at CCCC if I can get a hotel room.
 
 
Position Announcement
 
Associate Professor, Director of Composition  (Position 00623)
 
An experienced writing program administrator and active scholar at the
Associate level to lead a growing composition program in a thriving,
Ph.D.-granting department.  The candidate must possess a doctorate and
strong academic and professional leadership, collegial decision-making,
and outstanding communication skills.  We seek candidates who have active
research interests in writing throughout the curriculum, writing program
development, and assessment and/or writing teacher training/mentoring.
Direct administrative responsibilities include continued curricular
development, implementation of program-wide placement and assessment, new
Graduate Instructor training, supervision of composition faculty, and
management of day-to-day operations.  The administrative teaching load is
1/1, which includes a graduate practicum for new Graduate Instructors each
fall.  Review of applications will begin immediately and continue until
the position is filled.  Position contingent upon funding.  Salary
commensurate with qualifications and experience.  For more information,
see the UNLV World Wide Web site at http://www.unlv.edu.
 
Cover letter, vita and names of three references should be sent to:
 
Dr. Leon Coburn, Chair
Composition Director Search
English Department
University of Nevada, Las Vegas
4505 Maryland Parkway, Box 455011
Las Vegas, NV   89154-5011
 
Affirmative Action/Equal Opportunity Employer.  Minorities, Women,
Veterans, and the Disabled are encouraged to apply.
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We went a round or so with this question in an assessment project. The writing
prompt was "data based," and one of the traits we expected was that the
writer's response should be "accurate." It was not uncommon to find an
inaccurate but reasonably well-written response. The question was raised
whether we could divorce the quality of the writing from the "content." I
argued then (and I think I would continue to argue) that a writer who need not
be troubled with being accurate is likely to say what he/she is ABLE to say
rather than what needs to be said to meet the demands of accuracy. Is this
making sense? At the same time, I do not subscribe to the position that "if
you can't explain it clearly you don't understand it." We know better. I do
believe that"if you can't explain it clearly, you have not demonstrated
sufficient command of the potential of language to show whether you understand
it or not."
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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AWRIIIGHT!!!  Way to go, UNLV!
Bill
 
>Just a note to the list that the ad for the WPA at UNLV has been changed.
>The new ad will be for an associate professor at the tenured/tenure-track
>level.
>
>Expect to see it soon on the list and know I wish every applicant the
>best.
>
>S.
>
>_____________________________________________________________________________
>
>Susan L. Taylor                         University of Nevada Las Vegas
>Writing Program Administrator           4505 Maryland Parkway
>Phone: (702) 895-4186                   PO Box 455011
>Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>     "When I dare to be powerful - to use my strength in the service of
>      my vision, then it becomes less and less important, whether I am
>      afraid." -----  Audre Lorde
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Juanita--this sounds like a nightmare!  Shouldn't the grading scale for
the course be set up to accomodate the centrality of writing in it?
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Wed, 3 Feb 1999, Juanita Smart wrote:
 
> Recently a member of the Educational Studies Committee here proposed
> assigning two grades for Writing Intensive courses:  one grade for mastery
> of content, and one grade for writing competency.  The argument goes
> something like this:  students who have mastered the content may not be
> very good writers, and conversely that some students may be excellent
> writers but poor students with regard to the content area.  I must admit
> that when this idea was broached to me I immediately felt my neck hairs
> bristle.  I thought it was preposterous.  But perhaps I am rushing too soon
> to judgment here.  Could those more erudite and experienced than I please
> lend me your ears and dispense with your wisdom, however you plot
> yourselves along the dual grade continuum. I await a lively discussion and
> some sound advice.  Thank you for your good humored support.
>
> *****************
> "She must find a boat and sail in it.
> No guarantee of shore.  Only a conviction
> that what she wanted could exist,
> if she dared to find it."
>
> Jeanette Winterson, _Oranges are Not the Only Fruit_
> *****************
> Juanita M. Smart
> Director of Writing
> St. Ambrose University
> 518 W. Locust Street
> Davenport, IA  52803
> (319) 333-6334
>
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Richard--I guess I am missing something.  How do you separate the writing
grade from the content knowledge grade if writing is used, to a large
degree, to see what a student knows?  I am very interested in this, since
my department may soon be trying to work with our colleagues in other
departments to get more WI courses going.
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Wed, 3 Feb 1999, JENSETH, RICHARD wrote:
 
> At St. Lawrence University we use a variation on this theme.  On
> every grade sheet, just to the right of the course grade, is a
> box marked u/w, which stands for " unsatisfactory writing."
> Any faculty member can (and is encouraged) to indicate his or
> her concern about a student's writing, even if the student
> actually did okay in the "content" parts of the course.  When
> students receive a u/w, they also get a friendly letter from
> the Writing Center, asking them to come and work with us.  Some
> do. Most do not.  Should they receive a second u/w at any point
> then they get a somewhat less friendly letter that informs them
> of an obligatory assignment to the WC.  The WC director works
> out a contract of study with these students, and when the director
> feels the've made progress the u/w is "removed."  Students are
> not allowed to graduate until this has happened.
>
> Now I have all kinds of theoretical problems with this kind of
> system (in place before I arrived), and I have some
> pedagogical concerns as well.  On the other hand, it does provide
> a way for faculty to get involved in WAC-- often their first
> tentative step.  One key is faculty development-- helping
> faculty see which kinds of writing problems are worth focusing
> on.  Finally, while the bifurcation of writing/course (to
> some degree, writing/real intellectual work of course) bothers
> me, experience tells me that the ability to seprate the evaluation
> of writing and course content helps keep some faculty in the WAC effort.
> If a faculty member had to give a low course grade to a promising
> chemistry student because of concerns about writing, that teacher
> may well decide to stop assigning so much writing.  It's a vexing
> sort of compromise, true, and on my bad days I sense it's not worth it.
>
> Richard Jenseth
> St. Lawrence University
>
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Richard--
 
At the University of Tennessee in Knoxville, we used to have a Writing
Deficiency box on the grade sheet that functioned in a similar fashion.
Faculty across campus could go ahead and give students a passing grade for
the course but could check the box to send the student to the Writing
Center. If the student didn't appear in the Center (which most often
happened!) within a calendar year, a hold was put on the student's
registration for the next term. Unfortunately, since there was no
indication why the professor had thought the writing was poor, the hold
would most often be removed upon appeal to the student's advisor.
 
The problem, of course, was that the Writing Deficiency designation seemed
to be arbitrary; also, in the eyes of my program, the passing grade for
the course also seemed to be fairly arbitrary, since one who cannot write
about a subject probably has not learned to reason in that discipline
(only how to memorize material). This is why we instituted the IW grade
Don Bushman alluded to earlier. This "Incomplete due to Writing" requires
students to revise material written for the course through work with a
tutor in the Writing Center. The faculty member, when giving an IW, sends
a referral form with the writing to the Center, and when the tutor
finishes with the student, the writing is returned to the faculty member,
who then assesses the final grade for the course. (This keeps the tutors
out of the business of giving grades.) The grade is working very well for
us. It ensures the faculty member takes responsibility for the writing
deficiency designation, and it also ensures the students appear at the
Center (since they do not receive credit for the course until the IW is
removed). One very nice side effect, too, is that use of this grade has
broadened our Writing Center outreach: more faculty members across campus
are becoming better informed about what the Center does, establishing an
ongoing working relationship with the Center staff; more students learn
about and continue to use the many services of the Center; and our tutors
are becoming better skilled at, and developing contacts for, questions
about how to reason and write in the various disciplines.
 
Just a thought, if you are thinking about changing the deficiency box
system.
 
--Linda Bensel-Meyers
Director of Composition
University of Tennessee-Knoxville
 
On Wed, 3 Feb 1999, JENSETH, RICHARD wrote:
 
>At St. Lawrence University we use a variation on this theme.  On
>every grade sheet, just to the right of the course grade, is a
>box marked u/w, which stands for " unsatisfactory writing."
>Any faculty member can (and is encouraged) to indicate his or
>her concern about a student's writing, even if the student
>actually did okay in the "content" parts of the course.  When
>students receive a u/w, they also get a friendly letter from
>the Writing Center, asking them to come and work with us.  Some
>do. Most do not.  Should they receive a second u/w at any point
>then they get a somewhat less friendly letter that informs them
>of an obligatory assignment to the WC.  The WC director works
>out a contract of study with these students, and when the director
>feels the've made progress the u/w is "removed."  Students are
>not allowed to graduate until this has happened.
>
>Now I have all kinds of theoretical problems with this kind of
>system (in place before I arrived), and I have some
>pedagogical concerns as well.  On the other hand, it does provide
>a way for faculty to get involved in WAC-- often their first
>tentative step.  One key is faculty development-- helping
>faculty see which kinds of writing problems are worth focusing
>on.  Finally, while the bifurcation of writing/course (to
>some degree, writing/real intellectual work of course) bothers
>me, experience tells me that the ability to seprate the evaluation
>of writing and course content helps keep some faculty in the WAC effort.
>If a faculty member had to give a low course grade to a promising
>chemistry student because of concerns about writing, that teacher
>may well decide to stop assigning so much writing.  It's a vexing
>sort of compromise, true, and on my bad days I sense it's not worth it.
>
>Richard Jenseth
>St. Lawrence University
>
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disregarding the neanderthal and generally counterproductive grading practices
that seem to lie behind your question (and all questions that seem to point at
writing as something we should grade), I don't see why one couldn't look at a
piece of writing about some subject and tease apart an evaluation of the
writer's knowledge on the subject and an evaluation of how the writer has
expressed that knowledge according to certain conventions of writing belonging
to, for example, a particular genre as well as to a particular social grouping
(meaning social class, discipline, and a few other subgroups).
irv
 
 
 
 
 
 
 
Janice Chernekoff <cherneko@KUTZTOWN.EDU> on 02/03/99 06:49:20 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: BIFURCATED GRADES
 
 
 
 
 
 
 
 
 
Juanita--this sounds like a nightmare!  Shouldn't the grading scale for
the course be set up to accomodate the centrality of writing in it?
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Wed, 3 Feb 1999, Juanita Smart wrote:
 
> Recently a member of the Educational Studies Committee here proposed
> assigning two grades for Writing Intensive courses:  one grade for mastery
> of content, and one grade for writing competency.  The argument goes
> something like this:  students who have mastered the content may not be
> very good writers, and conversely that some students may be excellent
> writers but poor students with regard to the content area.  I must admit
> that when this idea was broached to me I immediately felt my neck hairs
> bristle.  I thought it was preposterous.  But perhaps I am rushing too soon
> to judgment here.  Could those more erudite and experienced than I please
> lend me your ears and dispense with your wisdom, however you plot
> yourselves along the dual grade continuum. I await a lively discussion and
> some sound advice.  Thank you for your good humored support.
>
> *****************
> "She must find a boat and sail in it.
> No guarantee of shore.  Only a conviction
> that what she wanted could exist,
> if she dared to find it."
>
> Jeanette Winterson, _Oranges are Not the Only Fruit_
> *****************
> Juanita M. Smart
> Director of Writing
> St. Ambrose University
> 518 W. Locust Street
> Davenport, IA  52803
> (319) 333-6334
>
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Irv:
 
You mention the "neanderthal" position that "writing [is] something we
should grade." As a grader of writing, I need to ask: Do you place writing
in a separate ungradeable category--different from other liberal-arts
disciplines such as biology, chemistry, history, mathematics, and so on--or
do you consider all grading of academic work neanderthal and
counterproductive?
 
For what it's worth, I'd consider the second position to be the more
tenable, although I personally think that grading writing makes good sense
within the academy.
 
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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Barry Maid wrote:
 
"I guess I really wonder if the issue isn't jaded/not-jaded but rather how
we change perceptions, especially traditional faculty perceptions, of
what good academic administration is. None of us would be on this list
if we didn't understand that all of the work of WPAs is important. Yes,
some seems more tiresome at times, some seems more personally rewarding.
Still, I think ultimately our frustration comes from the fact that we
don't feel we are apppropriately appreciated for what we really do."
 
And while we've been looking mainly at why we get this treatment from all
the usual suspects (deans, provosts, literature teachers), I'll say again in
a different way that our own composition theories and theorists have played
a large role in putting WPAs into this position. Is there any doubt that one
wins higher status and greater rewards more readily for highly theoretical
publication than for WPA work and publication? If not, is it correspondingly
clear that this values system is right-headed? Certainly, this values system
is partly determined by the structures of the academy itself. But we seem to
accept it awfully quietly.
 
Keith Rhodes
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roger:
i wrote hastily.  i take back neanderthal.  I'll stick with generally
counterproductive.
apologies.
irv
 
 
 
 
 
 
 
Roger Gilles <gillesr@RIVER.IT.GVSU.EDU> on 02/04/99 06:34:08 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: BIFURCATED GRADES
 
 
 
 
 
 
 
 
 
Irv:
 
You mention the "neanderthal" position that "writing [is] something we
should grade." As a grader of writing, I need to ask: Do you place writing
in a separate ungradeable category--different from other liberal-arts
disciplines such as biology, chemistry, history, mathematics, and so on--or
do you consider all grading of academic work neanderthal and
counterproductive?
 
For what it's worth, I'd consider the second position to be the more
tenable, although I personally think that grading writing makes good sense
within the academy.
 
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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Graham, David wrote:
 
> Gilda Radner's (as "Emily Litella"?)
 
 
Yes, of course!  Thanks for the gentle correction David.
 
Julie
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In a message dated 2/3/99 3:41:21 PM Pacific Standard Time,
IACDES@ASUVM.INRE.ASU.EDU writes:
 
<< At the same time, I do not subscribe to the position that "if
 you can't explain it clearly you don't understand it." We know better. >>
David, can you explain how "we know better"?
 
Howard Tinberg
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Rhodes, Keith wrote:
>
> Barry Maid wrote:
>
> "I guess I really wonder if the issue isn't jaded/not-jaded but rather how
> we change perceptions, especially traditional faculty perceptions, of
> what good academic administration is. None of us would be on this list
> if we didn't understand that all of the work of WPAs is important. Yes,
> some seems more tiresome at times, some seems more personally rewarding.
> Still, I think ultimately our frustration comes from the fact that we
> don't feel we are apppropriately appreciated for what we really do."
>
> And while we've been looking mainly at why we get this treatment from all
> the usual suspects (deans, provosts, literature teachers), I'll say again in
> a different way that our own composition theories and theorists have played
> a large role in putting WPAs into this position. Is there any doubt that one
> wins higher status and greater rewards more readily for highly theoretical
> publication than for WPA work and publication? If not, is it correspondingly
> clear that this values system is right-headed? Certainly, this values system
> is partly determined by the structures of the academy itself. But we seem to
> accept it awfully quietly.
>
> Keith Rhodes
 
Keith, 2 comments:
 
1. No doubt you're right. WPAs need to
make the case for their work in ways
other faculty don't. It's not fair, but
it's probably a function of the
traditional way comp/rhet people have
been hired: one to an institution. As we
grow in numbers, educating others seems
to get easier.
 
2. Nobody seems to like or appreciate
chairs, deans, and provosts,
either--probably because administrators
remind faculty in unpleasant ways that
they _do_ work in organizations and _do_
have accountability to others. I think
one reason many of us gravitated to the
academy was that we don't like bosses
but don't really want to start our own
businesses; universities are as close as
we can get to that state, god luv 'em!
 
Rich
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Shirley--
 
>Whether or not what a WPA is doing qualifies as intellectual work depends,
>to a great extent, on her attitude.
 
I think this is one of those lines that should be so obvious to all of us
but isn't.  I wonder if it shouldn't be emblazoned on the title page of
each issue of _WPA_ so we won't forget it.
 
I'd also like permission to use it anywhere, anytime--giving appropriate
citation, of course.
 
Barry Maid
bmmaid@ualr.edu
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Juanita, Juanita, Juanita,
 
Avoid this pit. Our WAC program was
forced, over the writing faculty's
strong objections, to accept split
grades in WI courses to get the program
approved. It proved to be an
administrative nightmare (2 grade sheets
per WI course, amazing faculty
confusion) and a regulatory nightmare as
well (how should faculty treat students
who need the course but not the WI
credit? how does the WAC Oversight
Committee deal with the opportunities
the split grade presents faculty to turn
the requirement into a joke? [e.g., for
WI credit in a geology course, students
were asked to write a paper on--no
kidding--their summer vacations.] We're
in the process of mounting a campaign, 3
years after implementation, to abolish
the double grade and do what we should
have done in the first place: make it a
single grade, and make it clear that if
you can't communicate what you've
learned in a content course in any other
manner than filling in circles on
scantron forms, you don't deserve to
pass the course!
 
Rich Bullock
 
Juanita Smart wrote:
>
> Recently a member of the Educational Studies Committee here proposed
> assigning two grades for Writing Intensive courses:  one grade for mastery
> of content, and one grade for writing competency.  The argument goes
> something like this:  students who have mastered the content may not be
> very good writers, and conversely that some students may be excellent
> writers but poor students with regard to the content area.  I must admit
> that when this idea was broached to me I immediately felt my neck hairs
> bristle.  I thought it was preposterous.  But perhaps I am rushing too soon
> to judgment here.  Could those more erudite and experienced than I please
> lend me your ears and dispense with your wisdom, however you plot
> yourselves along the dual grade continuum. I await a lively discussion and
> some sound advice.  Thank you for your good humored support.
>
> *****************
> "She must find a boat and sail in it.
> No guarantee of shore.  Only a conviction
> that what she wanted could exist,
> if she dared to find it."
>
> Jeanette Winterson, _Oranges are Not the Only Fruit_
> *****************
> Juanita M. Smart
> Director of Writing
> St. Ambrose University
> 518 W. Locust Street
> Davenport, IA  52803
> (319) 333-6334
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Janice,
 
David makes a very good point in his
post, and I bow, as usual, to his more
precise thinking. The trouble we've
found is that the split grade invites
faculty to divorce the writing from the
content testing, so that students can
devote most of their effort to learning
content for tests and throw together
some writing, usually about the content,
that nonetheless counts little toward
the final grade. (In other words,
faculty in WI courses may count the
writing as 10% of the final grade.
Students need to do it to a certain
level of proficiency [decided by the
course instructor] to gain WI credit,
but if they don't or can't, their
overall grade will be affected but
little.)
 
Janice Chernekoff wrote:
>
> Richard--I guess I am missing something.  How do you separate the writing
> grade from the content knowledge grade if writing is used, to a large
> degree, to see what a student knows?  I am very interested in this, since
> my department may soon be trying to work with our colleagues in other
> departments to get more WI courses going.
> Janice
>
> Janice Chernekoff
> English Department
> Lytle Hall 104B
> Kutztown University
> Kutztown, PA  19530
> (610) 683-4336
> Cherneko@kutztown.edu
>
> On Wed, 3 Feb 1999, JENSETH, RICHARD wrote:
>
> > At St. Lawrence University we use a variation on this theme.  On
> > every grade sheet, just to the right of the course grade, is a
> > box marked u/w, which stands for " unsatisfactory writing."
> > Any faculty member can (and is encouraged) to indicate his or
> > her concern about a student's writing, even if the student
> > actually did okay in the "content" parts of the course.  When
> > students receive a u/w, they also get a friendly letter from
> > the Writing Center, asking them to come and work with us.  Some
> > do. Most do not.  Should they receive a second u/w at any point
> > then they get a somewhat less friendly letter that informs them
> > of an obligatory assignment to the WC.  The WC director works
> > out a contract of study with these students, and when the director
> > feels the've made progress the u/w is "removed."  Students are
> > not allowed to graduate until this has happened.
> >
> > Now I have all kinds of theoretical problems with this kind of
> > system (in place before I arrived), and I have some
> > pedagogical concerns as well.  On the other hand, it does provide
> > a way for faculty to get involved in WAC-- often their first
> > tentative step.  One key is faculty development-- helping
> > faculty see which kinds of writing problems are worth focusing
> > on.  Finally, while the bifurcation of writing/course (to
> > some degree, writing/real intellectual work of course) bothers
> > me, experience tells me that the ability to seprate the evaluation
> > of writing and course content helps keep some faculty in the WAC effort.
> > If a faculty member had to give a low course grade to a promising
> > chemistry student because of concerns about writing, that teacher
> > may well decide to stop assigning so much writing.  It's a vexing
> > sort of compromise, true, and on my bad days I sense it's not worth it.
> >
> > Richard Jenseth
> > St. Lawrence University
> >
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Barry Maid wrote:
>Shirley--
>
>>Whether or not what a WPA is doing qualifies as intellectual work depends,
>>to a great extent, on her attitude.
>
>I think this is one of those lines that should be so obvious to all of us
>but isn't.  I wonder if it shouldn't be emblazoned on the title page of
>each issue of _WPA_ so we won't forget it.
>
>I'd also like permission to use it anywhere, anytime--giving appropriate
>citation, of course.
>
>Barry Maid
>bmmaid@ualr.edu
 
Sure, Barry, but due credit should also go to John Dewey :-)
 
Shirley
 
 
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
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There's a wonderful article by Flower et al. (I don't have the reference
handy) that explains very nicely how linguistic coding of ideas is just one of
many different ways that people understand things. The point of the article,
as I recall, was that people who understand things in non-linguistic was
(visual, kinesthetic, etc.) are often engaged in a process of translating
non-linguistic understanding into a linguistic code. That's what I meant when
I said "we know better." Actually, Flower et al. notwithstanding, I imagine
most of us can identify something in our own lives that we understand in
non-linguistic ways and cannot explain.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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search wpa-l placement
******************************
Dr. Lauren Sewell, Assistant Professor and Director of Composition
Dept. of English
University of Tennessee-Chattanooga
615 McCallie Ave.
Chattanooga, TN  37403
phone:  423-755-5232    fax:  423-785-2282
email:  lauren-sewell@utc.edu
=========================================================================
Date:         Thu, 4 Feb 1999 10:14:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lauren Sewell <Lauren-Sewell@UTC.EDU>
Subject:      oops!
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At the risk of adding one more extra message to the list... my apologies for
accidentally sending my archives search to the entire list.  LLS
******************************
Dr. Lauren Sewell, Assistant Professor and Director of Composition
Dept. of English
University of Tennessee-Chattanooga
615 McCallie Ave.
Chattanooga, TN  37403
phone:  423-755-5232    fax:  423-785-2282
email:  lauren-sewell@utc.edu
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Rick Bullock just put his finger on what seems to me to be the most significant
change going on in higher education today, and I don't know whether it's good
or bad. US universities have done pretty remarkable things with faculty
operating largely as "independent contractors" altho insured by tenure against
the risks run by, say, truck drivers or other "owner/operator-independent
contractor" types. But more and more, we are hearing about faculty being
evaluated by the extent to which their druthers contribute to the mission of
the department, college, and university. We see it in intellectual property
issues as distributed education courses teeter on the brink of becoming the
property of the institution that pays for their development rather than of the
faculty who develop them. We see it in more positive ways as universities
recognize that fulfilling their mission may, in fact, require multiple paths
to success for faculty. And most of this results, I think, from variously
motivated efforts to make higher ed institutions "accountable" for what they
do. This has required us to identify what we do (some might say "limit" what
we do), to do so in some meaningful way, and to provide evidence that we are
doing it. It is very difficult to say that our mission is just the sum total
of whatever the faculty want to do, in that that does not often square with
what our constitutents think we ought to be doing. It's a big change, not
fully recognized. As my medical doctor friends say, welcome to the world of
managed care.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 4 Feb 1999 08:56:29 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      bifurcated grades
 
By the way, I am not defending bifurcated grades. Seems like a nightmare to
me. Rather, I would argue for WI courses that truly focus on helping students
learn to speak and write coherently about whatever the particular content is.
The ability to manipulate (in a good sense) and communicate ideas and
information linguistically is the desired outcome of WI programs. Why do it,
otherwise? But a "good" WI course should not just test whether or not a
student can do this but should overtly focus on helping the student learn to
do it. In this case, as long as grading is part of the deal (OK Irv and
Eric?), I don't see how a split grade can do anything but dis-integrate the
course.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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At 07:39 AM 2/4/99 -0600, you wrote:
 
>i wrote hastily.  i take back neanderthal.  I'll stick with generally
>counterproductive.
 
I think grades can be very productive, and I think they can be productive
of very good things.
 
Just to name two:  our students often have really inaccurate assessments
of their own abilities.  For instance, the football coach has to work
with students who have been told since Pop Warner football that they
will be winning the Superbowl someday, that they are the best football
player in the world, and so on.  He grades his players, so that they
are clearly told, "You are above average on this, you are average on
that, and you are below average on this other thing."  His grades assess
the students' progress (or lack thereof) toward clearly specified
goals and standards.
 
Our grades can be productive if they do the same.
 
Second (and more important):  Our students have a lot of difficulty
separating whether they are liked from whether they are doing well.
They tend to equate their performance with their self-worth, and their
self-worth with their popularity.  They thus take all assessment (whether
grade-related or not) as assessments of The Self.  It seems to me an
important step to be able to say, "I did this well on this paper/pass/
omelette, and that is a separate issue from what sort of person I am."
The students need to get to a point where The Self is not on the line
in every encounter.  Grades can help do that, especially if they are
clearly based on standards other than how nice the student is, how
friendly s/he is, how much the teacher likes him/her.
 
Bad grading practices (and there are a *lot* of them) are counter-
productive, but there is nothing inherent to the practice of giving
clear assessments of someone's progress that is harmful.  There is
something inherently counterproductive in trying to teach writing
without giving someone any assessment.  Grades aren't the only form
of assessment, but there's nothing necessarily wrong with providing
that assessment (at least at the end of the semester) in a short-
hand form.
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
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My own experience with bifurcated grades has been that although faculty
will<italic> try</italic> to split writing from content, it turns out to
be impossible.  The very attempt leads them in the end to the realization
that 1)it was seldom if ever the case that students had outstanding
"technical content," but only inadequate skills; 2) that "technical
content" can not be separated from proficiency in a professional
discourse.  None of this is news to us, but when my colleagues (the
engineering faculty with which I have worked) started thinking about
their students' writing based on their own experience, they began to
think about better ways of creating and responding to assignments.  The
alternative to bifurcated grading in many situations is not that faculty
adopt a holistic grading policy, but rather that they ignore the quality
of the writing altogether or eliminate writing assignments.
 
 
 
 
 
 
 
 
 
 
Linda S. Bergmann
 
Associate Professor of English and Director of Writing Across the Curriculum
 
University of Missouri-Rolla
 
Rolla, MO  65409
 
 
(573) 341-4685
 
 
bergmann@umr.edu
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Richard--yes, and so, why bother, right? This does not sound like a
writing intensive course to me?
 
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Thu, 4 Feb 1999, Richard Bullock wrote:
 
> Janice,
>
> David makes a very good point in his
> post, and I bow, as usual, to his more
> precise thinking. The trouble we've
> found is that the split grade invites
> faculty to divorce the writing from the
> content testing, so that students can
> devote most of their effort to learning
> content for tests and throw together
> some writing, usually about the content,
> that nonetheless counts little toward
> the final grade. (In other words,
> faculty in WI courses may count the
> writing as 10% of the final grade.
> Students need to do it to a certain
> level of proficiency [decided by the
> course instructor] to gain WI credit,
> but if they don't or can't, their
> overall grade will be affected but
> little.)
>
> Janice Chernekoff wrote:
> >
> > Richard--I guess I am missing something.  How do you separate the writing
> > grade from the content knowledge grade if writing is used, to a large
> > degree, to see what a student knows?  I am very interested in this, since
> > my department may soon be trying to work with our colleagues in other
> > departments to get more WI courses going.
> > Janice
> >
> > Janice Chernekoff
> > English Department
> > Lytle Hall 104B
> > Kutztown University
> > Kutztown, PA  19530
> > (610) 683-4336
> > Cherneko@kutztown.edu
> >
> > On Wed, 3 Feb 1999, JENSETH, RICHARD wrote:
> >
> > > At St. Lawrence University we use a variation on this theme.  On
> > > every grade sheet, just to the right of the course grade, is a
> > > box marked u/w, which stands for " unsatisfactory writing."
> > > Any faculty member can (and is encouraged) to indicate his or
> > > her concern about a student's writing, even if the student
> > > actually did okay in the "content" parts of the course.  When
> > > students receive a u/w, they also get a friendly letter from
> > > the Writing Center, asking them to come and work with us.  Some
> > > do. Most do not.  Should they receive a second u/w at any point
> > > then they get a somewhat less friendly letter that informs them
> > > of an obligatory assignment to the WC.  The WC director works
> > > out a contract of study with these students, and when the director
> > > feels the've made progress the u/w is "removed."  Students are
> > > not allowed to graduate until this has happened.
> > >
> > > Now I have all kinds of theoretical problems with this kind of
> > > system (in place before I arrived), and I have some
> > > pedagogical concerns as well.  On the other hand, it does provide
> > > a way for faculty to get involved in WAC-- often their first
> > > tentative step.  One key is faculty development-- helping
> > > faculty see which kinds of writing problems are worth focusing
> > > on.  Finally, while the bifurcation of writing/course (to
> > > some degree, writing/real intellectual work of course) bothers
> > > me, experience tells me that the ability to seprate the evaluation
> > > of writing and course content helps keep some faculty in the WAC effort.
> > > If a faculty member had to give a low course grade to a promising
> > > chemistry student because of concerns about writing, that teacher
> > > may well decide to stop assigning so much writing.  It's a vexing
> > > sort of compromise, true, and on my bad days I sense it's not worth it.
> > >
> > > Richard Jenseth
> > > St. Lawrence University
> > >
>
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Which, Trish, I take you to mean that WE ought to ameliorate some of
the "possible" damage (coud that be "Collateral damage?) to help them get
your point without pain.
 
????
 
If I have to grade, I want them to be a big part of it, standards and all.
 
On Thu, 4 Feb 1999, Trish Roberts-Miller wrote:
 
> At 07:39 AM 2/4/99 -0600, you wrote:
>
> >i wrote hastily.  i take back neanderthal.  I'll stick with generally
> >counterproductive.
>
> I think grades can be very productive, and I think they can be productive
> of very good things.
>
> Just to name two:  our students often have really inaccurate assessments
> of their own abilities.  For instance, the football coach has to work
> with students who have been told since Pop Warner football that they
> will be winning the Superbowl someday, that they are the best football
> player in the world, and so on.  He grades his players, so that they
> are clearly told, "You are above average on this, you are average on
> that, and you are below average on this other thing."  His grades assess
> the students' progress (or lack thereof) toward clearly specified
> goals and standards.
>
> Our grades can be productive if they do the same.
>
> Second (and more important):  Our students have a lot of difficulty
> separating whether they are liked from whether they are doing well.
> They tend to equate their performance with their self-worth, and their
> self-worth with their popularity.  They thus take all assessment (whether
> grade-related or not) as assessments of The Self.  It seems to me an
> important step to be able to say, "I did this well on this paper/pass/
> omelette, and that is a separate issue from what sort of person I am."
> The students need to get to a point where The Self is not on the line
> in every encounter.  Grades can help do that, especially if they are
> clearly based on standards other than how nice the student is, how
> friendly s/he is, how much the teacher likes him/her.
>
> Bad grading practices (and there are a *lot* of them) are counter-
> productive, but there is nothing inherent to the practice of giving
> clear assessments of someone's progress that is harmful.  There is
> something inherently counterproductive in trying to teach writing
> without giving someone any assessment.  Grades aren't the only form
> of assessment, but there's nothing necessarily wrong with providing
> that assessment (at least at the end of the semester) in a short-
> hand form.
>
>
> Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
>  "So from peak to peak/ I run - my life, a palindrome,
> But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Am I wrong in thinking that one of the points behind WI courses comes from
the WAC perspective that writing in a specific discipline is intimately
connected with thinking in that discipline?  Or is that only the rationale
for upper division WI courses? Like Janice, I'm confused by this whole idea
of separating grades on the basis on content and writing (mechanics?).  It
sounds like the same argument for split grades in comp classes, which I
rigorously oppose.  But then maybe I've answered part of my own question by
suggesting that linking writing and thinking in a specific disicipline is
only ONE of the purposes for WI courses. How an instituiton handles grading
must be indicative of that school's purpose for WI and of their view of
what it means to write (and think?).  For those reasons, I'd want to
address the faculty who support the use of split grades and ask them to
become more conscious of their assumptions about the relationship between
knowing the "facts" and being able to write like a
scientist/historian/philosopher etc.
 
Margaret Tomlinson Rustick
Washington State Universtiy
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Barry said:
 
>I know this is a list for present, past, and future WPA's, but I can't
>help wonder if this thread doesn't go way beyond WPA issues.  I'm
>wondering if this issue of "leadership" vs. "beauracracy" isn't at the
>root of perceptual problems with *all* academic administration.  While
>it's helpful to focus on our own issues, I think it's also helpful to be
>able to understand that it's likely that department chairs, deans, and
>provosts are probably facing the same dilemma.
 
 
For me, at least, there is a crucial difference between the work that these
other administrators do and what I have to do.
 
The teachers in UVa's program -- who are as it were the clients of my
leadership efforts -- are almost all TAs. They do not have undergraduate
majors in writing studies. Before they are hired, they have not had as much
as a day of graduate education in writing studies. They have not written
seminar papers, dissertations, articles, or books about it. (This in a
different way is also true of the faculty members who occasionally
volunteer to teach with us.)
 
I think that what other adminstrators fail to appreciate fully about our
work is  how different and complicated are the leadership obligations when
the faculty are not already trained in what they will teach.
 
I am a firm believer that this population can be good teachers of writing.
I think our program provides some superb teaching. But I know how much I
and the other administrators in our program have to do to make that
possible. Department chairs don't (or shouldn't) have to worry whether
their faculty know what they are teaching.
 
 
best
greg
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Where I grew up we would ask  "Djeet yet?"  and the answer would be "No,
jew?"
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.
I see and remember.
I do and understand.
      Chinese Proverb
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This just in.  Michigan's English Department has achieved its final solution:
 
>=======forwarded message=============
>
>>Precedence: first-class
>>Date: Mon, 1 Feb 1999 18:47:21 -0500 (EST)
>>From: Theresa Lynn Tinkle <tinkle@umich.edu>
>>X-Sender: tinkle@gorf.rs.itd.umich.edu
>>To: ecb.department@umich.edu, Tobin Siebers <tobin@umich.edu>
>>MIME-Version: 1.0
>>Status:
>>
>>Dear Colleagues,
>>The LSA faculty voted today to amend the Faculty Code so as to incorporate
>>ECB into the Sweetland Writing Center and to give ECB's responsibilities
>>and powers to the SWC. We will from now on be known as the SWC, though the
>>spirit of ECB will live on in our continuous programs.
>>Best wishes,
>>Terri Tinkle
>>Director, Gayle Morris Sweetland Writing Center
>>
>
 
And just in case anyone is confused about the spirit of the ECB, it does
live on--in more than two dozen of its faculty who have gone on to more
rewarding, more stable positions (i.e., tenured or tenure-track) all over
the country.  As of this writing, only four of the faculty I worked with at
ECB fewer than three years ago are still there--excellent people who, for
one reason or another, are placebound.  The rest of the positions are now
filled, primarily, with Michigan MFAs in Creative Writing who could not
find academic positions in their own field.
 
In addition, the English Department has reduced the number of seats in the
Writing Practicum, and it has abolished the writing portfolio in favor of a
first-day, in-class diagnostic, to be evaluated solely by the teacher of
the section.
 
So, in a short time Michigan has managed to turn its clock back to the
mid-1970's, and, for all intents and purposes, the ECB is not only gone--it
never really existed.
 
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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"Nothing gold can stay." But in fact, the ECB lives on not only in its former
faculty but in replication of all or parts of the ECB concept in writing
programs everywhere.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Janice,
 
No, it's not--more of a "WL"
course--"Writing Lite."
 
Rich Bullock
 
PS: Sorry for responding to your
response to Richard J's post. In my
egomania, I saw "Richard" and assumed
you were speaking to moi.
 
Janice Chernekoff wrote:
>
> Richard--yes, and so, why bother, right? This does not sound like a
> writing intensive course to me?
>
> Janice
>
> Janice Chernekoff
> English Department
> Lytle Hall 104B
> Kutztown University
> Kutztown, PA  19530
> (610) 683-4336
> Cherneko@kutztown.edu
>
> On Thu, 4 Feb 1999, Richard Bullock wrote:
>
> > Janice,
> >
> > David makes a very good point in his
> > post, and I bow, as usual, to his more
> > precise thinking. The trouble we've
> > found is that the split grade invites
> > faculty to divorce the writing from the
> > content testing, so that students can
> > devote most of their effort to learning
> > content for tests and throw together
> > some writing, usually about the content,
> > that nonetheless counts little toward
> > the final grade. (In other words,
> > faculty in WI courses may count the
> > writing as 10% of the final grade.
> > Students need to do it to a certain
> > level of proficiency [decided by the
> > course instructor] to gain WI credit,
> > but if they don't or can't, their
> > overall grade will be affected but
> > little.)
> >
> > Janice Chernekoff wrote:
> > >
> > > Richard--I guess I am missing something.  How do you separate the writing
> > > grade from the content knowledge grade if writing is used, to a large
> > > degree, to see what a student knows?  I am very interested in this, since
> > > my department may soon be trying to work with our colleagues in other
> > > departments to get more WI courses going.
> > > Janice
> > >
> > > Janice Chernekoff
> > > English Department
> > > Lytle Hall 104B
> > > Kutztown University
> > > Kutztown, PA  19530
> > > (610) 683-4336
> > > Cherneko@kutztown.edu
> > >
> > > On Wed, 3 Feb 1999, JENSETH, RICHARD wrote:
> > >
> > > > At St. Lawrence University we use a variation on this theme.  On
> > > > every grade sheet, just to the right of the course grade, is a
> > > > box marked u/w, which stands for " unsatisfactory writing."
> > > > Any faculty member can (and is encouraged) to indicate his or
> > > > her concern about a student's writing, even if the student
> > > > actually did okay in the "content" parts of the course.  When
> > > > students receive a u/w, they also get a friendly letter from
> > > > the Writing Center, asking them to come and work with us.  Some
> > > > do. Most do not.  Should they receive a second u/w at any point
> > > > then they get a somewhat less friendly letter that informs them
> > > > of an obligatory assignment to the WC.  The WC director works
> > > > out a contract of study with these students, and when the director
> > > > feels the've made progress the u/w is "removed."  Students are
> > > > not allowed to graduate until this has happened.
> > > >
> > > > Now I have all kinds of theoretical problems with this kind of
> > > > system (in place before I arrived), and I have some
> > > > pedagogical concerns as well.  On the other hand, it does provide
> > > > a way for faculty to get involved in WAC-- often their first
> > > > tentative step.  One key is faculty development-- helping
> > > > faculty see which kinds of writing problems are worth focusing
> > > > on.  Finally, while the bifurcation of writing/course (to
> > > > some degree, writing/real intellectual work of course) bothers
> > > > me, experience tells me that the ability to seprate the evaluation
> > > > of writing and course content helps keep some faculty in the WAC effort.
> > > > If a faculty member had to give a low course grade to a promising
> > > > chemistry student because of concerns about writing, that teacher
> > > > may well decide to stop assigning so much writing.  It's a vexing
> > > > sort of compromise, true, and on my bad days I sense it's not worth it.
> > > >
> > > > Richard Jenseth
> > > > St. Lawrence University
> > > >
> >
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And for an historical perspective, see:
 
"WAC at Century's End: Haunted by the Ghost of Fred Newton Scott."  _WPA:
Writing Program Administration_ 21 (Fall 1997): 67-73.
 
What happened to the ECB is not dissimilar from what happened to Fred
Newton Scott's dept. of Rhetoric at the same institution many decades ago.
It's a lesson for all of us when good programs such as these can be
absorbed back into the great body of the institution without a trace.
David Russell warned us this could happen.
 
Sue McLeod
 
>This just in.  Michigan's English Department has achieved its final solution:
>
>>=======forwarded message=============
>>
>>>Precedence: first-class
>>>Date: Mon, 1 Feb 1999 18:47:21 -0500 (EST)
>>>From: Theresa Lynn Tinkle <tinkle@umich.edu>
>>>X-Sender: tinkle@gorf.rs.itd.umich.edu
>>>To: ecb.department@umich.edu, Tobin Siebers <tobin@umich.edu>
>>>MIME-Version: 1.0
>>>Status:
>>>
>>>Dear Colleagues,
>>>The LSA faculty voted today to amend the Faculty Code so as to incorporate
>>>ECB into the Sweetland Writing Center and to give ECB's responsibilities
>>>and powers to the SWC. We will from now on be known as the SWC, though the
>>>spirit of ECB will live on in our continuous programs.
>>>Best wishes,
>>>Terri Tinkle
>>>Director, Gayle Morris Sweetland Writing Center
>>>
>>
>
>And just in case anyone is confused about the spirit of the ECB, it does
>live on--in more than two dozen of its faculty who have gone on to more
>rewarding, more stable positions (i.e., tenured or tenure-track) all over
>the country.  As of this writing, only four of the faculty I worked with at
>ECB fewer than three years ago are still there--excellent people who, for
>one reason or another, are placebound.  The rest of the positions are now
>filled, primarily, with Michigan MFAs in Creative Writing who could not
>find academic positions in their own field.
>
>In addition, the English Department has reduced the number of seats in the
>Writing Practicum, and it has abolished the writing portfolio in favor of a
>first-day, in-class diagnostic, to be evaluated solely by the teacher of
>the section.
>
>So, in a short time Michigan has managed to turn its clock back to the
>mid-1970's, and, for all intents and purposes, the ECB is not only gone--it
>never really existed.
>
>Bill
>
>Bill Condon, Director                   English Department, Avery 202
>WSU Writing Programs               Washington State University
>Phone: (509) 335-2268           Pullman, WA 99164-5046
>FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
>                http://www.wsu.edu/~bcondon/
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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>There's a wonderful article by Flower et al. (I don't have the reference
>handy) that explains very nicely how linguistic coding of ideas is just one of
>many different ways that people understand things.
 
While I hope bifurcated grades could be avoided, I do think it's possible
for some very smart people to write "poorly."  Good thinkers might write
"poorly" because of a certain psychological/learning profile, because of
unfamiliarity or inexperience with writing conventions, or because they are
not fluent in English.
 
One of my degrees happens to be in special education, and I long ago worked
with some very bright students who nonetheless had limited ability to
process information linguistically.  I've since worked with lots of
"normal" students who were, only by degree, in the same boat.
 
I've also heard some prominent scholars in ESL voice concern that
compositionists are a little too quick to privilege writing over other
modes of "knowing" and that ESL students may benefit from a broader view of
"knowing."
 
I don't sense that anyone on this thread has suggested that writing is THE
ONLY way of knowing, but it might not be a bad thing to consider the value
of multiple modes of evaluation without resorting to bifurcated grading of
writing.
 
************************************************
Marty Patton
University of Missouri-Columbia
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Bill--
 
>So, in a short time Michigan has managed to turn its clock back to the
>mid-1970's, and, for all intents and purposes, the ECB is not only gone--it
>never really existed.
 
It may not be much, but as long as I maintain the website for independent
writing programs the ECB will remain there with the notation of what has
happened.
 
History *is* important.
 
Barry Maid
bmmaid@ualr.edu
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Bill, as you may imagine, you have passed on one of the saddest, most
depressing messages I have read in a long time.  As one who went on to
"more rewarding, more stable positions," let me say that my five years
in the ECB were transforming in way no other experience could have
been.  It was there that I learned how to teach writing--and I learned
this skill/art largely through osmosis:  simply being in a place
(physical and spritual) where knowledgeable, caring, dedicated people
went about the business of  being writers, teachers, and
writer/teachers.  The ECB will be missed; but saddest of all, future U
of M students will not know what they missed.
 
Damn!
 
Joel
 
--
______________________________________________________________________
 
Joel Nydahl, Ph.D.                              PHONE:  (954) 475-6642
Chair, English Department                         FAX:  (954) 475-6646
Broward Community College
3501 Southwest Davie Road
Davie, Florida 33314                 E-MAIL:  jnydahl@broward.cc.fl.us
 
                               BIRD LIVES!
______________________________________________________________________
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And Bill, the ECB does live on in its thriving offspring, the University of
Arizona University Composition Board, which is in good condition, with very
good people in relatively secure positions, accomplishing much.  --Ed White
 
At 11:08 AM 2/4/99 -0700, David wrote:
>"Nothing gold can stay." But in fact, the ECB lives on not only in its former
>faculty but in replication of all or parts of the ECB concept in writing
>programs everywhere.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
>
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Sue--
 
>What happened to the ECB is not dissimilar from what happened to Fred
>Newton Scott's dept. of Rhetoric at the same institution many decades ago.
>It's a lesson for all of us when good programs such as these can be
>absorbed back into the great body of the institution without a trace.
>David Russell warned us this could happen.
 
I think your historical perspective is eminently important.  Several C's
ago Kate Adams gave a wonderful presentation about the history of
independent writing units.  One of the things she discovered that
independent programs from the Progressive Era were all folded back into
English--unless they were housed in colleges of Engineering or
Agriculture.
 
Barry Maid
bmmaid@ualr.edu
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Greg--
 
After having one of my posts called "perspicacious," I was (like Michael
Jordan) going to exit on top.  Alas, I'm not as wise as he.
 
>They do not have undergraduate
>majors in writing studies. Before they are hired, they have not had as much
>as a day of graduate education in writing studies. They have not written
>seminar papers, dissertations, articles, or books about it. (This in a
>different way is also true of the faculty members who occasionally
>volunteer to teach with us.)
 
I've got to ask.  I just can't hold it back.  Doesn't it make you wonder
why should they be teaching writing in the first place?
 
Sorry, folks, I know it's a "hot button" but someone had to ask.
 
More to the point of the thread, however, you say,
 
>Department chairs don't (or shouldn't) have to worry whether
>their faculty know what they are teaching.
 
Of course not, however, I have said this many times before.  One of the
most important things I learned in my six odd years of being a department
chair is that the chair's most important job is to Mentor the
faculty--all the faculty.  That may not quite be the teacher-training
role you're talking about but it's close.
 
Barry Maid
bmmaid@ualr.edu
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I thought I might cheer up the list by sharing this good news from Grand
Valley State University, the U of M's westside cousin. As some of you
know, we have submitted a prospectus to establish a separate
writing/rhetoric department, and after about six months of work and
negotiation in the English department and Arts & Humanities division, we
finally sent the prospectus to the University Curriculum Committee for
initial approval. There's still a long way to go, but all of the signals
in this message I received this morning from the UCC chair are very
positive indeed:
 
"You will be receiving a copy of our recommendation to ECS via campus
mail shortly, and I trust that you will enjoy it.  I can also share with
you that I met with [University President] Don Lubbers on Tuesday.
Among our topics was the prospectus.  Although he had not taken a
position prior to our discussion, by the end he indicated that he was
firmly in support of the separation, and of creative writing being part
of it [a sticking point within the English department].  We agree that
there is a strong potential for writing at GVSU to become one of our
premier programs (thanks in large part to your and Dan's efforts) and,
over time, a significant attraction to students beyond the region.  It
is clear to us that a separate department provides a better "platform"
from which to make this a reality.  Don is quite excited about this
possibility, as are the members of UCC."
 
We're all excited here. In addition, we are hoping to hire one or two
very strong rhet/comp candidates in the next week or two. And to really
top things off, I was recently elected the new chair of the ENGLISH
department, beginning May 1. So it looks as if I will be overseeing and
facilitating the establishment of the new writing/rhetoric department
from well within our current English department! It should all take
about three years. So, stay tuned.
 
What a week!
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Content-type: text/plain
 
Roger,
Congratulations on all of the good news included in your message!  Bravo!
Best,
Duane
 
> -----Original Message-----
> From: Roger Gilles [SMTP:gillesr@RIVER.IT.GVSU.EDU]
> Sent: Thursday, February 04, 1999 12:26 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      GOOD news from Michigan!
>
> I thought I might cheer up the list by sharing this good news from Grand
> Valley State University, the U of M's westside cousin. As some of you
> know, we have submitted a prospectus to establish a separate
> writing/rhetoric department, and after about six months of work and
> negotiation in the English department and Arts & Humanities division, we
> finally sent the prospectus to the University Curriculum Committee for
> initial approval. There's still a long way to go, but all of the signals
> in this message I received this morning from the UCC chair are very
> positive indeed:
>
> "You will be receiving a copy of our recommendation to ECS via campus
> mail shortly, and I trust that you will enjoy it.  I can also share with
> you that I met with [University President] Don Lubbers on Tuesday.
> Among our topics was the prospectus.  Although he had not taken a
> position prior to our discussion, by the end he indicated that he was
> firmly in support of the separation, and of creative writing being part
> of it [a sticking point within the English department].  We agree that
> there is a strong potential for writing at GVSU to become one of our
> premier programs (thanks in large part to your and Dan's efforts) and,
> over time, a significant attraction to students beyond the region.  It
> is clear to us that a separate department provides a better "platform"
> from which to make this a reality.  Don is quite excited about this
> possibility, as are the members of UCC."
>
> We're all excited here. In addition, we are hoping to hire one or two
> very strong rhet/comp candidates in the next week or two. And to really
> top things off, I was recently elected the new chair of the ENGLISH
> department, beginning May 1. So it looks as if I will be overseeing and
> facilitating the establishment of the new writing/rhetoric department
> from well within our current English department! It should all take
> about three years. So, stay tuned.
>
> What a week!
>
> --
> Roger Gilles
> 2337 Mackinac Hall
> Grand Valley State University
> Allendale, MI  49401
>
> e-mail: gillesr@river.it.gvsu.edu
> web: http://www.gvsu.edu/~gillesr
=========================================================================
Date:         Thu, 4 Feb 1999 12:01:48 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: it's official. . .
In-Reply-To:  <3.0.5.32.19990204114500.00834490@mail.csusb.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Right, Ed.  The big difference is that the UCB at Arizona is safely
protected within the departmental structure.  At Michigan, the systemic
problem of the ECB being outside the usual departmental structure meant
that it was vulnerable, in the way David Russell describes earlier
interdisciplinary and extra-departmental structures were vulnurable.  The
lesson is, I suppose, that innovative programs must find some recognizable
university unit to work in, or risk having the pressures of ordinary
institutional structures wear them down to nothing.
 
Sue
 
>And Bill, the ECB does live on in its thriving offspring, the University of
>Arizona University Composition Board, which is in good condition, with very
>good people in relatively secure positions, accomplishing much.  --Ed White
>
>At 11:08 AM 2/4/99 -0700, David wrote:
>>"Nothing gold can stay." But in fact, the ECB lives on not only in its former
>>faculty but in replication of all or parts of the ECB concept in writing
>>programs everywhere.
>>
>>-- David E. Schwalm, Vice Provost and Dean of East College
>>___ASU East--A New University for a New Century
>>___6001 South Power Road
>>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>>
>>
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Thu, 4 Feb 1999 15:13:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John M. Clark" <jclark2@BGNET.BGSU.EDU>
Subject:      Re: it's official. . .
In-Reply-To:  <v02130504b2df8d30ab81@[134.121.50.183]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Ouch, Bill!  Michigan is just up the road a piece from us at Bowling Green.
I hope it's not catching.
 
                                                                JMC
 
>This just in.  Michigan's English Department has achieved its final solution:
>
>>=======forwarded message=============
>>
>>>Precedence: first-class
>>>Date: Mon, 1 Feb 1999 18:47:21 -0500 (EST)
>>>From: Theresa Lynn Tinkle <tinkle@umich.edu>
>>>X-Sender: tinkle@gorf.rs.itd.umich.edu
>>>To: ecb.department@umich.edu, Tobin Siebers <tobin@umich.edu>
>>>MIME-Version: 1.0
>>>Status:
>>>
>>>Dear Colleagues,
>>>The LSA faculty voted today to amend the Faculty Code so as to incorporate
>>>ECB into the Sweetland Writing Center and to give ECB's responsibilities
>>>and powers to the SWC. We will from now on be known as the SWC, though the
>>>spirit of ECB will live on in our continuous programs.
>>>Best wishes,
>>>Terri Tinkle
>>>Director, Gayle Morris Sweetland Writing Center
>>>
>>
>
>And just in case anyone is confused about the spirit of the ECB, it does
>live on--in more than two dozen of its faculty who have gone on to more
>rewarding, more stable positions (i.e., tenured or tenure-track) all over
>the country.  As of this writing, only four of the faculty I worked with at
>ECB fewer than three years ago are still there--excellent people who, for
>one reason or another, are placebound.  The rest of the positions are now
>filled, primarily, with Michigan MFAs in Creative Writing who could not
>find academic positions in their own field.
>
>In addition, the English Department has reduced the number of seats in the
>Writing Practicum, and it has abolished the writing portfolio in favor of a
>first-day, in-class diagnostic, to be evaluated solely by the teacher of
>the section.
>
>So, in a short time Michigan has managed to turn its clock back to the
>mid-1970's, and, for all intents and purposes, the ECB is not only gone--it
>never really existed.
>
>Bill
>
>Bill Condon, Director                   English Department, Avery 202
>WSU Writing Programs               Washington State University
>Phone: (509) 335-2268           Pullman, WA 99164-5046
>FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
>                http://www.wsu.edu/~bcondon/
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
 
 
=========================================================================
Date:         Thu, 4 Feb 1999 12:15:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: it's official. . .
In-Reply-To:  <36B9EB56.53813179@broward.cc.fl.us>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Any word from Michigan on how the demise of the ECB will affect graduate
education?  (And, Roger and colleagues (congratulations!),
will you house the next new Rhet/Comp PhD program? :)
 
Kurt Bouman
=========================================================================
Date:         Thu, 4 Feb 1999 14:19:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
Subject:      Re: WPA Digital Archives.  Was : RE: WPA Journal query
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
I'll go a step further:  while I'd love to see back issues on the web, what
about a cd rom version of back issues of  WPA, CCC, CE, JAC, RTE, C&W, and
so forth that would offer pdf type articles with extensive key word
searches, clickable interface, cross reference, citation reference, etc. ?
I subscribe to all of these now, but don't have back issues; a cd rom would
let me access these and USE them in my research.  I know it's not that
expensive a project to do, but I also think that whoever does it should
take care to do it right and include things like an extensive key word
search, cross-referencing, etc. so that these back issues can be easily
referenced.  I bet every department, and surely every library, would buy a
cd, and folks like me would, too.
 
Is anyone doing anything like this?
 
--Becky
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                        Associate Director of Composition
  R.Rickly@ttu.edu                      Box 43091
  (806) 742-2521 (office)               Texas Tech University
  (806) 742-0989 (fax)                  Lubbock, TX  79409-3091
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
=========================================================================
Date:         Thu, 4 Feb 1999 16:47:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marlene Hess <mhess@DAVENPORT.EDU>
Subject:      GOOD news from Michigan! -Reply
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
Congratulations from a neighbor!
 
Marlene Hess
Davenport College
Grand Rapids, MI
=========================================================================
Date:         Thu, 4 Feb 1999 17:29:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <robert.connors@UNH.EDU>
Subject:      Re: it's official. . .
In-Reply-To:  <v02130504b2df8d30ab81@[134.121.50.183]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Does anyone know what Anne Gere thinks about the changes Bill details in
the situation at Michigan?  It sounds pretty dire. . .
 
Bob Connors
=========================================================================
Date:         Thu, 4 Feb 1999 15:53:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judith E Zumwalt <jzumwal@BENTLEY.UNCO.EDU>
Subject:      Re: BIFURCATED GRADES
In-Reply-To:  <36B9B73C.9873167F@wright.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hi. I am new to the list, and I have a question: who teaches scientific
writing on your campus?  Is it someone from English/writing or someone
from a scientific content area?  Thanks, Judy Zumwalt, University of
Northern Colorado
=========================================================================
Date:         Thu, 4 Feb 1999 16:53:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Emily Golson <egolson@GOLDNG8.UNCO.EDU>
Subject:      Re: introductory rhetoric course
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Julia,
 
I'd be interested in any information you receive.  We are looking at revising
our Writing Minor.
 
Emily Golson
University of Northern Colorado.
 
Julia K. Ferganchick-Neufang wrote:
 
> Hi, Friends.  We're revising our undergraduate curriculum at UALR and are
> looking for examples of introductory rhetoric courses for undergraduates
> (Jrs and Srs majoring in Technical and Expository Writing).  If you have
> examples, syllabi, etc.  Could you please send them to my private address?
> I'd be happy to report back to list once I've complied this information.
>
> THANKS!
>
> Julia
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
> (501)569-3316
> Fax: (501) 569-8279
> jfneufang@ualr.edu
=========================================================================
Date:         Thu, 4 Feb 1999 20:15:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jack Selzer <jls25@PSU.EDU>
Subject:      Re: it's official. . .
In-Reply-To:  <v02130504b2df8d30ab81@[134.121.50.183]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Bill,
 
One thing would keep the ECB "alive" in one sense:  how about writing up
its story for posterity (and publication)?  Since we have "closure," it
would be a tremendously interesting book.  If you don't want  to do it, it
would be a great project for someone.
 
jls25@psu.edu
Jack Selzer
Professor of English
Penn State University
103 Burrowes Building
University Park, PA 16802
phone: 814-865-0251; fax 814-863-7285
=========================================================================
Date:         Thu, 4 Feb 1999 20:11:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         R Yagelski <rpy95@CSC.ALBANY.EDU>
Subject:      Re: GOOD news from Michigan!
In-Reply-To:  <36B9F451.9EEC340D@river.it.gvsu.edu> from "Roger Gilles" at Feb
              4, 99 02:26:10 pm
Content-Type: text
 
Congratulations to you at Grand Valley State!  As one who watched a
similar initiative at this university disappear a few years ago into
the cauldron of nasty local politics, administrative
short-sightedness, and bureaucratic wrangling, I wish you good luck
and will watch your progress with great interest (and, I confess, not
a little envy).  Meanwhile, I add my condolences to those at U. of
Michigan (a situation I observe with great empathy).
 
Bob Yagelski
Dept. of English
SUNY-Albany
rpy95@cnsunix.albany.edu
 
> I thought I might cheer up the list by sharing this good news from Grand
> Valley State University, the U of M's westside cousin. As some of you
> know, we have submitted a prospectus to establish a separate
> writing/rhetoric department, and after about six months of work and
> negotiation in the English department and Arts & Humanities division, we
> finally sent the prospectus to the University Curriculum Committee for
> initial approval. There's still a long way to go, but all of the signals
> in this message I received this morning from the UCC chair are very
> positive indeed:
>
> "You will be receiving a copy of our recommendation to ECS via campus
> mail shortly, and I trust that you will enjoy it.  I can also share with
> you that I met with [University President] Don Lubbers on Tuesday.
> Among our topics was the prospectus.  Although he had not taken a
> position prior to our discussion, by the end he indicated that he was
> firmly in support of the separation, and of creative writing being part
> of it [a sticking point within the English department].  We agree that
> there is a strong potential for writing at GVSU to become one of our
> premier programs (thanks in large part to your and Dan's efforts) and,
> over time, a significant attraction to students beyond the region.  It
> is clear to us that a separate department provides a better "platform"
> from which to make this a reality.  Don is quite excited about this
> possibility, as are the members of UCC."
>
> We're all excited here. In addition, we are hoping to hire one or two
> very strong rhet/comp candidates in the next week or two. And to really
> top things off, I was recently elected the new chair of the ENGLISH
> department, beginning May 1. So it looks as if I will be overseeing and
> facilitating the establishment of the new writing/rhetoric department
> from well within our current English department! It should all take
> about three years. So, stay tuned.
>
> What a week!
>
> --
> Roger Gilles
> 2337 Mackinac Hall
> Grand Valley State University
> Allendale, MI  49401
>
> e-mail: gillesr@river.it.gvsu.edu
> web: http://www.gvsu.edu/~gillesr
>
=========================================================================
Date:         Thu, 4 Feb 1999 20:41:45 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Bryant <LizbethB@AOL.COM>
Subject:      Re: 4Cs Outcomes Statement Presentation
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
Where can I read the most recent copy of the outcome statement?
 
Liz Bryant
Ohio State University-Mansfield
=========================================================================
Date:         Thu, 4 Feb 1999 20:31:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: Re[2]: BIFURCATED GRADES
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
I agree w/ Marty that writing teachers for some odd reason might be prone to
claim writing as central to knowing.
 
it seems also worth noting (if someone hasn't already noted it--actually I think
I did in my intemperate remark last night) that the bifurcated evaluation of
knowledge in, say, geology, isn't really an evaluation of knowledge of content
and an evaluation of writing; it's an evaluation of writing of a certain sort:
genre, social class & all that.  Many of our colleagues in other disciplines
tend to think they are evaluating "writing."
 
Irv
 
********************************************
Irvin Peckham
Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
=========================================================================
Date:         Thu, 4 Feb 1999 20:38:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: BIFURCATED GRADES
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
Linda:
Well, it seems to me that another alternative to bifurcated grades is simply to
respond in prose to whatever text the teacher is responding to.
 
Trish:
I can't imagine why people who are good writers themselves shouldn't be able to
tell student writers what they, the teachers, think about the writing.  who
needs the shorthand?
 
Irv
 
********************************************
Irvin Peckham
Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
=========================================================================
Date:         Thu, 4 Feb 1999 20:47:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: bifurcated grades
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
I agree w/ david--as long as grades are part of the deal.  But i can't imagine
that they are necessarily part of the deal; many teachers just _think_ they are
part of the deal--and by this, i mean grades as a way of responding to student
writing.
 
I think it's pretty easy to tease apart an evaluation of what one knows w/
regard to a certain question and how well one frames that knowledge within the
conventions of "academic" writing.  But in a WI course, I would also see this as
counter-productive.
 
I really think the answers to these questions are seen within the very real
practices of professionals in the field within the particular discipline.
trying to theorize  what's useful and what's not without knowing what works
outside academia is like swinging at a ball without having one's feet on the
ground.
 
irv
 
********************************************
Irvin Peckham
Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
=========================================================================
Date:         Thu, 4 Feb 1999 22:29:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roger Gilles <gillesr@RIVER.IT.GVSU.EDU>
Subject:      Re: GOOD news from Michigan! -Reply
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: 7bit
 
Thanks, Marlene. It's good to hear from you. Are you planning, by any
chance, to attend the Michigan Academy conference here at GVSU in March?
It's be great to get together sometime.
 
Stay in touch--
 
Roger
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
=========================================================================
Date:         Thu, 4 Feb 1999 22:36:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: 4Cs Outcomes Statement Presentation
X-To:         Liz Bryant <LizbethB@AOL.COM>
In-Reply-To:  <b222c31e.36ba4c59@aol.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Thu, 4 Feb 1999, Liz Bryant wrote:
>
> Where can I read the most recent copy of the outcome statement?
---------------------------------------------------------------------
Liz,
    There are several versions of the Outcomes Statement at the CCCC
Outcomes Forum web site.  The URL is:
 
           http://www.nwmissouri.edu/~m500202/outcomes/main/html
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Fri, 5 Feb 1999 09:01:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts-Miller <redball@MINDSPRING.COM>
Subject:      Re: BIFURCATED GRADES
In-Reply-To:  <8625670F.000E849F.00@unomail.unomaha.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 08:38 PM 2/4/99 -0600, you wrote:
>I can't imagine why people who are good writers themselves shouldn't be
able to
>tell student writers what they, the teachers, think about the writing.  who
>needs the shorthand?
 
Um, well, not to put too fine a point on it, but language is shorthand.  If I
say, "The paragraphs have good evidence, but lack analysis of that evidence,"
I'm not listing every paragraph in toto, I'm not explaining what I mean by
evidence or analysis, and I'm not repeating the subject of the second part
of that clause.  "The paragraphs" is shorthand for each of the paragraphs
in the paper, "evidence" and "analysis" are shorthand for concepts we've
discussed in class or that are explained in some text, and the ellision
enables me to use shorthand for "the paragraphs."
 
Communities develop shorthand of all sorts--e.g., otoh, fyi, ASAP are very
specific ones, but there are larger ones like what a particular program
means by "argumentation" or what the discipline of comp studies means by
"social construction of knowledge."
 
So, I need shorthand.  Looks to me as though a lot of people do.
 
The fact that a lot of people treat grades either as shorthand for some
Humpty-Dumpty-like use of language while others (falsely) assume that the
meaning of grades is an autonomous mobile floating in space doesn't mean
they are inherently meaningless.  Like other uses of shorthand, they
can be very meaningful.
 
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
=========================================================================
Date:         Fri, 5 Feb 1999 10:07:24 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Howard Tinberg <Tinberg@AOL.COM>
Subject:      Re: Re[2]: BIFURCATED GRADES
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
In a message dated 2/4/99 7:18:33 AM Pacific Standard Time,
IACDES@ASUVM.INRE.ASU.EDU writes:
 
<<  I imagine
 most of us can identify something in our own lives that we understand in
 non-linguistic ways and cannot explain. >>
 
To be honest, David, I'm not certain that I can.  If you can get that
reference to me off list, I would greatly appreciate it.  Thanks.
 
Howard Tinberg
=========================================================================
Date:         Fri, 5 Feb 1999 09:53:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Bullock <richard.bullock@WRIGHT.EDU>
Organization: Wright State University
Subject:      Re: BIFURCATED GRADES
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit
 
I'll grant that all that Marty says
about ESL and other students is likely
true, but these aren't "multiple modes
of knowing-intensive courses"--the whole
idea of writing intensive courses seems
to me to be the privileging of writing.
 
Rich Bullock
 
Marty Patton wrote:
>
> >There's a wonderful article by Flower et al. (I don't have the reference
> >handy) that explains very nicely how linguistic coding of ideas is just one of
> >many different ways that people understand things.
>
> While I hope bifurcated grades could be avoided, I do think it's possible
> for some very smart people to write "poorly."  Good thinkers might write
> "poorly" because of a certain psychological/learning profile, because of
> unfamiliarity or inexperience with writing conventions, or because they are
> not fluent in English.
>
> One of my degrees happens to be in special education, and I long ago worked
> with some very bright students who nonetheless had limited ability to
> process information linguistically.  I've since worked with lots of
> "normal" students who were, only by degree, in the same boat.
>
> I've also heard some prominent scholars in ESL voice concern that
> compositionists are a little too quick to privilege writing over other
> modes of "knowing" and that ESL students may benefit from a broader view of
> "knowing."
>
> I don't sense that anyone on this thread has suggested that writing is THE
> ONLY way of knowing, but it might not be a bad thing to consider the value
> of multiple modes of evaluation without resorting to bifurcated grading of
> writing.
>
> ************************************************
> Marty Patton
> University of Missouri-Columbia
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I hate putting numerical or letter grades on student writings.  Don't
you?  I much prefer the lawyer who wanted to change jobs, came to me for
help, hired me to work with him on his writing and over the course of
two weeks of intensive writing, rewriting, feedback, and conferences
made wonderful progress.  And nary a letter grade in sight.
 
But you know what?  He asked for a comparative assessment of where I, as
an expert on legal writing, thought he stood.  He was not happy with
what I thought of the sample he gave me.  This was sort of a grade,
wasn't it?  After the two weeks of instruction I thought he had improved
dramatically - far more than I expected - to the point where I am
confident he can now run with the thoroughbreds - which is the track he
wants to compete on.  And I told him so.  And that was sort of a grade,
wasn't it?  And he was pleased.
 
With law students the grades (1) get in the way, (2) provide motivation,
(3) reward improvement, (4) permit outside people (read:  prospective
employers) to form a preliminary assessment of the student's legal
reasoning and writing abilities, and (5) demonstrate that the course is
taken seriously by the faculty.
 
I hate putting grades on student writings.  Why?  Because it can get in
the way of teaching.  Why?  Because it can discourage students.  Why?
Because it reduces the entire set of good and bad things in their
writings to a single point of focus.  Why?  Because I want to teach them
to write better, not evaluate them or their writing.
 
But this is not ancient Greece.  I do not have a patron hiring me to
teach him.  I do not have 8 students so interested in learning from me
that they will support me as we sit under the magnolia tree and explore
rhetoric.  I reach more people with the current system.  But not all of
them want to be reached.  Too many want a ticket punched.
 
I hate putting grades on student writings.  But it helps.  It works.
 
I hate grading.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.
I see and remember.
I do and understand.
      Chinese Proverb
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Could someone describe very generally what is meant by "bifurcated grades"?
I must have missed something.
 
I ask because of my interest in chaos theory, which is partly informed by an
understanding of bifurcation points and dissipative structures. I have been
trying to think about the use of the word "bifurcated," in the context of
your conversation, but I am not completely sure of what you're talking
about--split grades? content/surface features??
 
thanks,
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Irvin Peckham
[mailto:Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU]
Sent: Thursday, February 04, 1999 7:47 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: bifurcated grades
 
 
I agree w/ david--as long as grades are part of the deal.  But i can't
imagine
that they are necessarily part of the deal; many teachers just _think_ they
are
part of the deal--and by this, i mean grades as a way of responding to
student
writing.
 
I think it's pretty easy to tease apart an evaluation of what one knows w/
regard to a certain question and how well one frames that knowledge within
the
conventions of "academic" writing.  But in a WI course, I would also see
this as
counter-productive.
 
I really think the answers to these questions are seen within the very real
practices of professionals in the field within the particular discipline.
trying to theorize  what's useful and what's not without knowing what works
outside academia is like swinging at a ball without having one's feet on the
ground.
 
irv
 
********************************************
Irvin Peckham
Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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The University of Arizona provides a concrete example of David Schwalm's
point that you can't kill an idea: Charles Davis founded the U of A
Composition Board on the Michigan model, and our Board is an integral part
of the department and is currently working on trying to reinvent our
mid-career assessment.  The people on the Board are continuing- elligible,
meaning that they will go up for the equivalent of tenure, and they will
get it because the department realizes how vital their work is to
fulfilling its responsibilities.  One could read the relationship of the
Board to the department in less celebratory ways, but the future lies with
a closer relationship based on mutual need, not marginalization or
exploitation.
 
The Board has all sorts of exciting projects going from a portfolio
project that is helping to integrate WAC into high schools in southern
Arizona to the Native American Literacy Camp for students having problems
in high school English.  And our Board is not the only child of the ECB.
 
We need to recognize that rhetoric and composition is largely instituted
at broad-based public insitutions, that elite institutions will be quite
happy to see English departments become the classics departments of the
twentieth century, and that the work we do is fundamental to making public
institutions public in more than name only.  This recognition can help us
to celebrate the work of groups like the English Composition Board and to
fight against the sort of people and movements that ended it in the full
historical awareness that the fight is not merely personal or local.
 
Congratulations to those who served on the English Composition Board.
They helped change the structure of English departments, and as anyone who
works in administration knows, structural change is both the most
difficult and the most important thing that can be achieved in
institutional work.
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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Position announcement
 
>English Composition and Rhetoric.  Full-time position starting
>August 15, 1999, teaching all levels of composition and
>rhetoric at Dakota State University.  Master's degree in
>English required.  Ph.D. in English desired.  Tenure track
>available for candidate with Ph.D. degree.  Familiarity with
>computer-assisted writing essential.  Experience teaching
>computer-assisted composition beyond graduate assistantship
>highly desired. Responsibilities may also include Acting
>Writing Director.  Salary competitive and based on
>qualifications and experience.  For information about Dakota
>State University's English program, visit
>http://www.dsu.edu/departments/liberal/english/
>
>To apply, send letter of application, resume, graduate
>transcript, and three letters of reference to Dr. Eric Johnson,
>Dean, College of Liberal Arts, Dakota State University,
>Madison, SD  57042-1799; email: JohnsonE@jupiter.dsu.edu; fax:
>605-256-5021.  Review of applications will begin on February
>22, 1999, and review will continue until the position is
>filled.
>
>Disabled applicants are invited to identify any necessary
>accommodations required in the application process.  EOE.
>
>
>
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> On Thu, 4 Feb 1999, Diane Penrod wrote:
>
> Chet, the link is dead. Some kind of syntax error problem. Can you
> advise nwmissouri's webmaster about this? I and lots of others sure
> would like to read this.
--------------------------------------------------------------------------
Diane,
      There was a typo.  Instead try:
 
           http://www.nwmissouri.edu/~m500202/outcomes/main.html
 
                      Sorry.  This happened at the end of a very long day.
 
                                                                C.P.
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diane:
i tried it twice.  the second time I got in.
irv peckham
 
 
 
 
 
 
 
Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM> on 02/04/99
11:05:25 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Dead Link at nwmissouri site
 
 
 
 
 
 
 
 
 
> On Thu, 4 Feb 1999, Diane Penrod wrote:
>
> Chet, the link is dead. Some kind of syntax error problem. Can you
> advise nwmissouri's webmaster about this? I and lots of others sure
> would like to read this.
--------------------------------------------------------------------------
Diane,
      There was a typo.  Instead try:
 
           http://www.nwmissouri.edu/~m500202/outcomes/main.html
 
                      Sorry.  This happened at the end of a very long day.
 
                                                                C.P.
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Joel, you are absolutely right. When I was a doctoral student at Michigan in
the early 80s, the ECB provided me with rich data for my dissertation: a
discourse analysis of the placement essays written and scored through the
ECB.  Many other doctoral students participated in meaningful ways in ECB
work--and we benefitted enormously.  What a shame.  Christine Hult
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Irv, this works in a writing class, where we respond in prose--usually at
length--to students' writing.  But my work involves creating writing
emphasized and writing intensive courses, which are taught and graded by
faculty in the disciplines.  Engineering faculty in particular, and the
graduate students who do their grading, are terse at best, and there are
very, very few of them who will respond, in prose, to undergraduate student
writing, and even fewer who will keep it up over the long run, from
semester to semester.  There are disciplinary and economic reasons why this
is so. Engineers are used to hiring consultants to do pieces of work on a
project, and for them, interdisciplinary collaboration means bringing a
bunch of specialists together to do pieces--of a grant proposal, of a
design project, of an experiment--not, as it often means for us, to work
together at learning each other's fields.
 
There are other reasons for their inclination to separate writing from
meaning.  They do not conceive of themselves as "good writers" (although
many of them are), and they do not as often as we do discover meaning
through writing.  Their publications demand finely edited writing, which is
why they are always clammoring for technical editors and trying to turn us
into them.
Linda
 
At 08:38 PM 2/4/99 -0600, you wrote:
>Linda:
>Well, it seems to me that another alternative to bifurcated grades is
simply to
>respond in prose to whatever text the teacher is responding to.
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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As Joel's ex-officemate at the ECB, let me join him in his message of
sadness.  As another who has gone on to greater stability, I owe a great
debt of gratitude to UM's ECB and the "gang of 8," who ran the tutorials,
etc. of the early program.  It was the most genuine collaborative learning
community I have ever been a part of; every professional should start out
in such a place.
 
At 12:39 PM 2/4/99 -0600, you wrote:
>Bill--
>
>>So, in a short time Michigan has managed to turn its clock back to the
>>mid-1970's, and, for all intents and purposes, the ECB is not only gone--it
>>never really existed.
>
>It may not be much, but as long as I maintain the website for independent
>writing programs the ECB will remain there with the notation of what has
>happened.
>
>History *is* important.
>
>Barry Maid
>bmmaid@ualr.edu
>
>
Judy
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The ECB is dead; Long live the ECB!
 
While I, too, am in mourning, I feel obligated to remember that the
Sweetland Writing Center, which still has a core (four people) of original
ECB people, will make a valient effort to continue the work of the ECB.
But I also know that this work has been severely limited; the outreach, the
WAC, technology,and portfolio initiatives have been either trunchated or
abolished.
 
But I think it's heartening to listen to the number of people on this list
who were affected by their association with the ECB (many of whom I didn't
know were there--I participated only in the last few years of the ECB's
glory days).  And I DO see the work/ethic of the ECB in many places--in
Arizona, Utah, Washington, New Mexico, Kentucky, Indiana, and here in
Texas, just to name a few.  I'm particularly excited to see former ECB
folks in administrative positions.
 
BTW, I spoke to Anne Gere at NCTE, and we both were sad about what was
happening with the ECB.  Anne mentioned that, since she had a joint
appointment in English and Education, when bad things happened in the
English dept, she could spend more time in Education, and vice versa.  I
know there are some WONDERFUL grad students in English/Education now, and
from what I've heard they are trying to keep the spirit of the ECB going in
their own education with observations, reading and writing groups, and
using portfolios.  So while things are bad, there are still pockets of
resistance--er, I mean, active learning and teaching going on--even in
Michigan.
 
Here's a virtual toast to the spirit of the ECB!
 
--Becky
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
     Rebecca Rickly                            Associate Director of Composition
     R.Rickly@ttu.edu                          Box 43091
     (806) 742-2521 (office)             Texas Tech University
     (806) 742-0989 (fax)                 Lubbock, TX  79409-3091
                                http://english.ttu.edu/Rickly/
 =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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Along the lines of "preserving history", I have put up the old U of M OWL
and Wayne Butler's and my webbed course, "Writing the Information Highway"
at TTU.  The URLs are:
 
http://english.ttu.edu/rickly/ECB/OWL/owl.html
 
http://english.ttu.edu/rickly/ECB/infohighway.html
 
BTW, you can get to the Sweetland Writing Center by typing the old ECB or
OWL url, but the Writing the Info Highway  course is gone.  My bit in
preserving history.
 
--Becky
 
At 12:39 PM 2/4/99, Barry Maid wrote:
 
>It may not be much, but as long as I maintain the website for independent
>writing programs the ECB will remain there with the notation of what has
>happened.
>
>History *is* important.
>
>Barry Maid
>bmmaid@ualr.edu
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>In a message dated 2/4/99 7:18:33 AM Pacific Standard Time,
>IACDES@ASUVM.INRE.ASU.EDU writes:
>
><<  I imagine
> most of us can identify something in our own lives that we understand in
> non-linguistic ways and cannot explain. >>
>
>To be honest, David, I'm not certain that I can.  If you can get that
>reference to me off list, I would greatly appreciate it.  Thanks.
 
I can.  I can (and have) built a house, but I could not explain much of
what I did.  I know how to do that, but I couldn't do more than a very
sketchy job of explaining it--the kind of job that'd earn me an IW at
Tennessee.
 
In _Writing the Information Superhighway_, Wayne and I start off with a
quiz, sort of a "test your knowledge" exercise of the kind you find in many
popular magazines.  Students look at a list of computer terms (RAM,
Windows, LAN, bbs, UNIX, Modem, etc) and give themselves a score from 1-3
on each:
 
1=I know nothing or almost nothing about this
2=I have heard of this, but I don't have much experience with it.
3=I have considerable experience with it.
 
Students taking the quiz often say that the difference between a 2 and a 3
is their perceived ability to explain the term to someone else.  If they
know it but can't explain it, they give themselves a 2.
 
For what it's worth,
Bill
 
Bill Condon
Director, WSU Writing Programs
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Shirley --
 
This was a great post of yours earlier this week.  It reminded me, though,
that you had said the students in the WPA class had done some web work that
hadn't been put up yet.  I'd love to see what they did ... do you know when
(or if) you'll be posting their stuff on your class site?  No rush; I'm
just curious.
 
Regards,
 
Libby
 
You wrote:
>Students in my WPA seminar last fall (most of whom were in program
>assistant or mentoring positions, and were beginning WPAs) did an exercise
>in which I challenged them to identify one the most "tedious tasks" in
>their jobs and come up with a research project which transforms the task
>into data collection for an inquiry project.  Their responses were great.
>For example, one transformed the tedious task of answering the phone and
>giving routine information into a project on exploring students'
>perceptions and assumptions about the Introductory Writing Program.
>
>Whether or not what a WPA is doing qualifies as intellectual work depends,
>to a great extent, on her attitude.
 
 
````````````````````````````````
Libby Miles
Director of the Writing Center
University of Rhode Island
 
lmiles@uri.edu
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---------- Forwarded message ----------
Date: Fri, 5 Feb 1999 08:29:45 -0700
From: Sylvia Mioduski <miodusks@U.Arizona.EDU>
Reply-To: UofA Faculty Development <FACDEV@LISTSERV.ARIZONA.EDU>
To: FACDEV@LISTSERV.ARIZONA.EDU
Subject: UA National Searches
>
>The University of Arizona
>Tucson, Arizona
>
>The Division of Campus Life invites applications for the following
>three positions in the Department of Multicultural Programs and
>Services. We are seeking highly motivated and energetic professionals
>who are self-starters and excellent team players with a proven track
>record of success with demonstrated experience, skills and competency
>in administering multicultural programs and services on a
>predominately white college campus.
>
>Associate Dean of Students/
>Director, Department of Multicultural Programs and Services
>
>Associate Director, Department of Multicultural Programs and Services/
>Director, African American Student Affairs
>
>Associate Director, Department of Multicultural Programs and Services/
>Director, Chicano/Hispano Student Affairs
>
>The Department of Multicultural Programs and Services provides
>comprehensive and strategic programs and services concentrated around
>four core areas: academic intervention & support; outreach &
>education; cultural support and student development & programming. The
>Department serves ethnic minority, economically disadvantaged and Trio
>grant eligible students. The Department consists of five units
>including the Offices of Minority Student Services, and African
>American, Asian Pacific American, Chicano/Hispano and Native American
>Student Affairs; a budget of $1.2 million; and professional, clerical,
>graduate and student staff of 125.
>
>The University of Arizona, an AAU/Research I University, serves 35,000
>students through undergraduate, graduate, and professional programs;
>it is located in Tucson, Arizona, a vibrant community of 800,000. The
>University of Arizona is an EEO/AA Employer-M/W/D/V.
>
>Position Description Information: Position descriptions, including
>position requirements and preferred requirements, for each of these
>positions are listed on the University of Arizona Human Resources Web
>page http://hr2.hr.arizona.edu. Additionally, a copy of the position
>description can be obtained by calling the Office of the Dean of
>Students 1-520-621-7059 MST. The fax number is 1-520-621-9866.
>
>To Apply: Screening of applications for all positions will begin
>February 19, 1999, and will continue until each position is filled.
>Applications for each position consist of a current resume and a
>letter of application; and a list of four references (for contact
>later in the process), which must include a student, direct
>supervisor, and a direct report. Mail application materials to the
>address below and note the position for which you are applying.
>
><Name of Position> Screening Committee
>Office of  the Dean of Students
>Old Main 203
>The University of Arizona
>P.O. Box 210021
>Tucson, Arizona 85721-0021
>
>Kendal Washington White
>Associate Director, Department of Multicultural Programs & Services
>Director, Minority Student Services
>Director, New Start Summer Program
>
>The University of Arizona
>214 Chemistry Building
>Post Office Box 210041
>Tucson, AZ  85721-0041
>
>Voice-Mail: (520) 621-5696
>Fax:        (520) 621-7596
>E-Mail:     kwashing@u.arizona.edu
>
-----------------------------------------------------------------------
Sylvia Mioduski, Director                               miodusks@u.arizona.edu
University Learning Center & Freshman Year Center               http://w3.arizona.edu/~ulc/
University of Arizona                                   (520) 621-9363 (voice)
PO Box 210021                                   (520) 621-5015 (FAX)
Old Main 202
Tucson, AZ  85721-0021
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>>In a message dated 2/4/99 7:18:33 AM Pacific Standard Time,
>>IACDES@ASUVM.INRE.ASU.EDU writes:
>>
>><<  I imagine
>> most of us can identify something in our own lives that we understand in
>> non-linguistic ways and cannot explain. >>
 
Maybe a better, simpler example is that I have worn contact lenses for 35
years.  Every night, I have taken them out of my eyes.  I know how to do
that.  But I cannot explain it to my son, whose contacts *I* have to remove
each night for cleaning.
 
Bill
 
Bill Condon
Director, WSU Writing Programs
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: it's official. . .
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 02/05/99 10:14
 
I'm sorry, but the "Sweetland Writing Center" is doing strange things to my
mind--calling up images of Sweet Valley High, the big rock candy mountain, and
assorted amusement park attractions. I know (or at least I hope) that
"Sweetland" is the name of a benefactor who wants to support literacy, but I
can't help feeling that I'm going to get to my tutor on some sort of little
boat with children singing in the background, "It's a ....." Oh no, I can't to
that to you all this early in the day. May you all spend your weekend in
Sweetland.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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A prose response is a sort of a grade.  But it is not an A etc.  I prefer (and I
know they are more useful) the prose response.  More: I prefer a prose response
that comes from a reader, not a ranker.
Irv
 
 
 
 
 
 
 
"Prof. Steven D. Jamar" <sjamar@LAW.HOWARD.EDU> on 02/05/99 08:48:32 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: bifurcated grades
 
 
 
 
 
 
 
 
 
I hate putting numerical or letter grades on student writings.  Don't
you?  I much prefer the lawyer who wanted to change jobs, came to me for
help, hired me to work with him on his writing and over the course of
two weeks of intensive writing, rewriting, feedback, and conferences
made wonderful progress.  And nary a letter grade in sight.
 
But you know what?  He asked for a comparative assessment of where I, as
an expert on legal writing, thought he stood.  He was not happy with
what I thought of the sample he gave me.  This was sort of a grade,
wasn't it?  After the two weeks of instruction I thought he had improved
dramatically - far more than I expected - to the point where I am
confident he can now run with the thoroughbreds - which is the track he
wants to compete on.  And I told him so.  And that was sort of a grade,
wasn't it?  And he was pleased.
 
With law students the grades (1) get in the way, (2) provide motivation,
(3) reward improvement, (4) permit outside people (read:  prospective
employers) to form a preliminary assessment of the student's legal
reasoning and writing abilities, and (5) demonstrate that the course is
taken seriously by the faculty.
 
I hate putting grades on student writings.  Why?  Because it can get in
the way of teaching.  Why?  Because it can discourage students.  Why?
Because it reduces the entire set of good and bad things in their
writings to a single point of focus.  Why?  Because I want to teach them
to write better, not evaluate them or their writing.
 
But this is not ancient Greece.  I do not have a patron hiring me to
teach him.  I do not have 8 students so interested in learning from me
that they will support me as we sit under the magnolia tree and explore
rhetoric.  I reach more people with the current system.  But not all of
them want to be reached.  Too many want a ticket punched.
 
I hate putting grades on student writings.  But it helps.  It works.
 
I hate grading.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.
I see and remember.
I do and understand.
      Chinese Proverb
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well, i really meant the shorthand of the shorthand :-)
irv
 
 
 
 
 
 
 
Trish Roberts-Miller <redball@MINDSPRING.COM> on 02/05/99 09:01:52 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: BIFURCATED GRADES
 
 
 
 
 
 
 
 
 
At 08:38 PM 2/4/99 -0600, you wrote:
>I can't imagine why people who are good writers themselves shouldn't be
able to
>tell student writers what they, the teachers, think about the writing.  who
>needs the shorthand?
 
Um, well, not to put too fine a point on it, but language is shorthand.  If I
say, "The paragraphs have good evidence, but lack analysis of that evidence,"
I'm not listing every paragraph in toto, I'm not explaining what I mean by
evidence or analysis, and I'm not repeating the subject of the second part
of that clause.  "The paragraphs" is shorthand for each of the paragraphs
in the paper, "evidence" and "analysis" are shorthand for concepts we've
discussed in class or that are explained in some text, and the ellision
enables me to use shorthand for "the paragraphs."
 
Communities develop shorthand of all sorts--e.g., otoh, fyi, ASAP are very
specific ones, but there are larger ones like what a particular program
means by "argumentation" or what the discipline of comp studies means by
"social construction of knowledge."
 
So, I need shorthand.  Looks to me as though a lot of people do.
 
The fact that a lot of people treat grades either as shorthand for some
Humpty-Dumpty-like use of language while others (falsely) assume that the
meaning of grades is an autonomous mobile floating in space doesn't mean
they are inherently meaningless.  Like other uses of shorthand, they
can be very meaningful.
 
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Knowing vs explaining
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 02/05/99 10:50
 
This sort of gets at what we mean by "learning" and the extent to which
learning is connected with doing or action. We all have learned how do do a
whole bunch of stuff that we can't begin to explain, writing being one of
those largely inexplicable things we do. Donald Schon refers to these penomena
as "knowing-in-action." We are strongly oriented toward "knowing in
talking"--not a bad thing but not the only kind of knowing. But there is an
irony in that the tool we prefer is one of those known in action phenomena. I
am going to lunch, and then to Sweetland.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Rhodes, Keith" <KRhodes@MAIL.NWMISSOURI.EDU>
Subject:      Re: Dead Link at nwmissouri site
MIME-Version: 1.0
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Chet, thanks for making the correction so quickly. Whew, miss a few hours on
WPA-L and all sorts of stuff happens.
 
I would add that eac week the site closes from 5 pm Friday night until 8 am
Saturday morning. I hope we still have lives enough left that this does not
create problems.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marilyn Cooper <mmcooper@MTU.EDU>
Subject:      Re: it's official. . .
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This is a great idea that Jack had. (Jack has mostly great ideas.) I
certainly would be interested in reading such a book. I'd also be
interested in an article-length version for _CCC_ . . .
 
I also had another idea recently about a great project for a historical
minded and skilled person: I'd like to see a "table of influence" of
composition studies folks: a chart showing who studied with whom and who
was colleagues with whom where and when. I think it would tell us a lot
about how composition studies developed over the past 50 years.
 
>Bill,
>
>One thing would keep the ECB "alive" in one sense:  how about writing up
>its story for posterity (and publication)?  Since we have "closure," it
>would be a tremendously interesting book.  If you don't want  to do it, it
>would be a great project for someone.
>
>jls25@psu.edu
>Jack Selzer
>Professor of English
>Penn State University
>103 Burrowes Building
>University Park, PA 16802
>phone: 814-865-0251; fax 814-863-7285
 
 Marilyn
                  |
            \     |     /               Marilyn M. Cooper
             \    |    /                Associate Professor of Humanities
    ~         \  x  x /                 Incoming Editor, CCC
     ~   ~     x      x                 Department of Humanities
 ----------------------------------     Michigan Technological University
  --      ---  ----   ---    --         1400 Townsend Drive
      ------      --------              Houghton, MI 49931
------       --------    -----  --      internet: mmcooper@mtu.edu
        ---                             office:906-487-3233
               LTB                      fax: 906-487-3559
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Subject:
            Re: bifurcated grades
       Date:
            Fri, 05 Feb 1999 05:34:10 -0800
       From:
            Mary Segall <msegall@snet.net>
Organization:
            Department of English, Quinnipiac College, Hamden, CT 06518
         To:
            Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 References:
            1
 
 
Irvin Peckham wrote:
 
> A prose response is a sort of a grade.  But it is not an A etc.  I prefer (and I
> know they are more useful) the prose response.  More: I prefer a prose response
> that comes from a reader, not a ranker.
 
Irv,
 
   I had hoped to finish "grading" the stack of papers in front of me,
but your post lured me into this thread, despite my best attempts to
avoid it. All that Steve Jamar said is true enough to keep us debating
the issue, but my bias is with your stance.
   I see far more improvement in student writing when I write my
responses than when I put a grade on the paper, even when the grade
follows a response.  The grades only provoke debate about the difference
between a B and a B-, for example.  After far too many years, I finally
hit upon a system that works: reader response papers (approx. two pages
in length) for all assigned reading.  This means at least two papers per
week per student, a hefty load, but the reading and responding goes
fairly quickly.  I enjoy the window into student comprehension and
reaction, and they read my comments instead of grades.  These papers
serve a fodder for a few more formal papers throughout the semester, but
the hard work is done.  We have built a community of readers and
writers, not rankers, and even before midterm, many of the response
papers are much better than the final drafts of more formal themes
submitted under the old method.
 
Since we are required to submit grades, I use a numerical system of 1
point for a hasty effort, 2 points for an average effort, and three
points for a thoughtful and serious effort for each paper.  Students
like the cummulative point system, though I admit it is a concession to
ranking, but it does not detract anywhere near as much as letter grades
do from the real work at hand--writing for an audience who, as Toby
Fulweiler says, "take them seriously."  It is hard for me to see how a
grade is a serious response to what anyone has taken the time and effort
to write.
 
I fear I waxed preachy here.
Mary
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Comments:     Authenticated sender is <kh22@email.byu.edu>
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Subject:      Re: bifurcated grades
In-Reply-To:  <36BB04BF.26C33F45@law.howard.edu>
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Steve,
 
This says a lot:
 
>
> I hate putting grades on student writings.  But it helps.  It works.
>
 
_______________
Kristine Hansen
Associate Dean of General Education and Honors
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         James Porter <jporter@OMNI.CC.PURDUE.EDU>
Subject:      Re: it's official. . .
In-Reply-To:  <WPA-L%99020511260021@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Feb 5, 99 11:25:59 am
Content-Type: text
 
I don't understand all this waxing nostalgic over the ECB. OK, I
understand that there were good people there, doing interesting work
and supporting each other's inquiries. But let's face it:
Institutionally, the ECB was a bad idea -- an affront to
rhetoric/composition insofar as it structurally marginalized our
field. Institutionally, the University of Michigan continues to be
unwilling to grant rhetoric/composition full validity as an academic
area worthy of full institutional recognition and support. Like
Berkeley and other so-called elite institutions, Michigan despises
what we do.
 
To the ECB, I say, good riddance. To us, I say, stop settling for
marginal status.
 
Jim Porter
 
 
 
--
 
**************************************
Jim Porter
Rhetoric and Professional Writing
Purdue University
jporter@purdue.edu
http://omni.cc.purdue.edu/~jporter
http://addison.english.purdue.edu/pw/
**************************************
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Subject:      Re: it's official. . .
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Another source of vulnerability for the ECB was that it was a soft-money
add-on that dealt with 2 add-on programs: remdial writing and the
administering the upper level writing requirement (which was in fact taught
by the disciplines themselves).  Therefore the mainstream mission of
freshman composition remained with the English department and the ECB never
got control of the mainstream writing mission.
 
 
At 12:01 PM 2/4/99 -0800, you wrote:
>Right, Ed.  The big difference is that the UCB at Arizona is safely
>protected within the departmental structure.  At Michigan, the systemic
>problem of the ECB being outside the usual departmental structure meant
>that it was vulnerable, in the way David Russell describes earlier
>interdisciplinary and extra-departmental structures were vulnurable.  The
>lesson is, I suppose, that innovative programs must find some recognizable
>university unit to work in, or risk having the pressures of ordinary
>institutional structures wear them down to nothing.
>
>Sue
>
>>And Bill, the ECB does live on in its thriving offspring, the University of
>>Arizona University Composition Board, which is in good condition, with very
>>good people in relatively secure positions, accomplishing much.  --Ed White
>>
>>At 11:08 AM 2/4/99 -0700, David wrote:
>>>"Nothing gold can stay." But in fact, the ECB lives on not only in its
former
>>>faculty but in replication of all or parts of the ECB concept in writing
>>>programs everywhere.
>>>
>>>-- David E. Schwalm, Vice Provost and Dean of East College
>>>___ASU East--A New University for a New Century
>>>___6001 South Power Road
>>>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>>>
>>>
>
>
>Susan McLeod, Chair
>Department of English
>Washington State University
>Pullman, WA 99164-5020
>(509) 335-2581
>fax: (509) 335-2582
>
>
Judy
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Gosh, gee, Jim Porter, thanks for setting the record straight.  I sure
am glad that I now understand what the ECB really meant.  Under normal
circumstances I might point out that many (perhaps most) people at
Michigan valued what the ECB did and that the Philistines simply
won--but I won't since you clearly have it all figured out.
 
Joel Nydahl
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      humor
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OK, fellow wordsmiths--I don't usually forward these, but this one is too
good to keep to myself.  Please just delete now if you are feeling
humorless.
 
Sue McLeod
 
 
>The last few weeks have seen many mergers, and anticipating them could mean
>excellent market gains.  Our picks for likely mergers in the future:
>
>-----------------------------------------
>
>Xerox and Wurlitzer:
>        They're going to make reproductive organs.
>
>Fairchild Electronics and Honeywell Computers:
>        New company will be called Fairwell Honeychild.
>
>Polygram Records, Warner Brothers and Keebler:
>        New company will be called Poly-Warner-Cracker.
>
>W. R. Grace Co., Fuller Brush Co., Mary Kay Cosmetics,
>    and Hale Business Systems:
>        New company will be called Hale Mary Fuller Grace.
>
>Honeywell, Imasco, and Home Oil:
>        Honey, I'm Home.
>
>Knott's Berry Farm & National Organization of Women:
>        Knott NOW!
>
>Zippo Manufacturing, Audi, Dofasco, Dakota Mining:
>        Zip Audi Do-Da.
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
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Susan,
      This was a perfect way to end a long Friday.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Fri, 5 Feb 1999, Susan McLeod wrote:
>
> OK, fellow wordsmiths--I don't usually forward these, but this one is too
> good to keep to myself.  Please just delete now if you are feeling
> humorless.
>
> Sue McLeod
>
>
> >The last few weeks have seen many mergers, and anticipating them could mean
> >excellent market gains.  Our picks for likely mergers in the future:
> >
> >-----------------------------------------
> >
> >Xerox and Wurlitzer:
> >        They're going to make reproductive organs.
> >
> >Fairchild Electronics and Honeywell Computers:
> >        New company will be called Fairwell Honeychild.
> >
> >Polygram Records, Warner Brothers and Keebler:
> >        New company will be called Poly-Warner-Cracker.
> >
> >W. R. Grace Co., Fuller Brush Co., Mary Kay Cosmetics,
> >    and Hale Business Systems:
> >        New company will be called Hale Mary Fuller Grace.
> >
> >Honeywell, Imasco, and Home Oil:
> >        Honey, I'm Home.
> >
> >Knott's Berry Farm & National Organization of Women:
> >        Knott NOW!
> >
> >Zippo Manufacturing, Audi, Dofasco, Dakota Mining:
> >        Zip Audi Do-Da.
>
> Susan McLeod, Chair
> Department of English
> Washington State University
> Pullman, WA 99164-5020
> (509) 335-2581
> fax: (509) 335-2582
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Hi, Mary.
Yes--after many years of not putting grades on individual assignments (I
estimate a grade at midterm in a conference, give a final grade to a portfolio,
and invite students at any time to see me if they would like to know how what
grade i would give them at that point), I really can't imagine going back to a
system of putting grades on papers.  A primary difference is that i now enjoy
teaching 100 percent, whereas I used to enjoy everything but putting the grades
on the papers.  It's pretty obvious that students seriously read your comments
when they have no other way to discover what you thought about the paper.
 
I use reading journals pretty much like you do--but i really don't have to use
the 1,2,3.  Since they turn in their responses via email, I just read & snap a
response back to them; no time at all.  I also copy my response over to a
database (infoselect--access would work beautifully) with a couple of key
strokes so that I always have a prose record of how the student has been doing
and which becomes part of my data when I estimate a grade (and which I refer to
when I assign a final grade).   I'm going to start using Blackboard now (a
web-based interface) which will make this kind of system even easier.
 
That game of yes, but why is this a B+ and not an A, because you said this,
this, and this would drive me nuts.
 
Irv
 
 
 
 
 
 
 
 
Mary Segall <msegall@SNET.NET> on 02/05/99 07:45:04 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: bifurcated grades
 
 
 
 
 
 
 
 
 
Subject:
            Re: bifurcated grades
       Date:
            Fri, 05 Feb 1999 05:34:10 -0800
       From:
            Mary Segall <msegall@snet.net>
Organization:
            Department of English, Quinnipiac College, Hamden, CT 06518
         To:
            Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 References:
            1
 
 
Irvin Peckham wrote:
 
> A prose response is a sort of a grade.  But it is not an A etc.  I prefer (and
I
> know they are more useful) the prose response.  More: I prefer a prose
response
> that comes from a reader, not a ranker.
 
Irv,
 
   I had hoped to finish "grading" the stack of papers in front of me,
but your post lured me into this thread, despite my best attempts to
avoid it. All that Steve Jamar said is true enough to keep us debating
the issue, but my bias is with your stance.
   I see far more improvement in student writing when I write my
responses than when I put a grade on the paper, even when the grade
follows a response.  The grades only provoke debate about the difference
between a B and a B-, for example.  After far too many years, I finally
hit upon a system that works: reader response papers (approx. two pages
in length) for all assigned reading.  This means at least two papers per
week per student, a hefty load, but the reading and responding goes
fairly quickly.  I enjoy the window into student comprehension and
reaction, and they read my comments instead of grades.  These papers
serve a fodder for a few more formal papers throughout the semester, but
the hard work is done.  We have built a community of readers and
writers, not rankers, and even before midterm, many of the response
papers are much better than the final drafts of more formal themes
submitted under the old method.
 
Since we are required to submit grades, I use a numerical system of 1
point for a hasty effort, 2 points for an average effort, and three
points for a thoughtful and serious effort for each paper.  Students
like the cummulative point system, though I admit it is a concession to
ranking, but it does not detract anywhere near as much as letter grades
do from the real work at hand--writing for an audience who, as Toby
Fulweiler says, "take them seriously."  It is hard for me to see how a
grade is a serious response to what anyone has taken the time and effort
to write.
 
I fear I waxed preachy here.
Mary
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Some may not appreciate Jim Porter's raining on the funeral of the ECB, but
his comment in context absolutely characterizes what makes us who we are: the
eternal optimists, the makers of silk purses from sows' ears, the turners of
lemons into lemonade, the finders of ponies in piles of dung, the makers of a
lot out of a little, of something out of nothing. The University of Michigan
doesn't deserve a whole lot of credit for the ECB, but good people--our
people--made something good there and were made good by it. And students
benefitted. This experience is replicated in a host of different ways, with
greater or lesser visibility, in all of our writing programs where, as Bill
said, "We do our work." We all feel a little twinge when the desert reclaims
one of our gardens, whether in Michigan or Minnesota.
 
Our turn will come. What will we do?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I just finished Kathleen Blake Yancey's great article in the equally boffo
latest CCC. It's interesting, btw, how many of its articles fit right into
WPA threads. I've heard dark mutterings about the "MLA-ization" of CCCC at
recent conferences; maybe we're seeing the alternate phenomenon of WPA-ization.
 
Now, about this "validity" in assessment thing. Seems as if earlier
assessors saw what was being tested as the ability to succeed itself. Small
wonder that scores correlated with things like bathrooms in the house; but
we have to face that there must have been a multiple correlation among those
things and what actually happened in classes. So there was--and may still be
in many places--a weird kind of "validity" to MC tests of "writing."
 
Now we're thinking of validity directly, as the ability to write well, and
in the process bringing in vital concerns like social background and
identity formation. But what makes our measures "valid"? Just because they
conform to our theories? If our "valid" measures do not predict well who
will succeed, we have an interesting, multi-faceted problem. On the other
hand, if they do predict well, particularly in exemplary programs, then we
have a whole new level of arguments to make against "objective" measures.
Any such arguments lying around out there?
 
Kathi mentions a "fourth wave" beyond reflective and situated assessment,
and mentions program assessment as one candidate. I would hope it becomes
the leading contender. Better integration among what we say ought to be
done, what is done, and what really does succeed is what will dis-arm the
"killer dichotomy" of validity and reliability in assessment.
 
Keith Rhodes
=========================================================================
Date:         Sun, 7 Feb 1999 11:48:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Assessment validity and the fourth wave (Boffo CCC article)
In-Reply-To:  <WPA-L%99020710342888@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I think the problem with validity is that too many people reify it as if
it were a thing in itself.  But validity should always relate to a
specific goal.  For instance, the SAT is valid as a measure of who is
likely to enroll for a second year of college, but it is only valid at the
extremes (and incidentally) as a measure of writing ability.  To make
things more complicated, there are at least six different kinds of
validity, each with its own characteristics: face, content, concurrent,
predictive, construct, and consequential.  (I've probably left some out.)
An essay test of one kind or another will be valid in some ways for some
purposes but not for others; same with a portfolio.
 
The reification problem is most vexed in our field when we talk about
"writing ability" as if it were a single and measureable thing.  Yet can
we really say that such a construct exists independent of the writing
situation at hand?
 
Cheers to Kathi for a fine article and cheers to the editor for
recognizing its importance.
                                                           --Ed White
 
On Sun, 7 Feb 1999, keith rhodes wrote:
 
> I just finished Kathleen Blake Yancey's great article in the equally boffo
> latest CCC. It's interesting, btw, how many of its articles fit right into
> WPA threads. I've heard dark mutterings about the "MLA-ization" of CCCC at
> recent conferences; maybe we're seeing the alternate phenomenon of WPA-ization.
>
> Now, about this "validity" in assessment thing. Seems as if earlier
> assessors saw what was being tested as the ability to succeed itself. Small
> wonder that scores correlated with things like bathrooms in the house; but
> we have to face that there must have been a multiple correlation among those
> things and what actually happened in classes. So there was--and may still be
> in many places--a weird kind of "validity" to MC tests of "writing."
>
> Now we're thinking of validity directly, as the ability to write well, and
> in the process bringing in vital concerns like social background and
> identity formation. But what makes our measures "valid"? Just because they
> conform to our theories? If our "valid" measures do not predict well who
> will succeed, we have an interesting, multi-faceted problem. On the other
> hand, if they do predict well, particularly in exemplary programs, then we
> have a whole new level of arguments to make against "objective" measures.
> Any such arguments lying around out there?
>
> Kathi mentions a "fourth wave" beyond reflective and situated assessment,
> and mentions program assessment as one candidate. I would hope it becomes
> the leading contender. Better integration among what we say ought to be
> done, what is done, and what really does succeed is what will dis-arm the
> "killer dichotomy" of validity and reliability in assessment.
>
> Keith Rhodes
>
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Irv,
 
Thanks for the suggestion about the database and Infoselect.  Sounds
very useful.
 
Mary
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Judy, Joel, Bill, and many others.
 
I was also one of the first instructors in the  ECB, and  I give silent
thanks to the training I received from my former colleagues almost every
time I enter the classroom.
 
We were fortunate to share such an experience.
 
Emily Golson
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Tom says
 
>We need to recognize that rhetoric and composition is largely instituted
>at broad-based public insitutions, that elite institutions will be quite
>happy to see English departments become the classics departments of the
>twentieth century, and that the work we do is fundamental to making public
>institutions public in more than name only.  This recognition can help us
>to celebrate the work of groups like the English Composition Board and to
>fight against the sort of people and movements that ended it in the full
>historical awareness that the fight is not merely personal or local.
>
>Congratulations to those who served on the English Composition Board.
>They helped change the structure of English departments, and as anyone who
>works in administration knows, structural change is both the most
>difficult and the most important thing that can be achieved in
>institutional work.
 
Well said, brother.  I don't know how many times I've said on MBU and ACW
that the English Composition Board had the idea right, but were continually
facing the politics of elitism.  In the end, politics over-rode the good
idea.
 
And that's the way it will always work, and we have to realize that and
frame our efforts accordingly.  The grand or even good idea must be
supported by efforts at the systemic level.  At job hiring, for instance.
Texas Tech is extremely proud to have on its rhetoric and comp faculty two
former ECB faculty, Becky Rickly and Susanmarie Harrington, and has already
begun benefitting from the innovative and energetic ideas of those who
served with Bill Condon, Wayne Butler, and Barbara Monroe.
 
The ECB was just about the best in terms of sheer service to its students,
as far as I can tell, and it was stifled by considerations that had little
to do with concern for students, or at least the students the ECB served.
The elite institutions cannot be allowed to dictate policy.  I include in
this concept of "dictate policy" the notion that only the 'proper' journals
serve for tenure and merit, and so forth.
 
I hope WPA understands that we cannot ape the literaturists in their search
for hierarchical ascendancy.  The ECB, in spite of its long history, pointed
to a new world of inclusivity in skill-building, and it suffered from a
reactionist attitude in those who seek a new exclusivity.
 
I believe in helping people who need help.  Our institutions should be doing
that.  I think it can be done and it should be done.  We can 'do' the ECB in
a lot of other places if we have the will.
 
Fred Kemp
f.kemp@ttu.edu
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Edward White wrote:
 
>The reification problem is most vexed in our field when we talk about
>"writing ability" as if it were a single and measureable thing. Yet can
>we really say that such a construct exists independent of the writing
>situation at hand?
 
No. And yet we ourselves sustain the construct of the first-year composition
course and the idea of "Assessing Writing" (to quote the journal title!); so
we implicitly volunteer for the duty of coming up with something to
pronounce when we assess writing in the composition course. "It's local"
just isn't always enough to avert the consequences of White's First
Law--particularly when our own assessment advances keep giving others a
better look into what we are doing.
 
What I'd really like is a narrative that can contend with the ETS version of
"success" as a potent shaper of assessment and pedagogy alike. Maybe it's
not a good idea to fight on their pseudo-scientific turf, but an argument
that could win on that turf would be really handy (sorry; the whole model
just calls out violent metaphors). As another article in the same volume
discusses, the continuing popularity of the Harbrace Handbook indicates that
there is still a very common mold of course that is quite coherent with the
ETS narrative. It could be really sweet if the field made a strong and
common demonstration that there is another whole paradigm, internally
coherent, generating "valid" success of another kind. And, yes, that success
wouldn't be just "writing ability."
 
Keith Rhodes
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Keith Rhodes | http://www.nwmissouri.edu/~krhodes
krhodes@mail.nwmissouri.edu (w) | krhodes@asde.com (h)
Department of English, Colden Hall, Northwest Missouri State U
Maryville, MO  64468  |  660-562-1860
 
"[S]eek simplicity and then distrust it." - Whitehead
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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************************************************************************
                                INVITATION
                        1999 C-FEST MEETING SERIES
                               at LINGUA MOO
                                   ***
 
                     Wednesday, February 10, 7-8pm CST
 
                    "Distance Education and Visibility"
 
            Hosted this week by Cynthia Haynes and Jan Holmevik
 
                    In the C-FEST Forum at LINGUA MOO
 
                  WWW: http://lingua.utdallas.edu:7000
                                   or
                   telnet to: lingua.utdallas.edu 8888
*************************************************************************
 
In the past three years, C-FEST has set a precedent for pre-CCCC
discussions related to the "state of the profession," job market,
conference presentation formats, conference ethics, impact of technology
on conferences (and teaching and research), and other issues of
"delivery." The theme of the 1999 CCCC calls us to demonstrate
"visibility," and Chair Keith Gilyard calls us to "see" our students in
new ways, and to "reaffirm that for which [we] stand as well as name
explicitly that for which [we] do not stand and why." Over the next six
weeks, we would like to open a forum on "distance education" in order to
reaffirm our positions as advocates for distance learning, but a distance
learning that is faculty and student-oriented.
 
First, we are calling for an open forum on "distance education," namely,
in terms of the unprecedented initiatives that go by the name "distance
learning" and the concerns we have about quality, access, and economics.
We need to question the influx of funding for distance education that
often serves private sector mandates and state legislation that links
such funding to prefab core curriculum. Faculty find themselves
increasingly out of the loop when crucial decisions that will affect the
future of education are made from within task forces and ad hoc
committees with visions of untapped streams of revenue in their minds. We
need to integrate a cautionary attitude toward distance ed that is only
there to generate revenue for institutions without checks on the quality
and without sensitivity to labor concerns and further exploitation of
graduate students, part-time, and adjuncts instructors.
 
Second, in order to make our meetings as productive as possible, we would
like to address these issues in the form of resolutions or drafts of a
position statement on distance education by the end of this series. Our
goals are for C-FEST resolutions to become policy, to form networks, to
find bridges between the CCCC and its members, to identify concerns, to
address the economics of distance education, and all to better serve our
students and each other.
 
Our first meeting is scheduled for Wednesday, February 10, from 7-8pm
(CST) at Lingua MOO. We invite everyone to participate in this important
forum, so please forward this announcement to your friends and
colleagues, inside and outside of academia.
 
As in the past, we need volunteers (2 per meeting) to facilitate the
discussions. Jan Rune Holmevik and Cynthia Haynes will facilitate the
first meeting. A recent discussion about online writing programs among
Keith Dorwick, Eric Crump, and Cynthia Haynes sparked some of the ideas
for this year's topic of discussion (to view that log, go to
http://lingua.utdallas.edu:7000/5551). If you would like to volunteer to
help facilitate any of the subsequent meetings, please contact Cynthia at
'cynthiah@utdallas.edu'. Otherwise, all YOU have to do is show up and
enter the discussions! Each C-FEST meeting will be recorded and archived
at Lingua MOO in the C-FEST Forum.
 
C-FEST Forum
                                    ____
              |       ____________ | |  |             |
          /|  |#      |Blackboard| | OUT|      __ Mac |
         /||  | ## #  ============ | |  |   __|:)|__  |
         |||  |__##________________|/   |__[\__ =_ _\_|
         ||/ /  _#_                         [  \|_| ] \__
         |/ /   \_//\___  ____  ___/\           /\    |\ \
       | / /      /\/  /]/    \[\  \/\                |\\_\ |
       |  /      /\/  / /      \ \  \/\               \\\| ||
       | /       \/__/  \______/  \__\/            Book\\| ||
       |/        [   ]   |    |   [   ]             Case\|_||
       |____________________________________________________|
 
 
Here's how you can join in these important debates:
 
Dates to attend:
Wed -- 2/10 -- 7pm CST (Facilitators: Cynthia Haynes and Jan Rune
Holmevik)
Tue -- 2/16 -- 8pm CST (note 8pm time)
Wed -- 2/24 -- 7pm CST
Thu -- 3/4 -- 7pm CST
Wed -- 3/10 -- 7pm CST
Mon -- 3/15 -- 7pm CST
(Post-CCCC dates tba)
 
As you can see, we chose alternating nights of the week. Hopefully, this
will enable as many as possible to attend at least once. If you cannot
attend, the logs of each session will be available in the C-FEST Forum
room at Lingua and on our website.
 
Here's how to get to Lingua MOO:
 
1.   Use our exciting new enCore Xpress MOO client via Netscape (4.0 or
higher). Go to this URL location: http://lingua.utdallas.edu:7000; or
telnet to:  lingua.utdallas.edu 8888.
2.  Log on as a guest if you do not have a character at Lingua. At Lingua
welcome screen simply click on login if you are using Xpress (it will
then ask for a name) or type: connect guest firstname if you are using
telnet or another MOO client.
3.  Type '@go C-FEST' to get to the forum room.
4.  Type 'help communication' to see how to speak if you are new to MOOs,
or click on the HELP icon if you are using the enCore Xpress client via
Netscape and use the Search feature to find 'communication'.
5.  To quit the MOO, type @quit or click on the QUIT icon.
 
We will send brief notices about the next meeting each week, so please
save this for future
reference.  We hope you can join us, and don't worry if you've never
MOOed, it's easy!  Log on in advance and practice anytime.  We have help
tutorials in the Help Kiosk off the main Courtyard where you land when
you log on. You are also welcome to request a character account at Lingua
MOO. Click on the Request icon if you are using Xpress, or type @request
if you are logged in via telnet.
 
See you on February 10th!
 
Cheers,
 
Cynthia Haynes and Jan Rune Holmevik
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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In response to a "top down" request we do our English Dept. business "more
innovatively and efficiently," I ask those of you who teach in comparable
institutions -- West Virginia University serves 3000 students in fyc per
year -- to tell me ASAP whether you have ONE or TWO semesters of fyc and,
briefly, what differentiates the courses if you have two.  (We presently
have two, and we're right on with the outcomes.)
 
Thanks very much!  I appreciate your time .... Margot Racin
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Margot,
At ASU Main, we have two semesters.  For a full explanation of the
differences, please see our Wepage: www.asu.edu/clas/english/composition
Best,
Duane
 
> -----Original Message-----
> From: Margaret B. Racin [SMTP:mracin@WVNVM.WVNET.EDU]
> Sent: Monday, February 08, 1999 8:53 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      request for information
>
> In response to a "top down" request we do our English Dept. business "more
> innovatively and efficiently," I ask those of you who teach in comparable
> institutions -- West Virginia University serves 3000 students in fyc per
> year -- to tell me ASAP whether you have ONE or TWO semesters of fyc and,
> briefly, what differentiates the courses if you have two.  (We presently
> have two, and we're right on with the outcomes.)
>
> Thanks very much!  I appreciate your time .... Margot Racin
=========================================================================
Date:         Mon, 8 Feb 1999 11:15:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irwin Weiser <iweiser@PURDUE.EDU>
Subject:      Re: request for information
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Margaret:
 
At Purdue, most students complete a two-semester sequence of courses.
Our enrollment per year is over 10,000.  You can find more information
about the courses on our web page:
http://www.sla.purdue.edu/academic/engl/IntroductoryWriting/courses.htm
 
 
 
Margaret B. Racin wrote:
>
> In response to a "top down" request we do our English Dept. business "more
> innovatively and efficiently," I ask those of you who teach in comparable
> institutions -- West Virginia University serves 3000 students in fyc per
> year -- to tell me ASAP whether you have ONE or TWO semesters of fyc and,
> briefly, what differentiates the courses if you have two.  (We presently
> have two, and we're right on with the outcomes.)
>
> Thanks very much!  I appreciate your time .... Margot Racin
 
--
Irwin Weiser
Department of English
Purdue University
iweiser@purdue.edu
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At New Mexico State University, we have a vertical Gen Education writing
program--one 4 credit course in the first year and then departments across
campus require one 3 credit course from an array of sophomore and junior
level courses.
 
Stuart
 
At 10:52 AM 2/8/1999 -0500, Margaret B. Racin wrote:
>In response to a "top down" request we do our English Dept. business "more
>innovatively and efficiently," I ask those of you who teach in comparable
>institutions -- West Virginia University serves 3000 students in fyc per
>year -- to tell me ASAP whether you have ONE or TWO semesters of fyc and,
>briefly, what differentiates the courses if you have two.  (We presently
>have two, and we're right on with the outcomes.)
>
>Thanks very much!  I appreciate your time .... Margot Racin
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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thanks Duane! margot
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At Cal State Hayward we have one FY course that must be taken in the freshman
year, and then we have a second writing course (the "research course") that
often is taken in the freshman year but really is only a "graduation
requirement"--which leads to seniors who hate writing desperately taking it
("I HAVE to get in this quarter or I won't graduate!") at the last minute,
where it doesn't do them much good. We're working on changing this. More than
50% of our students take developmental writing, and many of them take a full
year and more of writing courses in their first and second years.
 
Alison
 
"Margaret B. Racin" wrote:
 
> In response to a "top down" request we do our English Dept. business "more
> innovatively and efficiently," I ask those of you who teach in comparable
> institutions -- West Virginia University serves 3000 students in fyc per
> year -- to tell me ASAP whether you have ONE or TWO semesters of fyc and,
> briefly, what differentiates the courses if you have two.  (We presently
> have two, and we're right on with the outcomes.)
>
> Thanks very much!  I appreciate your time .... Margot Racin
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At the University of Rhode Island we have one required course in writing,
which is usually taken during the freshman year and is usually Basic
Composition, with a second  "communications" requirement that can be filled
from among a selection of writing courses at the 200 level or higher
(Writing in the Arts and Sciences, Biz. Comm., Creative non-fiction, etc.)
or by taking speech comm. or logic.  Interesting options--purely political
in origin.
 
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
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I'm teaching a new class this semester and would like to give my students a
few supplemental readings on writing theory -- not practice.  The course is
Advanced Composition for Elementary Education majors (it's general
education) and we're reading Lucy Calkins' The Art of Teaching Writing.  I'm
looking for recommendations (articles and book chapters) about the following
topics -- requirements are 20 pages or less and accessible to non-specialists:
 
1.  Reflective writing / reflective practice
 
2.  The writing process (a basic introduction)
 
3.  Research in the process classroom
 
4.  Computers and Writing
 
Please reply off-line and I'll report back to the list.
 
mh
Marguerite Helmers
Director of Composition
(920) 424-7282
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              99 8:52 am
 
At VCU we have a required course in the first-year and a second required
course at the sophomore level (students must have 24 credits to take it).
Students are also required to take two WI course, one in their major.
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
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FYI--
ASSISTANT PROFESSOR, English/Developmental Writing, tenure-track, in
Language Arts Department, University College, University of
Cincinnati, beginning Sept. 1, 1999, to teach developmental and
introductory college writing.  Minimum requirements:  earned doctorate
(must be in hand by Sept. 1) in English with a specialization in
Rhet/Comp, Rhetoric and Composition, Literacy, or Developmental
Education with a specialty in writing; emphasis on developmental/basic
writing; experience teaching developmental writing at the
post-secondary level; and excellent oral and written communication
skills.  Expertise/experience in one or more of the following areas
would be helpful:  writing program administration, curriculum
development, technology-based instruction, portfolio or other
assessment.  Candidates must have strong commitment to teach open
admissions undergraduates.  Professional activity and service expected
for tenure consideration.  Salary is $32,000 for four classes per
quarter for three-quarter academic year.  Applications should include
a cover letter, vita, three letters of recommendation, and unofficial
transcripts.  Review of applications will begin March 10, 1999, and
will continue until the position is filled.  Send application
materials to Dr. Deborah Meem, Chair, Developmental Writing Position
Search Committee, P.O. Box 210205, University of Cincinnati, OH 45221.
 For further information, email <meem@ucollege.uc.edu>.  Preliminary
interviews may be conducted at CCCC.  University College is a
two-year, open admissions unit located on the main University of
Cincinnati campus.  The University of Cincinnati is an Equal
Opportunity/Affirmative Action Employer.
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Stuart, I'm replying on the list because I'm interested to hear if others
have had my experience using the RR list of doctoral programs.  First of
all, I'm delighted to hear that you three are updating it; it is
enormously useful, particularly for students in MA comp programs like the
one at San Bernardino. But the question you haven't dealt with, maybe
because it can't really be dealt with, is how "real" the listed programs
are.  On the face of it, the very best programs don't look all that
different from those that have a half-hearted option in a lit Ph.D.  I
don't know how you could put in some sort of quality rating, or even
seriousness rating, but maybe you can figure out something that would help
readers, particularly students on their own, make some quality judgments?
                                                        --Ed White
 
On Sat, 23 Jan 1999, Stuart C. Brown wrote:
 
> Theresa Enos, Stuart Brown, and Rebecca Jackson will be updating the 1994
> Rhetoric Review Doctoral Programs in Rhetoric and Composition for the Spring
> 2000 issue of Rhetoric Review.
>
> We would like your help in identifying any programs we missed in 1994 or
> that have been established since then. We are already aware of Georgia
> State's program and the new program at Syracuse.
>
> We would also be interested in any advice you might have regarding essential
> information you would want to see in these program descriptions.
>
> We will very much try to have the survey instrument to programs before this
> year's CCCC.  All of us will be there and available to talk about the
> project as well.  Please help us in making sure the survey form gets to the
> right people in the department and is returned promptly as we want to
> represent every program fairly.
>
> Reply to
>
> Theresa Enos, enos@u.arizona.edu, University of Arizona 520.621.3371
> Stuart C. Brown, sbrown@nmsu.edu, New Mexico State University 505.646.2413
> Rebecca Jackson, rebjacks@nmsu.edu, New Mexico State University 505.646.2213
>
> Thanks for your help on this.
>
> Stuart
>
>
> "Question Celebrity"
>     * * *
> Stuart C. Brown
> Writing Program Director &
> Associate Department Head
> Department of English, Box 3E
> New Mexico State University
> Las Cruces, NM 88003
> (505) 646-2413
> http://www.nmsu.edu/~english/
>
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Mon, 8 Feb 1999, Edward White wrote:
 
>  (snip) But the question you haven't dealt with, maybe
> because it can't really be dealt with, is how "real" the listed programs
> are.  On the face of it, the very best programs don't look all that
> different from those that have a half-hearted option in a lit Ph.D.
 
Ed, could you articulate what characteristics you would look for in a
"real" Comp/Rhet Ph.D. program?  As I browsed the RR PhD issue, I did find
lots of *English* PhD programs that offered a concentration in Comp/Rhet,
and even a few schools offering a PhD in Comp/Rhet.  I suspect that an
independent PhD granted through a stand-along department need not be the
only way to make that degree look and feel "real" (rather than as a
warmed-over lit menu with a few more peas and a few less (fewer?)
carrots).  What sorts of distinctions would you look for?
 
Kurt Bouman
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Margaret,
 
At Wright State we require a 2-quarter
sequence; in 101 we focus on the
processes of writing from personal to
argumentative essays (an introduction to
position papers) and in 102 we focus on
academic writing, especially argument.
 
Also, while I can't find the exact
number, the survey of first-year writing
programs Bill Smith and I conducted a
few years ago found that 2-semester or
3-quarter course sequences were the norm
for FYC; average class size was 23 (in
case "efficiency" veers in that
direction at your school!).
 
Good luck--when administrators start
talking "innovation" and "efficiency,"
it's time to head for the bunkers.
 
Rich Bullock
 
Margaret B. Racin wrote:
>
> In response to a "top down" request we do our English Dept. business "more
> innovatively and efficiently," I ask those of you who teach in comparable
> institutions -- West Virginia University serves 3000 students in fyc per
> year -- to tell me ASAP whether you have ONE or TWO semesters of fyc and,
> briefly, what differentiates the courses if you have two.  (We presently
> have two, and we're right on with the outcomes.)
>
> Thanks very much!  I appreciate your time .... Margot Racin
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We are considering writing into the guidelines for our writing intensive
courses the requirement that a WIC syllabus must say, "In order to pass
this class, students must pass the writing portion of the class" or
something like that.  You can imagine the turmoil this has caused.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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Perhaps publishing the RR update online with active links between the
RR-generated program profiles and program-maintained websites (which ought
to contain more comprehensive information) would allow folks to discern
for themselves the integrity of various programs.  I'd hate to see the
very valuable RR update become a (rank) ranking thing like what we find in
_US News_.  But I agree with Ed: a device that unmasks the phonies is
needed.
 
An online database that could be continuously updated would be a great
thing (although a lot of work for the RR people).
 
- Todd Taylor
 
On Mon, 8 Feb 1999, Edward White wrote:
 
> Stuart, I'm replying on the list because I'm interested to hear if others
> have had my experience using the RR list of doctoral programs.  First of
> all, I'm delighted to hear that you three are updating it; it is
> enormously useful, particularly for students in MA comp programs like the
> one at San Bernardino. But the question you haven't dealt with, maybe
> because it can't really be dealt with, is how "real" the listed programs
> are.  On the face of it, the very best programs don't look all that
> different from those that have a half-hearted option in a lit Ph.D.  I
> don't know how you could put in some sort of quality rating, or even
> seriousness rating, but maybe you can figure out something that would help
> readers, particularly students on their own, make some quality judgments?
>                                                         --Ed White
>
> On Sat, 23 Jan 1999, Stuart C. Brown wrote:
>
> > Theresa Enos, Stuart Brown, and Rebecca Jackson will be updating the 1994
> > Rhetoric Review Doctoral Programs in Rhetoric and Composition for the Spring
> > 2000 issue of Rhetoric Review.
> >
> > We would like your help in identifying any programs we missed in 1994 or
> > that have been established since then. We are already aware of Georgia
> > State's program and the new program at Syracuse.
> >
> > We would also be interested in any advice you might have regarding essential
> > information you would want to see in these program descriptions.
> >
> > We will very much try to have the survey instrument to programs before this
> > year's CCCC.  All of us will be there and available to talk about the
> > project as well.  Please help us in making sure the survey form gets to the
> > right people in the department and is returned promptly as we want to
> > represent every program fairly.
> >
> > Reply to
> >
> > Theresa Enos, enos@u.arizona.edu, University of Arizona 520.621.3371
> > Stuart C. Brown, sbrown@nmsu.edu, New Mexico State University 505.646.2413
> > Rebecca Jackson, rebjacks@nmsu.edu, New Mexico State University 505.646.2213
> >
> > Thanks for your help on this.
> >
> > Stuart
> >
> >
> > "Question Celebrity"
> >     * * *
> > Stuart C. Brown
> > Writing Program Director &
> > Associate Department Head
> > Department of English, Box 3E
> > New Mexico State University
> > Las Cruces, NM 88003
> > (505) 646-2413
> > http://www.nmsu.edu/~english/
> >
>
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When Dave Schwalm offered the idea that "We are strongly oriented toward
'knowing in talking'" he seems to have solved the "bifurcated grades"
issue for me.  Shouldn't a WI course grade reflect a student's ability to
demonstrate knowledge in talking (writing)?  If we split the grade, then
the idea remains that writing is a "service" skill apart from the thought,
rather than *a* way to demonstrate a student's mastery of and facility
with a content area.  If writing (and the grade for writing) are at all
separable from the "material" of the course, they why bother with WI
courses at all?  Why not just insist students take both content courses
and writing courses?
 
Kurt Bouman
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The Consortium of Doctoral Programs in Rhet & Comp (I think that is what we
are calling ourselves) is working on a web site where those of us who have
such programs can describe them.  The site is still under construction and
very much a work in progress.   Lisa McClure is  coordinating the effort;
she may be reached at:  lisam@siu.edu
 
The URL is:
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/consortium/index.html
 
The Consortium itself was founded by Janice Lauer;  we get together once a
year at CCCC and discuss various issues of common interest.
 
Sue McLeod
 
>Perhaps publishing the RR update online with active links between the
>RR-generated program profiles and program-maintained websites (which ought
>to contain more comprehensive information) would allow folks to discern
>for themselves the integrity of various programs.  I'd hate to see the
>very valuable RR update become a (rank) ranking thing like what we find in
>_US News_.  But I agree with Ed: a device that unmasks the phonies is
>needed.
>
>An online database that could be continuously updated would be a great
>thing (although a lot of work for the RR people).
>
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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During 4 years in Japan, I learned a healthy skepticism about the power of
language to communicate knowledge.  There's a strong cultural suspicion of
language--it can mislead as often as inform, etc.  There's respect for the
ability to communicate without words--a process associated with the word
"haragei," or "belly arts," meaning communication from a place from deep
within the self, bypassing words, etc.  This lesson came home to me when I
sent to lessons of the several traditional arts I studied, especially tea
ceremony.  There were never any theoretical or philosophical explanations.
If we talked at all, it was about which utensil to use when, etc.  Even
then, my teachers would usually demonstrate physically, or hold my hands
in the right shape, or (if I really messed up over and over) give me a
little rap with a folded fan.  But I DID "learn" the theory or philosophy
of tea.  Occasionally I try to put it into words, but mostly I just wish
the person I'm talking to would just make tea with me for a couple of
years--THEN they could "understand."
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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>We are considering writing into the guidelines for our writing intensive
>courses the requirement that a WIC syllabus must say, "In order to pass
>this class, students must pass the writing portion of the class" or
>something like that.  You can imagine the turmoil this has caused.
>Dr. Clyde Moneyhun
 
We require WI courses to be passed with a grade of C- or better for the
student to get WI credit for it.  If the student's department accepts a D
for the class as passing, that's OK, but the student still has to take
another WI course.  That's the only bifurcation here that I'm aware of--and
it's in favor of the writing, not against it.  As far as I know, the policy
has never caused any turmoil.
 
Marty Townsend
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             TownsendM@missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
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Whew, Kurt, that is the real problem, isn't it?  The programs come in all
kinds of shades and colors and locations.  When I was using the term
"real" I was really thinking of the reverse: the lit programs with one or
no comp faculty with maybe a couple of courses in something like comp.
But we do have a great variety in our best programs and I'm not sure just
what they have in common, aside from a critical mass of comp faculty.
                                                        --Ed White
On Mon, 8 Feb 1999, Kurt Bouman wrote:
 
> On Mon, 8 Feb 1999, Edward White wrote:
>
> >  (snip) But the question you haven't dealt with, maybe
> > because it can't really be dealt with, is how "real" the listed programs
> > are.  On the face of it, the very best programs don't look all that
> > different from those that have a half-hearted option in a lit Ph.D.
>
> Ed, could you articulate what characteristics you would look for in a
> "real" Comp/Rhet Ph.D. program?  As I browsed the RR PhD issue, I did find
> lots of *English* PhD programs that offered a concentration in Comp/Rhet,
> and even a few schools offering a PhD in Comp/Rhet.  I suspect that an
> independent PhD granted through a stand-along department need not be the
> only way to make that degree look and feel "real" (rather than as a
> warmed-over lit menu with a few more peas and a few less (fewer?)
> carrots).  What sorts of distinctions would you look for?
>
> Kurt Bouman
>
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On Mon, 8 Feb 1999, Kurt Bouman wrote:
 
> Ed, could you articulate what characteristics you would look for in a
> "real" Comp/Rhet Ph.D. program?  As I browsed the RR PhD issue, I did find
> lots of *English* PhD programs that offered a concentration in Comp/Rhet,
> and even a few schools offering a PhD in Comp/Rhet.  I suspect that an
> independent PhD granted through a stand-along department need not be the
> only way to make that degree look and feel "real" (rather than as a
> warmed-over lit menu with a few more peas and a few less (fewer?)
> carrots).  What sorts of distinctions would you look for?
 
Although I'm using Kurt's snippet as a point of departure, I'm also
responding to Ed White's previous comment, to which Kurt's above comment
is addressed.
 
It seems to me that there are at least three ways for a prospective
student to *begin* to find out how serious a PhD program is.  First is to
find out who the faculty are regardless of affiliation with the English
department or with a separate Writing Program: what do they publish and
teach, what are their professionalinterests?  Second is to see how the
exam/dissertation structure is set up; if R&C is an afterthought, I
imagine it would show up here.  Third (this is actually related to the
second) is to find out what the dissertation topics have been.
 
I think that if you had this information about all the PhD programs in
R&C, you'd have a lot of information, and you could begin to tell the
serious ones from the rest.
 
raul sanchez
university writing program
+ department of english
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James Porter wrote:
 
>I don't understand all this waxing nostalgic over the ECB. OK, I
>understand that there were good people there, doing interesting work
>and supporting each other's inquiries. But let's face it:
>Institutionally, the ECB was a bad idea -- an affront to
>rhetoric/composition insofar as it structurally marginalized our
>field. [snip]
 
>To the ECB, I say, good riddance. To us, I say, stop settling for
>marginal status.
 
I can understand this position. But was the ECB really *categorically* worse
than even the more hopeful University Rhet/Comp programs, typically a
handful of tenure-track "faculty" and a much larger pool of FYC "staff"?
Seems as if there's still plenty of marginalization to go around in this
business. I have a hard time seeing as "a bad idea" an institution that has
paved the way for a number of better careers and a number of better ideas by
which to attack our collective marginalization--just as the better Ph.D.
programs, like Purdue's, have done.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Ed, Todd, and others,
 
Sue is right.  The Consortium Programs page is up and running, but a work in
progress.  As I understand it the original idea of the programs site was to bring
together in one place _descriptive_ information so that prospective students,
faculty, etc., could review programs with ease.  The individual program pages at
the site are modeled on the _RR_ article and offer basic info.  At the bottom of
the individual program page is a link to the home site for the program to which
interested people could go for additional information.  SIUC English D has
agreed to house the programs site here and I have the task of keeping it up-to-
date, etc.  As Sue notes the URL is as follows (be sure to include the .html at
the end or the site will note activate).
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/
consortium/index.html
 
The Consortium of Doctoral Programs in Rhetoric & Composition does not
intend the site to be a ranking of programs; it's intended to be an informative
site to collect together information, etc.  The site will represent all of the
programs in the Consoritum who send us the appropriate information (a sort of
equal opportunities site).  (Stuart Brown and I have talked via e-mail and hope
to meet at CCCC to discuss how we might benefit one another.)
 
A couple comments in response to Ed.  As someone who (with Bruce Appleby)
started a new R/C program under the auspices of a literature PHD, I found the
_RR_ articles and the Consortium extremely helpful in setting up and more
recently revising our program.  With the update of the _RR_ article and the
website, we can provide more up-to-date information on programs.  Of course,
that information may be used to evaluate programs.  In fact, it seems to me
one use would be for programs to assess their own requirements, etc., in light
of the other programs.  This works in two ways: (1) to avoid duplication of
programs or repetition (all programs doing the same thing); and (2) to
strengthen the core of all programs.
 
This is going on too long.  I'll close for now.
 
Lisa J. McClure
 
 
 
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University-Carbondale
Carbondale, IL 62901-4503
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Date:         Mon, 8 Feb 1999 15:01:15 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@SCU.EDU>
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=20
For an insider's sense and critique of the ECB history, see Sharon =
Quiroz's essay in the Spring 1998 issue of WPA.  It's called "Collaborating=
 at the ECB: A Reflection."
 
Jeanne
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Date:         Mon, 8 Feb 1999 18:44:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PAT HOFFMANN <HOFFMAP@SPLAVA.CC.PLATTSBURGH.EDU>
Organization: SUNY at Plattsburgh, New York, USA
Subject:      Re: RR Doctoral Program update
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Date sent:  8-FEB-1999 18:43:24
>From:  IN%"WPA-L@ASUVM.INRE.ASU.EDU"  "Writing Program Administration"  8-FEB-1999 18:09:33.65
>To:    IN%"WPA-L@ASUVM.INRE.ASU.EDU"
>CC:
>Subj:  RE: RR Doctoral Program update
>
>Return-path: <owner-wpa-l@ASUVM.INRE.ASU.EDU>
>Received: from post1.inre.asu.edu (post1.inre.asu.edu)
> by SPLAVA.CC.PLATTSBURGH.EDU (PMDF V5.0-8 #11626)
> id <01J7IDMR5KW8000XCV@SPLAVA.CC.PLATTSBURGH.EDU> for
> HOFFMAP@SPLAVA.CC.PLATTSBURGH.EDU; Mon, 08 Feb 1999 18:09:32 -0500 (EST)
>Received: from ASUVM.INRE.ASU.EDU (asuvm.inre.asu.edu [129.219.13.84])
> by asu.edu (PMDF V5.2-29 #31135) id <0F6U00B01YZNWJ@asu.edu>
> (original mail from owner-wpa-l@ASUVM.INRE.ASU.EDU)
> for HOFFMAP@SPLAVA.CC.PLATTSBURGH.EDU; Mon, 08 Feb 1999 16:09:26 -0700 (MST)
>Received: from ASUVM.INRE.ASU.EDU (asuvm.inre.asu.edu [129.219.13.84])
> by asu.edu (PMDF V5.2-29 #31135) with SMTP id <0F6U0023DYZG9F@asu.edu>; Mon,
> 08 Feb 1999 16:09:23 -0700 (MST)
>Received: by ASUVM.INRE.ASU.EDU (IBM VM SMTP V2R4a) via spool with SMTP id 6659
> ; Mon, 08 Feb 1999 16:07:59 -0700 (MST)
>Received: from ASUVM.INRE.ASU.EDU (NJE origin LISTSERV@ASUACAD)
> by ASUVM.INRE.ASU.EDU (LMail V1.2c/1.8c) with BSMTP id 7134; Mon,
> 08 Feb 1999 16:07:59 -0700
>Received: from ASUVM.INRE.ASU.EDU by ASUVM.INRE.ASU.EDU
> (LISTSERV-TCP/IP release 1.8c)
> with spool id 1133 for WPA-L@ASUVM.INRE.ASU.EDU; Mon,
> 08 Feb 1999 16:07:58 -0700
>Received: from ASUACAD (NJE origin SMTP3@ASUACAD)
> by ASUVM.INRE.ASU.EDU (LMail V1.2c/1.8c) with BSMTP id 7125; Mon,
> 08 Feb 1999 16:07:58 -0700
>Received: from saluki-mailsmtp.siu.edu [131.230.252.26] by ASUVM.INRE.ASU.EDU
> (IBM VM SMTP V2R4a) via TCP with SMTP ; Mon, 08 Feb 1999 16:07:52 -0700 (MST)
>Received: from saluki-mail.siu.edu (saluki-mail.siu.edu [131.230.252.17])
> by saluki-mailsmtp.siu.edu (8.9.1/8.9.1) with ESMTP id RAA146264 for
> <WPA-L@ASUVM.INRE.ASU.EDU>; Mon, 08 Feb 1999 17:07:56 -0600
>Received: from lisam.siu.edu (port60.aixdialin.siu.edu [131.230.253.60])
> by saluki-mail.siu.edu (8.9.1/8.9.1) with SMTP id RAA16516 for
> <WPA-L@ASUVM.INRE.ASU.EDU>; Mon, 08 Feb 1999 17:10:45 -0600
>Date: Mon, 08 Feb 1999 17:06:24 -0600
>From: "Lisa J. McClure" <lisam@SIU.EDU>
>Subject: Re: RR Doctoral Program update
>In-reply-to: <l03130301b2e4f4830aae@[134.121.50.17]>
>Sender: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Reply-to: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>Message-id: <199902082310.RAA16516@saluki-mail.siu.edu>
>Organization: Southern Illinois University
>MIME-version: 1.0
>X-Mailer: Pegasus Mail for Win32 (v3.01a)
>Content-type: text/plain; charset=US-ASCII
>Content-transfer-encoding: 7BIT
>Priority: normal
>References: <Pine.A41.3.95L.990208143747.101856E-100000@login4.isis.unc.edu>
>X-Comment: ASUVM.INRE.ASU.EDU: Mail was sent by saluki-mailsmtp.siu.edu
>
>Ed, Todd, and others,
>
>Sue is right.  The Consortium Programs page is up and running, but a work in
>progress.  As I understand it the original idea of the programs site was to bring
>together in one place _descriptive_ information so that prospective students,
>faculty, etc., could review programs with ease.  The individual program pages at
>the site are modeled on the _RR_ article and offer basic info.  At the bottom of
>the individual program page is a link to the home site for the program to which
>interested people could go for additional information.  SIUC English D has
>agreed to house the programs site here and I have the task of keeping it up-to-
>date, etc.  As Sue notes the URL is as follows (be sure to include the .html at
>the end or the site will note activate).
>
>http://www.siu.edu/departments/english/acadareas/rhetcomp/
>consortium/index.html
>
>The Consortium of Doctoral Programs in Rhetoric & Composition does not
>intend the site to be a ranking of programs; it's intended to be an informative
>site to collect together information, etc.  The site will represent all of the
>programs in the Consoritum who send us the appropriate information (a sort of
>equal opportunities site).  (Stuart Brown and I have talked via e-mail and hope
>to meet at CCCC to discuss how we might benefit one another.)
>
>A couple comments in response to Ed.  As someone who (with Bruce Appleby)
>started a new R/C program under the auspices of a literature PHD, I found the
>_RR_ articles and the Consortium extremely helpful in setting up and more
>recently revising our program.  With the update of the _RR_ article and the
>website, we can provide more up-to-date information on programs.  Of course,
>that information may be used to evaluate programs.  In fact, it seems to me
>one use would be for programs to assess their own requirements, etc., in light
>of the other programs.  This works in two ways: (1) to avoid duplication of
>programs or repetition (all programs doing the same thing); and (2) to
>strengthen the core of all programs.
>
>This is going on too long.  I'll close for now.
>
>Lisa J. McClure
>
>
>
>Dr. Lisa J. McClure
>Associate Professor & Area Head, Rhetoric & Composition
>Department of English
>Southern Illinois University-Carbondale
>Carbondale, IL 62901-4503
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As somebody who has recently gone through the process of investigating R/C
PhD programs, I have some additions to Raul's list of useful
information...See below.
 
Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
103 Trinity Pl. Second Floor
Syracuse, NY 13210
315-423-8042 (home)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"You are not what you own."--Fugazi
"Dave, I don't think that's a very good idea . . . Dave?"--HAL 9000
"Postmodernists don't agree with themselves."--Xin Liu Gale
"And what costume shall the poor girl wear to all tomorrow's
        parties?"--The Velvet Undergound
"I was saying, 'Let me out of here' before I was even born."--Richard Hell
"What we have here is a failure to communicate."--"Cool Hand Luke"
"Nothing could be plainer than the things that have been done, and there
        can be no mystery in what is yet to come."--nomeansno
 
 
On Mon, 8 Feb 1999, Raul Sanchez wrote:
 
 
> It seems to me that there are at least three ways for a prospective
> student to *begin* to find out how serious a PhD program is.  First is to
> find out who the faculty are regardless of affiliation with the English
> department or with a separate Writing Program: what do they publish and
> teach, what are their professionalinterests?  Second is to see how the
> exam/dissertation structure is set up; if R&C is an afterthought, I
> imagine it would show up here.  Third (this is actually related to the
> second) is to find out what the dissertation topics have been.
 
These are all useful notions, keeping in mind that items 2 and 3 may be
unsettled in particularly new programs.  To these items I would add:
 
1.  A list of R/C courses available in the program, along with whatever
details you can provide as to when the courses are taught.  I found it
very revealing to think about which courses were taught at what points in
a program's course rotation.
 
2.  A list of core course requirements, both in and out of R/C.  I didn't
apply to several prominent R/C programs because of the size of the
mandatory lit curriculum.
 
3.  Support mechanisms for professional development--conference funding,
independent study options, administrative positions, etc.
 
That's probably enough to keep any prospective PhD applicant busy for a
while.  I took almost two years researching programs just to be able to
choose 7 to apply to.
 
Seth Kahn-Egan, Syracuse U.
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Date:         Tue, 9 Feb 1999 07:51:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
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One of the problems in searching for a graduate program in Rhet/Comp is that
most of the undergraduate programs from which our students come do nothing to
prepare them for the search. Whereas students who have the luxury of choice
choose undergrad schools by the general reputation of the school, students
choose their graduate programs (again, when they have a choice) by the program
reputation. That is, there are strong graduate programs in X or Y at
universities that generally do not rank in the top 10 or 20 or whatever. But
undergraduate English majors generally do not have a clue about "whom they
would like to work with" in rhet/comp because the English major does little to
expose them to the field. Communication majors learn where the good
communication programs are, but not much about rhet/comp. We have something of
a public relations problem here, but I'm not sure how big it is. Many of our
graduate students are high school or community college teachers who actually
know that rhet/comp program exist. Some are reformed lit majors who have
decided to increase the odds of employment by switching to rhet/comp but
initially chose the lit program. And, in urban universities, many of our
graduate students are among those hinted at above--those who do not have the
luxury of choice (or. at least, do not think they do). In any case, grad
programs that are not fed by undergrad programs are in an interesting
situation.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Hello all,
I am on a university committee which is trying to improve working
conditions for the very large number of adjunct faculty that we employ
here. (My department, English, probably employs the largest number of
part-timers.) Several years ago it was possible for part-time faculty to
purchase health insurance through our alumni association, but that
arrangement has collapsed. Is there any kind of insurance program that
offers group rates for this particular group?  I would appreciate any
information that's out there; I don't know where to look at this point.
 
To reply to me off list:
mcintire@fiu.edu
 
thank you very much.
 
Carmela McIntire
Dept. of English
Florida International U.
Miami, FL 33199
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Good points, Dave--just how is an undergrad supposed to be mentored into a
grad program in rhet/comp the way, say, undergrads in lit or linguistics
are mentored into their grad educations?  One answer is that there are
many, many rhet/comp PhDs (like me) out there in schools that don't have
PhD programs in rhet/comp.  We teach undergrad courses in writing and/or
writing theory, sometimes we teach Ed. majors specializing in language
arts.  I'm not sure how many are (like me) teaching MA students rhet/comp
and pedagogy courses, but there must be a good number.  So while there's
not much "disciplinary" mentoring (in the sense that rhet/comp doesn't
have much of a presence at the undergrad level), there's the possibility
of mentoring because of the presence of rhet/comp types in non-PhD
programs.  I'm sending a couple of MA students every year out to rhet/comp
PhD programs, and I'm sure I'm not alone.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Tue, 9 Feb 1999, David E. Schwalm wrote:
 
> One of the problems in searching for a graduate program in Rhet/Comp is that
> most of the undergraduate programs from which our students come do nothing to
> prepare them for the search. Whereas students who have the luxury of choice
> choose undergrad schools by the general reputation of the school, students
> choose their graduate programs (again, when they have a choice) by the program
> reputation. That is, there are strong graduate programs in X or Y at
> universities that generally do not rank in the top 10 or 20 or whatever. But
> undergraduate English majors generally do not have a clue about "whom they
> would like to work with" in rhet/comp because the English major does little to
> expose them to the field. Communication majors learn where the good
> communication programs are, but not much about rhet/comp. We have something of
> a public relations problem here, but I'm not sure how big it is. Many of our
> graduate students are high school or community college teachers who actually
> know that rhet/comp program exist. Some are reformed lit majors who have
> decided to increase the odds of employment by switching to rhet/comp but
> initially chose the lit program. And, in urban universities, many of our
> graduate students are among those hinted at above--those who do not have the
> luxury of choice (or. at least, do not think they do). In any case, grad
> programs that are not fed by undergrad programs are in an interesting
> situation.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Dear WPA Colleagues,
Thanks again to all of you who have submitted materials for the _NCTE Guide
to Teaching Writing_.  The book is going to have lots of by-lines.  I'm
e-mailing you one more time to mention that several chapters still have room
for more submissions.  There's plenty of room in the chapters focusing on
contexts, invention, arrangment, writing to learn, and teachers' responses
to students' writing.  There is some room in a few others, but the
assignments and teaching portfolio chapters are packed.  Thanks again,
folks.
Best,
Duane
 
> -----Original Message-----
> From: Duane Roen
> Sent: Wednesday, December 09, 1998 2:01 PM
> To:   'WPA'
> Cc:   Duane Roen
> Subject:      Call for Submissions
>
> CALL FOR SUBMISSIONS
>
> December 8, 1998
>
> Dear Colleagues,
>
> I am working with NCTE to put together a guide for new teachers of
> first-year composition.  Below, you will find rough descriptions of the
> chapters that I envision.  My plan is to gather materials from colleagues
> in colleges and universities across the United States for possible
> inclusion in the book.  I'm especially interested in materials drawn from
> in-house teaching handbooks or guidebooks. My motive for e-mailing this
> listserv it that many folks who subscribe to it have developed and/or
> regularly use such materials in first-year TA workshops. If you have any
> materials that you have used successfully with first-year TAs, I'd be
> especially thrilled to consider them for possible inclusion in the book.
>
>  I'm not asking anyone to submit manuscripts that might serve as full
> chapters in the book.  Instead, I'm inviting people to submit materials
> that might function as parts of chapters.  For example, if you have a
> writing assignment prompt that you have found to be highly successful, I'd
> like to consider that prompt for inclusion in the chapter on writing
> assignments.  If you were to offer some theoretical explication of that
> assignment, I'd be thrilled, but I'll be happy fill in theoretical gaps
> where necessary.
>
> I'll note that there will be two levels of review for submissions.  Early
> on, Michael Greer and I will screen materials.  Later, once we have a full
> manuscript, members of the NCTE Editorial Board, will review the full
> project.
>
> Of course, every program and person whose materials appear in the book
> will be appropriately acknowledged by name.
>
> I'd like to get moving on this project over the break between semesters,
> so I welcome early submissions.  Feel free to e-mail materials to me at
> the following address:
> DUANE.ROEN@ASU.EDU <mailto:DUANE.ROEN@ASU.EDU>.  If you want to use snail
> mail, my address is this: Duane Roen,
> Department of English, Arizona State University, Tempe, AZ  85287-0302.
>
> Here then are the rough chapter descriptions.
>
> Best,
> Duane Roen
>
> Call for Submissions for
> NCTE Guide to Teaching First-Year Composition
>
> Edited by Duane Roen, Arizona State University
> Developmental Editor: Michael Greer
>
>
>
> Chapter Descriptions
>
> Please note that there is no separate chapter on rhetoric.  I'm planning
> to integrate rhetorical principles into each of the following chapters.
>
> 1. Contexts for Teaching Writing: Programmatic, Departmental,
> Institutional, Societal
>
> Because it is often difficult for new teachers--and even experienced
> ones--to know the contexts in which they are teaching composition, this
> chapter will include discussions of how composition courses are situated
> within composition programs, which have collective expectations--the kinds
> suggested by the recently developed Outcomes statements generated by
> faculty active in CCCC and WPA.  In turn, the departments and colleges
> that house composition programs have specific expectations for the ways in
> which composition should serve those larger academic units.  Beyond that,
> universities often have another set of expectations for composition to
> fulfill institutional goals for literacy.  And, of course, universities
> answer to boards of directors, boards of regents, and legislatures--all of
> whom hold additional expectations.  This chapter will describe these
> multiple contexts, and it will offer some productive strategies for
> negotiating them.
>
> 2. Constructing Syllabi, Unit Plans, and Lesson Plans
>
> This chapter will offer curricular, pedagogical, ethical, and even some
> legal guidance for constructing syllabi, unit plans, and individual
> lessons.  It will include at least one sample syllabus for a first-year
> course, as well as at least two unit plans and perhaps four or five
> detailed lesson plans.  Of course, I will explicate each example by
> situating it theoretically and explaining its practical implications.
>
> 3. Constructing Effective Writing Assignment Prompts
>
> This chapter will offer some strategies for constructing not only
> individual assignment prompts but also semester-long and year-long
> sequences of writing assignments.  I'm not yet certain the full range of
> sequences to describe, but I plan to include something about the
> Progymnasmata and Moffett's sequence as a methods for considering series
> of assignments.  I will probably include assignments that permit each
> student to explore an academic, professional, personal, or civic topic of
> interest for an entire semester.  I will explain some of the theoretical
> principles underpinning each prompt.
>
>
>
> 4. Guiding Students to Construct Reflective Portfolios
>
> This chapter will include at least one sample assignment prompt to guide
> students as they construct portfolios for writing courses.  I'd also like
> to include the Outcomes statement recently drafted by members of WPA and
> CCCC because it can serve as an invention heuristic for students'
> portfolio construction.  I will explain how portfolios encourage students
> to see the value of the many activities that they do in composition
> courses.  That is, students think critically about their experiences with
> invention, revision, reading responses, peer responses to emerging texts,
> and the like.  I'll offer strategies for helping students to work on
> portfolios consistently throughout a course, not just near the end of a
> semester.
>
> 5. Daily Concerns/Practices
>
> This chapter will include discussions of the following: discussion
> strategies, plagiarism, late papers, engaging reticent students, keeping a
> grade book, tardiness, attendance, office hours, grievance procedures, the
> writing center, disability resources, the Buckley Amendment, copyright
> law, individual and group conferences, revision policies, journals, and
> the like.  I may move some of these to Chapter 2, or I may treat them in
> different ways in both chapters.
>
> 6. Teaching Invention
>
> This chapter will include a range of common invention heuristics of the
> following types: brainstorming lists, freewriting, focused freewriting,
> looping, tagmemics, mapping/clustering, Burke's pentad.  For each
> heuristic, I will include a description of the activity, a sample
> application of it, and a theoretical rationale for using it.
>
> 7. Informal Writing-to-Learn Strategies
>
> This chapter will be an illustrated catalogue of writing-to-learn
> strategies.  That is, I will describe a range of specific activities, and
> I will offer illustrate the use of each one.  I will explain how these can
> be used not only in composition courses but also in other courses in other
> disciplines.  To that end, I will choose example applications from a range
> of disciplines.  I have in mind the following kinds of writing-to-learn
> strategies: writing letters to historical figures, constructing dialogues
> between and among characters, annotating assigned readings, constructing
> time-lines of events, constructing flow charts, and perhaps a dozen
> others.  I'll encourage teachers to use these activities to focus
> students' attention on understanding/personalizing course content.
>
> 8. Teaching Arrangement
>
> This chapter will offer a range of arrangement possibilities, with a
> rationale and some activities for teaching each.  I'll talk about the
> limits of the five-paragraph essay, the form that so many of our students
> seem to know when they show up in our classrooms in late August.  From
> there, I'll consider the functions of the following kinds of arrangement:
> formal classical argument, chronological, spatial, topical, D'Angelo's
> paradigmatic and common arrangements, and a few others.  I hope to
> convince teachers that arrangement can sometimes serve as an invention
> heuristic and that it should never be a Procrustean bed.  I also hope that
> the chapter will help teachers guide their students as they make choices
> about arrangement--that arrangement can and should serve rhetorical goals.
>
> 9. Orchestrating Peer-Response Activities
>
> This chapter will include strategies for constructing specific
> peer-response activities.  It will also help new teachers decide how to
> construct sequences of peer-response sessions so that teachers can, if
> they wish, use a different one each class meeting during a unit.  I will
> describe specific kinds of questions that peers might answer early on when
> a writer is considering possible topics for writing.  Other questions will
> focus peers' attention to subsequent tasks that writers need to complete:
> generating ideas for developing the topic, selecting material from that
> which has been generated, organizing material in ways that help readers,
> editing surface features of emerging texts.  I will also offer suggestions
> for introducing peer-response activities, for bringing them to closure,
> for encouraging writers to use peers' responses effectively.
>
> 10. Responding to In-Process Work to Promote Revision
>
> While Chapter 9 will focus on peers' responses, this chapter will focus on
> teachers' responses.  While I hope to convince teachers in Chapter 9 that
> getting peers to do this work helps everyone in the room (writers, peers,
> teacher), in Chapter 10 I will concede that teachers can also respond to
> in-process work.  I will suggest response strategies that encourage
> writers to be responsible for their writing-as opposed to thinking that
> teachers are responsible.  I will also suggest ways to respond
> efficiently. Among these suggestions-which I will demonstrate on sample
> drafts of students' papers-will be the following: asking questions that
> encourage writers to make decisions rather than telling them what to do,
> focusing on a few concerns rather than all that could be addressed,
> addressing a concern once rather than every time it appears in an emerging
> text.
>
> 11. Responding To and Evaluating Polished Writing
>
> This chapter will offer strategies for responding to writing that students
> consider fully polished.  The chapter will help teachers decide when and
> how to encourage students to do yet one more round of revising content or
> editing surface features.  It will also help them decide when enough is
> enough-when the exigencies of the semester don't permit another round or
> when the student can't muster the energy to revise and/or edit again.  How
> can a teacher's comments help the student understand what she has and has
> not accomplished with the project?  How might the student reflect on the
> project in the course portfolio? How can a teacher's comments help the
> student understand the grade on the paper?
>
>
>
> 12. Teaching Writing in Electronic Classrooms and Using Electronic
> Technologies When
>      You Don't Have Access to an Electronic Classroom
>
> This chapter will not fully prepare teachers for teaching in electronic
> classrooms or for using electronic technologies in their teaching, but it
> will help them begin to consider the choices they need to make about using
> such pedagogical/epistemological/literate tools. The chapter will help
> teachers ask the following kinds of questions: How can I best prepare
> myself for using these tools in my teaching? How do such tools
> transform/modify/mediate/alter literate practices? How can I help students
> to decide when and how to use current electronic technologies? How do
> electronic literacies change the nature of texts?  When is an electronic
> classroom interaction better than, worse than, or the same as a
> face-to-face interaction or a pen-and-paper interaction? I hope to include
> some suggestions and reflections from teachers who have spent more time
> than I have in electronic classrooms.
>
> 13.Constructing a Teaching Portfolio
>
> This chapter will describe the possible contents of teaching portfolios:
> teaching philosophies, annotated syllabi, annotated assignment prompts,
> syntheses of course evaluations, supervisors' class-visit reports,
> students' in-process papers with teacher's written responses, annotated
> lesson plans, and the like.  I'll talk about the functions of teaching
> portfolios for graduate students, tenure-track faculty, tenured faculty,
> and adjunct faculty.  I'll include some sample materials from teachers.
> This chapter is an important one for this book because teachers need to
> begin constructing teaching portfolios during the first year of
> teaching--not the year they apply for jobs, not the year they are
> considered for tenure.  Beginning this work the first year of teaching
> helps teachers become the kinds of reflective practitioners that Donald
> Schon describes in Educating the Reflective Practitioner.
>
>
>
>
> Duane Roen, Director of Composition
> Department of English, Arizona State University, Tempe, AZ  85287-0302
> office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
>
>
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Call for Proposals
 
Rocky Mountain Writing Center Association (RMWCA)
 
Where:  Santa Fe, New Mexico
 
When:  Oct. 14-16, 1999
 
The RMWCA meets in conjunction with RMMLA. Visit the RMMLA website for
information about the hotel and conference details:
 
        http://rmmla.wsu.edu/rmmla/
 
Proposals are invited on all aspects of writing center work.  Typically,
proposals are accepted for 20-minute presentations, but alternative formats
are welcome.  For instance, you can propose a full panel for a 60-80 minute
presentation.
 
Deadline for proposals:    March 10, 1999
 
Submit proposals by e-mail, fax, or snail mail to:
 
Jane Nelson, President
RMWCA
 
email:  jnelson@uwyo.edu
fax:     307-766-4822
 
snail mail:
 
Jane Nelson, Director
University of Wyoming Writing Center
Coe Library
Laramie, WY 82072
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I, too, have recently been asked to serve on a committee to reexamine the
conditions and terms offered to our adjuncts.  I would love to hear what
benefits and salaries and working conditions exist at other institutions.
I know the ethical issues have been examined a lot recently, but I don't
recall specific details of employment.  For example, at UNLV adjuncts are
paid per class (about $650/semester credit hour) no matter how long they
have worked for us or what their credentials are.  However, once they are
assigned to teach nine credit hours (three classes), they fall into a
whole different category.  They are paid an additional $200/class and are
eligible for health insurance paid for by the university.  They get no
retirement, and the health insurance is in force only during the semester.
So in January, they have to buy supplemental coverage.  The practical
effect of this is that we hire adjuncts to teach one or two classes or
four classes.  The administration figures that if they're going to have to
pay benefits at the three-class mark, they might as well get another class
out of the instructor.
 
A few of our adjuncts are content with the arrangement because they don't
need the benefits since they're covered under their spouse's policy, and
the money is gravy to them, not meat and potatoes.  It also allows them to
hang around academia, which they find more intellectually stimulating than
other alternatives.  For most, however, the situation is less than
satisfactory.  I suspect it's less the compensation and conditions,
however, than it is the feeling that they are completely unacknowledged,
to the point of invisibility. An effort to improve conditions seems to be
in the works, hence the committee I've been asked to serve on.
 
Leon Coburn
UNLV
 
On Tue, 9 Feb 1999, carmela p mcintire wrote:
 
> Hello all,
> I am on a university committee which is trying to improve working
> conditions for the very large number of adjunct faculty that we employ
> here. (My department, English, probably employs the largest number of
> part-timers.) Several years ago it was possible for part-time faculty to
> purchase health insurance through our alumni association, but that
> arrangement has collapsed. Is there any kind of insurance program that
> offers group rates for this particular group?  I would appreciate any
> information that's out there; I don't know where to look at this point.
>
> To reply to me off list:
> mcintire@fiu.edu
>
> thank you very much.
>
> Carmela McIntire
> Dept. of English
> Florida International U.
> Miami, FL 33199
>
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2/9
 
Hi Marguerite,
 
On reflective writing, I'd recommend chapters from Kathleen Blake Yancey's
book on reflection (entitled *Reflection*) and from Donna Qualley's
*Turns of Thought*.
 
Alice
On Mon, 8 Feb 1999, Marguerite Helmers wrote:
 
> I'm teaching a new class this semester and would like to give my students a
> few supplemental readings on writing theory -- not practice.  The course is
> Advanced Composition for Elementary Education majors (it's general
> education) and we're reading Lucy Calkins' The Art of Teaching Writing.  I'm
> looking for recommendations (articles and book chapters) about the following
> topics -- requirements are 20 pages or less and accessible to non-specialists:
>
> 1.  Reflective writing / reflective practice
>
> 2.  The writing process (a basic introduction)
>
> 3.  Research in the process classroom
>
> 4.  Computers and Writing
>
> Please reply off-line and I'll report back to the list.
>
> mh
> Marguerite Helmers
> Director of Composition
> (920) 424-7282
>
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[Sorry to be slow in responding. I've been on the road.]
 
 
Barry asks about those who must be trained to teach writing as they teach it:
 
>
>I've got to ask.  I just can't hold it back.  Doesn't it make you wonder
>why should they be teaching writing in the first place?
 
That's a good question, one of our most important ones, I think. If there's
an equally good reason why they should that doesn't have $$$ at its heart,
I'd like to know it.
 
(Barry's back on top with MJ.)
 
 
 
best
greg colomb
=========================================================================
Date:         Tue, 9 Feb 1999 14:20:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Wendy Simmons <msimmons@OMNI.CC.PURDUE.EDU>
Subject:      Postdocs in Professional Writing at Purdue University
Content-Type: text
 
POSTDOCTORAL POSITIONS IN PROFESSIONAL WRITING AT PURDUE UNIVERSITY
-------------------------------------------------------------------
 
The Department of English at Purdue University intends to award two
or three postdoctoral positions in the area of Professional Writing
(i.e., business writing, technical writing, and/or computer-based
publishing). Ph.D. is required, but area of emphasis is open.
Appointments are to begin August 1999.
 
Postdoctoral study in Professional Writing provides an opportunity
for recent Ph.D.s to develop qualifications in technical and
professional writing. With a rhetorical and critical approach to
teaching, the program emphasizes designing networked-based projects
and curricula and online writing instruction. Postdocs enroll in
professional writing teaching practica as well as graduate courses
in professional writing theory, computers and professional writing,
and methodology; work with professional writing faculty and graduate
students on research and teaching projects; and earn a
doctoral-level secondary concentration in technical and professional
writing. Postdocs contribute to a new distance education initiative
in the Professional Writing Usability Lab designed to address the
question of how to teach distance education professional writing
courses. This initiative, which includes the development of online
short courses in professional writing, is directed toward
traditional students as well as alumni and corporate sponsors.
Postdocs are also encouraged to do guided research in their own area
of interest.
 
Postdocs teach five sections per year of business writing in
networked computer classrooms (class enrolls a maximum of 20
students) and receive a stipend of $22,000 per year for their
teaching appointments, as well as tuition remission for coursework.
Typically, postdoctoral appointments are for two years.
 
For further information about postdoctoral study in Professional
Writing at Purdue University, see our web page at
<http://addison.english.purdue.edu/postdoc/>. If you have questions
about the postdoctoral position, contact the Director of
Professional Writing at (765) 494-3730, or via e-mail at
<postdoc@addison.english.purdue.edu>.
 
If you wish to apply, send
 
        o application letter,
 
        o CV,
 
        o dossier,
 
        o three letters of reference, and
 
        o evidence of teaching effectiveness (e.g., course evaluation
          data, sample syllabi and handouts, mentor/colleague
          evaluation)
 
to the
 
        Director of Professional Writing
        Department of English
        Heavilon Hall
        Purdue University
        West Lafayette, Indiana 47907.
 
Applications will be reviewed starting March 8, 1999 and continue
until positions are filled. Interviews may be held at CCCC in Atlanta.
 
Purdue is an Affirmative Action, Equal Opportunity Employer.
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The National Adjunct Faculty Guild offers institutional memberships
($500/yr), and one of the benefits of membership is access to the NAFG's
group health insurance. All part-time adjunct and full-time temporary
faculty at the member institution are eligible to participate. There are
other benefits for both the institution and the adjuncts. If you would like
more information, please e-mail me at adjunct@sai.com
 
As an aside, I would be very interested in the results of your survey.
 
Good luck in yor research.
 
Sincerely,
 
P.D. Lesko
Executive Director
NAFG, P.O. Box 130117
Ann Arbor, MI  48113-0117
734-930-6854
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Wm. Coburn writes: "I, too, have recently been asked to serve on a
committee to reexamine the conditions and terms offered to our adjuncts.  I
would love to hear what benefits and salaries and working conditions exist
at other institutions...."
 
This is, of course, vital information. However, I would encourage all to
refer to the various Position Statements on the Employment of Adjunct and
Full-Time Temporary Faculty, which have been put out by such professional
associations as:
 
The American Association of University Professors
The American Federation of Teachers
The National Adjunct Faculty Guild
The Modern Language Association
The National Council of Teachers of English
The National Council of Teachers of Mathematics
The National Education Association
 
Such guidelines may provide those of you on such employmment pratices
review committees with much-needed information.
 
Kudos to those departments and institutions which are currently reviewing,
as well as those planning to review their employment practices. Please
don't hesitate to contact me if I can be of any assistance.
 
P.D. Lesko
Executive Director
National Adjunct Faculty Guild
P.O. Box 130117
Ann Arbor, MI  48113-0117
734-930-6854 (9 a.m.-4 p.m. EST)
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I think Jim's comment is fine.  Let's face it:  The ECB was sort of like a
three-legged dog.
 
From the outside, it looked funny, even objectionable--the potential
cruelty of forcing the family pet to live that way!  I mean, until I was
named Director, I was never actually part of the English Composition Board,
since the ECB, as far as the College was concerned, was the committee of
tenured faculty from across the College who oversaw us peons.  In design,
the ECB was marginalizing in just the ways Jim objects to.
 
From inside the family, though, the ECB was really something special--as
evidenced by the regard with which some folks who, I'd argue, the ECB
didn't treat very well nevertheless hold it.  To the family, that
three-legged dog is a cherished pet, one we all pamper and love and treat
with respect.  Those who passed through ECB invariably took away more than
they brought into the unit--at least, that was the case, in spades, for me.
And those who passed through, whether as grad students or as faculty, did
benefit materially *at least* to the extent that they went into really good
positions.  And, finally, the work that ECB faculty did certainly
contributed to the field in many, many ways.  Heck, if the only book to
come out of ECB were Helen Fox's _Listening to the World_, I'd still say
the accomplishment was worth the ride.  But the catalog of good work--from
outreach to K-12 to computers and writing, from portfolio assessment to
WAC, from peer tutoring to OWLs, etc--is much more substantial.
 
That three-legged dog sure could hunt.
Bill
 
>James Porter wrote:
>
>>I don't understand all this waxing nostalgic over the ECB. OK, I
>>understand that there were good people there, doing interesting work
>>and supporting each other's inquiries. But let's face it:
>>Institutionally, the ECB was a bad idea -- an affront to
>>rhetoric/composition insofar as it structurally marginalized our
>>field. [snip]
>
>>To the ECB, I say, good riddance. To us, I say, stop settling for
>>marginal status.
>
>I can understand this position. But was the ECB really *categorically* worse
>than even the more hopeful University Rhet/Comp programs, typically a
>handful of tenure-track "faculty" and a much larger pool of FYC "staff"?
>Seems as if there's still plenty of marginalization to go around in this
>business. I have a hard time seeing as "a bad idea" an institution that has
>paved the way for a number of better careers and a number of better ideas by
>which to attack our collective marginalization--just as the better Ph.D.
>programs, like Purdue's, have done.
>
>*------------------------------------------*
>| Keith Rhodes, Coordinator of Composition
>| Northwest Missouri State University
>| Maryville, MO 64468 | 660-562-1860
>| krhodes@mail.nwmissouri.edu
>| http://www.nwmissouri.edu/~krhodes
>*------------------------------------------*
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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I would also encourage folks to look at the report of the MLA committee on
Professional Employment, which deals with the same issues--it is published
in the Spring 1998 ADE Bulletin.
 
Sue McLeod
 
>Wm. Coburn writes: "I, too, have recently been asked to serve on a
>committee to reexamine the conditions and terms offered to our adjuncts.  I
>would love to hear what benefits and salaries and working conditions exist
>at other institutions...."
>
>This is, of course, vital information. However, I would encourage all to
>refer to the various Position Statements on the Employment of Adjunct and
>Full-Time Temporary Faculty, which have been put out by such professional
>associations as:
>
>The American Association of University Professors
>The American Federation of Teachers
>The National Adjunct Faculty Guild
>The Modern Language Association
>The National Council of Teachers of English
>The National Council of Teachers of Mathematics
>The National Education Association
>
>Such guidelines may provide those of you on such employmment pratices
>review committees with much-needed information.
>
>Kudos to those departments and institutions which are currently reviewing,
>as well as those planning to review their employment practices. Please
>don't hesitate to contact me if I can be of any assistance.
>
>P.D. Lesko
>Executive Director
>National Adjunct Faculty Guild
>P.O. Box 130117
>Ann Arbor, MI  48113-0117
>734-930-6854 (9 a.m.-4 p.m. EST)
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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At the University of Texas at Arlington adjunts are paid $1875 per course
per semester if they have an MA; $2000 per course if PhD. They get health
insurance if they teach three or more courses. If they are hired for
sequential semesters they are covered in the interim between semesters--if
not--not. They do get retirement benefits based on wages. They have no job
security at all and are hired on a semester to semester basis even tho
some of them have been with us for 10 or more years and have excellent
student evaluations.  Audrey Wick
 
On Tue, 9 Feb 1999, WILLIAM COBURN wrote:
 
> I, too, have recently been asked to serve on a committee to reexamine the
> conditions and terms offered to our adjuncts.  I would love to hear what
> benefits and salaries and working conditions exist at other institutions.
> I know the ethical issues have been examined a lot recently, but I don't
> recall specific details of employment.  For example, at UNLV adjuncts are
> paid per class (about $650/semester credit hour) no matter how long they
> have worked for us or what their credentials are.  However, once they are
> assigned to teach nine credit hours (three classes), they fall into a
> whole different category.  They are paid an additional $200/class and are
> eligible for health insurance paid for by the university.  They get no
> retirement, and the health insurance is in force only during the semester.
> So in January, they have to buy supplemental coverage.  The practical
> effect of this is that we hire adjuncts to teach one or two classes or
> four classes.  The administration figures that if they're going to have to
> pay benefits at the three-class mark, they might as well get another class
> out of the instructor.
>
> A few of our adjuncts are content with the arrangement because they don't
> need the benefits since they're covered under their spouse's policy, and
> the money is gravy to them, not meat and potatoes.  It also allows them to
> hang around academia, which they find more intellectually stimulating than
> other alternatives.  For most, however, the situation is less than
> satisfactory.  I suspect it's less the compensation and conditions,
> however, than it is the feeling that they are completely unacknowledged,
> to the point of invisibility. An effort to improve conditions seems to be
> in the works, hence the committee I've been asked to serve on.
>
> Leon Coburn
> UNLV
>
> On Tue, 9 Feb 1999, carmela p mcintire wrote:
>
> > Hello all,
> > I am on a university committee which is trying to improve working
> > conditions for the very large number of adjunct faculty that we employ
> > here. (My department, English, probably employs the largest number of
> > part-timers.) Several years ago it was possible for part-time faculty to
> > purchase health insurance through our alumni association, but that
> > arrangement has collapsed. Is there any kind of insurance program that
> > offers group rates for this particular group?  I would appreciate any
> > information that's out there; I don't know where to look at this point.
> >
> > To reply to me off list:
> > mcintire@fiu.edu
> >
> > thank you very much.
> >
> > Carmela McIntire
> > Dept. of English
> > Florida International U.
> > Miami, FL 33199
> >
>
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Bonnie, regarding your question:
>
>Could someone describe very generally what is meant by "bifurcated grades"?
>I must have missed something.
>
>I ask because of my interest in chaos theory, which is partly informed by an
>understanding of bifurcation points and dissipative structures. I have been
>trying to think about the use of the word "bifurcated," in the context of
>your conversation, but I am not completely sure of what you're talking
>about--split grades? content/surface features??
>
>thanks,
>
>bonnie kyburz
 
I raised the issue regarding "bifurcated grades" because at St. Ambrose,
where I work, some faculty have discussed the notion of assigning 2 grades
for Writing Intensive courses:  one for mastery of content and one for
competency in writing.  I chose the word "bifurcated" for my subject line
because 1) I thought it would catch people's attention and it has, 2)
because it's one of those residual, professorial, graduate seminar-sounding
words, and 3) I chose "bifurcated" over "split" because I love playing with
language and my tongue does a somersault every time I read those 4
syllables. I wish I could claim more erudite purposes, but I can't. Hope
this answers your question.  Cheers--Juanita
 
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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Can anyone share an address (e-mail or regular mail) for Christina Haas?  =
Many thanks in advance.
 
Jeanne Gunner
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Jim Porter is right to criticize the institutional arrangement in which the
ECB found itself.  It was a sad political arrangement and sadly did the ECB
suffer for it.
 
What I was talking about when I praised the ECB was (1) its commitment to
teaching and the intelligent way it carried that out through small class
sizes and portfolios and (2) the teacherly ethic I've found among its
instructors over the years, including especially the six I've known well for
nearly a decade.  The feeling and enthusiasm these folks demonstrated time
and again for what they were doing, at conference and meeting after
conference and meeting, wasn't random and wasn't incidental.  When I said we
can "do" the ECB elsewhere, I meant engender that service spirit, one that
transcends the continuing dark clouds of scholarship and tenure publication
requirements, largely literature situated.
 
I bemoan the situation I find in too many places where literature classes
are taught by tenure-line faculty and writing is taught by
para-professionals, often with sharp gender distinctions.  I agree with
Jim's implicit position that writing should not be relegated to contract
labor and isolated units.
 
But the ECB was one of a kind, a holdover (in my mind) from the glory days
of Fred Newton Scott and pure Michigan egalitarianism.  Yeah, they were
stuck in the basement, but they made the basement good.  You're not going to
find anything as instructionally dramatic or cinematic at Purdue, the
University of Texas,  Ohio State,  or you-name-it-big-rhetoric program.
These places more or less have their over-all act together, and nobody's
ever going to kick rhetoric out of them, but to my thinking they don't have
the teaching soul of the ECB.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
http://english.ttu.edu/acw
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Can anyone help me to help our colleague at IUPUI? I would appreciate any
references that you could provide that might be of assistance. Thanks,
 
Sharon Hamilton
Director of Campus Writing
LY 3131, IUPUI
Phone: 317-278-1846
FAX: 317-274-4016
e-mail: shamilto@iupui.edu
 
 
> -----Original Message-----
> From: Huehls, Frances Ann
> Sent: Tuesday, February 09, 1999 3:59 PM
> To:   Hamilton, Sharon J.
> Subject:
>
> Do you know anyone who works with people suffering from language aphasia
> using creative writing?  My colleague and friend, Janet Huettner suffered
> a stroke late in December and still has problems connecting words and
> ideas.  Since she has always enjoyed writing poetry, I was curious as to
> whether or not  creative writing  might help her to reconnect her
> reservoir of words with undamaged areas in her right hemisphere.  If you
> have any ideas or contacts with researchers in this area I would be very
> grateful.
>
> Fran Huehls
> Payton Philanthropic Studies Library
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Good morning, all--
 
I am working on the assessment piece of a project with a colleague in the
department (not based in Rhet/Comp and not particularly savvy in comp
theory) in which he has designed a web-based course, primarily for
distance learning, for a Business version of our advanced composition
course.  The course, taken after FYC and whatever literature requirement
they have in their program as well as 45 credit hours, focuses on the
kinds of writing that Business majors are expected to do.
 
So far what I am hearing from him as his idea of assessment is
quantitative-"good" writing as related in increased word count, more
complex sentence structures, and more drafts.  He also has the notion that
there is such a thing as "good" writing for all occasions.  I am arguing
that writing is only good/bad with respect to a particular rhetorical
situation and consequent genre-and hence I would like to see assessment of
a more qualitative bent.
 
My request:  information on assessement tools for genre analysis and/or
discourse analysis.  At this point, I am interested in any
references/leads you can give me.
 
And while I have your attention-any research you know about concerning the
relation of using computer technology and improved writing.
 
You are all busy and I am grateful for your time!
 
 
Ruth
 
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Thanks, Juanita.  I asked because of my understanding of what "bifurcation"
implies in a variety of sciences exploring chaotic dynamics (which I believe
may be useful knowledge for teachers of writing, giving us new ways of
imagining our work). Anyhow, a "bifurcation" point, as I've understood it
from my studies, implies something more positive than what I think most have
implied in this discussion; it implies a "system-shattering moment," when
the older configuration gives way to new structures that can lead to "newer
and higher degrees of order," according to David Porush.
 
I don't mention it as a corrective, because, of course, I'm talking about
the sciences and your meaning was certainly clear, in context. I simply
found the different implications of the word, in the two different contexts,
interesting. And, because I use chaos theory to provide useful metaphors for
my imagination regarding the complex, dynamic, nonlinear nature of writing
processes, I thought I'd share it here.
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Juanita Smart [mailto:jsmart@SAUNIX.SAU.EDU]
Sent: Tuesday, February 09, 1999 2:12 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: WPA-L Digest - 4 Feb 1999 to 5 Feb 1999
 
 
Bonnie, regarding your question:
>
>Could someone describe very generally what is meant by "bifurcated grades"?
>I must have missed something.
>
>I ask because of my interest in chaos theory, which is partly informed by
an
>understanding of bifurcation points and dissipative structures. I have been
>trying to think about the use of the word "bifurcated," in the context of
>your conversation, but I am not completely sure of what you're talking
>about--split grades? content/surface features??
>
>thanks,
>
>bonnie kyburz
 
I raised the issue regarding "bifurcated grades" because at St. Ambrose,
where I work, some faculty have discussed the notion of assigning 2 grades
for Writing Intensive courses:  one for mastery of content and one for
competency in writing.  I chose the word "bifurcated" for my subject line
because 1) I thought it would catch people's attention and it has, 2)
because it's one of those residual, professorial, graduate seminar-sounding
words, and 3) I chose "bifurcated" over "split" because I love playing with
language and my tongue does a somersault every time I read those 4
syllables. I wish I could claim more erudite purposes, but I can't. Hope
this answers your question.  Cheers--Juanita
 
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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Jim Porter's dismissal of the ECB as marginal has been accepted by a
couple members of the Board, and they should know, right?  Okay, direct me
to the center then?  Is the center research faculty teaching two courses,
comfortably established within a respected discipline with institutional
clout?  I think we often assume that in our tacit mappings of our world,
and I am not sure that such perspectives serve our work well.  We
need institutional power to support the work that we do in classrooms,
libraries, and on the street, but the teaching of first-year composition,
outreach to the schools and communities, and research on learning and
writing will never be central to traditional perspectives on academe.
 
We need to challenge assumptions about what is central to the work of
universities, and we need to be able to think critically and productively
about whether research faculty are the means and ends of academic work.
It may well be that to get the job done, we need various categories of
faculty.  It is hard to look past existing hierarchies to imagine how
nontenure track faculty will ever be more than peons, but on a good day I
can see librarians and staff people as worthy models for alternatives.
Obviously you need reasonable workloads, career ladders, competitive pay,
etc., but I do not believe that our work is well served by assuming that
the center will hold and that our values should be mapped on tacitly
assumed hierarchies.  I believe that learning and teaching are central to
the work of higher education, and from that vantage point I see the work
of the ECB as central not marginal, and I can assure you that nobody has
ever accused me of being a romantic.  Nostalgia?  The work has not gone
away, and the ECB provides part of a model for a comprehensive program
that does the work that needs to be done.
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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> I can understand this position. But was the ECB really *categorically* worse
> than even the more hopeful University Rhet/Comp programs, typically a
> handful of tenure-track "faculty" and a much larger pool of FYC
> "staff"?
 
Keith ... Yes, I think it was categorically worse. There are lots of
inequities in academia. Some departments and programs enjoy greater
support and prestige than others. The Dept. of English is
"marginalized," in the loose sense of that word, within large science
and technology schools like Purdue. Writing programs often get
marginalized within English. The staffing problem within composition
programs, and the use of part-time instructors, is a huge crisis
facing our field -- and a sign of institutional failure to acknowledge
the importance of writing instruction.
 
However, there is a difference when the marginalization is built into
the academic institutional structure, when a university like Michigan
refuses to authorize writing instruction and writing research as
activities worthy of academic recognition and status. (That is,
research into Victorian poetry is academically valid and respectable;
research into writing is not.) That is a categorical affront to our
field. (Note: Though Michigan has hired Ann Gere, and was searching
this year for another rhet/comp person in English, I don't regard
those positions as institutional recognition of writing *instruction*
per se as a worthy endeavor.)
 
Now, I agree with Fred's implication that maybe, just maybe an
institutional alignment outside of the conventional disciplinary and
departmental structures could actually lead to *better* teaching and
better services for students. (I feel that keenly whenever
prof. writing program initiatives at Purdue are blocked by lit folks
in the English Dept.) I didn't want to suggest that we are better off
in the English Dept. (God no!) My position is that we are better off
in a separate department with equal institutional status (which is not
to say that such a separate dept. won't be marginalized in some other
way -- such is life in the organizational world; there are always
power inequities and hierarchies). Give the ECB departmental status
and full academic recognition -- and we'd be getting somewhere.
 
But maybe, just maybe writing instruction would be better off in a
unit outside of the conventional academic structures. The English
Dept. has provided cover for a long time, but it won't last for very
much longer. And in the new Corporate University perhaps a semi-
academic unit of some kind, floating between departmental status and
administrative service unit, would give us more flexibility to do our
jobs well. I could see that possibility -- with one caveat: don't give
up the tenure fight.
 
Roundabout answer to your question, Keith: It's the absence of tenure
for the ECB folks that disturbs me most. There is the heart of the
institutional marginalization -- Michigan telling those folks that,
hey, your research and your work are not as worthy as this person over
here studying Elizabethan sonnets or the 19th-century novel -- and
actualizing that attitude in the personnel category. That is what I'm
ranting about.
 
I criticize the institutional arrangement, but at the same time I can
appreciate how the ECB could provide a positive and productive
environment for the people working there. I know the people there were
doing good work, good teaching and research work -- and I doubt that
at Michigan their work would have received any more institutional
support within the conventional academic alignments (i.e., English).
 
Jim Porter
 
P.S. Probably relevant personal details: (1) I did my MA at Michigan,
about a hundred years ago, before ECB. (2) My daughter goes to
Michigan and last semester took two writing-intensive courses there,
taught by hard-working and well-intentioned TAs who had little clue
about the act or art of teaching writing.
 
 
--
 
**************************************
Jim Porter
Rhetoric and Professional Writing
Purdue University
jporter@purdue.edu
http://omni.cc.purdue.edu/~jporter
http://addison.english.purdue.edu/pw/
**************************************
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What Tom says rings true for me since I look at the rhetoric of
educational philosophy and implications from psychology.  He also leaves
me with a strong feeling that his post connects directly to the
"codependent" label we all got tattooed on our foreheads at the WPA last
summer.  We must live and die by our OWN values, and thereby change, if we
can, the values of the rest of academia.  Well, at least more of it.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Hey Chet Pryor!  I lost your email address out of my addressbook.  Come on
back. Please!
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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UCSB has a 2 quarter requirement, with one quarter in the Freshman year and
the second to be taken either as a sophomore (in a sophomore level
interdisciplinary research writing course) or as an upper division student
in one of a series of discipline specific courses.  A third course is
required of students who do not pass the California assessment exam (est.
40%) before entering the sequence.  Students are also required to take 6
"Writing Requirement" courses, which simply means the course assigns 1800
words of writing (no instruction), before graduating.  The Writing Program
doesn't administer those, however, and enforcement is definitely low budget.
 
 
At 10:52 AM 2/8/99 -0500, you wrote:
>In response to a "top down" request we do our English Dept. business "more
>innovatively and efficiently," I ask those of you who teach in comparable
>institutions -- West Virginia University serves 3000 students in fyc per
>year -- to tell me ASAP whether you have ONE or TWO semesters of fyc and,
>briefly, what differentiates the courses if you have two.  (We presently
>have two, and we're right on with the outcomes.)
>
>Thanks very much!  I appreciate your time .... Margot Racin
>
>
Judy
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At YSU, we enroll about 2000 students each quarter in four comp classes.
There are two "standard" required quarters and two developmental courses.
About 50% of students place (by means of an essay test) into the
"standard" first quarter course; about 15% place into the lower of the two
developmental courses and about 35% place into the other developmental
course.  No matter where a student begins in the sequence, he/she must
take all the rest of the courses in the sequence.  In other words, 50% of
students take two courses (Comp I and Comp II), 35% take three courses,
and 15% take four courses.
 
Comp I is a rather poorly defined general intro class--general writing
skills, writing with a process, etc.  Some instructors emphasize response
to readings, others emphasize argument--it's a pretty loose structure.
Comp II is tighter--it's a research paper class, mostly using the
resources of the Web.  (All our comp classes spend half their class time
in a computer classroom.)
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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Please circulate widely.
------------------------
 
ILLINOIS INSTITUTE OF TECHNOLOGY, CHICAGO, IL.  Assistant or Associate
Professor, tenure track.  Begins August, 1999.  The Lewis Department of
Humanities seeks candidates for a position in technical communications.
The Department offers an M.S. degree and professional certificate degrees
in technical communications.  These programs would especially benefit from
increased attention to human-computer interaction and the development of
communications via new technologies. Primary responsibility will include
teaching and research in technical communications, recruiting and advising
students, thesis supervision,  program development, and assisting in
administrative tasks. Secondary responsibility will include undergraduate
teaching and curriculum development in communications and the humanities.
Course load will be 2 or 3 courses per semester depending on the
candidate's experience and commitment to program development. Salary
competitive. Ph.D. prior to appointment. For more information, see
www.iit.edu/~humanity/tcpgm.html.  EO/AAE. Send letter and dossier only to
Professor David Coogan, Search Committee, Lewis Dept. of Humanities, 3301
S. Dearborn, Siegel Hall, Illinois Institute of Technology, Chicago, IL,
60616. This position will remain open until filled.
--============_-1293440929==_ma============
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Please circulate widely.
 
------------------------
 
 
<fontfamily><param>Palatino</param><bigger>ILLINOIS INSTITUTE OF
TECHNOLOGY, CHICAGO, IL.  Assistant or Associate Professor, tenure
track.  Begins August, 1999.  The Lewis Department of Humanities seeks
candidates for a position in technical communications.  The Department
offers an M.S. degree and professional certificate degrees in technical
communications.  These programs would especially benefit from increased
attention to human-computer interaction and the development of
communications via new technologies. Primary responsibility will
include teaching and research in technical communications, recruiting
and advising students, thesis supervision,  program development, and
assisting in administrative tasks. Secondary responsibility will
include undergraduate teaching and curriculum development in
communications and the humanities. Course load will be 2 or 3 courses
per semester depending on the candidate's experience and commitment to
program development. Salary competitive. Ph.D. prior to appointment.
=46or more information, see
<underline><color><param>0000,0000,00FF</param>www.iit.edu/~humanity/tcpgm.h=
tml</color></underline>.
 EO/AAE. Send letter and dossier only to Professor David Coogan, Search
Committee, Lewis Dept. of Humanities, 3301 S. Dearborn, Siegel Hall,
Illinois Institute of Technology, Chicago, IL, 60616. This position
will remain open until filled.</bigger></fontfamily>
 
--============_-1293440929==_ma============--
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Dear (tolerant, I hope) Folks,
 
My school is developing a University
College, and as part of that effort I'm
involved in designing two new degree
programs that would be offered out of
that college: a Bachelor of General
Studies (which I see as heavy on general
education, lots of breadth, with some
specialization but not as much as a
traditional major); and a Bachelor of
Specialized or maybe Interdisciplinary
Studies, which would allow students to
design custom majors.
 
I'd be grateful if any of you who work
at schools where such degrees are
offered could point me at web sites that
describe them. _PLEASE_ do so off-list,
since this request only relates to WPAs
in your roles as Helpful Providers of
Information. And I apologize in advance
for stretching the boundaries of
acceptable topics with this request.
 
Thanks much,
 
Rich Bullock
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Ruth,
 
I'm not certain that he includes any specific assessment methodology, but
I'd urge you to consult John Swales' book called GENRE ANALYSIS.
 
David Jolliffe
DePaul, Chicago
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Please Distribute Widely!!
 
Call for Proposals--The Space(s) of the Writing Classroom
 
For teachers at all levels, the classroom represents a physical, material
place for learning, a bounded space within which teachers and students
meet for specific purposes.  And for most of us, a classroom is associated
with a segment of time during which we meet in a designated space.  Bound
in time and space, the classroom has been a fundamental (but often
unconscious) element in our thinking about/talking about teaching and
learning.  As teachers of writing, we regularly invoke the "idea of the
classroom" in our discussions, whether we are trading "lore" or theorizing
about our work as educators.  And in many ways we define classrooms
differently, depending on the work we see being done within those spaces.
Public school educators have done much work on classroom environment and
design, computers and writing scholars have recommended particular
classroom configurations, and some researchers have proposed a
"classroom-less" environment, such as Elbow's _Writing Without Teachers_,
which implies doing away with institutional structures of several kinds.
 
And yet, no matter how we define the classroom or how we construct that
space and time, we regularly characterize it as a space that is
disconnected from a larger space/time/arena of activities that we
characterize as "the real world."  As a result, the site for
learning/teaching becomes an acontextual space, or a "simulated" space,
clearly removed at least once from the "real world" that the "simulation"
is meant to re-present for students and teachers.  In other words, the
"idea of the classroom" is consistently characterized as a physical/temporal
space that is physically and
materially visible but that is ideologically and theoretically invisible
or naturalized or essentialized.  The classroom, the idea of the
classroom, is an un-theorized or under-theorized space of activity.
 
We explore regularly our teaching methods, the content of our courses, the
tools we use as writers and teachers, political/ideological motivations
and consequences of our work as teachers or of the work of writing
students.  But too often, we do not turn our critical lenses to the idea
of the classroom, to the ways that the space--literally and
figuratively--mediates or affects the many things we do in that space.
How we define the classroom--how we represent the "idea of the
classroom"--has consequences; and if we are not theorizing/defining/making
visible the implications of various "ideas of the classroom," we are
hampering our ongoing analyses of writing instruction and of the work we
do in classrooms as students and teachers.
 
We invite proposals for an edited collection of essays that theorize
"classroom" in all of its multidisciplinary and multidimensional
configurations, exploring (but certainly not limited to) questions such as
 
*What/when/how/why is a classroom?
*What are the historical manifestations of the idea of the classroom?
*What have been the consequences of the various ideas of the classroom?
*How have definitions/ideas of the classroom changed, and how have those
changes affected writing education in particular?
*How can we describe the classroom spatially? Temporally? Politically?
Ideologically? Sociologically? Psychologically?
*Why/when/how/where is the classroom considered "real"?
*What are the fundamental features that make the classroom experience
different from "real" experiences? What are those features traces of?
*How/when/why/where did learning in the classroom become separate from
"life"?
*How/when/why do we situate the classroom as part of our larger society?
*How can we contextualize these primary spaces of education? Why should
we?
 
1-2 page proposals outlining potential submissions are due April 30, 1999.
Acceptances will be notified by June 15, 1999.  The proposal for the
entire collection will then be circulated to appropriate publishers by
July 1, 1999.  We anticipate a strong interest in this collection, based
on some preliminary conversations with selected book representatives.
Full drafts of accepted submissions will be due December 31, 1999.  We
will then provide responses to drafts and circulate a summary of the
submissions to each of the contributors by February 15, 2000.  If there is
sufficient interest, we will also create a listserv to generate more
extended discussions.  Our goal is to deliver a complete text to the
publisher by April 1, 2000.
 
Please send electronic copies of the proposal to Ed Nagelhout
(nagelhoe@nevada.edu) and Glenn Blalock (gblalock@sfasu.edu).  Paper
copies may be sent to Ed Nagelhout, University of Nevada-Las Vegas,
Department of English, Box 455011, Las Vegas, NV  89154-5011.  Any
questions may be addressed to either Glenn or Ed.
 
 
***********
Dr. Glenn Blalock
Until May 1999 @
Stephen F. Austin State University
Department of English
Nacogdoches, TX  75962-3007
gblalock@sfasu.edu
 
Beginning June 1999
Texas A&M University--Corpus Christi
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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In-Reply-To:  <Pine.GSO.3.95.990210192721.16692B-100000@condor.depaul.edu>
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Thanks, David--I am not sure he does either but I'll check him out.  I
have re/read _Genre Analysis_ a number of times, especially his discussion
of research, but wasn't looking for an assessement mechanism then.
 
ruth
 
On Wed, 10 Feb 1999, David Jolliffe wrote:
 
> Ruth,
>
> I'm not certain that he includes any specific assessment methodology, but
> I'd urge you to consult John Swales' book called GENRE ANALYSIS.
>
> David Jolliffe
> DePaul, Chicago
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
=========================================================================
Date:         Thu, 11 Feb 1999 10:08:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Dear Rich--I had a friend who works for Capital University
at the Cleveland campus.  It was my understanding that
students there create their own majors.  You might try
their web site--sorry but I don't have it.
 
 
 
On Wed, 10 Feb 1999 16:43:20 -0500 Richard Bullock
<richard.bullock@WRIGHT.EDU> wrote:
 
> Dear (tolerant, I hope) Folks,
>
> My school is developing a University
> College, and as part of that effort I'm
> involved in designing two new degree
> programs that would be offered out of
> that college: a Bachelor of General
> Studies (which I see as heavy on general
> education, lots of breadth, with some
> specialization but not as much as a
> traditional major); and a Bachelor of
> Specialized or maybe Interdisciplinary
> Studies, which would allow students to
> design custom majors.
>
> I'd be grateful if any of you who work
> at schools where such degrees are
> offered could point me at web sites that
> describe them. _PLEASE_ do so off-list,
> since this request only relates to WPAs
> in your roles as Helpful Providers of
> Information. And I apologize in advance
> for stretching the boundaries of
> acceptable topics with this request.
>
> Thanks much,
>
> Rich Bullock
 
--
Martin, Janette M
marti2jm@jmu.edu
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I think there is such a thing as "just good writing" - and those who can
do it can adapt quickly to a new  genre.  I don't think that I would
even omit fiction and poetry from this general statement - though one
gets more and more abstract and vague as more and more genre are
included.
 
Well written business plans, well written scientific articles, well
written newspaper editorials, well written law journal articles (almost
an oxymoron - but for a few counter-examples), well written textbooks
all share certain attributes of good writing.
 
Many students come to me with good writing skills - and what they need
to learn is to adapt what they have learned in a particular discipline
to the forms and expectations of law.  Some of the florid skills from
English majors need to be dropped - but the core writing abilities
stay.  Some of the conclusion-last, inductive writing style from history
majors needs to be rearranged, but the explanation from evidence, the
core writing skills stay.  Some of the conclusoryness and terseness of
some scientific technical writing needs to be modified to include more
explanation and persuasion, but the economy of language and the good
sentences and paragraphs stay.  Some of the ad naseum wrestling with a
single word for pages on end of philosophy needs to be tempered, but the
ability to explain complex thoughts simply needs to stay.
 
Of course, from each of these (and more) genre come many students who
never did that well within their majors and who are not good writers
under any standard.
 
But my experience is that there is such a thing as a good writer -and
that when I find them, it is primarily a matter of teaching them to
adapt to a new genre.  Teaching just the genre without trying to teach
good writing is, to me, not very sensible, and perhaps not even
possible.
 
Even at elite law schools with students who are nearly all very strong,
there is a fall-back in writing quality in the new genre - but they
adapt fairly quickly and become good writers in the new genre.  There is
a transferable core of good writing skills - but new genre's challenge
the ability to use them.
 
I think it most often not so much a matter of genre as it is confused
thinking - as soon as the good writer learns enough law and enough about
legal reasoning, the writing problems of the good writer disappear.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.
I see and remember.
I do and understand.
      Chinese Proverb
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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From:         Norma LaRene Despain <despain@HAWAII.EDU>
Subject:      Hello (fwd)
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Debra Dew:
 
I'm sening this message to this address also in clase it does not get to
you at the other address.
 
LaRene
 
---------- Forwarded message ----------
Date: Thu, 11 Feb 1999 11:25:27 -1000 (HST)
From: Norma LaRene Despain <despain@hawaii.edu>
To: ddew@FALCON.TAMUCC.EDU
Subject: Hello
 
Dear Debra:
 
A few months ago Tom Hilgers forwarded me a message that came from Debra
Dew.  I tried answering it then, but got an error message, so I'm trying
again to the ddew address and also to the WPA address.  I hope I find you.
 
This is LaRene Despain, and I have t hought about you so many times and
wanted to be in touch.  I've received a few relayed messages.
 
If this gets to you Debra, how about sending me a reply, and maybe we can
be in touch.  I'm a lot better on e-mail than I am on snail mail.
 
How is everything?  We can "talk" if we get back in touch.
 
LaRene Despain
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From:         Randy Popken <popken@TARLETON.EDU>
Subject:      Re: re; Request for help with genre analysis
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
At 11:27 AM 2/11/99 -0500, you wrote:
>I think there is such a thing as "just good writing" - and those who can
>do it can adapt quickly to a new  genre.  I don't think that I would
>even omit fiction and poetry from this general statement - though one
>gets more and more abstract and vague as more and more genre are
>included.
>
>Well written business plans, well written scientific articles, well
>written newspaper editorials, well written law journal articles (almost
>an oxymoron - but for a few counter-examples), well written textbooks
>all share certain attributes of good writing.
>
>Many students come to me with good writing skills - and what they need
>to learn is to adapt what they have learned in a particular discipline
>to the forms and expectations of law.  Some of the florid skills from
>English majors need to be dropped - but the core writing abilities
>stay.  Some of the conclusion-last, inductive writing style from history
>majors needs to be rearranged, but the explanation from evidence, the
>core writing skills stay.  Some of the conclusoryness and terseness of
>some scientific technical writing needs to be modified to include more
>explanation and persuasion, but the economy of language and the good
>sentences and paragraphs stay.  Some of the ad naseum wrestling with a
>single word for pages on end of philosophy needs to be tempered, but the
>ability to explain complex thoughts simply needs to stay.
>
>Of course, from each of these (and more) genre come many students who
>never did that well within their majors and who are not good writers
>under any standard.
>
>But my experience is that there is such a thing as a good writer -and
>that when I find them, it is primarily a matter of teaching them to
>adapt to a new genre.  Teaching just the genre without trying to teach
>good writing is, to me, not very sensible, and perhaps not even
>possible.
>
>Even at elite law schools with students who are nearly all very strong,
>there is a fall-back in writing quality in the new genre - but they
>adapt fairly quickly and become good writers in the new genre.  There is
>a transferable core of good writing skills - but new genre's challenge
>the ability to use them.
>
>I think it most often not so much a matter of genre as it is confused
>thinking - as soon as the good writer learns enough law and enough about
>legal reasoning, the writing problems of the good writer disappear.
>
>Cheers,
>Steve
>--
>Steven D. Jamar
>Professor of Law
>Director, Legal Research & Writing Program
>Howard University School of Law
>2900 Van Ness Street N.W.
>Washington, D.C.  20008
>United States of America
>
>vox:  202-806-8017  fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>I hear and forget.
>I see and remember.
>I do and understand.
 
>      Chinese Proverb
 
Professor Jamar:
 
What you've said in your latest posting has much truth to it, but there are
several things that concern me about your assertions concerning genre.
 
For one thing, yes, we might identify "general writing skills" that students
have.  However, they haven't learned (acquired) those "skills" in a
context-less environment. As work by Aviva Freedman argues, all discourse
acquisition takes place in a rhetorical context.
 
Also, my concern with assuming that there is such a thing as "writing
skills" which can be detached from a context is that we somehow believe that
we can teach those skills without a context. I.e,. just teach paragraphing,
teach style techniques, teach topic sentences, etc.  This is the whole
enterprise of current traditional "General Writing Skills Instruction" that
has been debunked by a variety of people writing in Joseph Petraglia's
collection Reconceiving Writing, Rethinking Writing Instruction.
 
As to your idea that writers seem to have a set of skills that they apply to
new situations, you seem to be promoting a kind of deductive model of genre
acquisition:  skills first, then situations second.  I think it's more
inductive:  we're placed in situations where we develop certain "skills"
(I'm not sure that "skills" is the right word). Then, we find ourselves in
situations where we learn new genres (or subgenres). In these new
situations, we may utilize some of these old "skills" (though we usually
have to alter them to fit the new context) and from those situations we
develop other discursive skills (we enlarge our discursive repertoires).
 
I think it's the same way in sports.  (I'm thinking here of Anne Freadman's
article "Anyone for Tennis?").  Say we first "learn" tennis, developing at
least some of the abilities necessary to succeed (or at least not to
embarrass ourselves). Then we pursue a second sport, say golf.  From golf we
develop other abilities, other "skills."  Do we "carry over" some from
tennis?  Yes, probably, but we have to adjust them radically to fit the new
game. Again, the process is an inductive rather than a deductive one.
 
I'm also concerned about some implications of what you're saying. There
seems to be an implication (correct me if I'm misreading) that a lot of
writing is like a lot of other writing anyway.  You write one, you can write
them all. Once a good writer, always a good writer. However, the more
scholarship I read about about genres, the more differences I see among
them, even among ones that apparently are similar.   When you really start
to look at them closely, there are usually enormous differences, usually
because of differences in the rhetorical contexts that spawned them in the
first place.
 
(To carry this out and follow up on the Freadman analogy above, saying that
two kinds of writing are alike is similiar saying two sports are alike.
Sure, on one (very abstract) level, pingpong and tennis are "alike."  But on
the level that is most important to people learning those new genres, the
abstract "similarities" aren't much concession.)
 
(Once some years ago, I had an argument at a conference with a writing
teacher who claimed that newspaper articles and "academic papers" we alike
in that they both had "clear thesis statements." If you could write one, you
could write the other.Nothing could be further from the truth!  This faculty
member also seemed only to be thinking about formal features.  What about
all the non-formal characteristics, many of which we don't even understand
yet?)
 
As to the assertion in your last paragraph (the one about learning logical
thinking apart from discourse), well, I'll leave that to other voices on
this listserv who (I'm sure) will have plenty to say about it.
 
By the way, have you read Aviva Freedman's discussions about students
learning the genres of law?  She discusses her study in several of her articles.
 
Best wishes.  Thanks for  the food for thought.
 
Randy Popken
Tarleton State U.
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A SYMPOSIUM IN RHETORIC
AT TEXAS WOMAN'S UNIVERSITY
 
Seeking proposals for papers and panels on contemporary
rhetorics, including, but not limited to, feminist rhetoric,
multicultural rhetoric, and rhetoric and technology, for
asynchronous, on-line portion of the North Texas Area
Federation Rhetoric Symposium.  The live portion of this
yearly event will occur at Texas Woman's University (near
Dallas), Friday, April 30, 1999 with Susan Stanford
Friedman, Cynthia Selfe, and Kermit Campbell as keynote
speakers.  The on-line portion will consist of papers posted
as Web pages with moderated, panel-specific listserv discussions
for one week  hosted by TWUMOO beginning April 30.
Deadline for proposals:  **March 1.**   Send proposals for
papers and organized panels to Stephen Souris; responses will
be swift.  Final papers will be due by April 15.
 
To submit and for further information:  Stephen Souris (symposium
chair) Assoc. Professor of English, Texas Woman's Univ., PO
Box 425481, Denton, TX  76204-5481; ssouris@iglobal.net
(email preferred; put "FRS" at beginning of subject line and
include text within body of email message); 940-898-2343.
 
Symposium Web site (beginning ca. February 15):
http://www.twu.edu/federation/rhetoric/default.html
 
[1-23-99]
 
 
 
Dr. Stephen Souris, Associate Professor of English, Texas Woman's University
PO Box 425481, Denton, Texas  76204-5481   USA
Email, Tel., Univ. Office:  ssouris@iglobal.net / 940-898-2343 /  CFO 511
Fax: 940-898-2297 (include cover sheet; send original by mail)
Spring 1999 Office Hours:  Tu./Th., 11:00-12:00, CFO 511; Mon.-Fri.,
        9:30p.m.-10:30p.m. @ 940-565-1724; bef./aft. classes; & by appt.
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For those of you who haven't received them by mail, below is a information and
registration from for the WPA Breakfast.  We all hope to see you there.
You can also get the form from:
 http://www.cas.ilstu.edu/english/hesse/breakfast.html
 
or a .pdf version of this for printing at
 http://www.cas.ilstu.edu/english/hesse/breakres.pdf
 
 
 
-----------------------------------------------------
WPA Breakfast at the Marriott: Atlanta, Georgia
 
You are invited to the
 
1999 WPA Breakfast
at CCCC in Atlanta
 
Thursday, March 25, 7-8:30 a.m.
 
Where: The Marriott Marquis
265 Peachtree Center Ave.
404-586-6242
 
Walk directly across Courtland Street from the Hilton. Go up the elevator or
escalator one level from the exhibit level to the Marquis 4 Ballroom, right next
to the catering office.
 
Regular breakfast:  includes a full-plated southern breakfast with fancy
scrambled eggs, ham and onion and cheddar cheese, grilled tomato, bacon and
sausage, grits, assorted breads, fresh squeezed orange juice, coffee and tea.
 
Fruit Option:  You may choose a fruit plate option of a full plate of seasonal
fruits plus the same breads, coffee, juice offered with the full plate above.
 
 Please join us for the meal, the good company, presentations of awards,
miscellaneous announcements, and Schusterian (or otherwise) humor.
 
___Cost for Faculty:                                 $20.
 
___ Cost for Students:                               $10.
 
___  Extra contribution to support the lower cost
     for students:                                   ___
 
___  Regular
 
___  Fruit Option
 
Please make your check out to WPA,  complete the form, and return by March 25,
to
 
WPA Breakfast
Irvin Peckham
English Dept.
University of Nebraska at Omaha
Omaha NE 68108
 
****
Please check one:
 
____ Faculty
 
____ Student
 
Surface Mail address:
 
 
 
 
Email address:
 
 
********************************************
Irvin Peckham
Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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I forgot to request:
Please forward the breakfast announcement to other lists if you haven't already
seen it on that list.
I have sent it on to the Working Classs and Critical Ed listservs.
 
Thanks
irv
 
********************************************
Irvin Peckham
Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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Irv Peckham and, especially, Mary Hocks have done lot's of hard work
putting together the breakfast, in a town where finding reasonable
alternatives on a Thursday morning proved challenging.  Thanks, Irv and
Mary.
 
Lest Irv's message causes a barrage of "I didn't get my WPA mail" messages,
I want to reassure people.  (And I also want to encourage people to come to
the breakfast!)  Bob Johnson is preparing a newsletter mailing that
includes the breakfast form; since he probably only received from me
Thursday the newsletters for stuffing, no one will get a mailing until next
week, anyway.  (It depends how nimble the fingers are of Bob and his
volunteers are at Miami.)  He will be sending it first class.
 
For people really eager to see the newsletter, which is nothing fancy but
puts in print the announcements about call for proposals for the WPA Summer
Conference and Workshop, you can download .pdf files from:
 
http://www.cas.ilstu.edu/english/hesse/preslet1p1.pdf
http://www.cas.ilstu.edu/english/hesse/preslet1p23.pdf
http://www.cas.ilstu.edu/english/hesse/preslet1p4.pdf
 
Note that you'll need something like Acrobat Reader to view these files.
 
See you at the breakfast.
 
Doug
 
 
At 4:07 AM -0600 2/12/99, Irvin Peckham wrote:
>For those of you who haven't received them by mail, below is a information and
>registration from for the WPA Breakfast.  We all hope to see you there.
>You can also get the form from:
> http://www.cas.ilstu.edu/english/hesse/breakfast.html
>
>or a .pdf version of this for printing at
> http://www.cas.ilstu.edu/english/hesse/breakres.pdf
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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The director of tutoring here has established the policy that tutors are
payed for only 1/2 hour of work when their tutees do not show for the
tutorial.  As the supervisor and mentor for the writing tutors, my response
is that this kind of policy punishes responsible tutors for the
irresponsibility of their tutees.  In my mind that kind of payment policy
also demonstrates an administrative disrespect for the tutors and devalues
the integrity of their preparation,their training, and their work.  I am
lobbying that we pay tutors by the hour, irregardless of whether or not
their tutees show, in the same way that every other working student on
campus is payed by the hour, whether or not they spend that entire time "on
task"  Could others please comment about how this dilemma is managed on
other campuses.
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart, Ph.D.
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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Actually, Steven, you seem to have conflated the notion of "good writing"
with "good writer."  Your comment, especially those which I have included
below, support my position that what constitutes "good" writing is
directly related to the kind of writing (the genre) required for the
particular rhetorical situation.
 
A "good" writer is one who can recognize and adapt to the new genre, as
you pointed out.  But I would hate to ever caregorize anyone as on overall
"good"--or "bad" writer.  Even then, I don't think that any of us would
claim to "good" writers in all genres, even with coaching.  And by the
same token, then, I think "bad" writers are not "bad" in all genres.
 
As for the relation between fuzzy thinking and fuzzy writing, I totally
agree.  Some of my worst writing occurs when I am engaging in concepts
which are new/foreign to me--but I have learned that in time and with
feedback my writing improves as my thinking does.  I allow the same
developmental path in my students.
 
Ruth
 
 
On Thu, 11 Feb 1999, Prof. Steven D. Jamar wrote:
 
> I think there is such a thing as "just good writing" - and those who can
> to the forms and expectations of law.  Some of the florid skills from
> English majors need to be dropped - but the core writing abilities
> stay.  Some of the conclusion-last, inductive writing style from history
 
> majors needs to be rearranged, but the explanation from evidence, the
> core writing skills stay.  Some of the conclusoryness and terseness of
> some scientific technical writing needs to be modified to include more
> explanation and persuasion, but the economy of language and the good
> sentences and paragraphs stay.  Some of the ad naseum wrestling with a
> single word for pages on end of philosophy needs to be tempered, but the
> ability to explain complex thoughts simply needs to stay.
>
> Of course, from each of these (and more) genre come many students who
> never did that well within their majors and who are not good writers
> under any standard.
>
> But my experience is that there is such a thing as a good writer -and
> that when I find them, it is primarily a matter of teaching them to
> adapt to a new genre.  Teaching just the genre without trying to teach
> good writing is, to me, not very sensible, and perhaps not even
> possible.
>
>
> I think it most often not so much a matter of genre as it is confused
> thinking - as soon as the good writer learns enough law and enough about
> legal reasoning, the writing problems of the good writer disappear.
>
> --
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Juanita,
 
At our writing center here at SUNY-Albany (which I directed for a few
years and which is now directed by Steve North), tutors are paid by
the hour and are compensated according to their work schedules,
regardless of how many tutorials they conduct (or don't conduct)
during the times when they are working.  On some days, a tutor
scheduled to work from, say noon to 3:00 p.m. may conduct as many as
six 30-minutes tutorials during that time; on others, she or he may
conduct one or two or even none, depending upon traffic in the writing
center.  That tutor would be paid the same wage for her or his
three-hour shift in either case.
 
Bob Yagelski
Dept. of English
SUNY-Albany
rpy95@cnsunix.albany.edu
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Juanita,
 
If the director of tutoring goes to a committee meeting and nothing is
decided, does he/she then reduce her salary by the percentage of wasted
time that day?
 
Sorry--couldn't resist. Speaking as one who has seen a lot of writing
centers, the general practice by far is to pay tutors the whole hour--I
also pay them for bi-monthly in-services (one hour) because I am asking
professionals to give up their time. Reasons to give administrators for
doing so?:
 
        When tutors are not working with students, they are reading WLN or WCJ or
any number of writing theory/pedagogy articles/books that we expect they
might read
 
        they may go through the faculty syllabi in our files during that time and
familiarize themselves with the class and writing requirements of the
students they tutor
 
        they may research on-line for information or web sites important to the
Center
 
        they may be stuffing student questionnaire envelopes, helping organize
handouts, looking through books for more resources
 
        they are discussing among themselves or with me their tutroing questions
and practices.
 
The nice thing about all the above is that it is true.
 
Good luck,
 
joan
 
 
 
At 08:46 AM 2/12/99 -0500, you wrote:
>The director of tutoring here has established the policy that tutors are
>payed for only 1/2 hour of work when their tutees do not show for the
>tutorial.  As the supervisor and mentor for the writing tutors, my response
>is that this kind of policy punishes responsible tutors for the
>irresponsibility of their tutees.  In my mind that kind of payment policy
>also demonstrates an administrative disrespect for the tutors and devalues
>the integrity of their preparation,their training, and their work.  I am
>lobbying that we pay tutors by the hour, irregardless of whether or not
>their tutees show, in the same way that every other working student on
>campus is payed by the hour, whether or not they spend that entire time "on
>task"  Could others please comment about how this dilemma is managed on
>other campuses.
>
>*****************
>"She must find a boat and sail in it.
>No guarantee of shore.  Only a conviction
>that what she wanted could exist,
>if she dared to find it."
>
>Jeanette Winterson, _Oranges are Not the Only Fruit_
>*****************
>Juanita M. Smart, Ph.D.
>Director of Writing
>St. Ambrose University
>518 W. Locust Street
>Davenport, IA  52803
>(319) 333-6334
>
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Juanita,
More years ago than I care to remember when our tutoring program was new
and I was not yet even on tenure track (at least 17 years ago now), we had
a similar situation and it was  one of the tutors working for me who gave
me the language and even the structure of the argument to carry to the
chair. She also gave me the gumption not to back down no matter what.
 
At that time, the department had overspent its travel budget. To recoup
that lost money, the chair told me that I would have to cut tutors' hours
for the rest of the year. The department, he said, could not afford to
continue supporting the tutors for the number of hours scheduled. (As I
recall, they were being paid about $5 an hour.)
 
When I brought the message to our weekly meeting, most tutors simply
accepted the decision (at least outwardly), but one said this:
 
"The department made a decision to overspend its travel budget. Not one of
the people working in this writing center was ever given a travel budget.
We were not sent to conferences. Many of us, in fact, were called upon to
cover others' classes when they were gone. As usual, though, when the
budget is tight we are the ones--those of us making the lowest salary and
working with no contract--whose jobs are cut. We haven't had a raise since
we began working here, and now we are told that too many faculty were sent
to a high priced conference. If our hours are cut, we won't work. We won't
continue to support the work of well-paid tenured and tenure-track faculty
when they quite clearly have no respect for the work we do."
 
I took her argument to the chair--without the threat of work stoppage--and
the chair took only the length of time it took for him to hear the response
to say that he would have to find the money elsewhere. (The next year, they
were given a raise. Since then, working conditions in our center have
continued to simply get better and better.)
 
Her argument wasn't new or complicated. It was straightforward but also
devastatingly true.
 
I don't know the how well your own director will listen to arguments like
this, but what you have is a simple labor issue, and I think you have to
stand your ground. Tutors work even when students do not show
up--especially if you have ongoing training, if you are asking them to keep
up with the literature in the field, if you are asking them to conference
with drop-ins, and more.
 
Don't know how if that helps, but that's how we did it.
 
                        Diana George
 
 
 
>The director of tutoring here has established the policy that tutors are
>payed for only 1/2 hour of work when their tutees do not show for the
>tutorial.  As the supervisor and mentor for the writing tutors, my response
>is that this kind of policy punishes responsible tutors for the
>irresponsibility of their tutees.  In my mind that kind of payment policy
>also demonstrates an administrative disrespect for the tutors and devalues
>the integrity of their preparation,their training, and their work.  I am
>lobbying that we pay tutors by the hour, irregardless of whether or not
>their tutees show, in the same way that every other working student on
>campus is payed by the hour, whether or not they spend that entire time "on
>task"  Could others please comment about how this dilemma is managed on
>other campuses.
>
>*****************
>"She must find a boat and sail in it.
>No guarantee of shore.  Only a conviction
>that what she wanted could exist,
>if she dared to find it."
>
>Jeanette Winterson, _Oranges are Not the Only Fruit_
>*****************
>Juanita M. Smart, Ph.D.
>Director of Writing
>St. Ambrose University
>518 W. Locust Street
>Davenport, IA  52803
>(319) 333-6334
 
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
Diana George
Department of Humanities
Michigan Technological University
1400 Townsend Dr.
Houghton, MI 49931
 
906-487-2016  http://www.hu.mtu.edu/~dgeorge
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Steve:
I am just piggy-backing on what randy said.   To some extent, someone who has
certain generic writing skills can transport them into a variety of rhetorical
situations.  What that extent is and what those skills are is not, to say the
least, very well determined.
 
it is worth noting that h. james was a flop as a dramatist, although he dearly
wanted to succeed in that field.
 
also: people who spend too much time in English departments, reading and writing
essays on literature (an on essays on literature) would probably be at a great
loss when trying to write a progress report or an executive summary in General
Electric.   And the v.p. of g.e. would probably flop in a lit crit class.
 
an error seems to be when people talk about such and such being such and such
kind of writer as if writing were a noun when it is really a very, and a very
highly situated one at that.
 
irv
 
********************************************
Irvin Peckham
Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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Juanita, Please inform the director that every tutoring center has
"down-time."
 
Has that director ever seen a retail store without customers? Or a library
without patrons? What would happen if employees in those places were sent
home if no one showed up for half an hour?
 
In a retail store, the employees would clean, straighten shelves, put out
new stock. In a library, employees would reshelve books or answer telephone
inquiries.
 
This sounds like an opportunity for the tutors to brush up on skills,
prepare handouts, or find some other constructive way to use their time.
 
Elizabeth H. Campbell, Ph.D.
Dept. of Business & Industrial Management
Kettering University
1700 W. Third Ave.
Flint, MI 48504
(810)762-7988
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Juanita,
I'm coordinating Special Needs Tutoring and Writing Consultations at a
tiny little school where people constantly find ways to nickel and
dime our adjunct instructors and our peer tutors. When the person who
takes care of our budget requests tried to say that we would pay
tutors 1/2 of the pay if tutees did not show up, I spread the word
among faculty. The instructors who had recommended peer tutors
promised that they would make no further recommendations if the tutors
were not paid full monies for times when they were present and tutees
weren't.
 
We also have a Special Needs Tutoring Committee, which includes the
person who does our budget.  I had on the agenda that we'd discuss the
issues as a committee in one meeting, and Ms. In-Charge-Of-Budget
didn't attend.  The committee, however, overwhelmingly agreed to offer
full pay in such situations.
 
Now we do  give peer tutors or others the option of leaving after 30
minutes of waiting on a no show. Folks then put down on time sheets  hours
they have actually worked.  Also, we note the students who failed to
show for appointments and let them know their tutoring privileges can
be revoked if they fail to cooperate with us.  We actually have that
policy spelled out in advance . . .
 
When I was a graudate student in the Purdue Writing Lab, all tutors
(undergrad and grad) were paid full wages for their time regardless of
whether the tutees showed or not.  We also had a statement about
revoking privileges of consisten no-shows, but I don't think we ever
had to put our promise into action.
 
Only once in my grad instructor/undergrad peer tutoring days was I
asked to take on extra work for no extra pay as part of my duties. I
refused to do so, was yelled at in the hall by the professor who
pointed out all the extra duties he did in his tenure track, salaried
position for no extra pay, but I stood my ground and am still glad I
did.
 
 
Good luck with your situation. Kim
ballardk@omni.cc.purdue.edu
 
>The director of tutoring here has established the policy that tutors are
>payed for only 1/2 hour of work when their tutees do not show for the
>tutorial.  As the supervisor and mentor for the writing tutors, my response
>is that this kind of policy punishes responsible tutors for the
>irresponsibility of their tutees.  In my mind that kind of payment policy
>also demonstrates an administrative disrespect for the tutors and devalues
>the integrity of their preparation,their training, and their work.  I am
>lobbying that we pay tutors by the hour, irregardless of whether or not
>their tutees show, in the same way that every other working student on
>campus is payed by the hour, whether or not they spend that entire time "on
>task"  Could others please comment about how this dilemma is managed on
>other campuses.
 
 
--
Kim Ballard
ballardk@omni.cc.purdue.edu
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Hi Irv!
 
I must agree with you that "writing,"  like "work" is truly a verb that
a lot of my students insist upon seeing as a noun.  Having written we
will have produced writing -- having worked, will have produced work.
but the quality of the noun relies upon the quality of the process.  A
good writer is one who can scope out the situation, understand what it
is the writing (noun) needs to do and how to bring from the jumble of
known generic skills the combinations necessary for success which, by
the way, is always, decided by the audience.  In this sense writing (the
verb and the noun) must occur in context.  Thus Irv's "highly situated"
verb makes much sense.  To push a metaphor I have been using in my class
room: a good mechanic is not necessarily the one with the biggest
toolbox, rather a good mechanic has the savvy to use available tools
realtive to the situation at hand.
 
New to the list
Dennis Ciesielski
UW-Platteville
 
--------------0D9040B15873A153306ACC48
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<HTML>
Hi Irv!
 
<P>I must agree with you that "writing,"&nbsp; like "work" is truly a verb
that a lot of my students insist upon seeing as a noun.&nbsp; Having written
we will have produced writing -- having worked, will have produced work.&nbsp;
but the quality of the noun relies upon the quality of the process.&nbsp;
A good writer is one who can scope out the situation, understand what it
is the writing (noun) needs to <I>do</I> and how to bring from the jumble
of known generic skills the combinations necessary for success which, by
the way, is <I>always</I>, decided by the audience.&nbsp; In this sense
writing (the verb and the noun) must occur in context.&nbsp; Thus Irv's
"highly situated" verb makes much sense.&nbsp; To push a metaphor I have
been using in my class room: a good mechanic is not necessarily the one
with the biggest toolbox, rather a good mechanic has the savvy to use available
tools realtive to the situation at hand.
 
<P>New to the list
<BR>Dennis Ciesielski
<BR>UW-Platteville</HTML>
 
--------------0D9040B15873A153306ACC48--
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Juanita,
 
Others comments remind me of other trials/solutions in this area:
 
> We also had a statement about
>revoking privileges of consistent no-shows, but I don't think we ever
>had to put our promise into action.
 
You may want to see if the above is part of what is going on.
We actually have an explicit no-show policy--simple--call at least a half
hour before your appt. or three striks and you can only use the center on a
walk-in basis that year. I've had to enforce it only twice in twelve years
and each of those were mighty special cases that were given lots of rope ,
contract,s agreements, etc. before we enforced it. We tell students they
are taking time from other students who want to use th ecenter and they
cooperate quite well.
 
And I can't resist commenting on this:
 
>Only once in my grad instructor/undergrad peer tutoring days was I
>asked to take on extra work for no extra pay as part of my duties. I
>refused to do so, was yelled at in the hall by the professor who
>pointed out all the extra duties he did in his tenure track, salaried
>position for no extra pay, but I stood my ground and am still glad I
>did.
 
When we had a budget crunch the VPAA asked whether for a couple of months,
the tutors wouldn't consider volunteering their time. I said, yes, they
would consider doing so as soon as faculty consider volunteering their time
for the overloads they were being asked to teach.
We got our funds.
 
joan
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Regarding fuzzy thinking & fuzzy writing:
 
On the other hand, I know some very clean thinking people who couldn't writer
their way out of an ancademic paper bag.
 
It seems to me that in our field and for some very suspicious reasons, we
"think" that in order to think well, one must be able to write well--i.e., if
you can't well, you can't think well.   Hmmmm.
 
Irv
 
 
 
 
 
 
 
 
 
"RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU> on 02/12/99 08:47:55 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: re; Request for help with genre analysis
 
 
 
 
 
 
 
 
 
Actually, Steven, you seem to have conflated the notion of "good writing"
with "good writer."  Your comment, especially those which I have included
below, support my position that what constitutes "good" writing is
directly related to the kind of writing (the genre) required for the
particular rhetorical situation.
 
A "good" writer is one who can recognize and adapt to the new genre, as
you pointed out.  But I would hate to ever caregorize anyone as on overall
"good"--or "bad" writer.  Even then, I don't think that any of us would
claim to "good" writers in all genres, even with coaching.  And by the
same token, then, I think "bad" writers are not "bad" in all genres.
 
As for the relation between fuzzy thinking and fuzzy writing, I totally
agree.  Some of my worst writing occurs when I am engaging in concepts
which are new/foreign to me--but I have learned that in time and with
feedback my writing improves as my thinking does.  I allow the same
developmental path in my students.
 
Ruth
 
 
On Thu, 11 Feb 1999, Prof. Steven D. Jamar wrote:
 
> I think there is such a thing as "just good writing" - and those who can
> to the forms and expectations of law.  Some of the florid skills from
> English majors need to be dropped - but the core writing abilities
> stay.  Some of the conclusion-last, inductive writing style from history
 
> majors needs to be rearranged, but the explanation from evidence, the
> core writing skills stay.  Some of the conclusoryness and terseness of
> some scientific technical writing needs to be modified to include more
> explanation and persuasion, but the economy of language and the good
> sentences and paragraphs stay.  Some of the ad naseum wrestling with a
> single word for pages on end of philosophy needs to be tempered, but the
> ability to explain complex thoughts simply needs to stay.
>
> Of course, from each of these (and more) genre come many students who
> never did that well within their majors and who are not good writers
> under any standard.
>
> But my experience is that there is such a thing as a good writer -and
> that when I find them, it is primarily a matter of teaching them to
> adapt to a new genre.  Teaching just the genre without trying to teach
> good writing is, to me, not very sensible, and perhaps not even
> possible.
>
>
> I think it most often not so much a matter of genre as it is confused
> thinking - as soon as the good writer learns enough law and enough about
> legal reasoning, the writing problems of the good writer disappear.
>
> --
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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There seems to be an argument going on that is similar to the differences
between "splitters" and "lumpers" in taxonomy.  Some of us are more focused
on the things that different kinds of good writing have in common and
others on the differences.  In my own experience, however, increasing
proficiency in my own disciplinary writing, and increasing my consciousness
of its conventions (as conventions) have given me at least some ability to
write in other genres and other contexts.  This is enhanced, of course ,
when I understand those contexts and the audiences that inhabit them, and
when I comprehend the subject matter well enough to be able to communicate
it accurately.
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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As I recall, the University of Idaho's Writing Center paid tutors by the
"shift," regardless of how many students those tutors worked with.  It's
the same here at CSI.  However, when I worked as a tutor for Idaho's
Student Support Services we were paid per tutoring session, and if a
student failed to show (or cancelled without 24 hrs' notice) we were paid
for half of the hour, as Juanita mentioned.
 
It seems to me the difference was that tutors at the drop-in center are
paid for being there and working, learning, doing homework, or
whatever--as long as they are present and tutoring as needed during their
time.  But at SSS we worked on a schedule, not drop-in, basis, and tutors
met students at a mutually agreeable time and place, so when a student
no-showed, we were free to fill our time with whatever we chose.
 
Kurt Bouman
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Chris Anson's essay, "Distant Voices: Teaching and Writing in a Culture of
Technology," which appears in the January issue of _College English_ is
now available on the web, discussion forum attached for anyone who would
like to comment on the text or read others' comments.
 
http://www.ncte.org/ce/jan99/anson.html
 
An excerpt:
 
"...many educators are haunted...by a sense that bigger things are
happening around us as we continue to refine classroom methods and tinker
with our teaching styles."
 
[...]
 
"In this essay, I will consider two of the ways in which teaching and
responding to student writing are pressured by rapidly developing
technologies now being introduced into our institutions. The first--the
increasing replacement of face-to-face contact by "virtual"
interaction--is the product of multimedia technology, email communication
systems, and the recently expanded capabilities of the Word Wide Web. The
second, somewhat more institutionally complex development is distance
education, in which students hundreds or even thousands of miles apart are
connected via interactive television systems. While these technologies
offer an endless array of new and exciting possibilities for the
improvement of education, they also frequently clash with some of our
basic beliefs about the nature of classroom instruction, in all its
communal richness and face-to-face complexity.
 
"Of even greater urgency is the need to understand the motivation for
these developments. More specifically, new technologies introduced with
the overriding goal of creating economic efficiencies and generating
increased revenues may lead to even greater exploitation in the area of
writing instruction, the historically maligned and undernourished servant
of the academy. The key to sustaining our pedagogical advances in the
teaching of writing, even as we are pulled by the magnetic forces of
innovation, will be to take control of these technologies, using them in
effective ways and not, in the urge for ever-cheaper instruction,
substituting them for those contexts and methods that we hold to be
essential for learning to write."
 
Please visit the full text and feel free to add your views about the
issues Chris raises.
 
--Eric Crump, NCTE
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This whole conflation has always puzzled me. I've become inclined to
argue--and only partly tongue-in-cheek--that there is no such thing as
thinking (or reading, except aloud, for that matter). I mean, to argue
that fuzzy writing (whatever that is) reflects fuzzy thinking is rather
like saying that the beer they serve here tastes like urine . . . except
that the empirical check on the former is even harder, if less
distasteful, than on the latter.
 
 
Steve North
On Fri, 12 Feb 1999, Irvin Peckham wrote:
 
> Regarding fuzzy thinking & fuzzy writing:
>
> On the other hand, I know some very clean thinking people who couldn't writer
> their way out of an ancademic paper bag.
>
> It seems to me that in our field and for some very suspicious reasons, we
> "think" that in order to think well, one must be able to write well--i.e., if
> you can't well, you can't think well.   Hmmmm.
>
> Irv
>
>
>
>
>
>
>
>
>
> "RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU> on 02/12/99 08:47:55 AM
>
> Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>
>
>
>
>
>
>
>
>  To:      WPA-L@ASUVM.INRE.ASU.EDU
>
>  cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
>
>
>
>  Subject: Re: re; Request for help with genre analysis
>
>
>
>
>
>
>
>
>
> Actually, Steven, you seem to have conflated the notion of "good writing"
> with "good writer."  Your comment, especially those which I have included
> below, support my position that what constitutes "good" writing is
> directly related to the kind of writing (the genre) required for the
> particular rhetorical situation.
>
> A "good" writer is one who can recognize and adapt to the new genre, as
> you pointed out.  But I would hate to ever caregorize anyone as on overall
> "good"--or "bad" writer.  Even then, I don't think that any of us would
> claim to "good" writers in all genres, even with coaching.  And by the
> same token, then, I think "bad" writers are not "bad" in all genres.
>
> As for the relation between fuzzy thinking and fuzzy writing, I totally
> agree.  Some of my worst writing occurs when I am engaging in concepts
> which are new/foreign to me--but I have learned that in time and with
> feedback my writing improves as my thinking does.  I allow the same
> developmental path in my students.
>
> Ruth
>
>
> On Thu, 11 Feb 1999, Prof. Steven D. Jamar wrote:
>
> > I think there is such a thing as "just good writing" - and those who can
> > to the forms and expectations of law.  Some of the florid skills from
> > English majors need to be dropped - but the core writing abilities
> > stay.  Some of the conclusion-last, inductive writing style from history
>
> > majors needs to be rearranged, but the explanation from evidence, the
> > core writing skills stay.  Some of the conclusoryness and terseness of
> > some scientific technical writing needs to be modified to include more
> > explanation and persuasion, but the economy of language and the good
> > sentences and paragraphs stay.  Some of the ad naseum wrestling with a
> > single word for pages on end of philosophy needs to be tempered, but the
> > ability to explain complex thoughts simply needs to stay.
> >
> > Of course, from each of these (and more) genre come many students who
> > never did that well within their majors and who are not good writers
> > under any standard.
> >
> > But my experience is that there is such a thing as a good writer -and
> > that when I find them, it is primarily a matter of teaching them to
> > adapt to a new genre.  Teaching just the genre without trying to teach
> > good writing is, to me, not very sensible, and perhaps not even
> > possible.
> >
> >
> > I think it most often not so much a matter of genre as it is confused
> > thinking - as soon as the good writer learns enough law and enough about
> > legal reasoning, the writing problems of the good writer disappear.
> >
> > --
> >
>
> Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
> Director of Composition                         Office:  Robinson A420
> George Mason University                         Email:   rfischer@gmu.edu
> Department of English  MSN 3E4
> 4400 University Drive
> Fairfax, VA 22030-4444
>
> http://mason.gmu.edu/~rfischer
>
> Composition Program  http://www.gmu.edu/departments/english/composition/
>
> All writing is creative if it is genuinely committed to discovery and
> expression of the writer's meanings.
>                                                         John Mayher
>
=========================================================================
Date:         Fri, 12 Feb 1999 14:20:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Bullock <richard.bullock@WRIGHT.EDU>
Organization: Wright State University
Subject:      Re: Tutoring
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit
 
Juanita:
 
If you schedule an appointment with the
Director of Tutoring and you don't show
up, does the pay of the Director of
Tutoring get docked?
 
If s/he wants to recoup the money,
charge the student who doesn't show,
like physicians do, not the person who's
trying to serve that student's needs.
 
Rich Bullock
 
Juanita Smart wrote:
>
> The director of tutoring here has established the policy that tutors are
> payed for only 1/2 hour of work when their tutees do not show for the
> tutorial.  As the supervisor and mentor for the writing tutors, my response
> is that this kind of policy punishes responsible tutors for the
> irresponsibility of their tutees.  In my mind that kind of payment policy
> also demonstrates an administrative disrespect for the tutors and devalues
> the integrity of their preparation,their training, and their work.  I am
> lobbying that we pay tutors by the hour, irregardless of whether or not
> their tutees show, in the same way that every other working student on
> campus is payed by the hour, whether or not they spend that entire time "on
> task"  Could others please comment about how this dilemma is managed on
> other campuses.
>
> *****************
> "She must find a boat and sail in it.
> No guarantee of shore.  Only a conviction
> that what she wanted could exist,
> if she dared to find it."
>
> Jeanette Winterson, _Oranges are Not the Only Fruit_
> *****************
> Juanita M. Smart, Ph.D.
> Director of Writing
> St. Ambrose University
> 518 W. Locust Street
> Davenport, IA  52803
> (319) 333-6334
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Here it is against the Labour Code to ask someone to come to work and
then not pay them.
 
We also fine no-shows (on the parallel of library fines).  This has
helped reduce the number of no-shows (I do forgive those who have
good excuses or apologize and ask for another chance).  Are we the
only ones to have such a policy?
 
Mieke
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Linda:
 
I agree with your points, especially your statement that writing in one
genre has helped you in others.  I think it was Charles Bazerman who
theorized that the more genres a person writes, the better he/she gets at
it.  I'd love to see someone studying that theory in greater depth.
 
Randy Popken
Tarleton State U.
 
 
At 12:06 PM 2/12/99 -0600, you wrote:
>There seems to be an argument going on that is similar to the differences
>between "splitters" and "lumpers" in taxonomy.  Some of us are more focused
>on the things that different kinds of good writing have in common and
>others on the differences.  In my own experience, however, increasing
>proficiency in my own disciplinary writing, and increasing my consciousness
>of its conventions (as conventions) have given me at least some ability to
>write in other genres and other contexts.  This is enhanced, of course ,
>when I understand those contexts and the audiences that inhabit them, and
>when I comprehend the subject matter well enough to be able to communicate
>it accurately.
>
>Linda S. Bergmann
>Associate Professor of English and Director of Writing Across the Curriculum
>University of Missouri-Rolla
>Rolla, MO  65409
>
>(573) 341-4685
>
>bergmann@umr.edu
>
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No.  I don't think I have conflated good writing with good writering (or good
writers for that matter).  At least I haven't in my own mind.  But then, what
kind of judge is that?  Or if I have conflated the two, it is either a proper
conflation, or an inextricability, or nouniness-verbiness messiness.
 
Writing as product:  surely if I were to aim for the blossomed prose of
dalliance, I would fail miserably, at least on the first 50 attempts or so.  But
I suspect that my general ability at writing, at wordplay, at wordsmithing, at
wordwork would serve me well - and so you may call this good writership, and so
they are.  But without them, do people produce a good product?  Isn't the
conflation unavoidable?  Give me a willing someone who produces good writing,
and I can help them learn the quirks of a new discipline more quickly than
someone who has never produced good writing.
 
Indefinability:  the fact that I cannot well define what is and is not good
writing for all time in all circumstances coupled with the fact that I need to
be smother any such description with caveats only goes to show that somethings
are know that are not fully expressible.  But then, I am a bit of a Taoist at
heart.  Or not.  Sometimes the best legal writing is vague and even cryptic -
because that is what is needed for the particular situation.  I just think that
such things should be done intentionally, not accidentally as is the normal way
it happens - and then often in inappropriate settings.
 
Writers and use of the term by others:  I confess to being misled (by my own
prejudices, no doubt, and here we wander into the abyss of writing revealing
more about the author than about what is being written about) by the  post to
which I was responding which I believe (I have lost it, sorry) said something to
the effect that someone in the business school just thought that all he (or was
it she?) wanted of his students was good writing.  To which the poster responded
that there was not such a thing outside of a particular genre.  I suspect that
our ignorant business school twit was just as careless a confounding
conflationist as I am.  All I want is just good writing.
 
Teaching:  BTW, when I teach writing, I teach, in a good western intellectual
mode, in a dualistic way, that there is good writing generally, and there is
good writing in a particular genre - and that the good writers can produce good
writing generally and with genre specificity.  (How's that for conflation on
conflation.  Pretty poor, I confess, but maybe worth noting.)
 
A challenge:  I am willing to bet that nearly everyone on this list could read
10 legal briefs and rank them according to good-writingness - and that at the
poles everyone would agree on the best 2 or 3 and worst 2 or 3 - and for the
same reasons.  I also suspect that this same group could do the same thing with
scientific papers, novels, poetry, drama, journalism, etc.  I am not talking, of
course, about relative rankings of excellent work - I am talking about ranking a
range of work, good to bad.  If everyone on this list could do this, then is
there not something out there that is, in fact, "good writing"?
 
Or maybe I just read too many varieties of information and so I can do this.
But I doubt it.
 
And, by the way, I do like some really bad poetry and really bad drama.
 
So what do I mean by good and bad anyway?  I like it but it is not good?  But
then it is good, isn't it?
 
Sorry.  Just been reading some Smullyan.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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At 09:17 AM 2/13/99 -0500, you wrote:
>No.  I don't think I have conflated good writing with good writering (or good
>writers for that matter).  At least I haven't in my own mind.  But then, what
>kind of judge is that?  Or if I have conflated the two, it is either a proper
>conflation, or an inextricability, or nouniness-verbiness messiness.
>
>Writing as product:  surely if I were to aim for the blossomed prose of
>dalliance, I would fail miserably, at least on the first 50 attempts or so.
But
>I suspect that my general ability at writing, at wordplay, at wordsmithing, at
>wordwork would serve me well - and so you may call this good writership, and so
>they are.  But without them, do people produce a good product?  Isn't the
>conflation unavoidable?  Give me a willing someone who produces good writing,
>and I can help them learn the quirks of a new discipline more quickly than
>someone who has never produced good writing.
>
>Indefinability:  the fact that I cannot well define what is and is not good
>writing for all time in all circumstances coupled with the fact that I need to
>be smother any such description with caveats only goes to show that somethings
>are know that are not fully expressible.  But then, I am a bit of a Taoist at
>heart.  Or not.  Sometimes the best legal writing is vague and even cryptic -
>because that is what is needed for the particular situation.  I just think that
>such things should be done intentionally, not accidentally as is the normal way
>it happens - and then often in inappropriate settings.
>
>Writers and use of the term by others:  I confess to being misled (by my own
>prejudices, no doubt, and here we wander into the abyss of writing revealing
>more about the author than about what is being written about) by the  post to
>which I was responding which I believe (I have lost it, sorry) said
something to
>the effect that someone in the business school just thought that all he (or was
>it she?) wanted of his students was good writing.  To which the poster
responded
>that there was not such a thing outside of a particular genre.  I suspect that
>our ignorant business school twit was just as careless a confounding
>conflationist as I am.  All I want is just good writing.
>
>Teaching:  BTW, when I teach writing, I teach, in a good western intellectual
>mode, in a dualistic way, that there is good writing generally, and there is
>good writing in a particular genre - and that the good writers can produce good
>writing generally and with genre specificity.  (How's that for conflation on
>conflation.  Pretty poor, I confess, but maybe worth noting.)
>
>A challenge:  I am willing to bet that nearly everyone on this list could read
>10 legal briefs and rank them according to good-writingness - and that at the
>poles everyone would agree on the best 2 or 3 and worst 2 or 3 - and for the
>same reasons.  I also suspect that this same group could do the same thing with
>scientific papers, novels, poetry, drama, journalism, etc.  I am not
talking, of
>course, about relative rankings of excellent work - I am talking about
ranking a
>range of work, good to bad.  If everyone on this list could do this, then is
>there not something out there that is, in fact, "good writing"?
 
 
 
[[[[Steve:
 
You're probably right here, but that agreement would probably be because
we're all coming from similar discourse communities--we've got (roughly) the
same genres in mind and the same conventional preferences from those genres.
Throw some lawyers, some accountants, a chemist, maybe a sports information
director into this reading group, and I doubt that you'd have ANY continuity.
 
Randy Popken]]]]
 
 
>
>Or maybe I just read too many varieties of information and so I can do this.
>But I doubt it.
>
>And, by the way, I do like some really bad poetry and really bad drama.
>
>So what do I mean by good and bad anyway?  I like it but it is not good?  But
>then it is good, isn't it?
>
>Sorry.  Just been reading some Smullyan.
>
>Cheers,
>Steve
>--
>Steven D. Jamar
>Professor of Law
>Director LRW Program
>Howard University School of Law
>2900 Van Ness Street NW
>Washington, DC  20008
>
>vox:  202-806-8017   fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>I hear and forget.  I see and remember.  I do and understand.
>
>Chinese proverb.
>
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I agree. In a former position, I was often involved in helping to work out
solutions to students' complaints about how faculty members had graded
their writing in various fields.  Almost always, no matter what the subject
matter, I gave the papers the same (provisional) grade as the faculty
member had.  In my current position, we do a lot of discussions of grading
laboratory reports with mixed groups:  i.e. faculty members and graduate
teaching assistants from engineering, English faculty, and writing tutors.
Normally there is considerable agreement about the quality of the
writing--and about why it is good or poor.  Although where we disagree is
where I learn about disciplinary conventions that I could not see before,
such disagreement is a lot rarer than I would anticipate considering the
gap between our disciplinary assumptions and practices.
 
Linda Bergmann
>
>A challenge:  I am willing to bet that nearly everyone on this list could
read
>10 legal briefs and rank them according to good-writingness - and that at the
>poles everyone would agree on the best 2 or 3 and worst 2 or 3 - and for the
>same reasons.  I also suspect that this same group could do the same thing
with
>scientific papers, novels, poetry, drama, journalism, etc.  I am not
talking, of
>course, about relative rankings of excellent work - I am talking about
ranking a
>range of work, good to bad.  If everyone on this list could do this, then is
>there not something out there that is, in fact, "good writing"?
>
>Or maybe I just read too many varieties of information and so I can do this.
>But I doubt it.
>
>And, by the way, I do like some really bad poetry and really bad drama.
>
>So what do I mean by good and bad anyway?  I like it but it is not good?  But
>then it is good, isn't it?
>
>Sorry.  Just been reading some Smullyan.
>
>Cheers,
>Steve
>--
>Steven D. Jamar
>Professor of Law
>Director LRW Program
>Howard University School of Law
>2900 Van Ness Street NW
>Washington, DC  20008
>
>vox:  202-806-8017   fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>I hear and forget.  I see and remember.  I do and understand.
>
>Chinese proverb.
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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> >A challenge:  I am willing to bet that nearly everyone on this list could read
> >10 legal briefs and rank them according to good-writingness - and that at the
> >poles everyone would agree on the best 2 or 3 and worst 2 or 3 - and for the
> >same reasons.  I also suspect that this same group could do the same thing with
> >scientific papers, novels, poetry, drama, journalism, etc.  I am not talking, of
>
> >course, about relative rankings of excellent work - I am talking about ranking a
>
> >range of work, good to bad.  If everyone on this list could do this, then is
> >there not something out there that is, in fact, "good writing"?
>
> [[[[Steve:
>
> You're probably right here, but that agreement would probably be because
> we're all coming from similar discourse communities--we've got (roughly) the
> same genres in mind and the same conventional preferences from those genres.
> Throw some lawyers, some accountants, a chemist, maybe a sports information
> director into this reading group, and I doubt that you'd have ANY continuity.
>
> Randy Popken]]]]
 
This would be an interesting experiment.  I suspect that there would be a great
deal of continuity.  I think a scientist of medical researcher accustomed to
publishing 3 to 7 page research reports would, upon reading ten 50 page appellate
briefs (a wonderful misnomer) (1) think they were all terribly long winded, and (2)
have no difficulty ranking them best to worst - even if the scientist could not
articulate why beyond something like "I could understand these good ones better -
they were clear and taught me something."
 
I think ranking quality across genres would be more difficult.  But even here, I
bet given the normal range of college level work we and others could easily
distinguish the strong English essay from the terrible biology lab write up - on
the basis of quality of writing - even if we knew (or perhaps because we knew?)
nothing of the subject or discourse styles.  I may consider nearly all sociological
writing to be bad writing - but then there is Clifford Geertz - and, though
somewhat densely packed with ideas - I have yet to meet anyone in any discourse
community who has read his work who thinks his writing is not good, excellent even.
 
>
>
> >
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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It seems to me that when writing specialists began discovering all of the
fascinating differences between various academic and professional writing
genres, we suddenly began forgetting about all of the fascinating
*similarities* between the genres. The old unexamined assumptions (that all
genres are essentially the same, and that good writing transcends genre)
were replaced by new ones (that all genres are completely different, and
that good writing is completely contextual).
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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What goes around comes around.  One of the seminal, whoops, basic research
studies in assessment dealt with precisely this question.  Paul Diederich,
in Measuring Growth in English, NCTE, 1974, used the kinds of different
groups spoken of here; almost every paper got almost every possible score.
Not until he did a factor analysis, noticing that (as we would put it now)
those in the same discourse community rated papers the same way, could he
begin to get usefully reliable results.  That study was crucial for the
development of holistic scoring, which seeks to induct all raters for a
particular test into the same discourse community for the scoring session,
for the sake of consistency. --Ed White
 
On Sun, 14 Feb 1999, Steve Jamar wrote:
 
> > >A challenge:  I am willing to bet that nearly everyone on this list could read
> > >10 legal briefs and rank them according to good-writingness - and that at the
> > >poles everyone would agree on the best 2 or 3 and worst 2 or 3 - and for the
> > >same reasons.  I also suspect that this same group could do the same thing with
> > >scientific papers, novels, poetry, drama, journalism, etc.  I am not talking, of
> >
> > >course, about relative rankings of excellent work - I am talking about ranking a
> >
> > >range of work, good to bad.  If everyone on this list could do this, then is
> > >there not something out there that is, in fact, "good writing"?
> >
> > [[[[Steve:
> >
> > You're probably right here, but that agreement would probably be because
> > we're all coming from similar discourse communities--we've got (roughly) the
> > same genres in mind and the same conventional preferences from those genres.
> > Throw some lawyers, some accountants, a chemist, maybe a sports information
> > director into this reading group, and I doubt that you'd have ANY continuity.
> >
> > Randy Popken]]]]
>
> This would be an interesting experiment.  I suspect that there would be a great
> deal of continuity.  I think a scientist of medical researcher accustomed to
> publishing 3 to 7 page research reports would, upon reading ten 50 page appellate
> briefs (a wonderful misnomer) (1) think they were all terribly long winded, and (2)
> have no difficulty ranking them best to worst - even if the scientist could not
> articulate why beyond something like "I could understand these good ones better -
> they were clear and taught me something."
>
> I think ranking quality across genres would be more difficult.  But even here, I
> bet given the normal range of college level work we and others could easily
> distinguish the strong English essay from the terrible biology lab write up - on
> the basis of quality of writing - even if we knew (or perhaps because we knew?)
> nothing of the subject or discourse styles.  I may consider nearly all sociological
> writing to be bad writing - but then there is Clifford Geertz - and, though
> somewhat densely packed with ideas - I have yet to meet anyone in any discourse
> community who has read his work who thinks his writing is not good, excellent even.
>
> >
> >
> > >
>
> --
> Steven D. Jamar
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> I hear and forget.  I see and remember.  I do and understand.
>
> Chinese proverb.
>
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If the ability to write were totally genre specific, then every change of
genre would require the writer to start from scratch. That seems not to be the
case. There are elements that transfer, some sort of abstract linguistic and
rhetorical competence. A really good technical writer can probably--given
knowledge of the conventional formal constraints--write a formally correct
sonnet. It may not be a great sonnet, but most sonnets are formally correct,
not great. Excellence in one or more kinds of writing suggests a pretty high
likelihood of adequacy or near adequacy in most kinds. The common elements are
the foundation of adequacy, and, as the saying goes, adequacy is not bad.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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At 08:44 AM 2/14/99 -0500, you wrote:
>> >A challenge:  I am willing to bet that nearly everyone on this list
could read
>> >10 legal briefs and rank them according to good-writingness - and that
at the
>> >poles everyone would agree on the best 2 or 3 and worst 2 or 3 - and for the
>> >same reasons.  I also suspect that this same group could do the same
thing with
>> >scientific papers, novels, poetry, drama, journalism, etc.  I am not
talking, of
>>
>> >course, about relative rankings of excellent work - I am talking about
ranking a
>>
>> >range of work, good to bad.  If everyone on this list could do this, then is
>> >there not something out there that is, in fact, "good writing"?
>>
>> [[[[Steve:
>>
>> You're probably right here, but that agreement would probably be because
>> we're all coming from similar discourse communities--we've got (roughly) the
>> same genres in mind and the same conventional preferences from those genres.
>> Throw some lawyers, some accountants, a chemist, maybe a sports information
>> director into this reading group, and I doubt that you'd have ANY continuity.
>>
>> Randy Popken]]]]
>
>This would be an interesting experiment.  I suspect that there would be a great
>deal of continuity.  I think a scientist of medical researcher accustomed to
>publishing 3 to 7 page research reports would, upon reading ten 50 page
appellate
>briefs (a wonderful misnomer) (1) think they were all terribly long winded,
and (2)
>have no difficulty ranking them best to worst - even if the scientist could not
>articulate why beyond something like "I could understand these good ones
better -
>they were clear and taught me something."
>
>I think ranking quality across genres would be more difficult.  But even
here, I
>bet given the normal range of college level work we and others could easily
>distinguish the strong English essay from the terrible biology lab write up
- on
>the basis of quality of writing - even if we knew (or perhaps because we knew?)
>nothing of the subject or discourse styles.  I may consider nearly all
sociological
>writing to be bad writing - but then there is Clifford Geertz - and, though
>somewhat densely packed with ideas - I have yet to meet anyone in any discourse
>community who has read his work who thinks his writing is not good,
excellent even.
>
[[Steve:
 
Exactly what do you mean by "quality"?  I think I need a clarification of
terms to follow the thread of this discussion.
 
Randy Popken]]>>
>>
>> >
>
>--
>Steven D. Jamar
>Professor of Law
>Director LRW Program
>Howard University School of Law
>2900 Van Ness Street NW
>Washington, DC  20008
>
>vox:  202-806-8017   fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>I hear and forget.  I see and remember.  I do and understand.
>
>Chinese proverb.
>
=========================================================================
Date:         Sun, 14 Feb 1999 21:06:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Randy Popken <popken@TARLETON.EDU>
Subject:      Re: Request for help with genre analysis
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
At 03:00 PM 2/14/99 -0700, you wrote:
>If the ability to write were totally genre specific, then every change of
>genre would require the writer to start from scratch. That seems not to be the
>case. There are elements that transfer, some sort of abstract linguistic and
>rhetorical competence. A really good technical writer can probably--given
>knowledge of the conventional formal constraints--write a formally correct
>sonnet. It may not be a great sonnet, but most sonnets are formally correct,
>not great. Excellence in one or more kinds of writing suggests a pretty high
>likelihood of adequacy or near adequacy in most kinds. The common elements are
>the foundation of adequacy, and, as the saying goes, adequacy is not bad.
>
 
[[But, David, is it really even "adequacy" if all you're doing is to
reproduce the form?  What about the fact that the form follows the function?
Where's the functionality that drives the form?  If you don't know the
function, how can you (really) do the form?  Thus, if you don't "know" the
context (i.e., have reasonable familiarity with the genre), how can you know
the function?
 
Or, are you just talking about mere imitatio, a mimicry of form? If so, I
don't think of that as genre acquisition.
 
Randy Popken]]]
 
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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obviously, one's ability to respond to specific writing situations is not
entirely genre specific.  People learn some kind of writing skills that may
cross most genres (spelling and so on--but even spelling is genre specific).  I
don't know of anyone who has teased out the differences between generic writing
and genre specific writing skills--to my mind, a daunting task.  People who
write a lot in a lot of different genres (and who belong to the right social
class), will have an easier time adapting to new writing situations than people
who are stuck or who stick themselves into writing within a relatively narrow
range of genres--Steve North alluded to this.
 
the real problem lies with people who thing they are teaching "writing"--or,
worse, "thinking and writing."
 
irv
 
 
 
 
 
 
 
 
Randy Popken <popken@TARLETON.EDU> on 02/14/99 09:06:21 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Request for help with genre analysis
 
 
 
 
 
 
 
 
 
At 03:00 PM 2/14/99 -0700, you wrote:
>If the ability to write were totally genre specific, then every change of
>genre would require the writer to start from scratch. That seems not to be the
>case. There are elements that transfer, some sort of abstract linguistic and
>rhetorical competence. A really good technical writer can probably--given
>knowledge of the conventional formal constraints--write a formally correct
>sonnet. It may not be a great sonnet, but most sonnets are formally correct,
>not great. Excellence in one or more kinds of writing suggests a pretty high
>likelihood of adequacy or near adequacy in most kinds. The common elements are
>the foundation of adequacy, and, as the saying goes, adequacy is not bad.
>
 
[[But, David, is it really even "adequacy" if all you're doing is to
reproduce the form?  What about the fact that the form follows the function?
Where's the functionality that drives the form?  If you don't know the
function, how can you (really) do the form?  Thus, if you don't "know" the
context (i.e., have reasonable familiarity with the genre), how can you know
the function?
 
Or, are you just talking about mere imitatio, a mimicry of form? If so, I
don't think of that as genre acquisition.
 
Randy Popken]]]
 
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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David, you seem to be assuming what test people call a "construct" of
writing ability, an underlying trait that can't be seen or measured
directly.  (Another controversial example of this would be "general
intelligence.")  Common experience does suggest this (as with colloquial
definitions of intelligence), but we can't seem to demonstrate this.  Just
as Gardner has come up with 7 kinds of intelligence (and no underlying
construct), most writing measurement people will argue that we can only
measure this student's ability to do this kind of writing under these
conditions, evaluated in this particular way.  I think this is a major
issue for the field of composition studies: Is there a construct we could
call "writing ability," and, if so, how do we define it?   --Ed White
 
On Sun, 14 Feb 1999, David E. Schwalm wrote:
 
> If the ability to write were totally genre specific, then every change of
> genre would require the writer to start from scratch. That seems not to be the
> case. There are elements that transfer, some sort of abstract linguistic and
> rhetorical competence. A really good technical writer can probably--given
> knowledge of the conventional formal constraints--write a formally correct
> sonnet. It may not be a great sonnet, but most sonnets are formally correct,
> not great. Excellence in one or more kinds of writing suggests a pretty high
> likelihood of adequacy or near adequacy in most kinds. The common elements are
> the foundation of adequacy, and, as the saying goes, adequacy is not bad.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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************************************************************************
                                INVITATION
                        1999 C-FEST MEETING SERIES
                               at LINGUA MOO
                                   ***
 
                     Tuesday, February 16, 8-9pm CST
 
                    "Distance Education and Visibility"
 
            Hosted this week by Michael Day and Cynthia Haynes
 
                    In the C-FEST Forum at LINGUA MOO
 
                  WWW: http://lingua.utdallas.edu:7000
                                   or
                   telnet to: lingua.utdallas.edu 8888
*************************************************************************
 
At this week's meeting, Michael Day will lead discussion toward drafting
a set of questions that DL teachers need to ask in order to come up with
data for distance learning standards. At last week's meeting we agreed
that we first need the questions to ask before constructing any sort of
position statement on DL standards or guidelines that the Cs would want
to support.
 
BACKGROUND:
In the past three years, C-FEST has set a precedent for pre-CCCC
discussions related to the "state of the profession," job market,
conference presentation formats, conference ethics, impact of technology
on conferences (and teaching and research), and other issues of
"delivery." The theme of the 1999 CCCC calls us to demonstrate
"visibility," and Chair Keith Gilyard calls us to "see" our students in
new ways, and to "reaffirm that for which [we] stand as well as name
explicitly that for which [we] do not stand and why." Over the next six
weeks, we would like to open a forum on "distance education" in order to
reaffirm our positions as advocates for distance learning, but a distance
learning that is faculty and student-oriented.
 
NEXT MEETINGS:
After this week's meeting on the 16th, our next meeting is scheduled for
Wednesday, February 24, from 7-8pm (CST) at Lingua MOO. We invite
everyone to participate in this important forum, so please forward this
announcement to your friends and colleagues, inside and outside of
academia.
 
As in the past, we need volunteers (2 per meeting) to facilitate the
discussions. The log from the 2/10 meeting is available at:
http://lingua.utdallas.edu:7000/4759. If you would like to volunteer to
help facilitate any of the subsequent meetings, please contact Cynthia at
'cynthiah@utdallas.edu'. Otherwise, all YOU have to do is show up and
enter the discussions! Each C-FEST meeting will be recorded and archived
at Lingua MOO in the C-FEST Forum.
 
C-FEST Forum
                                    ____
              |       ____________ | |  |             |
          /|  |#      |Blackboard| | OUT|      __ Mac |
         /||  | ## #  ============ | |  |   __|:)|__  |
         |||  |__##________________|/   |__[\__ =_ _\_|
         ||/ /  _#_                         [  \|_| ] \__
         |/ /   \_//\___  ____  ___/\           /\    |\ \
       | / /      /\/  /]/    \[\  \/\                |\\_\ |
       |  /      /\/  / /      \ \  \/\               \\\| ||
       | /       \/__/  \______/  \__\/            Book\\| ||
       |/        [   ]   |    |   [   ]             Case\|_||
       |____________________________________________________|
 
 
Here's how you can join in these important debates:
 
Dates to attend:
 
Tue -- 2/16 -- 8pm CST - (note 8pm time) Michael Day and Cynthia Haynes
(facilitators)
Wed -- 2/24 -- 7pm CST
Thu -- 3/4 --  7pm CST - Tim Morris (facilitator)
Wed -- 3/10 -- 7pm CST
Mon -- 3/15 -- 7pm CST - Keith Dowrick, Harold Knight, and Walt Turner
(facilitators)
(Post-CCCC dates tba)
 
As you can see, we chose alternating nights of the week. Hopefully, this
will enable as many as possible to attend at least once. If you cannot
attend, the logs of each session will be available in the C-FEST Forum
room at Lingua and on our website.
 
Here's how to get to Lingua MOO:
 
1.   Use our exciting new enCore Xpress MOO client via the latest
versions of Netscape or Internet Explorer. Go to this URL location:
http://lingua.utdallas.edu:7000; or telnet to:  lingua.utdallas.edu 8888.
2.  Log on as a guest if you do not have a character at Lingua. At Lingua
welcome screen simply click on login if you are using Xpress (it will
then ask for a name) or type: 'connect guest firstname' if you are using
telnet or another MOO client.
3.  Type '@go C-FEST' to get to the forum room.
4.  Type 'help communication' to see how to speak if you are new to MOOs,
or click on the HELP icon if you are using the enCore Xpress client via
Netscape and use the Search feature to find 'communication'.
5.  To quit the MOO, type @quit or click on the QUIT icon.
 
We will send brief notices about the next meeting each week, so please
save this for future
reference.  We hope you can join us, and don't worry if you've never
MOOed, it's easy!  Log on in advance and practice anytime.  We have help
tutorials in the Help Kiosk off the main Courtyard where you land when
you log on. You are also welcome to request a character account at Lingua
MOO. Click on the Request icon if you are using Xpress, or type @request
if you are logged in via telnet.
 
See you on February 16th!
 
Cheers,
 
Cynthia Haynes and Jan Rune Holmevik
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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I'll bet you're wrong, Steve. with your challenge.
Review the work by Sarah Freedman in which respondents ranked essays by student
writers and professors when they didn't know which was which (many of the essays
by professors turned out to have a lower ranking--I simplified this, but someone
could jump in and correct).
irv
 
 
 
 
 
 
 
 
Randy Popken <popken@TARLETON.EDU> on 02/14/99 08:58:02 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Request for help with genre analysis
 
 
 
 
 
 
 
 
 
At 08:44 AM 2/14/99 -0500, you wrote:
>> >A challenge:  I am willing to bet that nearly everyone on this list
could read
>> >10 legal briefs and rank them according to good-writingness - and that
at the
>> >poles everyone would agree on the best 2 or 3 and worst 2 or 3 - and for the
>> >same reasons.  I also suspect that this same group could do the same
thing with
>> >scientific papers, novels, poetry, drama, journalism, etc.  I am not
talking, of
>>
>> >course, about relative rankings of excellent work - I am talking about
ranking a
>>
>> >range of work, good to bad.  If everyone on this list could do this, then is
>> >there not something out there that is, in fact, "good writing"?
>>
>> [[[[Steve:
>>
>> You're probably right here, but that agreement would probably be because
>> we're all coming from similar discourse communities--we've got (roughly) the
>> same genres in mind and the same conventional preferences from those genres.
>> Throw some lawyers, some accountants, a chemist, maybe a sports information
>> director into this reading group, and I doubt that you'd have ANY continuity.
>>
>> Randy Popken]]]]
>
>This would be an interesting experiment.  I suspect that there would be a great
>deal of continuity.  I think a scientist of medical researcher accustomed to
>publishing 3 to 7 page research reports would, upon reading ten 50 page
appellate
>briefs (a wonderful misnomer) (1) think they were all terribly long winded,
and (2)
>have no difficulty ranking them best to worst - even if the scientist could not
>articulate why beyond something like "I could understand these good ones
better -
>they were clear and taught me something."
>
>I think ranking quality across genres would be more difficult.  But even
here, I
>bet given the normal range of college level work we and others could easily
>distinguish the strong English essay from the terrible biology lab write up
- on
>the basis of quality of writing - even if we knew (or perhaps because we knew?)
>nothing of the subject or discourse styles.  I may consider nearly all
sociological
>writing to be bad writing - but then there is Clifford Geertz - and, though
>somewhat densely packed with ideas - I have yet to meet anyone in any discourse
>community who has read his work who thinks his writing is not good,
excellent even.
>
[[Steve:
 
Exactly what do you mean by "quality"?  I think I need a clarification of
terms to follow the thread of this discussion.
 
Randy Popken]]>>
>>
>> >
>
>--
>Steven D. Jamar
>Professor of Law
>Director LRW Program
>Howard University School of Law
>2900 Van Ness Street NW
>Washington, DC  20008
>
>vox:  202-806-8017   fax:  202-806-8428
>email:  sjamar@law.howard.edu
>
>I hear and forget.  I see and remember.  I do and understand.
>
>Chinese proverb.
>
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I suppose another way to say this, Ed, is that you can only test competence
through performance. Pretty hard to get around this, I guess. You are what you
appear to be, for all practical purposes. However, genre is only one variable
in performance and not always the most important one. As Irv suggests, there
is a sociolinguistic dimension as well: cultural knowledge. Then there's
subject matter, level of abstraction, lexical demand. Content, context, task,
and function. Different purposes place different demands on language with
regard to grammar, vocabulary, socio-cultural awareness, fluency and
integrative ability, and genre knowledge. We develop strength along all of
these dimensions through writing as many different kinds of stuff as possible.
I don't know exactly why genre should loom especially large. A generally solid
writer can be quickly brought to the writing equivalent of stuttering by a new
and strange vocabulary, for example.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Hi,
I am looking for a room in Atlanta, and I am somewhat concerned about
the 'warnings' to be careful about what hotel I choose. When I was in
Nashville, I found a perfectly good room in a Best Western for about $30
a night. The hotel was downtown and I had no trouble getting around (I
rented a car for about $25 a day, thus having a room and wheels for
significantly less that what I'd have paid for only a room on "Music
Row.")  My concern is that when I told the clerk at the car rental desk
which hotel I'd chosen, she gave me an "Oo- be careful! That's in a BAD
neighborhood."  Well, by "bad neighborhood" she meant not far from low
income housing in which black people happened to live. In fact, the
hotel was about halfway between downtown and this area of 'projects' and
not really in an 'unsafe' location at all. It wasn't real pretty, and I
guess I wouldn't have strolled around the area late at night-- but it
wasn't exactly in the middle of a war zone either.  And it was well
worth the savings.  So, I'm wondering if anyone knows of
reasonably-priced hotels (chains are fine*) in the Atlanta area that may
not be in the most pretty areas but may still be perfectly safe under
most circumstances.  I realize Atlanta is a lot bigger than Nashville,
but I can't believe that I have to pay $120 a night just to be safely
sheltered from badness (correct me if I'm wrong).
 
Thanks,
 
Jay
 
*like Best Western, that is, not the kind you connect yourself to the
bed with..
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Dave and Others:
 
I think one area that needs pursuing is to identify why "excellence in
one or more kinds of writing suggests a pretty high likelihood of
adequacy or near adequacy in most kinds."  While Dave is referring to
basic mastery of the rhetorical moves and the contours of socially
acceptable prose common to all academic discourses, I think it is
possible to identify for our students, and then to get them to tackle
the issue at the epistemological level where "the rhetorical moves" are
seen to engage the fundamental working assumptions at work in any
academic discipline--which would then get them to see what functions at
the level of genre, and what pervades academic discourses despite
differences at the level of genre.
 
While this kind of approach seems to indicate a return to a
traditional/classical rhetorical approach to WAC and WID, I'm really
talking about something else, which has emerged out of my interest in
studying the cultural implications of scientific concepts across
domains.  What the classical rhetorical approach lacked was an informed
skepticism that healthy doses of post-structuralism and metaphor theory
from the philosophy of science would provide if there was a way to make
these realms of commentary on discourse accessible. I believe it is not
only possible but necessary to teach students a skeptical perspective on
working assumptions across academic disciplines, if we want them to be
powerful critical thinkers.
 
I've been working on a design for a course in transdisciplinary systems
analysis that would appear in a second-year writing course designated
"across the disciplines" for an engineering core curriculum.  I think
such a course might be valuable even for those not studying a specific
area of science or technology.
 
Anyone else thinking along these lines?
 
best wishes......mer
 
 
David E. Schwalm wrote:
 
> If the ability to write were totally genre specific, then every change
> of
> genre would require the writer to start from scratch. That seems not
> to be the
> case. There are elements that transfer, some sort of abstract
> linguistic and
> rhetorical competence. A really good technical writer can
> probably--given
> knowledge of the conventional formal constraints--write a formally
> correct
> sonnet. It may not be a great sonnet, but most sonnets are formally
> correct,
> not great. Excellence in one or more kinds of writing suggests a
> pretty high
> likelihood of adequacy or near adequacy in most kinds. The common
> elements are
> the foundation of adequacy, and, as the saying goes, adequacy is not
> bad.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Margot
 
At Ohio State, students take three quarters of writing, also as a vertical
requirement like that Stuart described at NMSU:  one five-hour course in
the first year, a second five-hour course in either the sophomore or junior
year, and a third five-hour course in the senior year.  Each course is
increasingly more decentralized away from the English department.  The
first course, English 110, serves 6,000 students per year.  The second
course is available in all colleges but 60% are offered in Arts and
Sciences, with the English department teaching 80% of those.  This second
course also usually fulfills a University "diversity" requirement.  The
final course, a capstone in each major, functions as a writing in the
discipline course.
 
 
Kay
=========================================================================
Date:         Mon, 15 Feb 1999 08:43:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: 'safe' hotels in Atlanta?
X-To:         Jay Gordon <jg5b+@ANDREW.CMU.EDU>
In-Reply-To:  <oqm0ieq00Ui801mrQ0@andrew.cmu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Jay,
    below is spliced a posting that appeared on the list January 25th with
the names of some popular chains within walking distance from the
convention hotel.  You might be able to tell something about them by
checking their websites.
                           C.P.
-     -     -     -     -     -     -     -      -     -      -     -    -
Date: Mon, 25 Jan 1999 01:43:05 -0500 (EST)
To: Writing Program Administration <WPA-L@asuvm.inre.asu.edu>
Subject: Re: Lodging in Atlanta
 
Here are three more popularly-priced alternatives to the Hilton Towers,
and all are within walking distance of the convention site.
 
     Ramada Inn-Downtown (3 1/2 blocks from the Hilton Towers)
      http://www.travelbase.com/destinations/atlanta/ramada-downtown/
 
     Best Western Inn (3 blocks from the Hilton Towers)
http://www.travelweb.com/booker/AppLogic+...otel.info.Start?brand=BW&pid=11128&iid=BW
 
     Howard Johnson Inn-Downtown (two blocks from the Hilton Towers)
      http://www.resobase.com/destinations/atlanta/hojo-downtown/
 
     Travelodge-Downtown (less than one block from the Hilton Towers)
      http://www.travelbase.com/destinations/atlanta/travelodge-downtown/
 
---------------------------------------------------------------------------
> On Mon, 15 Feb 1999, Jay Gordon wrote:
>
> Hi,
> I am looking for a room in Atlanta, and I am somewhat concerned about
> the 'warnings' to be careful about what hotel I choose. When I was in
> Nashville, I found a perfectly good room in a Best Western for about $30
> a night. The hotel was downtown and I had no trouble getting around (I
> rented a car for about $25 a day, thus having a room and wheels for
> significantly less that what I'd have paid for only a room on "Music
> Row.")  My concern is that when I told the clerk at the car rental desk
> which hotel I'd chosen, she gave me an "Oo- be careful! That's in a BAD
> neighborhood."  Well, by "bad neighborhood" she meant not far from low
> income housing in which black people happened to live. In fact, the
> hotel was about halfway between downtown and this area of 'projects' and
> not really in an 'unsafe' location at all. It wasn't real pretty, and I
> guess I wouldn't have strolled around the area late at night-- but it
> wasn't exactly in the middle of a war zone either.  And it was well
> worth the savings.  So, I'm wondering if anyone knows of
> reasonably-priced hotels (chains are fine*) in the Atlanta area that may
> not be in the most pretty areas but may still be perfectly safe under
> most circumstances.  I realize Atlanta is a lot bigger than Nashville,
> but I can't believe that I have to pay $120 a night just to be safely
> sheltered from badness (correct me if I'm wrong).
>
> Thanks,
>
> Jay
>
> *like Best Western, that is, not the kind you connect yourself to the
> bed with..
=========================================================================
Date:         Mon, 15 Feb 1999 08:57:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: 'safe' hotels in Atlanta?
In-Reply-To:  <Pine.GSO.3.96.990215082204.11908A-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The URL for Best Western in my last post was _so_ long that got clipped in
transit.  The entire URL is below (on two lines).   C.P.
 
---------------------------------------------------------------------------
 
>    Best Western Inn (3 blocks from the Hilton Towers)
>       http://www.travelweb.com/booker/AppLogic+...otel.info.Start?brand=
>              BW&pid=11128&iid=BW
 
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Mon, 15 Feb 1999 09:52:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <sjamar@LAW.HOWARD.EDU>
Subject:      Re: WPA-L Digest - 13 Feb 1999 to 14 Feb 1999
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
Content-Transfer-Encoding: 7bit
 
> Exactly what do you mean by "quality"?  I think I need a clarification of
> terms to follow the thread of this discussion.
 
My point is that there is "quality" out there, even if we cannot rigorously define it.
That is, there is such a thing as genre-independent good writing.  I like Roger Gilles
post about ignoring vs. focusing on similarities.
 
And I can only reply as to what quality is to restate what I said before.  The test
would be something like:  "I could understand these good ones better - they were clear
and taught me something."
 
I am not saying that there are not genre-specific things that need to be understood and
addressed in learning to write in any field.  Ed White's post makes the point better
than I could.  My point was and is that the impulse of our colleagues in other
disciplines to just get the students to be "just good writers" is not as misguided as we
sometimes pose it to be.
 
The various aesthetics and conceits  of the various areas of college study are, well,
varied.  This transcends, but includes writing.  The course of study for an MBA is very
different than that in law school - and business school profs often look down on law
professors - and we often repay the compliment.  Same with political theory - which we
by turns use as insightful and scoff at as silly - and they repay the compliment.  And
those with engineering and science backgrounds really don't like the ambiguities of
language and concept and the ill-definedness of law and want and expect simple syllogism
to suffice.  Even the modes of instruction and learning and thinking are different.
What constitutes relevant information is different.
 
But there are still commonalities across the disciplines on the axes of creativity,
analysis, reasoning, and expression.
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
=========================================================================
Date:         Mon, 15 Feb 1999 10:02:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU>
Subject:      Re: WPA-L Digest - 13 Feb 1999 to 14 Feb 1999
In-Reply-To:  <36C834A7.91D160A3@law.howard.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
While I still maintain that "good" writing is contextual (which does not
rule out similarities in genres and the need for understanding of the way
language and culture work), let's explore Steve's most recent comment (and
especially since it seems as if I will need to get more substantive
answers to my original request in other ways):
 
        What are these "commonlaities acrss disciplines on the axes of
creativity, analysis, reasoning, and expression"?  How about a list of
behaviorial outcomes that have the potential of being measured (albeit
imperfectly) in some way?
 
To leave Steve's statement without further description leads to the "I
know what's good when I see it but can't explain to you as student writer
what you need to do to write somethin good" approach to assessment.  And
that attitude helps me neither as teacher or researcher.
 
Ruth
 
On Mon, 15 Feb 1999, Steve Jamar wrote:
 
>
> But there are still commonalities across the disciplines on the axes of creativity,
> analysis, reasoning, and expression.
>
> --
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
=========================================================================
Date:         Mon, 15 Feb 1999 10:01:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Campbell <ecampbel@KETTERING.EDU>
Subject:      Re: 'safe' hotels in Atlanta?
MIME-Version: 1.0
Content-Type: text/plain; charset=ISO-8859-1
Content-Transfer-Encoding: 7bit
 
Since no Atlanta residents have responded, I'll jump into this
conversation. It is better to be north and/or east of downtown if you are
going to stay out of the immediate downtown area. It is possible to stay
within walking distances of the MARTA (rapid transit) stations.
 
South of downtown is "undesirable." West of downtown tends toward the
industrial.
 
_Everything_ in Atlanta is expensive, but the azaleas and dogwoods will
make you feel like you've walked into an Impressionist painting, and the
Atlanta Botanical Gardens (close to downtown) used to be free after 3 p.m.
on Thursdays (not to encourage anyone to skip out on the conference).
 
It is too early for truly humid days, but they've already had some days in
the high 70's and even 80, I think.
 
--Beth
Elizabeth H. Campbell, Ph.D.
Dept. of Business & Industrial Management
Kettering University
1700 W. Third Ave.
Flint, MI 48504
(810)762-7988
<ecampbel@kettering.edu>
=========================================================================
Date:         Mon, 15 Feb 1999 10:58:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mara Holt <holt@OHIOU.EDU>
Subject:      WAC job description request
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
We are in the middle of hiring a WAC director (and the search has been
successfully done thanks to those on the list who were so kind to advise
me), and the Dean of the Gen Ed program here at Ohio U wants me to suddenly
come up with a rough job description which includes lines of authority and
evaluation procedures.  I've never been able to get out of anyone here what
the lines of authority are for my own Director of Composition job, but I
need to come up with something for the WAC position by Thursday.  If any of
you who have a description you basically approve of email it to me if it's
handy?  I can get it best from you if you just copy it directly into the
email message, rather than using an attachment.
 
Here's what the conversations about this position have been so far:  75%
administrative (under Dean of Gen Ed), 25% faculty (under chair of Eng Dept
and ultimately under Dean of A&S).  Teach 2 courses a year in the Eng Dept.
Tenurable almost immediately.  For that matter, I'll copy the ad into this
note.  Here it is:
 
Writing Across the Curriculum Program Director.  Ohio University seeks an
innovative, experienced administrator/teacher/scholar to direct its
expanding university-wide writing program.  Director should be tenurable in
the English department at the associate professor level.  Requirements:
Ph.D. in composition/rhetoric or related field; experience in WAC
administration and faculty development; strong record of scholarly
publication and teaching; excellent communication and personal skills;
record of successful collaborative projects.  Demonstrated success in
obtaining external grants desirable.  Starting date: July 15, 1999.  Send
letter of application, cv, three references commenting on administrative
skills and tenurability, and a writing sample, to Dr. Patricia Richard,
Dean, University College, Associate Provost, Undergraduate Studies, Ohio
University, Athens, Ohio 45701.  Applications will be reviewed starting
November 16.  Ohio University is an EEO/AA employer.
 
 
Mara Holt
Ohio University
=========================================================================
Date:         Mon, 15 Feb 1999 10:12:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Seth L. Kahn-Egan" <slkahneg@MAILBOX.SYR.EDU>
Subject:      Re: 'safe' hotels in Atlanta?
In-Reply-To:  <199902151502.KAA05229@nova.kettering.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I would add this note, as an Atlanta native:  You'll find that Northeast
is cheaper than Northwest.  If you can find rooms near I-85 North, there
are Marta lines that run parallel to the interstate all the way into
downtown.  And the Marta Northeast line runs all the way out to I-285, so
you can get a pretty good ways out and still make into downtown in a
matter of minutes.--Seth
 
Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
103 Trinity Pl. Second Floor
Syracuse, NY 13210
315-423-8042 (home)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"You are not what you own."--Fugazi
"And what costume shall the poor girl wear to all tomorrow's
        parties?"--The Velvet Undergound
"I was saying, 'Let me out of here' before I was even born."--Richard Hell
"What we have here is a failure to communicate."--"Cool Hand Luke"
"Nothing could be plainer than the things that have been done, and there
        can be no mystery in what is yet to come."--nomeansno
"Don't know what I want but I know how to get it..."--Sex Pistols
"I'm livin' on a Chinese rock.  All my best things are in hock."--The
        Heartbreakers
"I was talking, when I should have been listening."--Husker Du
"If the Falcons are going to win this game, they're going to have to score
        some points."--John Madden
 
 
On Mon, 15 Feb 1999, Elizabeth Campbell wrote:
 
> Since no Atlanta residents have responded, I'll jump into this
> conversation. It is better to be north and/or east of downtown if you are
> going to stay out of the immediate downtown area. It is possible to stay
> within walking distances of the MARTA (rapid transit) stations.
>
> South of downtown is "undesirable." West of downtown tends toward the
> industrial.
>
> _Everything_ in Atlanta is expensive, but the azaleas and dogwoods will
> make you feel like you've walked into an Impressionist painting, and the
> Atlanta Botanical Gardens (close to downtown) used to be free after 3 p.m.
> on Thursdays (not to encourage anyone to skip out on the conference).
>
> It is too early for truly humid days, but they've already had some days in
> the high 70's and even 80, I think.
>
> --Beth
> Elizabeth H. Campbell, Ph.D.
> Dept. of Business & Industrial Management
> Kettering University
> 1700 W. Third Ave.
> Flint, MI 48504
> (810)762-7988
> <ecampbel@kettering.edu>
>
=========================================================================
Date:         Mon, 15 Feb 1999 10:24:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         evonne halasek <halasek.1@OSU.EDU>
Subject:      success!
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks in large part to the information I received from many of you on this
list, I've been successful in arguing for a substantial revision of the
professional development program for incoming TAs here at OSU.  You'll
recall that our current program is a one-week intensive (40+hour)
pre-quarter workshop followed by a grad course in Autumn quarter, during
which time new TAs teach their first section of first-year writing.
 
The new program, which will begin in Summer 2000, will run concurrently
with the composition pedagogy seminar during the second half of summer
session (roughly August 1).  This means that TAs will have five weeks of
professional development in pedagogy and theory before teaching.  It also
means I'm much more available in Autumn quarter because I won't be teaching
the seminar.  The additional cost amounted to about $12,000 for 40 TAs, a
cost that the grad school (through department allocations), academic
affairs, and the department chair were willing to share.
 
This is a significant victory here, where change is often very hard to come
by.  (My only real disappointment is that the department wasn't willing to
move on the change for Summer 1999.)  Thanks, again, for your assistance.
 
As Ed Corbett would no doubt have said, "Quelle job, friends!  Onward and
upward!"
 
Most gratefully,
 
Kay
=========================================================================
Date:         Mon, 15 Feb 1999 09:23:00 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Cindy Walker <cwalker@FAULKNER.EDU>
Organization: Faulkner University
Subject:      Re: 'safe' hotels in Atlanta?
In-Reply-To:  <184B050001433900@smtp.faulkner.edu>
MIME-Version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit
 
This note is a little off topic, but I have a double room reserved at the
conference hotel and my roommate is unable to attend.  So if anyone is
looking for a place to sleep and wants to split the costs, I have an extra
bed.
 
 
 
Cindy Walker, Director
Freshman Composition
Assistant Professor
Faulkner University
5345 Atlanta Hwy.
Montgomery, AL  36109
(334)260-6395
=========================================================================
Date:         Mon, 15 Feb 1999 10:48:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeff White <01jcwhite@BSUVC.BSU.EDU>
Subject:      WP studies
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
Can you please help me locate some recent good ethnographic studies of entire
Writing Programs.  I am about to embark on a study of my own, and I would like
to see ways in which past research has attempted to grasp "the whole deal" all
at once.  I am focusing particularly on issues of change within writing program
policy and/or structures.  I would very much like to have a solid list of "must
reads" to help guide me.
 
Please respond off list.
 
Thanks
 
jeffwhite@bsu.edu
=========================================================================
Date:         Mon, 15 Feb 1999 08:51:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: success!
MIME-version: 1.0
Content-type: text/plain
 
Kay,
Congratulations!  Many students will benefit from this extra TA preparation.
Best,
Duane
 
> -----Original Message-----
> From: evonne halasek [SMTP:halasek.1@OSU.EDU]
> Sent: Monday, February 15, 1999 8:24 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      success!
>
> Thanks in large part to the information I received from many of you on
> this
> list, I've been successful in arguing for a substantial revision of the
> professional development program for incoming TAs here at OSU.  You'll
> recall that our current program is a one-week intensive (40+hour)
> pre-quarter workshop followed by a grad course in Autumn quarter, during
> which time new TAs teach their first section of first-year writing.
>
> The new program, which will begin in Summer 2000, will run concurrently
> with the composition pedagogy seminar during the second half of summer
> session (roughly August 1).  This means that TAs will have five weeks of
> professional development in pedagogy and theory before teaching.  It also
> means I'm much more available in Autumn quarter because I won't be
> teaching
> the seminar.  The additional cost amounted to about $12,000 for 40 TAs, a
> cost that the grad school (through department allocations), academic
> affairs, and the department chair were willing to share.
>
> This is a significant victory here, where change is often very hard to
> come
> by.  (My only real disappointment is that the department wasn't willing to
> move on the change for Summer 1999.)  Thanks, again, for your assistance.
>
> As Ed Corbett would no doubt have said, "Quelle job, friends!  Onward and
> upward!"
>
> Most gratefully,
>
> Kay
=========================================================================
Date:         Mon, 15 Feb 1999 10:02:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
Subject:      Re: success!
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Congratulations, Kay.  I'm thrilled that my old alma mater is taking the
professional development of its teachers/grad students so seriously.  I
hope other larger universities will follow your footsteps, taking into
consideration both undergraduates and the quality of their education, and
the professional development of their graduate teaching assistants.  Good
work!
 
--Becky
 
At 10:24 AM 2/15/99, evonne halasek wrote:
 
>Thanks in large part to the information I received from many of you on this
>list, I've been successful in arguing for a substantial revision of the
>professional development program for incoming TAs here at OSU.  You'll
>recall that our current program is a one-week intensive (40+hour)
>pre-quarter workshop followed by a grad course in Autumn quarter, during
>which time new TAs teach their first section of first-year writing.
>
>The new program, which will begin in Summer 2000, will run concurrently
>with the composition pedagogy seminar during the second half of summer
>session (roughly August 1).  This means that TAs will have five weeks of
>professional development in pedagogy and theory before teaching.  It also
>means I'm much more available in Autumn quarter because I won't be teaching
>the seminar.  The additional cost amounted to about $12,000 for 40 TAs, a
>cost that the grad school (through department allocations), academic
>affairs, and the department chair were willing to share.
>
>This is a significant victory here, where change is often very hard to come
>by.  (My only real disappointment is that the department wasn't willing to
>move on the change for Summer 1999.)  Thanks, again, for your assistance.
>
>As Ed Corbett would no doubt have said, "Quelle job, friends!  Onward and
>upward!"
>
>Most gratefully,
>
>Kay
=========================================================================
Date:         Mon, 15 Feb 1999 11:09:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John McLaughlin <johnmc@ESU.EDU>
Subject:      Re: **C-FEST Reminder!!**
X-To:         ACW <acw-l@ttacs6.ttu.edu>
X-cc:         C-FEST list <C-FEST@listserv.uta.edu>,
              Rhumar <rhumar@utdallas.edu>, NTWCA <NTWCA@utdallas.edu>,
              WCenter <WCenter@ttacs6.ttu.edu>,
              Rhetnet <RHETNET-L@lists.missouri.edu>,
              Gorgias <GORGIAS@listserv.uta.edu>, GHSO <GHSO@listserv.uta.edu>,
              WWW-Writing <www-writing@listproc.bgsu.edu>,
              Daedalus Teach <teach@daedalus.com>,
              MOO-Ed <moo-ed@ucet.ufl.edu>,
              NCTE-epub <ncte-epub@serv1.ncte.org>, 7C-l <7c-l@serv1.ncte.org>
In-Reply-To:  <199902150351.AA20755@metronet.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
For various grisly technical reasons involving loss of telnet capability
and failure of our browser to support java etc -- we creak along -- it may
be impossible for us here to join in this lovely-sounding conversation
via the the MOO.
 
Would it be possible anyway to discuss the issues on plain ol' email?
I think they matter, and I'd love to hear what other people have to say on
this side of the curtain: "Distance Education & Visibility"? Wow.
 
John
johnmc@esu.edu
 
 
On Sun, 14 Feb 1999, Cynthia Haynes wrote:
 
> ************************************************************************
>                                 INVITATION
>                         1999 C-FEST MEETING SERIES
>                                at LINGUA MOO
>                                    ***
>
>                      Tuesday, February 16, 8-9pm CST
>
>                     "Distance Education and Visibility"
>
>             Hosted this week by Michael Day and Cynthia Haynes
>
>                     In the C-FEST Forum at LINGUA MOO
>
>                   WWW: http://lingua.utdallas.edu:7000
>                                    or
>                    telnet to: lingua.utdallas.edu 8888
> *************************************************************************
>
> At this week's meeting, Michael Day will lead discussion toward drafting
> a set of questions that DL teachers need to ask in order to come up with
> data for distance learning standards. At last week's meeting we agreed
> that we first need the questions to ask before constructing any sort of
> position statement on DL standards or guidelines that the Cs would want
> to support.
>
> BACKGROUND:
> In the past three years, C-FEST has set a precedent for pre-CCCC
> discussions related to the "state of the profession," job market,
> conference presentation formats, conference ethics, impact of technology
> on conferences (and teaching and research), and other issues of
> "delivery." The theme of the 1999 CCCC calls us to demonstrate
> "visibility," and Chair Keith Gilyard calls us to "see" our students in
> new ways, and to "reaffirm that for which [we] stand as well as name
> explicitly that for which [we] do not stand and why." Over the next six
> weeks, we would like to open a forum on "distance education" in order to
> reaffirm our positions as advocates for distance learning, but a distance
> learning that is faculty and student-oriented.
>
> NEXT MEETINGS:
> After this week's meeting on the 16th, our next meeting is scheduled for
> Wednesday, February 24, from 7-8pm (CST) at Lingua MOO. We invite
> everyone to participate in this important forum, so please forward this
> announcement to your friends and colleagues, inside and outside of
> academia.
>
> As in the past, we need volunteers (2 per meeting) to facilitate the
> discussions. The log from the 2/10 meeting is available at:
> http://lingua.utdallas.edu:7000/4759. If you would like to volunteer to
> help facilitate any of the subsequent meetings, please contact Cynthia at
> 'cynthiah@utdallas.edu'. Otherwise, all YOU have to do is show up and
> enter the discussions! Each C-FEST meeting will be recorded and archived
> at Lingua MOO in the C-FEST Forum.
>
> C-FEST Forum
>                                     ____
>               |       ____________ | |  |             |
>           /|  |#      |Blackboard| | OUT|      __ Mac |
>          /||  | ## #  ============ | |  |   __|:)|__  |
>          |||  |__##________________|/   |__[\__ =_ _\_|
>          ||/ /  _#_                         [  \|_| ] \__
>          |/ /   \_//\___  ____  ___/\           /\    |\ \
>        | / /      /\/  /]/    \[\  \/\                |\\_\ |
>        |  /      /\/  / /      \ \  \/\               \\\| ||
>        | /       \/__/  \______/  \__\/            Book\\| ||
>        |/        [   ]   |    |   [   ]             Case\|_||
>        |____________________________________________________|
>
>
> Here's how you can join in these important debates:
>
> Dates to attend:
>
> Tue -- 2/16 -- 8pm CST - (note 8pm time) Michael Day and Cynthia Haynes
> (facilitators)
> Wed -- 2/24 -- 7pm CST
> Thu -- 3/4 --  7pm CST - Tim Morris (facilitator)
> Wed -- 3/10 -- 7pm CST
> Mon -- 3/15 -- 7pm CST - Keith Dowrick, Harold Knight, and Walt Turner
> (facilitators)
> (Post-CCCC dates tba)
>
> As you can see, we chose alternating nights of the week. Hopefully, this
> will enable as many as possible to attend at least once. If you cannot
> attend, the logs of each session will be available in the C-FEST Forum
> room at Lingua and on our website.
>
> Here's how to get to Lingua MOO:
>
> 1.   Use our exciting new enCore Xpress MOO client via the latest
> versions of Netscape or Internet Explorer. Go to this URL location:
> http://lingua.utdallas.edu:7000; or telnet to:  lingua.utdallas.edu 8888.
> 2.  Log on as a guest if you do not have a character at Lingua. At Lingua
> welcome screen simply click on login if you are using Xpress (it will
> then ask for a name) or type: 'connect guest firstname' if you are using
> telnet or another MOO client.
> 3.  Type '@go C-FEST' to get to the forum room.
> 4.  Type 'help communication' to see how to speak if you are new to MOOs,
> or click on the HELP icon if you are using the enCore Xpress client via
> Netscape and use the Search feature to find 'communication'.
> 5.  To quit the MOO, type @quit or click on the QUIT icon.
>
> We will send brief notices about the next meeting each week, so please
> save this for future
> reference.  We hope you can join us, and don't worry if you've never
> MOOed, it's easy!  Log on in advance and practice anytime.  We have help
> tutorials in the Help Kiosk off the main Courtyard where you land when
> you log on. You are also welcome to request a character account at Lingua
> MOO. Click on the Request icon if you are using Xpress, or type @request
> if you are logged in via telnet.
>
> See you on February 16th!
>
> Cheers,
>
> Cynthia Haynes and Jan Rune Holmevik
>
> _____cynthiah@utdallas.edu______
> _____http://wwwpub.utdallas.edu/~cynthiah/_____
> _____Lingua MOO_____http://lingua.utdallas.edu______
> University of Texas at Dallas, School of Arts & Humanities
> PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
> Tel: 972-883-6340 - Fax: 972-883-2989
>
>
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I actually did some research on this question which I published in the
1985 (NOT the 1994) edition of Teaching and Assessing Writing.  Students
wrote two essays in two different (well somewhat different) genres at
the same sitting; we scored the writing with good reliability and compared
the results.  The correlation of the scores on the personal essay with
those on the text-based analytic essay was only about .35, if I remember
correctly.  Very surprising.  Even more interesting is the statistical
manipulation which gives you the overlap by squaring the correlation; only
about 10% of what went into the holistic scoring decisions were in common
between the two essays. The study needs replication, of course, but if the
findings hold, it may be that all that really stays constant across genres
and questions are surface features like spelling.  --Ed White
 
On Mon, 15 Feb 1999, Martin E. Rosenberg wrote:
 
> Dave and Others:
>
> I think one area that needs pursuing is to identify why "excellence in
> one or more kinds of writing suggests a pretty high likelihood of
> adequacy or near adequacy in most kinds."  While Dave is referring to
> basic mastery of the rhetorical moves and the contours of socially
> acceptable prose common to all academic discourses, I think it is
> possible to identify for our students, and then to get them to tackle
> the issue at the epistemological level where "the rhetorical moves" are
> seen to engage the fundamental working assumptions at work in any
> academic discipline--which would then get them to see what functions at
> the level of genre, and what pervades academic discourses despite
> differences at the level of genre.
>
> While this kind of approach seems to indicate a return to a
> traditional/classical rhetorical approach to WAC and WID, I'm really
> talking about something else, which has emerged out of my interest in
> studying the cultural implications of scientific concepts across
> domains.  What the classical rhetorical approach lacked was an informed
> skepticism that healthy doses of post-structuralism and metaphor theory
> from the philosophy of science would provide if there was a way to make
> these realms of commentary on discourse accessible. I believe it is not
> only possible but necessary to teach students a skeptical perspective on
> working assumptions across academic disciplines, if we want them to be
> powerful critical thinkers.
>
> I've been working on a design for a course in transdisciplinary systems
> analysis that would appear in a second-year writing course designated
> "across the disciplines" for an engineering core curriculum.  I think
> such a course might be valuable even for those not studying a specific
> area of science or technology.
>
> Anyone else thinking along these lines?
>
> best wishes......mer
>
>
> David E. Schwalm wrote:
>
> > If the ability to write were totally genre specific, then every change
> > of
> > genre would require the writer to start from scratch. That seems not
> > to be the
> > case. There are elements that transfer, some sort of abstract
> > linguistic and
> > rhetorical competence. A really good technical writer can
> > probably--given
> > knowledge of the conventional formal constraints--write a formally
> > correct
> > sonnet. It may not be a great sonnet, but most sonnets are formally
> > correct,
> > not great. Excellence in one or more kinds of writing suggests a
> > pretty high
> > likelihood of adequacy or near adequacy in most kinds. The common
> > elements are
> > the foundation of adequacy, and, as the saying goes, adequacy is not
> > bad.
> >
> > -- David E. Schwalm, Vice Provost and Dean of East College
> > ___ASU East--A New University for a New Century
> > ___6001 South Power Road
> > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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February 15, 1999
 
Duane,
 
In the next day or two you will be receiving a package of materials for =
your consideration for the NCTE Guide.  Most are samples of assignments =
with instructor response forms. I hope you can find something that will be =
useful.
 
If you need anything explained or if I can lend further help , let me =
know. In my rush I didn't include a cover letter. =20
 
Marlene Hess
Associate Professor=20
Chair, General Education Division
Davenport College
415 E. Fulton
Grand Rapids, MI 49503
 
Phone (616) 451-3511
E-mail:  mhess@davenport.edu
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Mara:  As you know, those lines of authority are important both for tenure
reviews and for the role writing is perceived to have.  If the job is
accounted for most as administration, it may not been seen as academic or
intellectual work.  Thus, I'd urge that wherever the line/review ends
should be an academic officer--VP/Dean Academic Affairs.  Also, written
into the description should be how the accountability/sponsorship will be
traced.  I would vote for strong language about the teaching nature of this
75% adm position.  So, you could split between Eng and GE, both academic
officers, but build similar kinds of teaching accountability that point
toward an academically tenured position.  Think about the language from the
intellectual work of a WPA from these listserv threads.  Finally, your new
hire needs to have frequent and clear communication with those who support
this position so that these hiring criteria continue to be enacted as
she/he moves toward tenure.
 
Carol Haviland
At 10:58 AM 2/15/99 -0400, you wrote:
>We are in the middle of hiring a WAC director (and the search has been
>successfully done thanks to those on the list who were so kind to advise
>me), and the Dean of the Gen Ed program here at Ohio U wants me to suddenly
>come up with a rough job description which includes lines of authority and
>evaluation procedures.  I've never been able to get out of anyone here what
>the lines of authority are for my own Director of Composition job, but I
>need to come up with something for the WAC position by Thursday.  If any of
>you who have a description you basically approve of email it to me if it's
>handy?  I can get it best from you if you just copy it directly into the
>email message, rather than using an attachment.
>
>Here's what the conversations about this position have been so far:  75%
>administrative (under Dean of Gen Ed), 25% faculty (under chair of Eng Dept
>and ultimately under Dean of A&S).  Teach 2 courses a year in the Eng Dept.
>Tenurable almost immediately.  For that matter, I'll copy the ad into this
>note.  Here it is:
>
>Writing Across the Curriculum Program Director.  Ohio University seeks an
>innovative, experienced administrator/teacher/scholar to direct its
>expanding university-wide writing program.  Director should be tenurable in
>the English department at the associate professor level.  Requirements:
>Ph.D. in composition/rhetoric or related field; experience in WAC
>administration and faculty development; strong record of scholarly
>publication and teaching; excellent communication and personal skills;
>record of successful collaborative projects.  Demonstrated success in
>obtaining external grants desirable.  Starting date: July 15, 1999.  Send
>letter of application, cv, three references commenting on administrative
>skills and tenurability, and a writing sample, to Dr. Patricia Richard,
>Dean, University College, Associate Provost, Undergraduate Studies, Ohio
>University, Athens, Ohio 45701.  Applications will be reviewed starting
>November 16.  Ohio University is an EEO/AA employer.
>
>
>Mara Holt
>Ohio University
>
>
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I lived in Atlanta a long time ago and would second--north and east are
preferable. When you call, you might ask how far to Marta station. Atlanta
is a sunbelt city, full of folks in cars, not a city of pedestrians. If you
stay "out" you'll have to rent a car to get in to the city or to the Marta
station. If you find a hotel near the Marta station, it will probably be at
Lenox Square and that won't save you a dime (seriously upscale). Or you can
take a bus to Marta station etc. but after you do that you may figure the
price of the hotel isn't all that outrageous after all.
 
 --Beth
 
 
 >Since no Atlanta residents have responded, I'll jump into this
>conversation. It is better to be north and/or east of downtown if you are
>going to stay out of the immediate downtown area. It is possible to stay
>within walking distances of the MARTA (rapid transit) stations.
>
>South of downtown is "undesirable." West of downtown tends toward the
>industrial.
>
>_Everything_ in Atlanta is expensive, but the azaleas and dogwoods will
>make you feel like you've walked into an Impressionist painting, and the
>Atlanta Botanical Gardens (close to downtown) used to be free after 3 p.m.
>on Thursdays (not to encourage anyone to skip out on the conference).
>
>It is too early for truly humid days, but they've already had some days in
>the high 70's and even 80, I think.
>
>--Beth
>Elizabeth H. Campbell, Ph.D.
>Dept. of Business & Industrial Management
>Kettering University
>1700 W. Third Ave.
>Flint, MI 48504
>(810)762-7988
><ecampbel@kettering.edu>
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Ed:  How about this double whammy:  One important component of "general
writing ability" is the ability to discover and meet the needs of a
specific writing situation (a.k.a. rhetorical perception).
 
Clyde
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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My recent electronic search for references to plagiarism in composition
courses turned up a bunch of references for articles discussing
"accidental" plagiarism, but not so much that addressed deliberate
plagiarism--specifically, students knowingly turning in papers that are
not, in whole or in part, their own work.
 
Can anyone suggest references to texts that discuss deliberate
plagiarism--intentional cheating in writing?
 
Also, does anyone know if Lunsford's _Perspectives on Plagiarism and
Intellectual Property in a Postmodern World_ (SUNY 1999) is yet available?
 
Many thanks--
 
Kurt Bouman
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So now we have crossed over into "reading" the world.  :-)
 
And how would we assess this ability?
 
Ruth
 
On Mon, 15 Feb 1999, Dr. Clyde Moneyhun wrote:
 
> Ed:  How about this double whammy:  One important component of "general
> writing ability" is the ability to discover and meet the needs of a
> specific writing situation (a.k.a. rhetorical perception).
>
> Clyde
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>                 Si quieres paz, lucha por la justicia.
>
> -------------------------------------------------------------------------------
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Kurt:
 
You might want to peruse the cluster of essays in _The Ace Journal_ Vol.
1 #3
August 1998, that address the issue of plaigarism deliberate and
inadvertent, and, interestingly, by faculty caught by students and
others as well as by students caught by faculty.
 
It will be interesting to see if Lunsford's book cuts both ways as well,
given the documentation available as evidenced in these essays.
 
Best wishes......mer
 
 
Kurt Bouman wrote:
 
> My recent electronic search for references to plagiarism in
> composition
> courses turned up a bunch of references for articles discussing
> "accidental" plagiarism, but not so much that addressed deliberate
> plagiarism--specifically, students knowingly turning in papers that
> are
> not, in whole or in part, their own work.
>
> Can anyone suggest references to texts that discuss deliberate
> plagiarism--intentional cheating in writing?
>
> Also, does anyone know if Lunsford's _Perspectives on Plagiarism and
> Intellectual Property in a Postmodern World_ (SUNY 1999) is yet
> available?
>
> Many thanks--
>
> Kurt Bouman
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Kurt, I do know that Alice Roy (aroy@csula.edu) has edited a book now in
press (SUNY Albany, I think) called something like Perspectives on
Plagiarism and Intellectual Property in a Post Modern World.  I have a
small piece in the book on plagiarism (I like you stick with the archaic
term), somewhat enlarged from an Opinion piece I published in the
Chronicle of Higher Education, Feb. 24, 1993, p. A44.  Anyone else on thie
list in this book?  --Ed White
 
On Mon, 15 Feb 1999, Kurt Bouman wrote:
 
> My recent electronic search for references to plagiarism in composition
> courses turned up a bunch of references for articles discussing
> "accidental" plagiarism, but not so much that addressed deliberate
> plagiarism--specifically, students knowingly turning in papers that are
> not, in whole or in part, their own work.
>
> Can anyone suggest references to texts that discuss deliberate
> plagiarism--intentional cheating in writing?
>
> Also, does anyone know if Lunsford's _Perspectives on Plagiarism and
> Intellectual Property in a Postmodern World_ (SUNY 1999) is yet available?
>
> Many thanks--
>
> Kurt Bouman
>
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Kurt:
 
Talk to Becky Howard at Texas Christian U.
 
Carol
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Ed--I have chapter titled "The Role of Citations in Composing a Scholarly
Community's Discourse" in _Perspectives on Plagiarism and Intellectual
Property in a Postmodern World_, edited by Alice Roy and Lise Buranen and
forthcoming from SUNY Press.
 
Shirley Rose
 
At 11:00 AM 2/15/99 -0800, you wrote:
>Kurt, I do know that Alice Roy (aroy@csula.edu) has edited a book now in
>press (SUNY Albany, I think) called something like Perspectives on
>Plagiarism and Intellectual Property in a Post Modern World.  I have a
>small piece in the book on plagiarism (I like you stick with the archaic
>term), somewhat enlarged from an Opinion piece I published in the
>Chronicle of Higher Education, Feb. 24, 1993, p. A44.  Anyone else on thie
>list in this book?  --Ed White
>
 
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
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I'm sorry; I got my references wrong.  As several folks on the list have
mentioned, the forthcoming book on plagiarism is edited by Alice Roy and
Lise Buranen (apparently not by Lunsford).  From the post by
Shirley Rose, here's the good cite:  _Perspectives on Plagiarism
and Intellectual Property in a Postmodern World_, edited by Alice Roy and
Lise Buranen and forthcoming from SUNY Press.
 
Thanks to all who have helped!
 
Kurt Bouman
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I also have a chapter titled (I think) "Writing Centers and Plagiarism in
Alice Roy and Lisa Buranen's book titled  _Perspectives on Plagiarism and
Intellectual
Property in a Postmodern World_, forthcoming from SUNY Press.
 
Irene Clark
University of Southern California
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I'm not sure whether it's the same book, but Alice Roy and Lise Buranen
have a book of IP coming shortly from SUNY.
 
Carol Haviland
 
At 02:07 PM 2/15/99 -0400, you wrote:
>Kurt:
>
>You might want to peruse the cluster of essays in _The Ace Journal_ Vol.
>1 #3
>August 1998, that address the issue of plaigarism deliberate and
>inadvertent, and, interestingly, by faculty caught by students and
>others as well as by students caught by faculty.
>
>It will be interesting to see if Lunsford's book cuts both ways as well,
>given the documentation available as evidenced in these essays.
>
>Best wishes......mer
>
>
>Kurt Bouman wrote:
>
>> My recent electronic search for references to plagiarism in
>> composition
>> courses turned up a bunch of references for articles discussing
>> "accidental" plagiarism, but not so much that addressed deliberate
>> plagiarism--specifically, students knowingly turning in papers that
>> are
>> not, in whole or in part, their own work.
>>
>> Can anyone suggest references to texts that discuss deliberate
>> plagiarism--intentional cheating in writing?
>>
>> Also, does anyone know if Lunsford's _Perspectives on Plagiarism and
>> Intellectual Property in a Postmodern World_ (SUNY 1999) is yet
>> available?
>>
>> Many thanks--
>>
>> Kurt Bouman
>
>
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Kurt and Ed:  Joan Mullin and I have a piece that compares the
collaboration of faculty writers with that of student writers, looking at
how we piece out IP along the collaboration/plagiarism axis.
 
Carol Haviland
 
At 11:00 AM 2/15/99 -0800, you wrote:
>Kurt, I do know that Alice Roy (aroy@csula.edu) has edited a book now in
>press (SUNY Albany, I think) called something like Perspectives on
>Plagiarism and Intellectual Property in a Post Modern World.  I have a
>small piece in the book on plagiarism (I like you stick with the archaic
>term), somewhat enlarged from an Opinion piece I published in the
>Chronicle of Higher Education, Feb. 24, 1993, p. A44.  Anyone else on thie
>list in this book?  --Ed White
>
>On Mon, 15 Feb 1999, Kurt Bouman wrote:
>
>> My recent electronic search for references to plagiarism in composition
>> courses turned up a bunch of references for articles discussing
>> "accidental" plagiarism, but not so much that addressed deliberate
>> plagiarism--specifically, students knowingly turning in papers that are
>> not, in whole or in part, their own work.
>>
>> Can anyone suggest references to texts that discuss deliberate
>> plagiarism--intentional cheating in writing?
>>
>> Also, does anyone know if Lunsford's _Perspectives on Plagiarism and
>> Intellectual Property in a Postmodern World_ (SUNY 1999) is yet available?
>>
>> Many thanks--
>>
>> Kurt Bouman
>>
>
>
=========================================================================
Date:         Sun, 14 Feb 1999 22:24:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edmund Jones <jonesedm@SHU.EDU>
Subject:      Request to Permission to Use an Essay
X-To:         GDePiro@aol.com, Ginamarie DePiro <depirogi@shu.edu>,
              vamp712@aol.com, Jeannette Martinez <martinj@shu.edu>,
              jmarti09@aol.com, Beata T Piela <pielabea@shu.edu>,
              Anthony F Portelli <portelan@shu.edu>,
              aport10@aol.com, Patrick J Rein <reinpatr@shu.edu>,
              Rebecca S Rullo <rulloreb@shu.edu>,
              Melissa M Kucinski <kucinsme@shu.edu>,
              Nini Patarkalishvili <patarkni@shu.edu>,
              Gregory A Claudio <claudigr@shu.edu>,
              Darius E Lane <lanedari@shu.edu>,
              Gregory A Claudio <claudigr@shu.edu>, Wompus23@aol.com
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
Dear All,
 
I would like to use someone's story to help everyone think more about how to
revise your stories in light of a theme or idea.  If you definitely would NOT
like me to use yours, please let me know.  (I will pick one that I think is
interesting and offers lots of opportunity for fun interpretation.)
 
Ed
=========================================================================
Date:         Mon, 15 Feb 1999 15:14:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: WAC job description request
In-Reply-To:  <3.0.5.32.19990215100838.008fec40@mail.csusb.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Mara, my position is half in the English Department and half in the
College.  My English half involves teaching one course and my research. If
you do not build in research as an expected part of the job--and define
time for it--there will be problems down the line as the person hired looks
to justify the time and expense money to support that research.  Because it
is expected that I do research, noone thinks it strange that I need help
with the administrative functions.
 
Linda
 
At 10:08 AM 2/15/99 -0800, you wrote:
>Mara:  As you know, those lines of authority are important both for tenure
>reviews and for the role writing is perceived to have.  If the job is
>accounted for most as administration, it may not been seen as academic or
>intellectual work.  Thus, I'd urge that wherever the line/review ends
>should be an academic officer--VP/Dean Academic Affairs.  Also, written
>into the description should be how the accountability/sponsorship will be
>traced.  I would vote for strong language about the teaching nature of this
>75% adm position.  So, you could split between Eng and GE, both academic
>officers, but build similar kinds of teaching accountability that point
>toward an academically tenured position.  Think about the language from the
>intellectual work of a WPA from these listserv threads.  Finally, your new
>hire needs to have frequent and clear communication with those who support
>this position so that these hiring criteria continue to be enacted as
>she/he moves toward tenure.
>
>Carol Haviland
>At 10:58 AM 2/15/99 -0400, you wrote:
>>We are in the middle of hiring a WAC director (and the search has been
>>successfully done thanks to those on the list who were so kind to advise
>>me), and the Dean of the Gen Ed program here at Ohio U wants me to suddenly
>>come up with a rough job description which includes lines of authority and
>>evaluation procedures.  I've never been able to get out of anyone here what
>>the lines of authority are for my own Director of Composition job, but I
>>need to come up with something for the WAC position by Thursday.  If any of
>>you who have a description you basically approve of email it to me if it's
>>handy?  I can get it best from you if you just copy it directly into the
>>email message, rather than using an attachment.
>>
>>Here's what the conversations about this position have been so far:  75%
>>administrative (under Dean of Gen Ed), 25% faculty (under chair of Eng Dept
>>and ultimately under Dean of A&S).  Teach 2 courses a year in the Eng Dept.
>>Tenurable almost immediately.  For that matter, I'll copy the ad into this
>>note.  Here it is:
>>
>>Writing Across the Curriculum Program Director.  Ohio University seeks an
>>innovative, experienced administrator/teacher/scholar to direct its
>>expanding university-wide writing program.  Director should be tenurable in
>>the English department at the associate professor level.  Requirements:
>>Ph.D. in composition/rhetoric or related field; experience in WAC
>>administration and faculty development; strong record of scholarly
>>publication and teaching; excellent communication and personal skills;
>>record of successful collaborative projects.  Demonstrated success in
>>obtaining external grants desirable.  Starting date: July 15, 1999.  Send
>>letter of application, cv, three references commenting on administrative
>>skills and tenurability, and a writing sample, to Dr. Patricia Richard,
>>Dean, University College, Associate Provost, Undergraduate Studies, Ohio
>>University, Athens, Ohio 45701.  Applications will be reviewed starting
>>November 16.  Ohio University is an EEO/AA employer.
>>
>>
>>Mara Holt
>>Ohio University
>>
>>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Date:         Mon, 15 Feb 1999 19:45:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Pat McQueeney <patmcq@FALCON.CC.UKANS.EDU>
Subject:      Re: Science Writing Query
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=========================================================================
Date:         Mon, 15 Feb 1999 21:10:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: Science Writing Query
X-To:         Mary Pat McQueeney <patmcq@FALCON.CC.UKANS.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Mary,
     I was a little upset tonight when two of my best students missed
class because of family 'New Years' celebrations.  But since viewing
your Happy99.exe attachment, everything is back in perspective. Thanks
for posting it. :-)
 
    Chet Pryor / Montgomery College / Germantown, Maryland
 ------------------------------------------------------------------------
From: Mary Pat McQueeney
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Science Writing Query
Date: Monday, February 15, 1999 8:45PM
 
<<File Attachment: Happy99.exe>>
=========================================================================
Date:         Mon, 15 Feb 1999 20:35:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: re; Request for help with genre analysis
Mime-Version: 1.0
Content-type: multipart/mixed;
              Boundary="0__=80kBvT6VOPwGrSWdwarGXX3RFgWivAgbTKUjceJcmKJpFi6Lbyvk6fDj"
 
--0__=80kBvT6VOPwGrSWdwarGXX3RFgWivAgbTKUjceJcmKJpFi6Lbyvk6fDj
Content-type: text/plain; charset=us-ascii
Content-Disposition: inline
 
I sort of got lost in this conversation (or rather to the conversation), Dennis.
I appreciated your toolkit metaphor; it pretty much says what i had more loosely
in mine.  [i grew up richland center & know platteville pretty well; lovely
area]
irv
 
 
 
 
 
 
 
Dennis Ciesielski <ciesield@UWPLATT.EDU> on 02/12/99 10:59:11 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: re; Request for help with genre analysis
 
 
 
 
 
 
 
 
 
Hi Irv!
 
I must agree with you that "writing,"  like "work" is truly a verb that
a lot of my students insist upon seeing as a noun.  Having written we
will have produced writing -- having worked, will have produced work.
but the quality of the noun relies upon the quality of the process.  A
good writer is one who can scope out the situation, understand what it
is the writing (noun) needs to do and how to bring from the jumble of
known generic skills the combinations necessary for success which, by
the way, is always, decided by the audience.  In this sense writing (the
verb and the noun) must occur in context.  Thus Irv's "highly situated"
verb makes much sense.  To push a metaphor I have been using in my class
room: a good mechanic is not necessarily the one with the biggest
toolbox, rather a good mechanic has the savvy to use available tools
realtive to the situation at hand.
 
New to the list
Dennis Ciesielski
UW-Platteville
 
 
--0__=80kBvT6VOPwGrSWdwarGXX3RFgWivAgbTKUjceJcmKJpFi6Lbyvk6fDj
Content-type: text/html;
        name="att1.htm"
Content-Disposition: attachment; filename="att1.htm"
Content-transfer-encoding: base64
Content-Description: Internet HTML
 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 
--0__=80kBvT6VOPwGrSWdwarGXX3RFgWivAgbTKUjceJcmKJpFi6Lbyvk6fDj--
=========================================================================
Date:         Mon, 15 Feb 1999 22:10:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Kenneth R. Wright" <kright@OREGON.UOREGON.EDU>
Subject:      Re: Virus Warning
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit
 
Happy99.exe has a virus called Happy99.worm in it or so says SAM.
 
"Pryor, Chester" wrote:
>
> Mary,
>      I was a little upset tonight when two of my best students missed
> class because of family 'New Years' celebrations.  But since viewing
> your Happy99.exe attachment, everything is back in perspective. Thanks
> for posting it. :-)
>
>     Chet Pryor / Montgomery College / Germantown, Maryland
>  ------------------------------------------------------------------------
> From: Mary Pat McQueeney
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: Science Writing Query
> Date: Monday, February 15, 1999 8:45PM
>
> <<File Attachment: Happy99.exe>>
=========================================================================
Date:         Tue, 16 Feb 1999 08:45:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Virus Warning
X-To:         "Kenneth R. Wright" <kright@OREGON.UOREGON.EDU>
In-Reply-To:  <36C8E190.704A1C3@oregon.uoregon.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Kenneth,
        I guess I'll find out today when I turn on my workstation.  BTW,
who is SAM, and where can I read about this virus?
 
        P.S.  It _really was_ a stunning file.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
-----------------------------------------------------------------------------
> On Mon, 15 Feb 1999, Kenneth R. Wright wrote:
>
> Happy99.exe has a virus called Happy99.worm in it or so says SAM.
-----------------------------------------------------------------------------
> > "Pryor, Chester" wrote:
> >
> > Mary,
> >      I was a little upset tonight when two of my best students missed
> > class because of family 'New Years' celebrations.  But since viewing
> > your Happy99.exe attachment, everything is back in perspective. Thanks
> > for posting it. :-)
> >
> >     Chet Pryor / Montgomery College / Germantown, Maryland
> >  ------------------------------------------------------------------------
> > From: Mary Pat McQueeney
> > To: WPA-L@ASUVM.INRE.ASU.EDU
> > Subject: Re: Science Writing Query
> > Date: Monday, February 15, 1999 8:45PM
> >
> > <<File Attachment: Happy99.exe>>
=========================================================================
Date:         Tue, 16 Feb 1999 07:08:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carrie Leverenz <cleverenz@ENGLISH.FSU.EDU>
Subject:      Re: success!
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Kay:
 
A very big congratulations to you and yours!
 
Of course, the irony is that here at Florida State where we are fortunate
enough to have 2 required summer training courses (one for first year
writing, a second one that I teach focusing on the Reading/Wriing Center and
computer classrooms), there is a move among some lit faculty to replace the
second course with a course called "Issues in Literary and Cultural Studies"
and to argue that it be funded on the grounds that it is pedagogical--it
will help TAs to teach literature courses.  When someone in a committee
meeting yesterday pointed out that most MAs don't teach literature here
(those courses are reserved for 2nd year Phds and beyond), the Chair of
Graduate Studies argued that our second required first year writing course
could be turned into an intro to lit course so that it would better reflect
what "we" do in English departments!
 
More complicated still, I'm up for tenure next year and our FYW program is
being run by a non tenure-track person who can't serve on faculty
committees, which makes it difficult to advocate for keeping the two courses
in composition.
 
Lucky for me, the Florida legislature micromanages higher education and has
declared that the two first year writing courses are not literature courses,
though I doubt that the battle is over.
 
One step forward (for Ohio State) and two steps backward for us?
 
Oh to be a graduate student at Ohio State again!
 
Carrie Leverenz
 
 
 
 
At 10:24 AM 2/15/99 -0500, you wrote:
>Thanks in large part to the information I received from many of you on this
>list, I've been successful in arguing for a substantial revision of the
>professional development program for incoming TAs here at OSU.  You'll
>recall that our current program is a one-week intensive (40+hour)
>pre-quarter workshop followed by a grad course in Autumn quarter, during
>which time new TAs teach their first section of first-year writing.
>
>The new program, which will begin in Summer 2000, will run concurrently
>with the composition pedagogy seminar during the second half of summer
>session (roughly August 1).  This means that TAs will have five weeks of
>professional development in pedagogy and theory before teaching.  It also
>means I'm much more available in Autumn quarter because I won't be teaching
>the seminar.  The additional cost amounted to about $12,000 for 40 TAs, a
>cost that the grad school (through department allocations), academic
>affairs, and the department chair were willing to share.
>
>This is a significant victory here, where change is often very hard to come
>by.  (My only real disappointment is that the department wasn't willing to
>move on the change for Summer 1999.)  Thanks, again, for your assistance.
>
>As Ed Corbett would no doubt have said, "Quelle job, friends!  Onward and
>upward!"
>
>Most gratefully,
>
>Kay
>
=========================================================================
Date:         Tue, 16 Feb 1999 08:38:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Prof. Steven D. Jamar" <sjamar@LAW.HOWARD.EDU>
Organization: Howard University School of Law
Subject:      explaining it
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
Content-Transfer-Encoding: 7bit
 
> To leave Steve's statement without further description leads to the "I
> know what's good when I see it but can't explain to you as student writer
> what you need to do to write somethin good" approach to assessment.  And
> that attitude helps me neither as teacher or researcher.
 
I emphatically disagree with this nihilist interpretation of my statement.  I can and do
explain what I consider to be attributes of good writing in various legal settings.  Many
legal writing textbooks do so as well.
 
But you know what?  Very, very few students can understand the words and descriptions until
they do it and I point out the strong and weak points in their own writing.
 
This individualized instruction is a very different thing than saying "I can't explain it
to you."
 
Let's consider "explain it to you" for a minute.  I can explain it in terms other LRW
instructors would understand; in terms those on this list would probably mostly understand
(I'm not fully confident I'm sufficiently up on the jargon to be sure I would patch into my
audience very well); in terms a student who understands the terminology already, who has
been through the problems already would understand (generally journalists); and, in
individual sessions, through give and take, I can explain it to students one by one.
Eventually.  But few students are able or willing or knowledgeable enough about their own
knowledge and the limits of it to be able to make the leap required in just a classroom
setting.
 
So what do you mean by "explain to you."  Genuine communication and enlightening must take
place - and that is a two way conversation, a give and take.  I adjust my words to meet the
student; the student learns more about my use of words as we go.
 
To parody, but perhaps illuminate the problem, I like to tell students to work on the 3 C's
and on the ABC's  (clear, concise, correct; and  accurate, brief, and clear,
respectively).  But how do you teach (explain?) clarity, other than by getting the student
to know the substance of which he or she writes and by learning to spot imprecision.  I go
through examples of good and bad for each aspect (and others) and hope the students learn
to do it themselves.  I explain genre-specific attributes (especially large scale structure
and starting with a conclusion).  But they don't get it until they try it and do it a few
times.
 
I give them checklists of what I am looking for.  But just how helpful at explaining is
something that says "quality of analysis and quality of reasoning"?  And yet that is a
central attribute of what I grade.  We spend hours on various forms of legal reasoning in
class and page after page in textbooks.  But it is the same story - until they try it
several times and get individual feedback, they don't get it.
 
And this is the shift from novice to expert - a shift well explored (but not completely
explored yet by any means) in the learning theory literature- especially cognitive learning
theory.  Learning a profession involves learning professional judgment.  This comes not
from mere explanations or from assessments based on mechanically assessable and studyable
things.  It comes from experience followed by feedback from an expert followed by
reflection followed by more experience.  Eventually we hope our charges internalize not
just the law and legal reasoning, but also internalize and come to own this
do/critique/reflect self-improvement cycle.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
=========================================================================
Date:         Tue, 16 Feb 1999 08:36:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Catherine Prendergast <cprender@UIUC.EDU>
Subject:      Re: Virus Warning
In-Reply-To:  <Pine.GSO.3.96.990216083734.23109B-100000@dgs.dgsys.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
About the worm:
 
If you get it, the instructions to get rid of it are very easy and can be
found at
 
http://www.geocities.com/SiliconValley/Heights/3652/SKA.HTM
 
If it isn't attached to this, then the removal instructions worked because
I had it yesterday.
 
Best
Catherine Prendergast
U. of Illinois - Urbana/Champaign
 
At 08:45 AM 2/16/99 -0500, you wrote:
>Kenneth,
>        I guess I'll find out today when I turn on my workstation.  BTW,
>who is SAM, and where can I read about this virus?
>
>        P.S.  It _really was_ a stunning file.
>
>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>-----------------------------------------------------------------------------
>> On Mon, 15 Feb 1999, Kenneth R. Wright wrote:
>>
>> Happy99.exe has a virus called Happy99.worm in it or so says SAM.
>-----------------------------------------------------------------------------
>> > "Pryor, Chester" wrote:
>> >
>> > Mary,
>> >      I was a little upset tonight when two of my best students missed
>> > class because of family 'New Years' celebrations.  But since viewing
>> > your Happy99.exe attachment, everything is back in perspective. Thanks
>> > for posting it. :-)
>> >
>> >     Chet Pryor / Montgomery College / Germantown, Maryland
>> >  ------------------------------------------------------------------------
>> > From: Mary Pat McQueeney
>> > To: WPA-L@ASUVM.INRE.ASU.EDU
>> > Subject: Re: Science Writing Query
>> > Date: Monday, February 15, 1999 8:45PM
>> >
>> > <<File Attachment: Happy99.exe>>
>
>
=========================================================================
Date:         Tue, 16 Feb 1999 09:31:36 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peg Munke <PMunke@AOL.COM>
Subject:      Re: explaining it
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
could you share some fo those check lists... those would really be  useful for
me... thanks
 
peg
=========================================================================
Date:         Tue, 16 Feb 1999 07:01:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Kenneth R. Wright" <kright@OREGON.UOREGON.EDU>
Subject:      Re: Virus Warning
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit
 
SAM is Symantec's anti-virus program.  The company has an office in
Eugene and provides the software for free to University of Oregon
faculty and students.  I tried to repair the file, but the software
was unable to do so.  I don't know where you can read about this
virus.  It may be a new virus, and my software caught it because
I updated my virus signatures just last Sunday.
 
Kenneth
 
Chet Pryor of Montgomery College-Germantown wrote:
>
> Kenneth,
>         I guess I'll find out today when I turn on my workstation.  BTW,
> who is SAM, and where can I read about this virus?
>
>         P.S.  It _really was_ a stunning file.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> -----------------------------------------------------------------------------
> > On Mon, 15 Feb 1999, Kenneth R. Wright wrote:
> >
> > Happy99.exe has a virus called Happy99.worm in it or so says SAM.
> -----------------------------------------------------------------------------
> > > "Pryor, Chester" wrote:
> > >
> > > Mary,
> > >      I was a little upset tonight when two of my best students missed
> > > class because of family 'New Years' celebrations.  But since viewing
> > > your Happy99.exe attachment, everything is back in perspective. Thanks
> > > for posting it. :-)
> > >
> > >     Chet Pryor / Montgomery College / Germantown, Maryland
> > >  ------------------------------------------------------------------------
> > > From: Mary Pat McQueeney
> > > To: WPA-L@ASUVM.INRE.ASU.EDU
> > > Subject: Re: Science Writing Query
> > > Date: Monday, February 15, 1999 8:45PM
> > >
> > > <<File Attachment: Happy99.exe>>
=========================================================================
Date:         Tue, 16 Feb 1999 10:14:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@GVSU.EDU>
Subject:      Re: Virus Warning
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: 7bit
 
I found a write up about the Happy99.exe virus at the McAffee web
site. It describes what it does; it doesn't sound very viscous.
 
Dan Royer
-----Original Message-----
From: Kenneth R. Wright <kright@OREGON.UOREGON.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Tuesday, February 16, 1999 10:00 AM
Subject: Re: Virus Warning
 
 
>SAM is Symantec's anti-virus program.  The company has an office
in
>Eugene and provides the software for free to University of
Oregon
>faculty and students.  I tried to repair the file, but the
software
>was unable to do so.  I don't know where you can read about this
>virus.  It may be a new virus, and my software caught it because
>I updated my virus signatures just last Sunday.
>
>Kenneth
>
>Chet Pryor of Montgomery College-Germantown wrote:
>>
>> Kenneth,
>>         I guess I'll find out today when I turn on my
workstation.  BTW,
>> who is SAM, and where can I read about this virus?
>>
>>         P.S.  It _really was_ a stunning file.
>>
>>     Chet Pryor__Professor & Testing Coordinator__Montgomery
College
>>     Germantown, Maryland 20876__Phone(301)353-1964
Fax(301)353-7752
>> --------------------------------------------------------------
---------------
>> > On Mon, 15 Feb 1999, Kenneth R. Wright wrote:
>> >
>> > Happy99.exe has a virus called Happy99.worm in it or so says
SAM.
>> --------------------------------------------------------------
---------------
>> > > "Pryor, Chester" wrote:
>> > >
>> > > Mary,
>> > >      I was a little upset tonight when two of my best
students missed
>> > > class because of family 'New Years' celebrations.  But
since viewing
>> > > your Happy99.exe attachment, everything is back in
perspective. Thanks
>> > > for posting it. :-)
>> > >
>> > >     Chet Pryor / Montgomery College / Germantown, Maryland
>> >
  ---------------------------------------------------------------
---------
>> > > From: Mary Pat McQueeney
>> > > To: WPA-L@ASUVM.INRE.ASU.EDU
>> > > Subject: Re: Science Writing Query
>> > > Date: Monday, February 15, 1999 8:45PM
>> > >
>> > > <<File Attachment: Happy99.exe>>
>
=========================================================================
Date:         Tue, 16 Feb 1999 08:26:09 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: success!
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 02/16/99 07:08
 
Composition makes for strange alliances. For example, Carrie's statement
"Lucky for me, the Florida legislature micromanages higher education and has
declared that the two first-year writing courses are not literature courses."
In principle, we are not delighted when the legislature micromanages
curriculum, but the potential action of Carrie's department is a pretty good
example of why and how legislatures get into the act. It is an article of
faith among legislators that the university curriculum is a manifestation of
the isoteric interests of the faculty rather than the educational needs of
students.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 16 Feb 1999 11:58:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Craig A Triplett <triplett@BUCKNELL.EDU>
Subject:      Writing Center Job
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hello, all: Please circulate the job listing below to anyone who might be
interested (apologies for cross-posting):
 
Writing and Teaching Consultant, Bucknell University.  Full-time
professional appointment.  Responsibilities include tutoring in writing,
conducting peer tutoring programs in writing, mathematics, and science,
advising faculty in teaching writing across the curriculum, and leading
faculty and student workshops.  Strongly preferred:  master's degree, and
ability to establish rapport with both faculty and students.  Preferred:
knowledge of composition theory, college teaching experience, TESL, oral
communication, learning disabilities, and writing in several academic
disciplines.  Please send letter of application, resume, and three recent
letters of recommendation to:  Sue Ellen Henry, Director, Writing
Program/Center, Bucknell University, Lewisburg, Pennsylvania  17837.
Please indicate in your cover letter if you are attending CCCC in Atlanta.
Review of applications will begin March 15, 1999.  Bucknell University
encourages applications from women and members of minority groups (EEO/AA).
*********************
 
Thanks,
 
 
Craig Triplett
Writing and Teaching Consultant
Writing Center, Roberts Hall 200-F
Bucknell University, Lewisburg, PA  17837
(717) 524-3141 or triplett@bucknell.edu
=========================================================================
Date:         Tue, 16 Feb 1999 12:20:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         evonne halasek <halasek.1@OSU.EDU>
Subject:      Re: success!
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
David,
 
Like you, I was also struck by the alliances Carrie mentioned in her
posting about the FSU training program.  I have to say that I'm bothered by
the legislative action, not because of its content, of course (I believe
that universities should provide *at least* two writing intensive
experiences for students), but because it is yet another example of how
easily politics defines what we do in the university.  I know, I know, this
is probably a losing battle.
 
Here's my concern.  In Ohio, the state legislature is dominated by a
Republican majority that holds largely conservative views on social and
economic issues.  Their targets in the university curriculum over the past
few years have been "remedial" courses (universities shouldn't teach what
students should have learned in high school because that means the
taxpayers pay twice for education) and gay and lesbian studies courses
(everyone can probably easily guess the substance of a complaint from a
conservative Republican legislature on this issue).   On the face of it, it
appears the Florida legislature has its head on straight on this one, and
like Carrie, I'd be glad they made the right decision.  At the same time,
I'd be shaking my head at the very real implications that legislation of
course content has on everyone's academic freedom.
 
In addition to Carrie's report on the legislation by the Florida
legislature, I was struck by the thinking within the English department (in
the person of the Chair of Graduate Studies who argued that the department
should make a second requirement into a lit. course).  I just gave an
in-service talk at a local school district to middle and high school
teachers, telling them, in part, that most students come to OSU unprepared
to read or write about non-fiction texts.   (OSU's undergrad population is
85% Ohio students.)   They do relatively well in literature--in large part
because that's what English teachers teach them in high school.  I say,
"Enough!"  (And I have to say that the high school teachers agreed. They're
presenting far more diversified reading and writing experiences for
students in their courses. nowadays)  Of the 46,000 undergrads at OSU, only
around 900 are English majors.  If my colleagues, like Carrie's at FSU,
want to teach lit, they can teach it to their undergrad majors.  My work as
a writing teacher is to work with students to produce that good writing
that's been characterized on the list recently--writing that succeeds
within the context in which it will be read and evaluated; writing that
communicates to its particular reader, fulfills its particular purposes,
and follows the conventions of discourses within a given context for
writing.
 
Some of my colleagues here teach very solid first-year writing courses that
revolve around literature, usually with a thematic approach, but I think
that lit-based writing courses most often put the interests (and in many
cases, those esotertic interests of which you write, David) of the faculty
before the needs of the students.  If I only have one shot at teaching
writing to every student in the university, I believe I have a
responsiblity to teach them something more than writing about literature or
even the relationship between literature and politics or literature and
gender.
 
OSU continues to have a "lit" version of first-year writing although we
recently renumbered it from 111 to 110L.  The shift in numbering was
significant, for it articulated a philosophy that all first-year writing
courses are primarily writing courses and only secondarily lit courses.  If
I had my druthers, I think I get rid of the 110L altogether.  I know it'll
never happen, though.  (1) It's the only version of first-year writing that
most lit faculty or lit grad students will agree to teach.  They can only
stomach teaching writing if it's literature-based.  (2) Many students
request it, in large part because they're familiar with reading and writing
about lit and find non-fiction too difficult.
 
Ah, the politics!
 
Kay
 
 
 
At 8:26 AM 2/16/99, David E. Schwalm wrote:
>Composition makes for strange alliances. For example, Carrie's statement
>"Lucky for me, the Florida legislature micromanages higher education and has
>declared that the two first-year writing courses are not literature courses."
>In principle, we are not delighted when the legislature micromanages
>curriculum, but the potential action of Carrie's department is a pretty good
>example of why and how legislatures get into the act. It is an article of
>faith among legislators that the university curriculum is a manifestation of
>the isoteric interests of the faculty rather than the educational needs of
>students.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 16 Feb 1999 09:53:54 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      notice of vacancy
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
NOTICE OF VACANCY
ASSISTANT PRQFESSOR OF ENGLISH EDUCATION Washington State University
Department of English
 
RANK: Assistant Professor, Tenure Track
APPLICATION DEADLINE: Screening of applications will begin March 22, 1999
and continue until the position is filled. EFFECTIVE DATE: 8/16/99
 
QUALIFICATIONS: Ph.D. or equivalent in English education or related field
and evidence of successful secondary teaching required. College teaching
experience and relevant publications preferred.
 
POSITION DESCRIPTION: The successful candidate will teach and monitor
English/methods courses (both literature and composition) taught in the
English Department, advise undergraduate English education majors,
supervise M.A. candidates in the teaching option, and pursue research and
publication in the field of English education. This person coordinates the
undergraduate English Teaching option, which involves maintaining
compliance with NCATE and NCTE standards and continued communication with
community schools. He or she is the representative (for English/language
arts, speech, and drama) on the campus Teacher Education Committee, works
with the University Writing Lab on coordination of tutor volunteers, and
serves as liaison to the College of Education.
 
SUPPORT: The Department of English has a strong research orientation with a
commitment to quality instruction. New faculty are eligible for reduced
teaching load in two semesters before tenure review to give them more
research time. Research and travel support is available. For further
information, see the department's WWW site: http://www.wsu.edu/~english/
 
UNIVERSITY: Washington State University is a land grant Research I
University, with an enrollment of 17,000 students on the Pullman campus.
Seven colleges offer doctoral degrees in 44 disciplines, and master's and
bachelor's degrees in 55 areas of study.
 
APPLICATION PROCEDURE: Send letter of application, curriculum vitae, three
letters of reference or dossier (one letter should address the candidate's
secondary teaching record), and sample of scholarly writing to Chair,
English Education Search Committee, Department of English, Washington State
University, Pullman, WA 99164-5020. Applications must include all of the
items listed above in order for candidates to be considered. Faxed
applications will be accepted. WSU is an equal-opportunity/affirmative
action educator and employer. Members of minority groups, women,
Vietnam-era veterans, disabled persons, and those between the ages of 40
and 70 are encouraged to apply.
 
 
Barbara M. Sitko
Associate Professor of English
Washington State University
Pullman WA 99164-5020
Tel. (H) 509-332-8388 / (O) 509-335-7309
Fax: (O) 509-335-2582 / (H) 509-332-8388
E-mail: sitko@wsu.edu
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Tue, 16 Feb 1999 13:36:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: Virus Warning
X-To:         Catherine Prendergast <cprender@UIUC.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Catherine,
          As I've now discovered, if you've got ScanDisk, it will
automatically activate, capture the fragments, and isolate them as
a temporary file.  Then you can send Happy99.exe to anyone you like. :-)
 
    Chet Pryor / Montgomery College / Germantown, Maryland
 ------------------------------------------------------------------------
From: Catherine Prendergast
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Virus Warning
Date: Tuesday, February 16, 1999 9:36AM
 
About the worm:
 
If you get it, the instructions to get rid of it are very easy and can be
found at
 
http://www.geocities.com/SiliconValley/Heights/3652/SKA.HTM
 
If it isn't attached to this, then the removal instructions worked because
I had it yesterday.
 
Best
Catherine Prendergast
U. of Illinois - Urbana/Champaign
 
At 08:45 AM 2/16/99 -0500, you wrote:
>Kenneth,
>        I guess I'll find out today when I turn on my workstation.  BTW,
>who is SAM, and where can I read about this virus?
>
>        P.S.  It _really was_ a stunning file.
>
>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>---------------------------------------------------------------------------
--
>> On Mon, 15 Feb 1999, Kenneth R. Wright wrote:
>>
>> Happy99.exe has a virus called Happy99.worm in it or so says SAM.
>---------------------------------------------------------------------------
--
>> > "Pryor, Chester" wrote:
>> >
>> > Mary,
>> >      I was a little upset tonight when two of my best students missed
>> > class because of family 'New Years' celebrations.  But since viewing
>> > your Happy99.exe attachment, everything is back in perspective. Thanks
>> > for posting it. :-)
>> >
>> >     Chet Pryor / Montgomery College / Germantown, Maryland
>> >
------------------------------------------------------------------------
>> > From: Mary Pat McQueeney
>> > To: WPA-L@ASUVM.INRE.ASU.EDU
>> > Subject: Re: Science Writing Query
>> > Date: Monday, February 15, 1999 8:45PM
>> >
>> > <<File Attachment: Happy99.exe>>
>
>
=========================================================================
Date:         Tue, 16 Feb 1999 12:52:37 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: Construct? (Was help with genre analysis)
In-Reply-To:  <Pine.OSF.3.96.990215135345.18757D-100000@osf1.gmu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Sorry to come in late on this thread, but at UNC we've been grappling with
cross-genre writing for some time.  Our second course requirement (after
FYC is "Intermediate Writing" -- which students may satisfy by taking one
course from a variety of cross curricular offerings -- in Music,
Anthropology, Business Communications, Scientific Writing, etc.
 
Faculty teaching the courses (which in themselves often required different
genres) came up with a set of grading guidelines, ranging from "A" through
"F," based on the writing process.  Simply stated: F papers resembled
"brainstorming" or the early stages of invention; C's equated to first
drafts, A's to finished work -- revised and proof-read.  (The descriptions
went into much more detail, of course.)
 
We arrived at the guidelines because we recognized that "writing ability"
meant the ability to perform the various stages effectively ACROSS a rage
of writing assignments.
 
Two other concepts were especially useful here (and I'm echoing something
David Schwalm said earlier).  First, the full statement was qualified with
"as appropriate to the context of the writing."  We included in "context"
various factors, such as in-class, timed writing vs. out-of-class, "grade
level" (we do not expect first-year students to write as well as seniors),
and ms conventions (MLA vs APA style sheets, for example).
 
Second, we liked the analogy offered by "quanta"; namely, we recognized
that regardless of assignments (assuming the student understood them, of
course), each student's effectiveness in performing the process would fall
within a given "range" or quanta; i.e., assuming a much larger scale (A+++
to F---), a student writer at a given level would most consistently write,
say, in the D to C+.  Later in his/her career, that might rise to B-/A-
(or, theoretically, fall).
 
At any rate, once we stopped locking ourselves into genres and the
particulars of given assignments, once we focused on the process itself,
we were able to make progress.
 
--Ed Kearns
University of Northern Colorado
=========================================================================
Date:         Tue, 16 Feb 1999 17:10:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marlene Hess <mhess@DAVENPORT.EDU>
Subject:      writing in the community -Reply
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
Sorry this comes so late.  I teach a course that is an  alternative to =
first-year composition called Writing in the Workplace.  I use service =
learning as the basis for the writing assignments.  The two texts I use =
are Philip Kolin's Successful Writing at Work and  Watters & Ford's =
Writing for Change.  The combination has worked well for both broader =
discussions and personal responses along with nuts and bolts memo and =
report formats.  For example, I ask students to write a trip report after =
their first visit and interview at their service learning site.  For =
Louise Erdrich's story, "American Horse," the students write a reading =
response and then in class I bring in a lawyer and we conduct an informal  =
juvenile court hearing  for Buddy and to determine whether he should be =
returned to his home or not. This is a great activity to debate the issues =
of poverty and cultural differences as well as legal issues of children in =
the community.=20
=========================================================================
Date:         Wed, 17 Feb 1999 12:53:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lalicker, William B." <wlalicker@WCUPA.EDU>
Subject:      Websites for comp and WAC/WID programs
 
Hi, folks.  Having finally gotten the resources to consider setting up a
website for the Composition Program here, and a website for our Writing
Emphasis program, I'd like to crib from the examples you more cyberadvanced
WPAs can provide.  Please provide (on- or off-list)...
 
...the address of your Composition, WAC, or WID website, if you don't mind
sharing...
 
and...any suggestions on optimal design or structure for the site?  any
suggestions about whether Comp and Writing Emphasis should have a combined
site, or a separate pair of sites?  any other advice?  Thanks!
 
Bill Lalicker
West Chester University
610-436-2268
wlalicker@wcupa.edu
=========================================================================
Date:         Wed, 17 Feb 1999 13:27:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Construct? (Was help with genre analysis)
In-Reply-To:  <Pine.OSF.3.96.990215135345.18757D-100000@osf1.gmu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Good question, Ruth.  The ultimate test of whether language is "good" (or
"effective") in a rhetorical sense is whether it actually moves the
listener/reader to act in ways desired by the speaker/writer, maybe--as
Burke put it, whether it "induces cooperation."  The trouble is, our
classrooms are so artificial--we strive mightily to re-create "real"
rhetorical situtations--asking students to specify audiences, sometimes
asking them to write to people in the "real world," etc.  So our
assessment is at best a *guess* about whether that language *would be*
effective in the situation projected by the student--pretty iffy stuff.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Mon, 15 Feb 1999, RUTH E. FISCHER wrote:
 
> So now we have crossed over into "reading" the world.  :-)
>
> And how would we assess this ability?
>
> Ruth
>
> On Mon, 15 Feb 1999, Dr. Clyde Moneyhun wrote:
>
> > Ed:  How about this double whammy:  One important component of "general
> > writing ability" is the ability to discover and meet the needs of a
> > specific writing situation (a.k.a. rhetorical perception).
> >
> > Clyde
> >
> > -------------------------------------------------------------------------------
> > Dr. Clyde Moneyhun                      Composition Program
> > (330) 742-1649                          English Department
> > camoneyh@cis.ysu.edu                    Youngstown State University
> > http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
> >
> >                 Si quieres paz, lucha por la justicia.
> >
> > -------------------------------------------------------------------------------
> >
>
> Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
> Director of Composition                         Office:  Robinson A420
> George Mason University                         Email:   rfischer@gmu.edu
> Department of English  MSN 3E4
> 4400 University Drive
> Fairfax, VA 22030-4444
>
> http://mason.gmu.edu/~rfischer
>
> Composition Program  http://www.gmu.edu/departments/english/composition/
>
> All writing is creative if it is genuinely committed to discovery and
> expression of the writer's meanings.
>                                                         John Mayher
>
=========================================================================
Date:         Wed, 17 Feb 1999 13:33:29 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Gellis <mgellis@KETTERING.EDU>
Subject:      Re: Websites for comp and WAC/WID programs
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Bill,
 
Please add The Rhetoric Page at Kettering University to your list...it's a more general page rather
than one focusing on WAC/WID, but I think it will prove useful to people.
 
http://www.kettering.edu/~mgellis/GMI_Rhet.htm
 
Mark
 
Lalicker, William B. wrote:
 
> Hi, folks.  Having finally gotten the resources to consider setting up a
> website for the Composition Program here, and a website for our Writing
> Emphasis program, I'd like to crib from the examples you more cyberadvanced
> WPAs can provide.  Please provide (on- or off-list)...
>
> ...the address of your Composition, WAC, or WID website, if you don't mind
> sharing...
>
> and...any suggestions on optimal design or structure for the site?  any
> suggestions about whether Comp and Writing Emphasis should have a combined
> site, or a separate pair of sites?  any other advice?  Thanks!
>
> Bill Lalicker
> West Chester University
> 610-436-2268
> wlalicker@wcupa.edu
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Hello to all--
 
I was wondering if anyone had ideas to share regarding graduate students
volunteering in the Writing Center, tutoring a few hours per week.  I have one
TA happily volunteering right now, and he's doing a great job.  He thinks that
many other TA's would welcome this type of opportunity.
 
I'm considering inviting more graduate students to volunteer for several
reasons: it would provide them with useful experience; it would give students
more tutoring opportunities to choose from; and it might work to create some
valuable connections between the English department, the graduate association,
and the Writing Center.  Finally, my paid undergraduate tutors might benefit
from working alongside graduates who love tutoring so much, they volunteer to
do it.
 
I've thought through several potentially troubling scenarios, especially the
one in which my director sees that I can get volunteers, so he cuts my budget.
If that happened, I wouldn't be able to hire as many undergraduates from the
training class I teach.  I've also considered the fact that my paid staff
might grow resentful of volunteers who "steal" their customers.  Also, I
certainly wouldn't want to be seen as exploiting the graduate students.
 
I welcome all ideas and suggestions.  Thanks!
 
Kate
 
 
_________________________________________________________________________
Kate Mohler                                  phone: (602) 965-4272
Writing Center Coordinator                   fax: (602) 727-6475
Arizona State University                     e-mail: kate.mohler@asu.edu
Division of Undergraduate Academic Services
P.O. Box 873801
Tempe, AZ 85287-3801
_________________________________________________________________________
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Clyde, I met with GMU's Writing Assessment Specialist (a Carnegie Mellon
graduate) this morning to talk about assessment for the project which
prompted my first inquiry about genre analysis last week--and which,
although it netted interesting discussion, did not garner any usable info
for me--
 
After hearing her ideas for a research design, my head was swimming--*s)
many factors enter into the assessment of writing (as we know) that I am
thinking that all we can give it is our best, most sincere "guess"!
 
Ruth
 
 
On Wed, 17 Feb 1999, Dr. Clyde Moneyhun wrote:
 
> Good question, Ruth.  The ultimate test of whether language is "good" (or
> "effective") in a rhetorical sense is whether it actually moves the
> listener/reader to act in ways desired by the speaker/writer, maybe--as
> Burke put it, whether it "induces cooperation."  The trouble is, our
> classrooms are so artificial--we strive mightily to re-create "real"
> rhetorical situtations--asking students to specify audiences, sometimes
> asking them to write to people in the "real world," etc.  So our
> assessment is at best a *guess* about whether that language *would be*
> effective in the situation projected by the student--pretty iffy stuff.
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>                 Si quieres paz, lucha por la justicia.
>
> -------------------------------------------------------------------------------
>
> On Mon, 15 Feb 1999, RUTH E. FISCHER wrote:
>
> > So now we have crossed over into "reading" the world.  :-)
> >
> > And how would we assess this ability?
> >
> > Ruth
> >
> > On Mon, 15 Feb 1999, Dr. Clyde Moneyhun wrote:
> >
> > > Ed:  How about this double whammy:  One important component of "general
> > > writing ability" is the ability to discover and meet the needs of a
> > > specific writing situation (a.k.a. rhetorical perception).
> > >
> > > Clyde
> > >
> > > -------------------------------------------------------------------------------
> > > Dr. Clyde Moneyhun                      Composition Program
> > > (330) 742-1649                          English Department
> > > camoneyh@cis.ysu.edu                    Youngstown State University
> > > http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
> > >
> > >                 Si quieres paz, lucha por la justicia.
> > >
> > > -------------------------------------------------------------------------------
> > >
> >
> > Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
> > Director of Composition                         Office:  Robinson A420
> > George Mason University                         Email:   rfischer@gmu.edu
> > Department of English  MSN 3E4
> > 4400 University Drive
> > Fairfax, VA 22030-4444
> >
> > http://mason.gmu.edu/~rfischer
> >
> > Composition Program  http://www.gmu.edu/departments/english/composition/
> >
> > All writing is creative if it is genuinely committed to discovery and
> > expression of the writer's meanings.
> >                                                         John Mayher
> >
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Lecturer in Expository Writing, MIT
 
MIT's Program in Writing and Humanistic Studies in the School of Humanities
and Social Science seeks a full-time lecturer in expository writing to
start in the Fall of 1999.  Preference will be given to experienced
teachers with significant publications, including pedagogy and textbooks.
Experience in developing innovative expository writing courses and working
in electronic classrooms is desirable.  The teaching load is three courses
per semester.  The initial appointment is for three years and salary is
commensurate with experience.  Please send letter of application,
curriculum vitae, course syllabuses and other teaching materials, and
letters from three people familiar with your work by March 20, 1999, to
Professor James Paradis, Head, Program in Writing and Humanistic Studies,
14E-303, Massachusetts Institute of Technology, Cambridge, MA 02139-4307.
MIT is an affirmative action, equal opportunity employer.
 
Leslie C. Perelman
Associate Dean
Director of the Writing Requirement
Co-Director, The Writing Initiative
Office of the Dean of Students and Undergraduate Education
Room 7-103
Massachusetts Institute of Technology
77 Massachusetts Avenue
Cambridge, MA 02139
 
Phone:  (617) 253-3039
FAX:    (617) 253-0055
 
Leslie C. Perelman
Associate Dean
Director of the Writing Requirement
Co-Director, The Writing Initiative
Office of the Dean of Students and Undergraduate Education
Room 7-103
Massachusetts Institute of Technology
77 Massachusetts Avenue
Cambridge, MA 02139
 
Phone:  (617) 253-3039
FAX:    (617) 253-0055
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Hi folks.  Though I'm not a WPA-L subscriber, a colleague forwarded to
me many of the messages which you all circulated regarding
dual-enrollment classes.  I was interested because not only was I at the
meeting where the Missouri guidelines were hashed out and adopted, but
the issue recently came to light at my current school in Illinois.
 
So I thought I'd share the carefully written rationale which I recently
wrote to defend our department's opposition to such courses.  This
document went through many revisions and much headache, because we felt
it would be such an important text, perhaps setting precedent here for
some time to come.  The statement came as our response to a test
dual-credit class that was offered at a local high school this past
fall; our Writing Committee looked at a sampling of the papers that
students in the class generated, and we based some, but not all, of our
objections on what we saw.
 
The good news is that our dean is supportive of our position.  Besides
just being the most supportive dean anyone could ever have, he shares
our skepticism, I think, that a composition class taught to high school
students in high school could not be rigorous enough to warrant college
credit.
 
Anyways, here's our statement, with names removed:
 
 
From:  Writing Committee
 
Re:  Dual Enrollment
 
After reviewing the essays from the pilot dual enrollment course at
------- High School, our committee has decided that we can not endorse
the continued offering of such courses.  Here are our concerns:  While
the papers generated by the -------- students were very good high school
papers, they are not the kind of work we expect from students in English
101 courses at BAC.  Our departmental syllabus for 101 stresses the
importance of modulating the writer s voice to fit different audiences,
subjects and situations.  These student papers, however, seemed aimed at
only one audience (the teacher).  Even the one paper that looked like a
letter was actually just another paper, with a salutation and signature
attached; it made no attempt to address the audience s needs or even
establish a purpose for the communication.  All the papers generally
used the same voice (a sort of generic school-speak that we encourage
students to break out of).  The papers also revealed a rigid adherence
to traditional form (a thesis sentence always coming at the very end of
the first paragraph, for example) which runs contrary to our program s
emphasis on audience and purpose.  Finally, our 101 courses do not focus
on literature or literary analysis, yet that s the form most of the
papers from this sample took.
 
Another issue is textbooks.  We gave our blessing to this pilot course
with the expectation that students would use the books officially
adopted by the department, namely The Everyday Writer and Encounters:
Readings and the World.  There was no evidence that these books were
used, at least as far as generating topics and source material for
student papers.  Instead, the papers focused on literature commonly
assigned in high school English courses, like Fahrenheit 451 or poetry
by Edgar Allan Poe.  This made us think that it might not be possible
for one course to simultaneously fulfill the required curriculum of what
are clearly two very different schools and programs of instruction.
 
Finally, we have doubts about whether a course in a high school can give
students the same opportunities they would get in traditional college
settings.  In a course as interactive and collaborative as Rhetoric and
Composition, there is immeasurable value in working in the company of a
diverse group of mature college students (whether the course takes place
here at the Belleville campus or at an extension center).  But a student
enrolled in high school, regardless of how gifted, is limited by the
ability level of other students in the class with regards to quality of
feedback in workshops, comments in class discussions, etc.  Also,
students in regular English 101 courses have difficulty enough in
meeting our expectations with regards to critical thinking, reflection,
and other sophisticated cognitive abilities like synthesis and
analysis.  Younger students could only have a more difficult time
meeting these goals.
 
So while we believe the --------- course and the papers it generated are
good for a high school course, the consensus of our committee is that it
is not a college-level English 101 course.  We would like to see future
college writing courses take place in a college setting, in accordance
with departmental curriculum and textbooks.
 
Thanks for soliciting our feedback and for the support you have given us
on this issue.  We appreciate the chance to have a say in this decision.
 
 
 
 
That's all folks.  Hope you find it helpful in resisting the unfortunate
trend at your school!
 
Dan Cross
Belleville Area College
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Lecturer in Expository Writing, MIT
 
MIT's Program in Writing and Humanistic Studies in the School of Humanities
and Social Science seeks a full-time lecturer in expository writing to
start in the Fall of 1999.  Preference will be given to experienced
teachers with significant publications, including pedagogy and textbooks.
Experience in developing innovative expository writing courses and working
in electronic classrooms is desirable.  The teaching load is three courses
per semester.  The initial appointment is for three years and salary is
commensurate with experience.  Please send letter of application,
curriculum vitae, course syllabuses and other teaching materials, and
letters from three people familiar with your work by March 20, 1999, to
Professor James Paradis, Head, Program in Writing and Humanistic Studies,
14E-303, Massachusetts Institute of Technology, Cambridge, MA 02139-4307.
MIT is an affirmative action, equal opportunity employer.
 
Leslie C. Perelman
Associate Dean
Director of the Writing Requirement
Co-Director, The Writing Initiative
Office of the Dean of Students and Undergraduate Education
Room 7-103
Massachusetts Institute of Technology
77 Massachusetts Avenue
Cambridge, MA 02139
 
Phone:  (617) 253-3039
FAX:    (617) 253-0055
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Kate,
 
Volunteer grad students seem like a nice
bonus, but if I were you, I'd be careful
to document that they _add to_ and don't
_replace_ any of the paid tutors.
 
In our center, we hire grad students and
TAs as tutors and the director is glad
for them--but it's a transaction between
the writing center and the student, and
the student gets paid for tutoring.
 
Rich Bullock
 
 
 
Kate Mohler wrote:
>
> Hello to all--
>
> I was wondering if anyone had ideas to share regarding graduate students
> volunteering in the Writing Center, tutoring a few hours per week.  I have one
> TA happily volunteering right now, and he's doing a great job.  He thinks that
> many other TA's would welcome this type of opportunity.
>
> I'm considering inviting more graduate students to volunteer for several
> reasons: it would provide them with useful experience; it would give students
> more tutoring opportunities to choose from; and it might work to create some
> valuable connections between the English department, the graduate association,
> and the Writing Center.  Finally, my paid undergraduate tutors might benefit
> from working alongside graduates who love tutoring so much, they volunteer to
> do it.
>
> I've thought through several potentially troubling scenarios, especially the
> one in which my director sees that I can get volunteers, so he cuts my budget.
> If that happened, I wouldn't be able to hire as many undergraduates from the
> training class I teach.  I've also considered the fact that my paid staff
> might grow resentful of volunteers who "steal" their customers.  Also, I
> certainly wouldn't want to be seen as exploiting the graduate students.
>
> I welcome all ideas and suggestions.  Thanks!
>
> Kate
>
> _________________________________________________________________________
> Kate Mohler                                  phone: (602) 965-4272
> Writing Center Coordinator                   fax: (602) 727-6475
> Arizona State University                     e-mail: kate.mohler@asu.edu
> Division of Undergraduate Academic Services
> P.O. Box 873801
> Tempe, AZ 85287-3801
> _________________________________________________________________________
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Hi Richard--
 
Thanks for responding.
 
I've been discussing this issue/opportunity with several of my colleagues
here, and we keep coming back to my budget being cut.  And I keep saying, "Why
is that necessarily a problem?"  If bright, eager, well-qualified graduate
tutors volunteer to work here, why is it necesarily a problem to have fewer
paid undergraduate tutors, like 20 instead of 25?  I've been playing my own
devil's advocate.  Of course, I don't want my budget cut at all.
 
You wrote:
> Volunteer grad students seem like a nice
> bonus, but if I were you, I'd be careful
> to document that they _add to_ and don't
> _replace_ any of the paid tutors.
 
And my question is still, why?  Is replacing a few _that_ bad?
 
Thanks again--
 
Kate
 
_________________________________________________________________________
Kate Mohler                                  phone: (602) 965-4272
Writing Center Coordinator                   fax: (602) 727-6475
Arizona State University                     e-mail: kate.mohler@asu.edu
Division of Undergraduate Academic Services
P.O. Box 873801
Tempe, AZ 85287-3801
_________________________________________________________________________
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At our Writing Center, we frequently have alumni volunteer tutors, folks
who have finished one of our two M.A. degrees (we offer one in writing and
one in literature) and who found tutoring so rewarding when they were
getting paid for it (a pittance, but something nonetheless) that they
offer to return for a few hours a week.  Frequently, the alums are willing
to cover our Saturday morning hours, which are often difficult to staff.
The alumni tutors are a heartening affirmation of the excellent work of
our Writing Center directors, currently Darsie Bowden and recently Pete
Vandenberg.
 
David Jolliffe
DePaul, Chciago
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Bill,
You can find ASU's Composition website at:
www.asu.edu/clas/english/composition
It includes links to other comp. programs, lots of resources for teachers,
as well as other sites.
Best,
Duane
> -----Original Message-----
> From: Lalicker, William B. [SMTP:wlalicker@WCUPA.EDU]
> Sent: Wednesday, February 17, 1999 1:53 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Websites for comp and WAC/WID programs
>
> Hi, folks.  Having finally gotten the resources to consider setting up a
> website for the Composition Program here, and a website for our Writing
> Emphasis program, I'd like to crib from the examples you more
> cyberadvanced
> WPAs can provide.  Please provide (on- or off-list)...
>
> ...the address of your Composition, WAC, or WID website, if you don't mind
> sharing...
>
> and...any suggestions on optimal design or structure for the site?  any
> suggestions about whether Comp and Writing Emphasis should have a combined
> site, or a separate pair of sites?  any other advice?  Thanks!
>
> Bill Lalicker
> West Chester University
> 610-436-2268
> wlalicker@wcupa.edu
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Kate, perhaps you could create a one-credit "internship" in tutoring in
your writing center.  It would create some administrative obligations
(including likely requiring students to pay for the credit in order to
tutor), but it would be a way to protect the "volunteerism" without
telling your administration that you no longer need to pay tutors.
 
Kurt Bouman
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John Case, at Southern Vermont College, posted the following request for
information to the TRIO listserv.  With his permission, I cross-post it
here.  Since he doesn't currently subscribe to the WPA-l, perhaps
respondents could email him directly:  johncase@everett.svc.edu
 
Thanks.
 
Kurt Bouman
 
---------- Forwarded message ----------
Date: Tue, 16 Feb 1999 15:02:35 +0000
From: John Case <johncase@everett.svc.edu>
To: TRIO@LISTSERV.NODAK.EDU
Subject: Developmental Composition
 
For many years the SSS program at Southern Vermont College has used
an IP (In-Progress) model for developmental composition.  Students
needing extra time to complete En101 are identified by our placements
tests, which consist of a writing sample and a standardized
mechanics/usage test.  These students are placed in a two-semester
version of En101.  At the end of the first semester, students receive
the notation IP (In Progress) on their transcripts. Students who
advance rapidly are allowed the opportunity to exit the course in one
semester.
 
The intent is to spread out the work over two semesters to allow students
time to catch up to better prepared students.  They receive a total
of three credits.  They do not need to pay for the second semester.
 
Some of our composition faculty have suggested that we revise this
model, placing everyone in a regular one-semester section of the
course regardless of placement results.  The idea would be to provide
the extra semester's help only to those students who are not able to
meet departmental standards after one semester.
 
I am writing to see if any programs have tried such heterogenous
placement, deferring support courses until students have attempted a
college-level composition course.  If so what have been the results
in terms of motivation and performance?
 
John Case, Southern Vermont College
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Roger,
Yes, I am planning to attend the Michigan Academey  Conference at Grand =
Valley and will be presenting on Friday.  Yes, it would be good to chat =
with you. =20
 
Marlene Hess
Davenport College
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In-Reply-To: graduate volunteers, From: Kate Mohler <katem@
 
Kate,
 
Why not pay the graduate students?  In our center we have upper-division
undergrads and grad students working side by side for the same pay.  If I
assign duties beyond tutoring, such as web-site work or workshop
coordination, I hire them as grad assistants and they get paid more.  In my
experience, allowing volunteers to work is a slippery slope toward budget
cuts, as you fear.
 
John Edlund
University Writing Center
CSULA
 
 >Hello to
all-- >
>I was wondering if anyone had ideas to share regarding graduate students
>volunteering in the Writing Center, tutoring a few hours per week.  I have
one
>
>TA happily volunteering right now, and he's doing a great job.  He thinks
that
>
>many other TA's would welcome this type of opportunity.
>
>I'm considering inviting more graduate students to volunteer for several
>reasons: it would provide them with useful experience; it would give students
>more tutoring opportunities to choose from; and it might work to create some
>valuable connections between the English department, the graduate
association,
>
>and the Writing Center.  Finally, my paid undergraduate tutors might benefit
>from working alongside graduates who love tutoring so much, they volunteer to
>do it.
>
>I've thought through several potentially troubling scenarios, especially the
>one in which my director sees that I can get volunteers, so he cuts my
budget.
>
>If that happened, I wouldn't be able to hire as many undergraduates from the
>training class I teach.  I've also considered the fact that my paid staff
>might grow resentful of volunteers who "steal" their customers.  Also, I
>certainly wouldn't want to be seen as exploiting the graduate students.
>
>I welcome all ideas and suggestions.  Thanks!
>
>Kate
>
>
>_________________________________________________________________________
>Kate Mohler                                  phone: (602) 965-4272
>Writing Center Coordinator                   fax: (602) 727-6475
>Arizona State University                     e-mail: kate.mohler@asu.edu
>Division of Undergraduate Academic Services
>P.O. Box 873801
>Tempe, AZ 85287-3801
>_________________________________________________________________________
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Kate--
 
>I've been discussing this issue/opportunity with several of my colleagues
>here, and we keep coming back to my budget being cut.  And I keep saying,
>"Why
>is that necessarily a problem?"  If bright, eager, well-qualified graduate
>tutors volunteer to work here, why is it necesarily a problem to have fewer
>paid undergraduate tutors, like 20 instead of 25?  I've been playing my own
>devil's advocate.  Of course, I don't want my budget cut at all.
 
I think you've hit on the reason replacing paid staff with volunteer
staff is bad.  It means there's no reason to have paid staff.  I've often
said if you solve an administrative problem, it remains your problem.  If
you can't solve it, it becomes your supervisor's problem.  There are many
creative ways to fund Writing Centers.  You may want to check with Sara
Kimball at UT-Austin.
 
I think it's wonderful that grad students are willing to volunteer.  It
speaks volumes of the environment you've created in your Center and the
whole culture the ASU rhet/comp faculty have created.
 
>And my question is still, why?  Is replacing a few _that_ bad?
 
Maybe replacing a few isn't bad.  Having the grad students in the Center
may, indeed, be good. One other thing to consider is that the present
quality of grad students may be high.  Three years from now, the high
quality grad students may, for many good reasons, not be volunteering.
Your choice is to lower the quality of your staff or reduce it because
the old paid lines are long gone.
 
My answer (and of course I'm a dreamer) would be to find a way to get
those grad volunteers paid.
 
Barry Maid
bmmaid@ualr.edu
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John,
 
You raise a good point.  I already have three paid graduate students tutoring
here, and I would hire more if my budget allowed for that (they're a little
more expensive than undergraduate tutors). However, if I hired more graduates,
I wouldn't be able to hire as many undergraduates out of the tutor training
course I teach.  I can never hire all of the students in that class, but I
like to hire as many as I can.
 
I'm thinking that the graduate volunteers would be mainly in addition to the
staff I have now, which would allow the WC's contact numbers to go up without
spending any more money.  Of course, I don't know what the director's reaction
would be to that outcome: he might tell me to get more volunteers, then cut
my budget.  I wanted to explore all these angles before I approached him with
the volunteer idea; your note helps.
 
Thanks,
Kate
 
 
 
> Why not pay the graduate students?  In our center we have upper-division
> undergrads and grad students working side by side for the same pay.  If I
> assign duties beyond tutoring, such as web-site work or workshop
> coordination, I hire them as grad assistants and they get paid more.  In my
> experience, allowing volunteers to work is a slippery slope toward budget
> cuts, as you fear.
>
> John Edlund
> University Writing Center
> CSULA
>
>  >Hello to
> all-- >
> >I was wondering if anyone had ideas to share regarding graduate students
> >volunteering in the Writing Center, tutoring a few hours per week.  I have
> one
> >
> >TA happily volunteering right now, and he's doing a great job.  He thinks
> that
> >
> >many other TA's would welcome this type of opportunity.
> >
> >I'm considering inviting more graduate students to volunteer for several
> >reasons: it would provide them with useful experience; it would give students
> >more tutoring opportunities to choose from; and it might work to create some
> >valuable connections between the English department, the graduate
> association,
> >
> >and the Writing Center.  Finally, my paid undergraduate tutors might benefit
> >from working alongside graduates who love tutoring so much, they volunteer to
> >do it.
> >
> >I've thought through several potentially troubling scenarios, especially the
> >one in which my director sees that I can get volunteers, so he cuts my
> budget.
> >
> >If that happened, I wouldn't be able to hire as many undergraduates from the
> >training class I teach.  I've also considered the fact that my paid staff
> >might grow resentful of volunteers who "steal" their customers.  Also, I
> >certainly wouldn't want to be seen as exploiting the graduate students.
> >
> >I welcome all ideas and suggestions.  Thanks!
> >
> >Kate
> >
> >
> >_________________________________________________________________________
> >Kate Mohler                                  phone: (602) 965-4272
> >Writing Center Coordinator                   fax: (602) 727-6475
> >Arizona State University                     e-mail: kate.mohler@asu.edu
> >Division of Undergraduate Academic Services
> >P.O. Box 873801
> >Tempe, AZ 85287-3801
> >_________________________________________________________________________
>
 
_________________________________________________________________________
Kate Mohler                                  phone: (602) 965-4272
Writing Center Coordinator                   fax: (602) 727-6475
Arizona State University                     e-mail: kate.mohler@asu.edu
Division of Undergraduate Academic Services
P.O. Box 873801
Tempe, AZ 85287-3801
_________________________________________________________________________
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Barry--
 
You touched on a few complications I hadn't thought of; thanks.  I wanted to
add that the "paid lines" to which you refer will always be there because
undergraduate tutors move up to $7.50 per hour after a year; it's just that
graduate students start at that wage immediately.
 
Since I came on as Writing Center coordinator last year, I have tried to be
quite flexible when it comes to staffing and business hours at our three sites
across campus.  I really have to be, because, for instance, we can't open at 8
a.m. if none of the tutors want to work at that time.  That's why this
semester, we open at 9 Monday-Thursday, and at 10 on Friday (I don't like that
at all).  And, sometimes we only have one tutor on (a very unfortunate
situation).
 
These are just a few of the many factors that makes graduates volunteers sound
attractive: they might be able to be here when my paid staff can't be.
 
I wanted to add that I'm not afraid of reducing my staff.  I used to be, when
I first started in this position and I was trying hard to do the job of the
four full-time staff members who I replaced, but--as I indicated above--I soon
realized that this Center would never be what it was before:  always opening
at 8 a.m., always having five tutors on at a time, etc. Instead, now the
Center's schedule revolves around my employees' schedules, and sometimes I
have to sit at the front desk and answer the phone.  I'm not complaining; this
job will keep me young.
 
Thanks so much for your suggestions!
 
Best,
Kate
 
 
 
> Maybe replacing a few isn't bad.  Having the grad students in the Center
> may, indeed, be good. One other thing to consider is that the present
> quality of grad students may be high.  Three years from now, the high
> quality grad students may, for many good reasons, not be volunteering.
> Your choice is to lower the quality of your staff or reduce it because
> the old paid lines are long gone.
>
> My answer (and of course I'm a dreamer) would be to find a way to get
> those grad volunteers paid.
>
> Barry Maid
> bmmaid@ualr.edu
>
 
_________________________________________________________________________
Kate Mohler                                  phone: (602) 965-4272
Writing Center Coordinator                   fax: (602) 727-6475
Arizona State University                     e-mail: kate.mohler@asu.edu
Division of Undergraduate Academic Services
P.O. Box 873801
Tempe, AZ 85287-3801
_________________________________________________________________________
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For those who plan to attend the CCCC convention in Atlanta next month but
who still need to make lodging arrangements, the annual Roommate Roundup
forum is now available at
 
  http://www.ncte.org/HyperNews/get/forums/cccc99-roomies.html
 
If you have a room and want to add roommate, or if you have no room and
hope to find a place to bunk, feel free to post a message to the forum.
 
Let me know if you have questions or run into any problems with the forum.
 
--Eric Crump, NCTE
mailto:eric@serv1.ncte.org
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I have a related problem: professional tutors (this is what they do)
with a shrinking budget.  I have suggested that as a supplement to
the appointments that the regular tutors offer, we use peer tutors
for drop-in hours at off-times when we are ususally closed: week-
ends, evenings, etc. so as not to tread on toes (I'd teach a course as
part of my duties and the carefully selected undergraduates would
tutor as part of their practicum; we have no full-time graduate
students).  Although the administration (Dean & V-P) think it a great
idea, they will not allow me to go ahead without the support of my
staff, who are dead set against the whole proposal.  I even did a
student survey and received enthusiastic support; made no difference.
Making changes in the university sure is hard.
 
Any suggestions?
 
Mieke
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Bill,
   Please feel free to take a look at the website for Skidmore College's
All-College Writing Board at
 
http://www.skidmore.edu/academics/writingbrd/INDEX.html
 
The website provides a clearing house of information on our comp
requirement, writing intensive courses, and materials for faculty on
writing in their classes.
 
Let me know what you think.
 
Michael Marx
 
 
At 12:53 PM 2/17/99 -0800, you wrote:
>Hi, folks.  Having finally gotten the resources to consider setting up a
>website for the Composition Program here, and a website for our Writing
>Emphasis program, I'd like to crib from the examples you more cyberadvanced
>WPAs can provide.  Please provide (on- or off-list)...
>
>...the address of your Composition, WAC, or WID website, if you don't mind
>sharing...
>
>and...any suggestions on optimal design or structure for the site?  any
>suggestions about whether Comp and Writing Emphasis should have a combined
>site, or a separate pair of sites?  any other advice?  Thanks!
>
>Bill Lalicker
>West Chester University
>610-436-2268
>wlalicker@wcupa.edu
>
>
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The use of volunteers in writing centers (especially if volunteers become
essential to the viability of the writing center) makes me nervous.
Volunteerism arises from the obligation of the privileged to "give back" to
the community as part of the price of privilege. When the unprivileged (such
as English TAs) volunteer, it contains an element of self-sacrifice
which--however admirable--probably helps to keep us and our programs noble but
marginalized. All too many writing programs work at all because so many people
are willing to suck it up and work well beyond all reason, often at great
personal expense. What was Susan Miller's phrase--"the sad woman in the
basement"? This may, in fact, be one of the subtle cultural problems that
keeps our discipline from taking its place along side other disciplines. We're
the shabby priests who get to eat in the kitchen. But then we're nicer to one
another too. Hmmm.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I'd be VERY interested in the suggestions you receive, Marguerite.
Please do report back!  Traci
 
On Mon, 08 Feb 1999 11:44:54 -0600 Marguerite Helmers
<helmers@VAXA.CIS.UWOSH.EDU> writes:
>I'm teaching a new class this semester and would like to give my
>students a
>few supplemental readings on writing theory -- not practice.  The
>course is
>Advanced Composition for Elementary Education majors (it's general
>education) and we're reading Lucy Calkins' The Art of Teaching
>Writing.  I'm
>looking for recommendations (articles and book chapters) about the
>following
>topics -- requirements are 20 pages or less and accessible to
>non-specialists:
>
>1.  Reflective writing / reflective practice
>
>2.  The writing process (a basic introduction)
>
>3.  Research in the process classroom
>
>4.  Computers and Writing
>
>Please reply off-line and I'll report back to the list.
>
>mh
>Marguerite Helmers
>Director of Composition
>(920) 424-7282
>
 
___________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com/getjuno.html
or call Juno at (800) 654-JUNO [654-5866]
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Bill--
 
USF Learning communities have developed a Web site for WAC and Information
Literacy at:
http://www.usf.edu/~lc/wac-contents.html
 
Please add it to you list. When you have your list developed, please let
me know the URL so that I can link to it from our WAC pages, too :-)
 
        Charla Bauer
        Nothing More
 
On Wed, 17 Feb 1999, Lalicker, William B. wrote:
 
> Hi, folks.  Having finally gotten the resources to consider setting up a
> website for the Composition Program here, and a website for our Writing
> Emphasis program, I'd like to crib from the examples you more cyberadvanced
> WPAs can provide.  Please provide (on- or off-list)...
>
> ...the address of your Composition, WAC, or WID website, if you don't mind
> sharing...
>
> and...any suggestions on optimal design or structure for the site?  any
> suggestions about whether Comp and Writing Emphasis should have a combined
> site, or a separate pair of sites?  any other advice?  Thanks!
>
> Bill Lalicker
> West Chester University
> 610-436-2268
> wlalicker@wcupa.edu
>
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For what it's worth: I directed our center for 6 or 7 years a decade ago,
and am back doing so now. My general policy on volunteers--even the best
of them--is that they are a bad idea: (a) as in all labor situations, they
suggest to budget providers that the work can (and therefore should?) be
dones for free; (b) if a volunteer gets sick or otherwise becomes an
absentee, there is no provision for replacement; and (c) they are a lot
harder to fire.
 
Steve North
 
On Wed, 17 Feb 1999, David E. Schwalm wrote:
 
> The use of volunteers in writing centers (especially if volunteers become
> essential to the viability of the writing center) makes me nervous.
> Volunteerism arises from the obligation of the privileged to "give back" to
> the community as part of the price of privilege. When the unprivileged (such
> as English TAs) volunteer, it contains an element of self-sacrifice
> which--however admirable--probably helps to keep us and our programs noble but
> marginalized. All too many writing programs work at all because so many people
> are willing to suck it up and work well beyond all reason, often at great
> personal expense. What was Susan Miller's phrase--"the sad woman in the
> basement"? This may, in fact, be one of the subtle cultural problems that
> keeps our discipline from taking its place along side other disciplines. We're
> the shabby priests who get to eat in the kitchen. But then we're nicer to one
> another too. Hmmm.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Hi Bill-
 
Here's a gateway site emphasizing electronic communication across the
curriculum but including links to Web sites for WAC-CAC programs and
resource lists as well as to WAC-CAC partnerships with
information/instructional technology programs.
 
http://www.tc.cc.va.us/faculty/tcreisd/projects/ecac/
 
-Donna
 
--
Donna Reiss <tcreisd@tc.cc.va.us> (alternate <reissd@yahoo.com>)
Associate Professor, English-Humanities
http://www.tc.cc.va.us/faculty/tcreisd
Coordinator of Online Learning <onlinelearning@tc.cc.va.us>
http://www.tc.cc.va.us/online/
Tidewater Community College, 1700 College Crescent, Virginia Beach, VA 23456
phone 757-321-7364 fax 757-427-0324
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One of the best WAC sites on the Web is the Colorado State U site called
the WAC Clearinghouse:  www.colostate.edu/Depts/WAC/index.html
Christine Hult
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Bill and others,
 
The WPA Website has a page of writing program web addresses at
 
http://www.cas.ilstu.edu/English/Hesse/programhomes.html
 
It's been awhile since I've updated that list, and I know I need to make
some changes.  (Thanks for your patience Dave Harvey; I haven't forgotten
you.)  Now would be a good time for others to send me program Web addresses.
 
Doug
 
 
At 12:53 PM -0800 2/17/99, Lalicker, William B. wrote:
>Hi, folks.  Having finally gotten the resources to consider setting up a
>website for the Composition Program here, and a website for our Writing
>Emphasis program, I'd like to crib from the examples you more cyberadvanced
>WPAs can provide.  Please provide (on- or off-list)...
>
>...the address of your Composition, WAC, or WID website, if you don't mind
>sharing...
>
>and...any suggestions on optimal design or structure for the site?  any
>suggestions about whether Comp and Writing Emphasis should have a combined
>site, or a separate pair of sites?  any other advice?  Thanks!
>
>Bill Lalicker
>West Chester University
>610-436-2268
>wlalicker@wcupa.edu
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Dave--
 
My apologies for making you nervous.  You wrote that "volunteerism arises from
the obligation of the privileged to 'give back' to the community as part of
the price of privilege."  That may be true, but it doesn't mean that all
volunteers feel this way. Sometimes people volunteer for the fun of
it--because it makes them feel good.  And sometimes people volunteer for
personal gain (vita lines).  The graduate tutor who's volunteering in our
writing center says he doesn't want to "lose the touch" of tutoring, because
someday he wants to build a writing center at a community college.  I don't
want to deny him this opportunity.  Nor do I want to start him down the road
of shabby priests or sad women in the basement--he's still sparkling.
 
 
Thanks,
Kate
 
_________________________________________________________________________
Kate Mohler                                  phone: (602) 965-4272
Writing Center Coordinator                   fax: (602) 727-6475
Arizona State University                     e-mail: kate.mohler@asu.edu
Division of Undergraduate Academic Services
P.O. Box 873801
Tempe, AZ 85287-3801
_________________________________________________________________________
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At 8:31 AM -0700 2/18/99, Christine Hult wrote:
>One of the best WAC sites on the Web is the Colorado State U site called
>the WAC Clearinghouse:  www.colostate.edu/Depts/WAC/index.html
>Christine Hult
 
I'll second Christine's assessment; we looked at the CSU site as a model
during  last summer's WPA workshop.
 
Doug
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Kate--
 
Both Dave's comments and your response make me remember a story.  When I
first started having my students do online tutoring with Jennifer
Jordan-Henley's students in east Tennessee, her students (and remember
the mountains of east Tennessee are part of Appalachia) asked her, "What
are these tutors in Arkansas getting for working with us?  Are they
volunteers?"  When Jennifer responded that my students were either
enrolled in a course and getting a grade or else being paid, her students
then responded, "OK, we'll work with them.  We don't work with
volunteers.  Volunteers are interested in making themselves feel
better--not in helping us."
 
I understand that's a gross generalization, but I wonder if we still
shouldn't listen to our students--especially those whose background gives
them experience at having been on the receiving end of volunteerism.
 
Barry Maid
bmmaid@ualr.edu
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Dan Cross's posting on dual credit is quite informative but it occurred to
me that most of the objections raised in the Belleville Area College letter
were founded on the observation that the high school course was not exactly
the same as the college level course.  A different letter might result from
evaluating student work in terms of outcomes rather than course focus.
There are certainly many issues involved in dual credit and I don't want to
oversimplify the issue.  It was good to see the invitation at the end of
the letter for continued efforts of collaboration.  Such efforts take a lot
of work I believe.  Indeed they are frought with problems.  (But then you
get to use words like "frought.")
 
Here is our recently revised dual credit policy that attempts to address
some of these issues:
 
>
>Eastern Oregon University
>School of Arts and Sciences
>Loso Hall
>La Grande, OR 97850
>(541)962-3527
>dwolff@eou.edu
>
>
>English/Writing Program
>
>AP and Credit Overlay Policy
>
>
>**AP Credit Policy**
>
>AP Scores of 4-5 on either the Literature and Composition Test or the
>Language and Composition Test entitle the student to 10 Eastern lower
>division credits.
>
>Four (4) credits are awarded for English 104.
>
>Four (4) additional credits MAY be awarded for Writing 121 in one of two ways:
>
>1)  The credits are automatically awarded for WR 121 to students
>completing AP courses at high schools whose AP syllabus, standards,
>proficiencies, and evaluative criteria have been established through close
>collaboration with Eastern's English/Writing Program and the individual AP
>course instructor.  These standards are to reflect explicitly PASS English
>Proficiency Standards. (A list of such high school course offerings will
>be established.  Contact person is Donald Wolff.)
>
>2)  Any AP student may petition for WR 121 credit by submitting a
>portfolio of work from a high school AP course that effectively represents
>the writing standards, proficiencies, and evaluative criteria from the AP
>English curriculum.  The proficiency standards and criteria are to reflect
>explicitly PASS English Proficiency Standards.  Portfolios should contain
>at least five writing samples, representing a number of modes, and
>providing evidence of drafting and editing.  At least one piece must have
>been produced under test conditions.  This body of evidence (the
>portfolio) must be sufficient to demonstrate proficiency in writing at the
>college level.
>        The portfolio should have a framing statement that effectively
>petitions Eastern's English/Writing Program for WR 121 credit and that
>reflects upon the student's composition experience and abilities through
>reference to the documents in the portfolio.  The portfolio must also
>contain a letter of support from the student's AP instructor that also
>guarantees that the work in the portfolio is the student's own.  The
>portfolio will be reviewed by at least two members of the English/Writing
>Program before credit is awarded.  In some cases, credit for WR 121 may
>not be approved.
>
>Students who receive credit for both English 104 and Writing 121 shall
>receive two (2) additional credits applied to general baccalaureate degree
>requirements.
>
>Students who receive credit for only English 104 shall receive six (6)
>additional credits applied to general baccalaureate degree requirements.
>
>Students who receive an AP score of three (3) receive no Eastern credit.
>
>
>**List of Approved AP High School Offerings, which entitle students to
>automatically receive credit for WR 121 in addition to ENGL 104:
>
>No Offerings Currently Approved.
>
>Kevin Cahill's AP English course at La Grande High School is in the later
>stages of the certification process
>
>Enterprise High School is in the early stages of the certification process.
>
>Prairie City High School has inquired about the certification process.
>
>
>**Credit Overlay Policy**
>
>Students who wish to receive Eastern credit for WR 121 or English 104 must
>have their courses approved by the English/Writing Program.  It is up to
>their teachers to have the courses approved prior to being offered.  In
>order to be approved, the instructor must provide the following before
>offering the course:
>
>1)  A detailed course syllabus indicating the nature of the course, texts
>to be used, assignments, and due dates.
>
>2)  A statement of standards and outcomes explicitly reflecting PASS
>standards, criteria, and proficiencies.
>
>3)  A copy of the instructor's vita (resume).
>
>4)  A set of representative student papers to be used for calibration
>between the Eastern English/Writing Program and the participating high
>school English program.  That is, representative student papers, tests,
>and projects will be reviewed by the high school instructor and an Eastern
>English/Writing faculty member for the purpose of aligning "summary
>verification" (assessment and proficiency levels).  Sample papers and
>projects may be reviewed during the course itself, while it is in
>progress, if it has already been approved.
>
>5)  A completed Division of Extended Programs' Course Approval Form.
>
>
>Eastern's English/Writing Program approves individual teachers and
>courses, not departmental offerings.  That is, each course by a specific
>teacher must be certified individually.  Once an offering has been
>approved, changes in course focus can be authorized expeditiously, if PASS
>standards, criteria, and proficiencies are maintained.
>
>
>English/Writing AP and Credit Overlay Liaison is Donald Wolff
>(dwolff@eou.edu or 541-962-3527).
>
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Kate, I know there are good reasons for volunteering, where the volunteer can
gain as much as he/she gives--all the things you mentioned. But, as the saying
goes, every act is a political act in one sense or another. And some in the
women's movement argued (argue?) that the tradition of volunteerism among
women undercut the efforts of women in the workplace to get equal work and
equal pay for it. I think you have to volunteer from a position of strength.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I'd like to thank the many sister- and brother-WPAs who sent me website
info.  I have some great models, and I may ask some of you for details about
coding and so on once I get working.  In no special order, and with my hopes
that no one is forgotten, my thanks go to:
 
Christine Hult, Utah State U.
David Schwalm, Arizona State U.
Duane Roen, Arizona State U.
Donna Reiss, Tidewater Community College
Doug Hesse, Illinois State U.
Michael Marx, Skidmore College
Charla Bauer, U. of South Florida
Martha A. Townsend, U. of Missouri
Mark Gellis, Kettering U.
 
...and all of you whose websites I've found through links from the suggested
websites.
 
Bill Lalicker
West Chester U.
wlalicker@wcupa.edu
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We have no official policy on volunteers, but when undergraduates or
graduates ask me if they can volunteer, I tell them that I highly recommend
that they volunteer only one hour per week.  I would never allow anyone to
volunteer for more than two hours a week.  If someone is really committed to
the writing center and continues to volunteer for more than one semester, I
sometimes can find some money for them, typically through summer employment.
Our most committed graduate student volunteer eventually was able to write a
grant proposal for a satellite writing center on campus that paid her quite
well.  I guess I'm trying to suggest that volunteer work can have some good
results for the volunteer but that I am very cautious about it all.
 
Jane Nelson
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You are most welcome to check our Writing Program Web site. The address is
 
        http://www.usc.edu/dept/LAS/writing
 
Irene Clark
Co-Director
The Writing Program
 
                         ___________________________________
                       /__________________________________/|
                      |             Irene L. Clark Ph.D.
|  |
                      |     Co-director,  The  Writing Program           |
|
                      |      University of Southern California
|  |
                      |   iclark@mizar.usc.edu 213-740-0231          |  |
                      |___________________________________|/
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One of the "joys" of directing a WAC/WID program is the training of the
writing assistants nominated by their major or minor field.
 
One training class assignment is the updating or creating of a
"Disciplinary Translation for Peers" intended for writing assistants
outside the field as well as clients. We are in the process of putting
these into a Web page with links to professor sylla-webs. These summaries
of disciplinary conventions, expectations, and "genres" are possibly more
than UP-specific and show quite sophisticated thinking for undergraduate
sophomores and juniors.
 
The real kicker--faculty now talk about disciplinary genres because of the
Writing Assistant program and the annual updating of these translations!
 
Karen
Karen Vaught-Alexander, IWP Director
U of Portland
 
 
On Fri, 12 Feb 1999, Randy Popken wrote:
 
> Linda:
>
> I agree with your points, especially your statement that writing in one
> genre has helped you in others.  I think it was Charles Bazerman who
> theorized that the more genres a person writes, the better he/she gets at
> it.  I'd love to see someone studying that theory in greater depth.
>
> Randy Popken
> Tarleton State U.
>
>
> At 12:06 PM 2/12/99 -0600, you wrote:
> >There seems to be an argument going on that is similar to the differences
> >between "splitters" and "lumpers" in taxonomy.  Some of us are more focused
> >on the things that different kinds of good writing have in common and
> >others on the differences.  In my own experience, however, increasing
> >proficiency in my own disciplinary writing, and increasing my consciousness
> >of its conventions (as conventions) have given me at least some ability to
> >write in other genres and other contexts.  This is enhanced, of course ,
> >when I understand those contexts and the audiences that inhabit them, and
> >when I comprehend the subject matter well enough to be able to communicate
> >it accurately.
> >
> >Linda S. Bergmann
> >Associate Professor of English and Director of Writing Across the Curriculum
> >University of Missouri-Rolla
> >Rolla, MO  65409
> >
> >(573) 341-4685
> >
> >bergmann@umr.edu
> >
>
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
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Steve,
        Even in the midst of some odd maladies (meds keeping me up at night,
what else to do but catch up on WPA?), I couldn't resist this subject
heading or point. Some fusion of the two poles of this argument--criteria
and internalized expert judgment--explains best my own coming to terms with
legal writing. I recall the light bulb going on when I realized legal
writing always contains criterion-referenced explanations (are the elements
met? by what evidence? according to what special warrants connecting the
evidence to the elements?) within a necessarily spare fable--that is, a
story with a "moral." Legal writing also contains an almost severable skill
at procedural explanation (something I was already "good" at and quickly
learned to do well). It was much easier to be clear and concise in the main
body of my argument (at least in the legal definition of the term "concise")
when I had a conceptual scheme for what counted, and how much.
         Unfortunately this came after I'd left law school, in the "bad old
days" when LR&W was taught by good advocates who had no idea what they
really did well. Early on in my practice, I had the bad/good experience of
getting whomped by an ugly, mistake-strewn brief that kept its attention
directly on the fable and the criteria while I was fiddling with commas,
semicolons, quotations, and citation form. Actually, the momentum from that
personal "paradigm shift" carried me right through legal writing to here.
        Getting back to your former discussion, I'd say there are "good
writers" who learn fundamentals like genre study and writing to various
general forms (criteria; fable; procedure) in ways that let them shift
quickly; but there are also "good" writers who just inhabit some forms well
by accidents of experience and temperament. I'm also persuaded that the
likes of Williams, Christensen, and Coe (and Good, among legal writing
books) are really on to something vital about "universals" of valued style
(within most contexts our students want to enter, certainly). But as your
point predicts, it took working with Berthoff's "expertly" recursive (and
hence messy) guidance in _Forming/Thinking/Writing_ to bring that side home
for me.
 
Keith Rhodes
 
====================
Original message
====================
Steven D. Jamar wrote:
 
> To leave Steve's statement without further description leads to the "I
> know what's good when I see it but can't explain to you as student writer
> what you need to do to write somethin good" approach to assessment. And
> that attitude helps me neither as teacher or researcher.
 
And this is the shift from novice to expert - a shift well explored (but not
completely
explored yet by any means) in the learning theory literature- especially
cognitive learning
theory. Learning a profession involves learning professional judgment. This
comes not
from mere explanations or from assessments based on mechanically assessable
and studyable
things. It comes from experience followed by feedback from an expert followed by
reflection followed by more experience. Eventually we hope our charges
internalize not
just the law and legal reasoning, but also internalize and come to own this
do/critique/reflect self-improvement cycle.
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Keith Rhodes | http://www.nwmissouri.edu/~krhodes
krhodes@mail.nwmissouri.edu (w) | krhodes@asde.com (h)
Department of English, Colden Hall, Northwest Missouri State U
Maryville, MO  64468  |  660-562-1860
 
"[S]eek simplicity and then distrust it." - Whitehead
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Somehow my paragraphing got torn out of my last post, at least as it shows
on the web archive. Honest, I had paragraphs!
 
BTW, reading on the web archive sure does handle those viruses nicely (take
a look at the "happy 99" worm on the web!)
 
Oh, and Dan Royer, when you write " I found a write up about the Happy99.exe
virus at the McAffee web site. It describes what it does; it doesn't sound
very viscous," does that mean it isn't much of a worm? ;>
 
Keith Rhodes
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Keith Rhodes | http://www.nwmissouri.edu/~krhodes
krhodes@mail.nwmissouri.edu (w) | krhodes@asde.com (h)
Department of English, Colden Hall, Northwest Missouri State U
Maryville, MO  64468  |  660-562-1860
 
"[S]eek simplicity and then distrust it." - Whitehead
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Karen--
 
I trust you'll let us know when this info is available on the web.
 
Thanks--
Ruth
 
On Thu, 18 Feb 1999, Karen Vaught-Alexander wrote:
 
> One of the "joys" of directing a WAC/WID program is the training of the
> writing assistants nominated by their major or minor field.
>
> One training class assignment is the updating or creating of a
> "Disciplinary Translation for Peers" intended for writing assistants
> outside the field as well as clients. We are in the process of putting
> these into a Web page with links to professor sylla-webs. These summaries
> of disciplinary conventions, expectations, and "genres" are possibly more
> than UP-specific and show quite sophisticated thinking for undergraduate
> sophomores and juniors.
>
> The real kicker--faculty now talk about disciplinary genres because of the
> Writing Assistant program and the annual updating of these translations!
>
> Karen
> Karen Vaught-Alexander, IWP Director
> U of Portland
>
>
> On Fri, 12 Feb 1999, Randy Popken wrote:
>
> > Linda:
> >
> > I agree with your points, especially your statement that writing in one
> > genre has helped you in others.  I think it was Charles Bazerman who
> > theorized that the more genres a person writes, the better he/she gets at
> > it.  I'd love to see someone studying that theory in greater depth.
> >
> > Randy Popken
> > Tarleton State U.
> >
> >
> > At 12:06 PM 2/12/99 -0600, you wrote:
> > >There seems to be an argument going on that is similar to the differences
> > >between "splitters" and "lumpers" in taxonomy.  Some of us are more focused
> > >on the things that different kinds of good writing have in common and
> > >others on the differences.  In my own experience, however, increasing
> > >proficiency in my own disciplinary writing, and increasing my consciousness
> > >of its conventions (as conventions) have given me at least some ability to
> > >write in other genres and other contexts.  This is enhanced, of course ,
> > >when I understand those contexts and the audiences that inhabit them, and
> > >when I comprehend the subject matter well enough to be able to communicate
> > >it accurately.
> > >
> > >Linda S. Bergmann
> > >Associate Professor of English and Director of Writing Across the Curriculum
> > >University of Missouri-Rolla
> > >Rolla, MO  65409
> > >
> > >(573) 341-4685
> > >
> > >bergmann@umr.edu
> > >
> >
>
> Karen Vaught-Alexander, Ph.D.
> karenva@up.edu
> University of Portland (OR)
> ******************************
> Because we have forgotten our kinship
> with the land,. . . our kinship with each
> other has become pale.
> --from Refuge, Terry Tempest Williams
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Hello -- here is the URL for the Writing Program at the University of
California at Santa Barbara (I'm the faculty webmaster; Judith Kirscht
is Director):
 
http://www.writing.ucsb.edu/
 
Thanks very much,
 
MP
 
----------
Michael Petracca
Writing Program
South Hall 1520
University of California at Santa Barbara
Santa Barbara, CA 93106-3010
t:  805.893.8537
e:  petracca@humanitas.ucsb.edu
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WPAers:
 
Here in Oregon, we have a committee, the Oregon Writing and English
Advisory Committee, which is a discussion group/coordinating body concerned
with issues such as transfer credits, distance education, and shared
standards and outcomes.  We've done things such as articulating standards
for Oregon first-year composition courses, and we are currently working on
recommendations for   distance education courses in composition and
literature and high school/college dual credit programs.  Our membership
includes representatives from the English/Writing faculty at each
institution in the state university system and each community college.
Several private institutions are also represented.  We also have about 10
representatives who teach language arts at high schools in the state, and
we have several advising members, including representatives from the Oregon
Department of Education and the University System office.
 
I am currently chair of this group, and I'm interested in seeing it
function as well as possible.  I would like to share information and ideas
with members of similar groups in other states.  Is anyone part of such a
group?
 
Robert Davis
Eastern Oregon University
=========================================================================
Date:         Fri, 19 Feb 1999 11:37:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      NCTE Guide
MIME-version: 1.0
Content-type: text/plain
 
Dear WPA Colleagues,
 
Many of you have sent or promised to send submissions for the _NCTE Guide to
Teaching Writing_.  Thanks to all of you.  I'm writing now to see if anyone
wants to send something for a chapter that wasn't included earlier.  We had
planned to deal with grammar and style throughout the book, and to some
extent we still plan to do that.  Given some suggestions/responses that
we've received, though, we've decided to include a separate chapter focusing
on grammar and style.  Given this addition to the book, I thought that some
more of you might want to send me something.  As I've mentioned to folks who
have been in touch with me, we'd like a theoretical explication to accompany
each strategy/activity that appears in the book. I'd be grateful if I were
to receive materials by March 12.  If you send something, please make it
available to me via e-mail or a Website if possible.  I can scan if
necessary, though.
 
Best,
Duane
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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Robert,
 
The Missouri Colloquium on Writing Assessment is such a group.  Contact
Nancy Blattner, cWa Coordinator, <nblattner@semovm.semo.edu> and see the
website at mwsc.edu/~cwa
 
Marty Townsend
 
>WPAers:
>
>Here in Oregon, we have a committee, the Oregon Writing and English
>Advisory Committee, which is a discussion group/coordinating body concerned
>with issues such as transfer credits, distance education, and shared
>standards and outcomes.  We've done things such as articulating standards
>for Oregon first-year composition courses, and we are currently working on
>recommendations for   distance education courses in composition and
>literature and high school/college dual credit programs.  Our membership
>includes representatives from the English/Writing faculty at each
>institution in the state university system and each community college.
>Several private institutions are also represented.  We also have about 10
>representatives who teach language arts at high schools in the state, and
>we have several advising members, including representatives from the Oregon
>Department of Education and the University System office.
>
>I am currently chair of this group, and I'm interested in seeing it
>function as well as possible.  I would like to share information and ideas
>with members of similar groups in other states.  Is anyone part of such a
>group?
>
>Robert Davis
>Eastern Oregon University
 
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             TownsendM@missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
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Thank you very much.  Nancy Blattner sent me an e-mail just after you did!
 
Rob
 
 
>Robert,
>
>The Missouri Colloquium on Writing Assessment is such a group.  Contact
>Nancy Blattner, cWa Coordinator, <nblattner@semovm.semo.edu> and see the
>website at mwsc.edu/~cwa
>
>Marty Townsend
>
>>WPAers:
>>
>>Here in Oregon, we have a committee, the Oregon Writing and English
>>Advisory Committee, which is a discussion group/coordinating body concerned
>>with issues such as transfer credits, distance education, and shared
>>standards and outcomes.  We've done things such as articulating standards
>>for Oregon first-year composition courses, and we are currently working on
>>recommendations for   distance education courses in composition and
>>literature and high school/college dual credit programs.  Our membership
>>includes representatives from the English/Writing faculty at each
>>institution in the state university system and each community college.
>>Several private institutions are also represented.  We also have about 10
>>representatives who teach language arts at high schools in the state, and
>>we have several advising members, including representatives from the Oregon
>>Department of Education and the University System office.
>>
>>I am currently chair of this group, and I'm interested in seeing it
>>function as well as possible.  I would like to share information and ideas
>>with members of similar groups in other states.  Is anyone part of such a
>>group?
>>
>>Robert Davis
>>Eastern Oregon University
>
>
>Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
>Director, Campus Writing Program         573-884=5438 (fax)
>Assistant Professor, English             TownsendM@missouri.edu
>325 GCB                                  http://www.missouri.edu/~writcwp
>University of Missouri
>Columbia, MO  65211
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Please post the following CFP for two sessions on professional communication
at MLA 1999.
 
 
ABC at MLA
Please Post     Please Post
Call for Proposals:  MLA 1999 in Chicago
Proposals due Monday, March 1, 1999
 
As an allied organization, the Association for Business Communication is
once again pleased to sponsor two sessions at the annual meeting of the
Modern Language Association.  We invite you to submit proposals on the
following topics:
 
 
1.      Gender and Professional Communication
                        How have professional communication practices
evolved with the growing presence of women and feminists in the professions?
Have feminist perspectives had an effect on the practices and conventions of
communication in the workplace?  To what extent is a focus on gender roles
useful in teaching professional communication?  What accounts for the
absence of gender as a category of  analysis in research on professional
communication?
 
        Papers presenting theory, pedagogy, and research are welcome.
 
 
2.      Disciplinary Boundaries of Professional Communication
                How do we define the discipline or disciplines of
professional communication?  Do we need sharp disciplinary boundaries
between professional communication and other disciplines or between the
various fields/subfields of business writing, technical communication,
journalism, public relations and other related areas?  What constitutes
knowledge making and viable research in our discipline(s)?  How do various
theories and methodologies enhance the status of professional communication
as a discipline?   Do disciplinary boundaries have implications for how we
train and develop future scholars of professional communication?
 
Papers presenting theory, pedagogy, and research are welcome.
 
To Submit a Proposal
 
Send a one-page abstract (put your name, affiliation, address, phone, and
fax numbers on another sheet), a 200-word biographical statement, and proof
of your ABC and MLA membership by March 1 to:
 
                                Melinda Knight
                                Simon School, Box 270100
                                University of Rochester
                                Rochester, NY 14627-0100
                                Voice:  (716) 273-4817
                                Fax:  (716) 273-1140
                                e-mail:  knight@ssb.rochester.edu
<mailto:knight@ssb.rochester.edu>
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In Arizona, the English Articulation Task Force does many of most of the
things you mention, although we have not had the high schools represented.
Good idea. But all universities and community colleges are represented. Kate
Dillon Hogan is the statewide articulation coordinator and can fill you in on
how the task force works.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Robert,
 
We have such a committee in Alabama--motivated, I think, by a concern
that whatever composition courses (and other courses, actually)
students take at any one institution can be transferred to any other
publication in the state.  So far, I think it has worked out well,
mainly because the faculty members representing various institutions
were determined both to cooperate and to allow enough leeway for each
institution to devise courses that a) exploit whatever local
resources it might have, and b) suit its particular clientele.
 
I must confess, however, to misgivings about giving up local control
of our own syllabus.  Here at the University, for example, we have
computer resources that are not necessarily available at other
institutions--and these resources support instructional innovations
that other institutions may not have access to.   It would be a shame
to require us to forego these possibilities just because other
institutions are not equipped to duplicate them.
 
We also have, I think, a responsibility to experiment in ways that
may not be possible or desirable in non-research institutions.  For
example, we are likely to redesign  EH 101 around a certain
epistemological framework that would not necessarily suit the needs
and interests of faculty and students at other institutions.  I hope
we will be allowed to do this without interference from the state
articulation committee.
 
On the other hand, students at other institutions have different
instructional needs than ours.  I think particularly of the junior
colleges, which are likely to have more non-traditional students than
we have--and who probably need a different sort of instruction.  It
just flat would not make any sense to compel these institutions to
teach their students as if they were our students, or to ask faculty
to teach from a conceptual framework that may be just a little
offputting for them.
 
The keys, it seems to me, are tolerance and cooperation.  As a member
of the committee I try to support local autonomy both here and
elsewhere, so we all can meet the needs of our students and exploit
our resources.  And in the same spirit, I don't quibble about
transfer credit: if a course has been approved for a semester of
credit anywhere in the state, I allow it to transfer.  I don't
examine syllabi or count words, the way people in some states seem
required to do (Florida and California leap to mind). There just has
to be a lot of play in the machinery of the system, or else none of
us can do out best work.
 
Hope this helps.
--Jim Raymond
  University of Alabama
  JRaymond@English.as.ua.edu
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Jim Raymond has the key to successful student centered transfer articulation:
teach the best course you can at your own institution and assume that everyone
else is doing the same. If your own institution is doing what it should be
doing, neither students nor your institution can be hurt by operating on this
principle.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David is correct here
If we are doing what we need to be doing we will not need to be overseen by
outside concerns.  But, frankly, even if some places are not doing well, bringing
in outside sources will do little more than  threaten a university's academic
freedom--a school would lose more than it would gain.  When a state legislature
starts to check out my syllabi, that is the day I begin to teach 1984 again.
Inter-departmental assessment based in responsible pedagogy, current research, and
honest self-appraisal is all we need.
 
If I missed something of the previous conversation here let me know.  But what I
think I see  is a nod toward legislative standards regarding classroom practice.
 
Dennis Ciesielski
U of Wisconsin-Platteville
 
David E. Schwalm wrote:
 
> Jim Raymond has the key to successful student centered transfer articulation:
> teach the best course you can at your own institution and assume that everyone
> else is doing the same. If your own institution is doing what it should be
> doing, neither students nor your institution can be hurt by operating on this
> principle.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Sun, 21 Feb 1999 14:49:24 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jessica Yood <Jyood@AOL.COM>
Subject:      MLA Call for Proposals:Wcentered Emergent Knowledges
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
WPAers,  Thank you in advance for your consideration of this proposal--jessica
 
Call For Papers: Special Session on Writing Centers for the 1999 MLA:
"Emerging Knowledges in Composition: Perspectives from Writing Centered
Theory/Practices"
 
Seeking papers for a panel to be proposed for the December 1999 MLA in
Chicago. Last year, I chaired MLA's first panel on Writing Centers, entitled
"Revitalizing Literacy Work in English Studies."  For this coming year, I
welcome abstracts for a panel that will highlight specific writing center
practices and theories that inform composition, literary, and literacy
studies.  Furthermore, these abstracts should reveal a) how writing center
practices and theories create situations for novel knowledges to emerge, and
b) how such knowledges can inform new writing programs, writing across the
curriculum programs, and English departments.  The goal of the panel is to
introduce actual programs and theories to the English Studies community which
have emerged from writing centered work.
*I hope to use papers from these two MLA sessions (if this 1999 proposal
should be accepted at the conference) as part of a new book on writing
centers.
**MLA presenters need to be MLA members April 1, 1999.
***Send 1-2 page abstracts and a one paragraph vitae by email to Jessica Yood
(jyood@aol.com) by March 21, 1999.  If need to use snail mail: Jessica Yood,
SUNY Stony Brook, Writing Program, Stony Brook, NY, 11794-5340
--comments/questions are welcome--
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************************************************************************
                                INVITATION
                        1999 C-FEST MEETING SERIES
                               at LINGUA MOO
                                   ***
 
                     Wednesday, February 24, 7-8pm CST
 
                    "Distance Education and Visibility"
 
            Hosted this week by James Inman and Cynthia Haynes
 
                    In the C-FEST Forum at LINGUA MOO
 
                  WWW: http://lingua.utdallas.edu:7000
                                   or
                   telnet to: lingua.utdallas.edu 8888
*************************************************************************
 
At this week's meeting, James Inman will lead discussion on the following
points with an eye towards starting to agree on issues and language for a
resolution:
 
Point One: Distance education refers to a range of important educational
opportunities, not a particular technology or approach.
 
Point Two: Distance education pedagogies should include interactional
spaces where faculty and students can share ideas.
 
Point Three: Distance education pedagogies should include attention to
critical thinking, ideally in challenging students to confront important
issues in their learning.
 
Point Four: Distance education offers us an important new site for
considering diversity and multiculturalism, and these emphases should be
included in the design of pedagogies.
 
 
BACKGROUND:
In the past three years, C-FEST has set a precedent for pre-CCCC
discussions related to the "state of the profession," job market,
conference presentation formats, conference ethics, impact of technology
on conferences (and teaching and research), and other issues of
"delivery." The theme of the 1999 CCCC calls us to demonstrate
"visibility," and Chair Keith Gilyard calls us to "see" our students in
new ways, and to "reaffirm that for which [we] stand as well as name
explicitly that for which [we] do not stand and why." Over the next six
weeks, we would like to open a forum on "distance education" in order to
reaffirm our positions as advocates for distance learning, but a distance
learning that is faculty and student-oriented.
 
NEXT MEETINGS:
After this week's meeting on the 24th, our next meeting is scheduled for
Thursday, March 4, from 7-8pm (CST) at Lingua MOO. We invite everyone to
participate in this important forum, so please forward this announcement
to your friends and colleagues, inside and outside of academia.
 
As in the past, we need volunteers to facilitate the discussions. If you
would like to volunteer to help facilitate on Wednesday, March 10, please
contact Cynthia at 'cynthiah@utdallas.edu'. Otherwise, all YOU have to do
is show up and enter the discussions! Each C-FEST meeting will be
recorded and archived at Lingua MOO in the C-FEST Forum.
 
C-FEST Forum
                                    ____
              |       ____________ | |  |             |
          /|  |#      |Blackboard| | OUT|      __ Mac |
         /||  | ## #  ============ | |  |   __|:)|__  |
         |||  |__##________________|/   |__[\__ =_ _\_|
         ||/ /  _#_                         [  \|_| ] \__
         |/ /   \_//\___  ____  ___/\           /\    |\ \
       | / /      /\/  /]/    \[\  \/\                |\\_\ |
       |  /      /\/  / /      \ \  \/\               \\\| ||
       | /       \/__/  \______/  \__\/            Book\\| ||
       |/        [   ]   |    |   [   ]             Case\|_||
       |____________________________________________________|
 
 
Here's how you can join in these important debates:
 
Dates to attend:
 
Wed -- 2/24 -- 7pm CST - James Inman (facilitator)
Thu -- 3/4 --  7pm CST - Tim Morris (facilitator)
Wed -- 3/10 -- 7pm CST
Mon -- 3/15 -- 7pm CST - Keith Dowrick, Harold Knight, and Walt Turner
(Post-CCCC dates tba)
 
As you can see, we chose alternating nights of the week. Hopefully, this
will enable as many as possible to attend at least once. If you cannot
attend, the logs of each session will be available in the C-FEST Forum
room at Lingua and on our website.
 
2/10 log : http://lingua.utdallas.edu:7000/4759
2/16 log : http://lingua.utdallas.edu:7000/3786
 
Here's how to get to Lingua MOO:
 
1.   Use our exciting new enCore Xpress MOO client via the latest
versions of Netscape or Internet Explorer. Go to this URL location:
http://lingua.utdallas.edu:7000; or telnet to:  lingua.utdallas.edu 8888.
2.  Log on as a guest if you do not have a character at Lingua. At Lingua
welcome screen simply click on login if you are using Xpress (it will
then ask for a name) or type: 'connect guest firstname' if you are using
telnet or another MOO client.
3.  Type '@go C-FEST' to get to the forum room.
4.  Type 'help communication' to see how to speak if you are new to MOOs,
or click on the HELP icon if you are using the enCore Xpress client via
Netscape and use the Search feature to find 'communication'.
5.  To quit the MOO, type @quit or click on the QUIT icon.
 
We will send brief notices about the next meeting each week, so please
save this for future reference.  We hope you can join us, and don't worry
if you've never MOOed, it's easy!  Log on in advance and practice
anytime.  We have help tutorials in the Help Kiosk off the main Courtyard
where you land when you log on. You are also welcome to request a
character account at Lingua MOO. Click on the Request icon if you are
using Xpress, or type @request if you are logged in via telnet.
 
See you on February 24th!
 
Cheers,
 
Cynthia Haynes and Jan Rune Holmevik
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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I appreciate these points, and I share your worry about outside control. My
views differ from some of those expressed so far, however, in that I think
statewide groups can help ensure that control stays with educators.
 
Our committee of WPAs and other teachers recently headed off an attempt by
some administrators in the state system to change the course numbering and
pattern of funding for one of Oregon's first-year composition courses.  We
did so by articulating outcomes for the course which showed that its number
and funding should remain the same.  We are now examining dual credit
programs and hope to issue a report the shows the best practices we can
gather.  This report will give me, as a WPA, a bit more authority as I
haggle with my own administration and politicos in my region about dual
credit as offered by my University.  I want the best, most rigorous program
possible, and I see the committee's report as instrumental in helping me
argue for such a program.
 
Rob Davis
 
 
 
 
>David is correct here
>If we are doing what we need to be doing we will not need to be overseen by
>outside concerns.  But, frankly, even if some places are not doing well,
>bringing
>in outside sources will do little more than  threaten a university's academic
>freedom--a school would lose more than it would gain.  When a state legislature
>starts to check out my syllabi, that is the day I begin to teach 1984 again.
>Inter-departmental assessment based in responsible pedagogy, current
>research, and
>honest self-appraisal is all we need.
>
>If I missed something of the previous conversation here let me know.  But
>what I
>think I see  is a nod toward legislative standards regarding classroom
>practice.
>
>Dennis Ciesielski
>U of Wisconsin-Platteville
>
>David E. Schwalm wrote:
>
>> Jim Raymond has the key to successful student centered transfer articulation:
>> teach the best course you can at your own institution and assume that
>>everyone
>> else is doing the same. If your own institution is doing what it should be
>> doing, neither students nor your institution can be hurt by operating on this
>> principle.
>>
>> -- David E. Schwalm, Vice Provost and Dean of East College
>> ___ASU East--A New University for a New Century
>> ___6001 South Power Road
>> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Call for Candidates for Sabbatical Leave Position: Portland, OR
 
Please respond to me off-discussion group. I will keep the details here to
a minimum.
 
University of Portland will need someone to assume certain duties and
courses in my normal load while I am on sabbatical, Fall 1999-Spring 2000.
This one-year position is described briefly below--and would be perfect
for an ABD with a background in comp/rhetoric and linguistics as
well as writing center experience.
 
Salary: $28,000 (key benefits like health added to salary) for the two
        semesters; this pay based on ABD or PhD credentials
 
Duties: Fall Semester  -Writing Center Operation (by e-mail as well
                        monthly meetings and spot checks during the week)
                        -Teach a night-class seminar ENG417 (linguistics
                        comp/rhetoric-based)training class to nominees
                        from various disciplines
                        -Teach two FYC classes
        Spring Semester -Writing Center Operation (key task to get
                        fields to nominate candidates for next year's 417)
                        -Teach three FYC classes
 
Contact me for further details by e-mail karenva@up.edu if you have know
of potential candidates for this position.
 
Thanks.
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
=========================================================================
Date:         Tue, 23 Feb 1999 11:10:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PETER ELBOW <elbow@ENGLISH.UMASS.EDU>
Subject:      Writing Program Position at U of Mass at Amherst
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
WRITING PROGRAM ASSISTANT DIRECTOR FOR TEACHER TRAINING & DEVELOPMENT
 
(43 Week Professional Staff Position)
 
The University of Massachusetts/Amherst Writing Program seeks applicants
for the position of Assistant Director for Teacher Training and
Development.    Under the general supervision of the Director, this
Assistant Director will serve as Coordinator of Teacher Training and
Development; teach one section of composition per semester; supervise 16
graduate-student teachers; and coordinate Writing Program classes offered
through the Commonwealth (Honors) College.
 
Qualifications: Doctoral degree in relevant area  (e.g., Composition
Studies or English Education); knowledge of process approach as well as
other current approaches to composition pedagogy; at least three years
composition teaching experience; at least one year teacher training
experience.
 
Hiring salary range: $32,869 - $41,130; normal starting salary: $32,869 -
$37,043.
 
Submit letter of application, vita, and three letters of recommendation
to Search #07923, Employment Office, 167 Whitmore Administration Bldg.,
University of Massachusetts, Amherst, MA 01003-8170.  Priority deadline
March 8, 1999; application review will continue until position is filled.
 
The University of Massachusetts is an
Affirmative Action/Equal Opportunity Employer
 
Please send a copy of any application also to:
Peter Elbow, Director, Writing Program,
English Dept, UMass, Amherst, MA 01003
 
If people have questions about this job, they can email me off-list:
        elbow@english.umass.edu
 
 
 
 
 
 
 
-
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<fontfamily><param>Arial</param><bigger><bigger>Following is a
reminder.
 
 
--Doug
 
 
Call for Papers
 
1999 MLA
 
 
Each year WPA sponsors sessions at the MLA meeting, next year to be
held in Chicago.  Presenters must be members of the MLA.  Following is
the call for 1999:
 
 
"Who Should Teaching Writing Courses?"
 
In the wake of shrinking graduate programs, the "McJobbing" of the
university, calls for the abolition of requirements, and debate over
the use of part-timers, who should teach writing courses? 1-2 page
abstracts by 12 March; Christine Farris, Dept of English, Ballantine
442, Indiana University, Bloomington, IN 47405. email:
crfarris@indiana.edu.
 
 
 
 
 
</bigger></bigger></fontfamily>
Doug Hesse
 
President, Council of Writing Program Administrators (WPA)
 
 
Professor of English          /     Director of Graduate Studies
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
 
ISU Grad Program page:
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
 
WPA page:
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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If the deadline hasn't passed, can someone re-post the call for
papers for this year's WPA conference.  I thought I saved it, but I
guess I didn't.
 
Kristine
 
 
_______________
Kristine Hansen
Associate Dean of General Education and Honors
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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Kristine--and others--
 
The deadline is March 20th.  There's a call for papers on page 8 of the
current issue of WPA.  There's also information available on the web at
 
http://www.cas.ilstu.edu/english/Hesse/annwkshp.htm
 
or
 
http://www.cas.ilstu.edu/english/Hesse/wpawelcome.htm
 
Members of WPA will be receiving conference registration flyers in the
mail soon, depending on the U.S. Postal Service's treatment of our bulk
mailing. Others may request flyers from me or from Shirley Rose
(roses@purdue.edu).  We're local arrangements chairs.
 
 
--
Irwin Weiser
Department of English
Purdue University
iweiser@purdue.edu
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Bud--
Do you have an electronic version of the registration flyer (after Rebecca
worked on it?)?
If so please email it.
 
Shirley
 
At 02:57 PM 2/23/99 -0500, you wrote:
>Kristine--and others--
>
>The deadline is March 20th.  There's a call for papers on page 8 of the
>current issue of WPA.  There's also information available on the web at
>
>http://www.cas.ilstu.edu/english/Hesse/annwkshp.htm
>
>or
>
>http://www.cas.ilstu.edu/english/Hesse/wpawelcome.htm
>
>Members of WPA will be receiving conference registration flyers in the
>mail soon, depending on the U.S. Postal Service's treatment of our bulk
>mailing. Others may request flyers from me or from Shirley Rose
>(roses@purdue.edu).  We're local arrangements chairs.
>
>
>--
>Irwin Weiser
>Department of English
>Purdue University
>iweiser@purdue.edu
>
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shirley Rose <roses@PURDUE.EDU>
Subject:      1999 WPA Call for Proposals
Mime-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
Kristine and others--
 
This is a copy of the *email* version of the call for proposals for the WPA
conference that Doug sent out last December.
 
Shirley Rose
 
>Date: Wed, 02 Dec 1998 09:18:03 -0600
>From: Doug Hesse <ddhesse@ILSTU.EDU>
>Subject: 1999 WPA Call for Proposals
>Sender: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>X-Sender: ddhesse@mail.ilstu.edu
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Reply-to: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>X-Comment: ASUVM.INRE.ASU.EDU: Mail was sent by mail.ilstu.edu
>
>Attached to this file is a copy of the announcement that appears below:
>
>Announcement and Call for Proposals
>1999 Council of Writing Program Administrators (WPA)=20
>Workshop and Conference
>Purdue University, West Lafayette, Indiana*
>
>The WPA Summer Workshop, July 12-15 =20
>An intensive four-day workshop for new and re-newing WPA's, co-led by Doug
>Hesse and Martha Townsend.  More detailed information will be available
>later, both by mail and on-line.  In the meantime, please contact Doug
Hesse. =20
>
>The WPA Summer Conference, July 15-18
>
>Theme:  The Interests of the WPA
>Whose interests do-or should-writing programs serve?  What are-or should
>be-the interests (even self-interests) of those involved in writing program
>administration?  What should be the interests of the Council of Writing
>Program Administrators?   I invite us to consider intricate relations among
>these questions. Students, writing teachers, other faculty and
>administrators, employers, and various publics obviously have stakes in how
>writing is institutionalized and taught.  Their interests intersect
>variously with those of writing programs and administrators as they become
>ever more professionalized.  I especially welcome, then, proposals in four
>broad areas:
>
>*  How might WPA's address situations in which interests compete?  For
>example, how might WPA's respond to directives about the nature of courses
>or programs, enrollments or requirements, or budgets?=20
>
>=85 How should writing programs be situated within departments,=
 institutions,
>the academic landscape, the larger culture? =20
>
>=85 What administrative and/or personal strategies foster a healthy balance
>between the administrative work we do and the other facets of our lives?  I
>welcome narrative as well as analytic presentations, cautionary tales as
>well as triumphs.
>
>=85 What problems or initiatives should WPA pursue?  What positions should
>the Council should take, research should the Council sponsor, or practices
>should the Council adopt?
>
>I also strongly encourage proposals that concern any aspect of writing
>program administration, for example,=20
>
>=85 reports on assessments of writing programs or features within them,
>including "local" studies=20
>=85 discussions of effective practices in program design, faculty
>development, technology, working conditions, and so on.
>=85 analyses of developments within and beyond academia that will affect
>writing programs.=20
>
>
>The topic areas above are merely suggested.  Please feel free to discuss
>ideas with me.
>
>
>
>To submit a proposal for a fifteen-minute paper, send four copies of a
>one-page description.
>
>To submit a proposal for a panel session of three or four speakers, send
>four copies of a one-paragraph description of the entire panel, as well as
>four copies of individual presenter's one-page descriptions.  With all
>submissions, please include all relevant names, addresses, phone numbers
>(home and work), fax numbers, and e-mail addresses.  Also indicate if you
>will serve as a discussion leader in addition to presenting. =20
>
>Address inquiries to:  (309) 438-3641 or ddhesse@ilstu.edu
>
>Send hard copy of all materials by regular mail to:=09
>Doug Hesse, 1999 WPA Program Chair
>4240 Department of English
>Illinois State University
>Normal, IL  61790-4240
>
>Proposal Postmark Deadline:  20 March 1999   =20
>  =20
>Invitations will be issued by 20 April 1999
>
>For regularly updated conference and workshop information, see:=20
>http://www.cas.ilstu.edu/english/hesse/wpawelcome.htm
>
>
>*Purdue is one hour north of Indianapolis and about two and a half hours
>south of Chicago. Accommodations will be available at the Purdue Memorial
>Union Club Hotel and at Young Graduate House.  Additional information,
>including costs and registration materials will be available in early 1999.
> Contact Irwin Weiser (iweiser@purdue.edu) or Shirley Rose
>(roses@purdue.edu) with questions about local arrangements.=20
>
>
>
>
>
>=20
>Attachment Converted: "c:\internet\eudora\attach\WPA 1999 Call for
>Papers.doc" Doug Hesse                        /     Director of Graduate
>Studies=20
>Professor of English          /     Vice President, WPA      =20
>Illinois State University     /    309-438-3667; fax 309-438-5414
>Normal IL 61790-4240      /    ddhesse@ilstu.edu
>Home page:
> http://www.cas.ilstu.edu/english/hesse/welcome.html=20
>ISU Grad Program page:                                               =20
>
> http://www.cas.ilstu.edu/english/html_sources/grad1.html=20
>Council of Writing Program Administrators page:=20
>http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm =20
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
=========================================================================
Date:         Tue, 23 Feb 1999 15:21:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: WPA Conference Call for Papers
X-To:         Kristine Hansen <kh22@EMAIL.BYU.EDU>
In-Reply-To:  <01J830OLSUHK8Y85AP@EMAIL1.BYU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Wed, 24 Feb 1999, Kristine Hansen wrote:
>
> If the deadline hasn't passed, can someone re-post the call for
> papers for this year's WPA conference.  I thought I saved it, but I
> guess I didn't.
>
> Kristine
--------------------------------------------------------------------------
Kristine,
          I happen to have this in the same folder:
 
Attached to this file is a copy of the announcement that appears below:
 
Announcement and Call for Proposals
1999 Council of Writing Program Administrators (WPA)
Workshop and Conference
Purdue University, West Lafayette, Indiana*
 
The WPA Summer Workshop, July 12-15
An intensive four-day workshop for new and re-newing WPA's, co-led by Doug
Hesse and Martha Townsend.  More detailed information will be available
later, both by mail and on-line.  In the meantime, please contact Doug
Hesse.
 
The WPA Summer Conference, July 15-18
 
Theme:  The Interests of the WPA
 
Whose interests do-or should-writing programs serve?  What are-or should
be-the interests (even self-interests) of those involved in writing
program administration?  What should be the interests of the Council of
Writing Program Administrators?   I invite us to consider intricate
relations among these questions. Students, writing teachers, other faculty
and administrators, employers, and various publics obviously have stakes
in how writing is institutionalized and taught.  Their interests intersect
variously with those of writing programs and administrators as they become
ever more professionalized.  I especially welcome, then, proposals in four
broad areas:
 
*  How might WPA's address situations in which interests compete?  For
example, how might WPA's respond to directives about the nature of courses
or programs, enrollments or requirements, or budgets?
 
o How should writing programs be situated within departments,
  institutions, the academic landscape, the larger culture?
 
o What administrative and/or personal strategies foster a healthy balance
  between the administrative work we do and the other facets of our lives?
  I welcome narrative as well as analytic presentations, cautionary tales
  as well as triumphs.
 
o What problems or initiatives should WPA pursue?  What positions should
  the Council should take, research should the Council sponsor, or
  practices should the Council adopt?
 
I also strongly encourage proposals that concern any aspect of writing
program administration, for example,
 
o reports on assessments of writing programs or features within them,
  including "local" studies
o discussions of effective practices in program design, faculty
  development, technology, working conditions, and so on.
o analyses of developments within and beyond academia that will affect
  writing programs.
 
 
The topic areas above are merely suggested.  Please feel free to discuss
ideas with me.
 
 
 
To submit a proposal for a fifteen-minute paper, send four copies of a
one-page description.
 
To submit a proposal for a panel session of three or four speakers, send
four copies of a one-paragraph description of the entire panel, as well as
four copies of individual presenter's one-page descriptions.  With all
submissions, please include all relevant names, addresses, phone numbers
(home and work), fax numbers, and e-mail addresses.  Also indicate if you
will serve as a discussion leader in addition to presenting.
 
Address inquiries to:  (309) 438-3641 or ddhesse@ilstu.edu
 
Send hard copy of all materials by regular mail to:
Doug Hesse, 1999 WPA Program Chair
4240 Department of English
Illinois State University
Normal, IL  61790-4240
 
Proposal Postmark Deadline:  20 March 1999
 
Invitations will be issued by 20 April 1999
 
For regularly updated conference and workshop information, see:
http://www.cas.ilstu.edu/english/hesse/wpawelcome.htm
 
 
*Purdue is one hour north of Indianapolis and about two and a half hours
south of Chicago. Accommodations will be available at the Purdue Memorial
Union Club Hotel and at Young Graduate House.  Additional information,
including costs and registration materials will be available in early
1999.  Contact Irwin Weiser (iweiser@purdue.edu) or Shirley Rose
(roses@purdue.edu) with questions about local arrangements.
 
  [Part 2, Application/MAC-BINHEX40  43KB]
  [Unable to print this part]
 
 
  [ Part 3: "Attached Text" ]
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
Home page:
 http://www.cas.ilstu.edu/english/hesse/welcome.html
ISU Grad Program page:
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
Council of Writing Program Administrators page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Tue, 23 Feb 1999 15:38:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irwin Weiser <iweiser@PURDUE.EDU>
Subject:      Re: WPA Conference Call for Papers
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
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Nope, not yet.  She's sent me a print copy, but not an electronic one.
 
Bud
 
Shirley Rose wrote:
>
> Bud--
> Do you have an electronic version of the registration flyer (after Rebecca
> worked on it?)?
> If so please email it.
>
> Shirley
>
> At 02:57 PM 2/23/99 -0500, you wrote:
> >Kristine--and others--
> >
> >The deadline is March 20th.  There's a call for papers on page 8 of the
> >current issue of WPA.  There's also information available on the web at
> >
> >http://www.cas.ilstu.edu/english/Hesse/annwkshp.htm
> >
> >or
> >
> >http://www.cas.ilstu.edu/english/Hesse/wpawelcome.htm
> >
> >Members of WPA will be receiving conference registration flyers in the
> >mail soon, depending on the U.S. Postal Service's treatment of our bulk
> >mailing. Others may request flyers from me or from Shirley Rose
> >(roses@purdue.edu).  We're local arrangements chairs.
> >
> >
> >--
> >Irwin Weiser
> >Department of English
> >Purdue University
> >iweiser@purdue.edu
> >
> Prof. Shirley K Rose
> English Department
> 1356 Heavilon Hall
> English Department\Purdue University
> West Lafayette, IN 47907-1356
>
> email: roses@purdue.edu
> phone: (765) 494-3730
> fax: (765) 494-3780
 
--
Irwin Weiser
Department of English
Purdue University
iweiser@purdue.edu
=========================================================================
Date:         Tue, 23 Feb 1999 15:11:21 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bradley Peters <bradley.peters@MAIL1.CSUN.EDU>
Organization: California State University, Northridge
Subject:      WAC Listserv
MIME-Version: 1.0
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Content-Transfer-Encoding: 7bit
 
Could someone send me the address for the WAC listserv?  I can't seem to
find it in my files.
 
--Brad Peters, Cal State Northridge
=========================================================================
Date:         Tue, 23 Feb 1999 15:27:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: WPA Conference Call for Papers
In-Reply-To:  <01J830OLSUHK8Y85AP@EMAIL1.BYU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
To the cascade of electronic directions for information about the WPA
conference, I'll also add that Bob Johnson sent a first-class mailing last
week to the WPA membership.  It includes a newsletter that has extensive
information about the workshop and the conference, including a call for
papers.  The mailing also has paper reservation form for the WPA breakfast.
 
 
Doug Hesse
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Tue, 23 Feb 1999 20:44:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URI.EDU>
Subject:      Alternative names for "WI" courses?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At URI, when I discuss the development of WI - writing intensive - courses
with faculty, several individuals have stated that the term writing
intensive may seem intimidating to students and faculty, and they suggest
changing the name we use to identify such courses across the curriculum.
They have suggested "writing enhanced" and "writing improvement" as
alternatives.  Has anyone else encountered this issue?  What terms are
being used, other than WI, to identify courses that incorporate writing
assignments in the WAC spirit?
Thanks for your help and suggestions!
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
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Date:         Tue, 23 Feb 1999 19:47:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Julia K. Ferganchick-Neufang" <jfneufang@ATHENA.UALR.EDU>
Subject:      Language Debate Sources?
In-Reply-To:  <v03110703b2f86c6253c2@[138.87.106.47]>
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7BIT
 
Does someone know the citations for arguments surrounding the complexity of
discourse in our field?  The articles, which I think were published in Cs,
address the alienation of "theory" through its elevated language from
"practice." Any sources relevent to this discussion would be appreciated.
 
Thanks!
Julia
******************************
Julia Ferganchick-Neufang
Department of Rhetoric and Writing
University of Arkansas at Little Rock
2801 S. University Ave.
Little Rock, AR  72204
(501)569-3316
Fax: (501) 569-8279
jfneufang@ualr.edu
=========================================================================
Date:         Tue, 23 Feb 1999 19:58:23 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Alternative names for "WI" courses?
In-Reply-To:  <v01510101b2f907e0dfd1@[131.128.23.142]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Linda, I have encountered various names for these courses, including the
two you mention.  Other ones: WE for Writing Emphasis, W for a course with
significant writing requirements.  Now in an ideal world, we should supply
a tag for those few courses that do NOT use writing as part of learning: D
for Deadly, or CP for Completely Passive.  --Ed White
 
On Tue, 23 Feb 1999, Linda K. Shamoon wrote:
 
> At URI, when I discuss the development of WI - writing intensive - courses
> with faculty, several individuals have stated that the term writing
> intensive may seem intimidating to students and faculty, and they suggest
> changing the name we use to identify such courses across the curriculum.
> They have suggested "writing enhanced" and "writing improvement" as
> alternatives.  Has anyone else encountered this issue?  What terms are
> being used, other than WI, to identify courses that incorporate writing
> assignments in the WAC spirit?
> Thanks for your help and suggestions!
> Linda
>
> Linda K. Shamoon                        tel. 401-874-4203
> Director
> College Writing Program                 email: shamoon@uri.edu
> Department of English
> Independence Hall
> 60 Upper College Rd., suite 2           fax: 401-874-2580
> University of Rhode Island
> Kingston, Rhode Island 02881
> Home: 309 Doyle Ave.
> Providence, R. I. 02906
>
=========================================================================
Date:         Tue, 23 Feb 1999 20:01:07 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Language Debate Sources?
In-Reply-To:  <3.0.2.32.19990223194718.00905910@athena.ualr.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I really like the discussion of this issue in Sid Dobrin's SUNY press
book, whose title I have lost for the moment, alas.  --Ed White
 
On Tue, 23 Feb 1999, Julia K. Ferganchick-Neufang wrote:
 
> Does someone know the citations for arguments surrounding the complexity of
> discourse in our field?  The articles, which I think were published in Cs,
> address the alienation of "theory" through its elevated language from
> "practice." Any sources relevent to this discussion would be appreciated.
>
> Thanks!
> Julia
> ******************************
> Julia Ferganchick-Neufang
> Department of Rhetoric and Writing
> University of Arkansas at Little Rock
> 2801 S. University Ave.
> Little Rock, AR  72204
> (501)569-3316
> Fax: (501) 569-8279
> jfneufang@ualr.edu
>
=========================================================================
Date:         Tue, 23 Feb 1999 20:26:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Alternative names for "WI" courses?
In-Reply-To:  <v01510101b2f907e0dfd1@[131.128.23.142]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Here at WSU, we have upper division courses designated as "writing in the
major" courses, which aim at teaching students the discourse of the
discipline.  They are writing intensive, but we focus on outcomes--that
students will be able to understand and use the discourse of their chosen
professions or disciplines.
 
Sue McLeod
 
>At URI, when I discuss the development of WI - writing intensive - courses
>with faculty, several individuals have stated that the term writing
>intensive may seem intimidating to students and faculty, and they suggest
>changing the name we use to identify such courses across the curriculum.
>They have suggested "writing enhanced" and "writing improvement" as
>alternatives.  Has anyone else encountered this issue?  What terms are
>being used, other than WI, to identify courses that incorporate writing
>assignments in the WAC spirit?
>Thanks for your help and suggestions!
>Linda
>
>Linda K. Shamoon                        tel. 401-874-4203
>Director
>College Writing Program                 email: shamoon@uri.edu
>Department of English
>Independence Hall
>60 Upper College Rd., suite 2           fax: 401-874-2580
>University of Rhode Island
>Kingston, Rhode Island 02881
>Home: 309 Doyle Ave.
>Providence, R. I. 02906
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Date:         Tue, 23 Feb 1999 23:55:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Colleen Connolly (USF)" <cconnoll@HELIOS.ACOMP.USF.EDU>
Subject:      Re: Language Debate Sources?
In-Reply-To:  <Pine.GSO.3.96.990223195940.4973R-100000@mail.csusb.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Here's the title of Sid's book: _Constructing Knowledges: The Politics of
Theory Building and Pedagogy in Composition_.
 
On Tue, 23 Feb 1999, Edward White wrote:
 
> I really like the discussion of this issue in Sid Dobrin's SUNY press
> book, whose title I have lost for the moment, alas.  --Ed White
>
> On Tue, 23 Feb 1999, Julia K. Ferganchick-Neufang wrote:
>
> > Does someone know the citations for arguments surrounding the complexity of
> > discourse in our field?  The articles, which I think were published in Cs,
> > address the alienation of "theory" through its elevated language from
> > "practice." Any sources relevent to this discussion would be appreciated.
> >
> > Thanks!
> > Julia
> > ******************************
> > Julia Ferganchick-Neufang
> > Department of Rhetoric and Writing
> > University of Arkansas at Little Rock
> > 2801 S. University Ave.
> > Little Rock, AR  72204
> > (501)569-3316
> > Fax: (501) 569-8279
> > jfneufang@ualr.edu
> >
>
=========================================================================
Date:         Wed, 24 Feb 1999 08:01:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Mullin <jmullin@UOFT02.UTOLEDO.EDU>
Subject:      Re: Alternative names for "WI" courses?
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We call them WAC courses--think of the cachet!
 
and I'm sorry if I transfer the "Happy" icon--I 'm working on
it--apparently whoever started emailing lists with that "virus" has
infected a lot of us (I keep getting it back)!
 
joan
 
At 08:44 PM 2/23/99 -0500, you wrote:
>At URI, when I discuss the development of WI - writing intensive - courses
>with faculty, several individuals have stated that the term writing
>intensive may seem intimidating to students and faculty, and they suggest
>changing the name we use to identify such courses across the curriculum.
>They have suggested "writing enhanced" and "writing improvement" as
>alternatives.  Has anyone else encountered this issue?  What terms are
>being used, other than WI, to identify courses that incorporate writing
>assignments in the WAC spirit?
>Thanks for your help and suggestions!
>Linda
>
>Linda K. Shamoon                        tel. 401-874-4203
>Director
>College Writing Program                 email: shamoon@uri.edu
>Department of English
>Independence Hall
>60 Upper College Rd., suite 2           fax: 401-874-2580
>University of Rhode Island
>Kingston, Rhode Island 02881
>Home: 309 Doyle Ave.
>Providence, R. I. 02906
>
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Edward White wrote:
>
> I really like the discussion of this issue in Sid Dobrin's SUNY press
> book, whose title I have lost for the moment, alas.  --Ed White
 
 
I agree.  The title is _Constructing Knowledges: The Politics of
Theory-Building and Pedagogy in Composition_.
 
--Julie Drew
=========================================================================
Date:         Wed, 24 Feb 1999 07:17:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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The Happy99.exe file contains a virus.
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I sent this URL to the wcenter list, and someone responded that the fix does
work.  So here's a web site where you can find out more about this virus and
how to clean it off your system.  Hope it helps.
 
        http://www.geocities.com/SiliconValley/Heights/3652/SKA.HTM
 
Apparently, once you've got this virus (which you get only by executing the
file attachment [thank god I read most of my e-mail with Pine]), it attaches
to all of your outgoing e-mail messages, as I understand it.
 
Tim
 
 
Timothy D. Ray, Ph.D.                                     voice (602) 965-8599
Department of English                                       fax (602) 965-2553
Arizona State University
Box 870302                                                     Tim.Ray@asu.edu
Tempe, AZ  85287-0302                        http://www.public.asu.edu/~timray
 
On Wed, 24 Feb 1999, Kenneth R. Wright wrote:
 
> The Happy99.exe file contains a virus.
>
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Linda,
The WI designation does intimidate colleagues, not only across the
curiculum, but in English depts as well--it means more work, rather than
a different type of work to the uninitiated.  And this, of course,
scares many off .  I've been trying of think of a away to say it
differently, but I always come back to the word "intensive."   I wonder
if lightening the word, euphamistically, would only work to lighten the
pedagogy behind WI classes.
 
hmmmmmmmmm
 
Dennis Ciesielski
U o WI-Platteville
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First, thanks to all of you for your insightful comments on the need
for/the argument against a professional development course as a part of the
graduate curriculum in English.  I've collected and arranged the
bibliography that several of you have posted and added to, and I'll paste
it below.  Since all of these sources are books, I'd like to know what
insightful articles on professional development, mentoring, issues in the
profession, etc. you might recommend.  You can post them to the list if you
like, but if you post them to me privately (r.rickly@ttu.edu) I'll be happy
to collect them and post them to the list.
 
Finally, if you want to see the fledgling course I'm proposing for the
summer, you can see a draft at http://english.ttu.edu/rickly/5365/s99.html.
I'd love feedback/criticism; I know *I* wanted something like this as a
graduate student, but I'm not convinced that a course like the one I'm
proposing is the right venue for it. I may be asking some of you to
participate on the class listserv as well--if nothing else, it will be an
*immersion* into the workings of our of discipline.
 
Thanks--
 
--Becky
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Becky,
You might take a peek at a new novel that I've ordered: _The Ticking Tenure
Clock: An Academic Novel_, by Blaire French.  The protagonist is an
untenured assistant professor in political science.
Best,
Duane
 
> -----Original Message-----
> From: Becky Rickly [SMTP:R.Rickly@TTACS.TTU.EDU]
> Sent: Wednesday, February 24, 1999 1:18 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      professional development bib and questions
>
> First, thanks to all of you for your insightful comments on the need
> for/the argument against a professional development course as a part of
> the
> graduate curriculum in English.  I've collected and arranged the
> bibliography that several of you have posted and added to, and I'll paste
> it below.  Since all of these sources are books, I'd like to know what
> insightful articles on professional development, mentoring, issues in the
> profession, etc. you might recommend.  You can post them to the list if
> you
> like, but if you post them to me privately (r.rickly@ttu.edu) I'll be
> happy
> to collect them and post them to the list.
>
> Finally, if you want to see the fledgling course I'm proposing for the
> summer, you can see a draft at
> http://english.ttu.edu/rickly/5365/s99.html.
> I'd love feedback/criticism; I know *I* wanted something like this as a
> graduate student, but I'm not convinced that a course like the one I'm
> proposing is the right venue for it. I may be asking some of you to
> participate on the class listserv as well--if nothing else, it will be an
> *immersion* into the workings of our of discipline.
>
> Thanks--
>
> --Becky
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Julia, hey. fun to talk to you like this, girlfriend. . .
I realize you are looking for discipline-specific sources, but I can't resist mentioning "theory as liberatory practice" in bell hooks _Teaching to Transgress._  She does such a great job talking about the elevated language of theory and also of the danger of dismissing all theory.  That is, even as she worries about the elitism of much contemporary
theory, she makes it clear that we can't make changes in the world without theory.  --Phyllis
 
----------------------------------
        Tue, 23 Feb 1999 23:55:10 -0500
        "Colleen Connolly (USF)" <cconnoll@HELIOS.ACOMP.USF.EDU>
 
Here's the title of Sid's book: _Constructing Knowledges: The Politics of
Theory Building and Pedagogy in Composition_.
 
On Tue, 23 Feb 1999, Edward White wrote:
 
> I really like the discussion of this issue in Sid Dobrin's SUNY press
> book, whose title I have lost for the moment, alas.  --Ed White
>
> On Tue, 23 Feb 1999, Julia K. Ferganchick-Neufang wrote:
>
> > Does someone know the citations for arguments surrounding the complexity of
> > discourse in our field?  The articles, which I think were published in Cs,
> > address the alienation of "theory" through its elevated language from
> > "practice." Any sources relevent to this discussion would be appreciated.
> >
> > Thanks!
> > Julia
> > ******************************
> > Julia Ferganchick-Neufang
> > Department of Rhetoric and Writing
> > University of Arkansas at Little Rock
> > 2801 S. University Ave.
> > Little Rock, AR  72204
> > (501)569-3316
> > Fax: (501) 569-8279
> > jfneufang@ualr.edu
> >
>
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Rachelle Smith or Douglas Downs, are you on the list?  I'm trying to reach
you.  Thanks.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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There's also Ruth Ray's wonderful book, The Practice of Theory (NCTE, 1993),
which goes into an extensive analysis of these issues.
 
Gerri McNenny
California State University, Fullerton
 
> -----Original Message-----
> From: Phyllis Mentzell Ryder [SMTP:pryder@GWU.EDU]
> Sent: Wednesday, February 24, 1999 12:52 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Language Debate Sources
>
> Julia, hey. fun to talk to you like this, girlfriend. . .
> I realize you are looking for discipline-specific sources, but I can't
> resist mentioning "theory as liberatory practice" in bell hooks _Teaching
> to Transgress._  She does such a great job talking about the elevated
> language of theory and also of the danger of dismissing all theory.  That
> is, even as she worries about the elitism of much contemporary
> theory, she makes it clear that we can't make changes in the world without
> theory.  --Phyllis
>
> ----------------------------------
>         Tue, 23 Feb 1999 23:55:10 -0500
>         "Colleen Connolly (USF)" <cconnoll@HELIOS.ACOMP.USF.EDU>
>
> Here's the title of Sid's book: _Constructing Knowledges: The Politics of
> Theory Building and Pedagogy in Composition_.
>
> On Tue, 23 Feb 1999, Edward White wrote:
>
> > I really like the discussion of this issue in Sid Dobrin's SUNY press
> > book, whose title I have lost for the moment, alas.  --Ed White
> >
> > On Tue, 23 Feb 1999, Julia K. Ferganchick-Neufang wrote:
> >
> > > Does someone know the citations for arguments surrounding the
> complexity of
> > > discourse in our field?  The articles, which I think were published in
> Cs,
> > > address the alienation of "theory" through its elevated language from
> > > "practice." Any sources relevent to this discussion would be
> appreciated.
> > >
> > > Thanks!
> > > Julia
> > > ******************************
> > > Julia Ferganchick-Neufang
> > > Department of Rhetoric and Writing
> > > University of Arkansas at Little Rock
> > > 2801 S. University Ave.
> > > Little Rock, AR  72204
> > > (501)569-3316
> > > Fax: (501) 569-8279
> > > jfneufang@ualr.edu
> > >
> >
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Dear WPAs--
 
After creating a two-sequence first year course for what is called our
developmental program, I conducted the first placement essay in the fall.
The results suggest that more students would benefit from two semesters of
writing.  (Right now, we have one three-hour course for most students.)
 
The Dean, however, would like data on what other programs offer for
first-year students.  I would appreciate any information you could provide
about FY composition at your schools.  Specifically, I would like to know
the following:
 
How many students does your program serve?
 
What are your general education requirements for writing?
 
How many credit hours does your course receive?
 
Do you have more than one writing course at the first-year level?  If so,
how do you determine placement into those courses?
 
Do you offer developmental or basic or stretch classes?  If so, how do you
determine placement into these classes?
 
Thanks in advance for your help.
Joyce
 
Joyce Simutis, Ph.D.
Director of Composition
Department of English
The University of Scranton
Scranton, PA 18510
 
simutisj2@uofs.edu
(office)  570.941.7905
(fax)  570.941.6369
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MIME-Version: 1.0
Content-type: text/plain; charset="US-ASCII"
Content-transfer-encoding: 7bit
 
Joyce,
 
We began a two-sequence course for our developmental students this past
fall.  We have approximately 200 entering freshman.  The lower level course
focuses on sentence and paragraph development while the upper level course
deals with essay writing and reading comprehension.  While there are still
some bugs to work out, we are very pleased with the results.  Prior to this
implementation, the range of abilities was so great that students who were
at a very remedial level were being taught and those who needed assistance
with areas like development, organization, etc., were being neglected and
passed on to Freshman Comp, but were flunking Comp 1 two or three times.
Now, we have instruction based on the student's level.
 
We use COMPASS as our placement exam, along with a written paragraph.
Students scoring 20 or below are placed in the lower level. Students scoring
21-40 are placed in the second level.  (With the exception of 2 students,
all of those in this scoring range failed the written portion.)
 
We had 18 in the lower level and 17 in the second level.  Three failed in
the lower level and 1 in the 2nd level.  Of those in the 2nd level who moved
on to Comp 1, only 1 is failing at this time (midterm).
 
 
===== Original Message from WPA-L @ SMTP (Writing Program Administration)
{WPA-L@ASUVM.INRE.ASU.EDU} at 2/24/99 3:29 pm
>Dear WPAs--
>
>After creating a two-sequence first year course for what is called our
>developmental program, I conducted the first placement essay in the fall.
>The results suggest that more students would benefit from two semesters of
>writing.  (Right now, we have one three-hour course for most students.)
>
>The Dean, however, would like data on what other programs offer for
>first-year students.  I would appreciate any information you could provide
>about FY composition at your schools.  Specifically, I would like to know
>the following:
>
>How many students does your program serve?
>
>What are your general education requirements for writing?
>
>How many credit hours does your course receive?
>
>Do you have more than one writing course at the first-year level?  If so,
>how do you determine placement into those courses?
>
>Do you offer developmental or basic or stretch classes?  If so, how do you
>determine placement into these classes?
>
>Thanks in advance for your help.
>Joyce
>
>Joyce Simutis, Ph.D.
>Director of Composition
>Department of English
>The University of Scranton
>Scranton, PA 18510
>
>simutisj2@uofs.edu
>(office)  570.941.7905
>(fax)  570.941.6369
===== Comments by CWALKER@FAULKNER (Cindy Walker) at 2/24/99 3:58 pm
 
 
Cindy Walker, Director
Freshman Composition
Assistant Professor
Faulkner University
5345 Atlanta Hwy.
Montgomery, AL  36109
(334)260-6305
=========================================================================
Date:         Wed, 24 Feb 1999 15:01:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: request for program and placement information
MIME-version: 1.0
Content-type: text/plain
 
Joyce,
I've responded below.  Also visit our webpage
(www.asu.edu/clas/english/composition) for more details.
Best,
Duane
 
> -----Original Message-----
> From: Joyce Simutis [SMTP:simutisj2@UOFS.EDU]
> Sent: Wednesday, February 24, 1999 2:30 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      request for program and placement information
>
> Dear WPAs--
>
> After creating a two-sequence first year course for what is called our
> developmental program, I conducted the first placement essay in the fall.
> The results suggest that more students would benefit from two semesters of
> writing.  (Right now, we have one three-hour course for most students.)
>
> The Dean, however, would like data on what other programs offer for
> first-year students.  I would appreciate any information you could provide
> about FY composition at your schools.  Specifically, I would like to know
> the following:
>
> How many students does your program serve?
        [Duane Roen]  Approximately 13,000 per year.
> What are your general education requirements for writing?
        [Duane Roen]  Most students enroll in two courses; about 20% take
three.
 
> How many credit hours does your course receive?
        [Duane Roen]  3 credit hours per course
> Do you have more than one writing course at the first-year level?  If so,
> how do you determine placement into those courses?
        [Duane Roen]  Please see our webpage for details.  We use the cheap
method--test scores.
 
> Do you offer developmental or basic or stretch classes?  If so, how do you
> determine placement into these classes?
        [Duane Roen]  See the Stretch links on our webpage.
 
> Thanks in advance for your help.
> Joyce
>
> Joyce Simutis, Ph.D.
> Director of Composition
> Department of English
> The University of Scranton
> Scranton, PA 18510
>
> simutisj2@uofs.edu
> (office)  570.941.7905
> (fax)  570.941.6369
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Date:         Wed, 24 Feb 1999 17:15:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "THERESE M. ZAWACKI" <tzawacki@OSF1.GMU.EDU>
Subject:      Re: Alternative names for "WI" courses?
In-Reply-To:  <36D4552C.E5961777@uwplatt.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
A question re Sue McLeod's post--
 
Sue described "writing in the major" courses at WSU as writing-intensive
courses which focus on "outcomes," that is, that students understand and
use the discourses of their disciplines.  Does this mean that the teachers
of the writing-in-the-major course don't focus on "processing" writing
with students?  Is the focus, instead, on the discourses that get produced
and why rather than on student production of those discourses? I guess my
central question is what's entailed in teaching students to "use" the
discourse?
 
If the course is focused on outcomes rather than on processes (and writing
to learn?), is it perceived as less "intimidating" (to use Dennis
Ciesielski's observation) and easier to teach than a w-i course?
 
Terry
 
 
Terry Myers Zawacki
Director, Writing Across the Curriculum/University Writing Center
MS 3E4, George Mason University, Fairfax, VA 22030,
(703)993-1187, tzawacki@gmu.edu
=========================================================================
Date:         Wed, 24 Feb 1999 18:21:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joyce Simutis <simutisj2@UOFS.EDU>
Subject:      Re: request for program and placement information
In-Reply-To:  <E509060001433900@smtp.faulkner.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Cindy,
 
Thanks so much for the information about your comp program.  We've found
that half of our students need more writing instruction, but, of course,
money is the big issue here.  But since your school is smaller than ours
(@900), I can certainly point to your positive changes.
 
Cheers,
Joyce
 
At 04:07 PM 2/24/99 -0600, you wrote:
>Joyce,
>
>We began a two-sequence course for our developmental students this past
>fall.  We have approximately 200 entering freshman.  The lower level course
>focuses on sentence and paragraph development while the upper level course
>deals with essay writing and reading comprehension.  While there are still
>some bugs to work out, we are very pleased with the results.  Prior to this
>implementation, the range of abilities was so great that students who were
>at a very remedial level were being taught and those who needed assistance
>with areas like development, organization, etc., were being neglected and
>passed on to Freshman Comp, but were flunking Comp 1 two or three times.
>Now, we have instruction based on the student's level.
>
>We use COMPASS as our placement exam, along with a written paragraph.
>Students scoring 20 or below are placed in the lower level. Students scoring
>21-40 are placed in the second level.  (With the exception of 2 students,
>all of those in this scoring range failed the written portion.)
>
>We had 18 in the lower level and 17 in the second level.  Three failed in
>the lower level and 1 in the 2nd level.  Of those in the 2nd level who moved
>on to Comp 1, only 1 is failing at this time (midterm).
>
>
>===== Original Message from WPA-L @ SMTP (Writing Program Administration)
>{WPA-L@ASUVM.INRE.ASU.EDU} at 2/24/99 3:29 pm
>>Dear WPAs--
>>
>>After creating a two-sequence first year course for what is called our
>>developmental program, I conducted the first placement essay in the fall.
>>The results suggest that more students would benefit from two semesters of
>>writing.  (Right now, we have one three-hour course for most students.)
>>
>>The Dean, however, would like data on what other programs offer for
>>first-year students.  I would appreciate any information you could provide
>>about FY composition at your schools.  Specifically, I would like to know
>>the following:
>>
>>How many students does your program serve?
>>
>>What are your general education requirements for writing?
>>
>>How many credit hours does your course receive?
>>
>>Do you have more than one writing course at the first-year level?  If so,
>>how do you determine placement into those courses?
>>
>>Do you offer developmental or basic or stretch classes?  If so, how do you
>>determine placement into these classes?
>>
>>Thanks in advance for your help.
>>Joyce
>>
>>Joyce Simutis, Ph.D.
>>Director of Composition
>>Department of English
>>The University of Scranton
>>Scranton, PA 18510
>>
>>simutisj2@uofs.edu
>>(office)  570.941.7905
>>(fax)  570.941.6369
>===== Comments by CWALKER@FAULKNER (Cindy Walker) at 2/24/99 3:58 pm
>
>
>Cindy Walker, Director
>Freshman Composition
>Assistant Professor
>Faulkner University
>5345 Atlanta Hwy.
>Montgomery, AL  36109
>(334)260-6305
>
Joyce Simutis, Ph.D.
Director of Composition
Department of English
The University of Scranton
Scranton, PA 18510
 
simutisj2@uofs.edu
(office)  570.941.7905
(fax)  570.941.6369
=========================================================================
Date:         Wed, 24 Feb 1999 16:07:16 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Alternative names for "WI" courses?
In-Reply-To:  <Pine.OSF.3.96.990224170045.24869C-100000@mason2.gmu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
A good question, Terry--sorry if my post was a little misleading.  The
processes are certainly included as well--in terms of how we understand
writing processes (assignments must include some revision, for example).
The idea is to present the discourse of the discipline not just in a forms
and formats way, but as a way of thinking and being in the world.  So, for
example, the psych course that is one of the designated M courses, states
in the syllabus that the main focus of the course is to help sudents learn
to think like social scientists, and therefore write like social
scientists.  Assignments in M courses are supposed to duplicate as much as
possible the sorts of writing that students will need to do in that
particular area of study (history students learn to write history rather
than writing _about_ history).  The course often focuses on such issues as
the methodology of the discipline, what counts as data, how knowledge is
produced and disseminated in a particular field.  Of course, since we are
an Ag school, we have the occasional M course in Dairy Management or Swine
Science, where the discussion of disciplinary discourse may not be quite
the same.
 
I don't think any of this precludes writing to learn, however.
 
 
Is that clearer?
 
Sue
 
>A question re Sue McLeod's post--
>
>Sue described "writing in the major" courses at WSU as writing-intensive
>courses which focus on "outcomes," that is, that students understand and
>use the discourses of their disciplines.  Does this mean that the teachers
>of the writing-in-the-major course don't focus on "processing" writing
>with students?  Is the focus, instead, on the discourses that get produced
>and why rather than on student production of those discourses? I guess my
>central question is what's entailed in teaching students to "use" the
>discourse?
>
>If the course is focused on outcomes rather than on processes (and writing
>to learn?), is it perceived as less "intimidating" (to use Dennis
>Ciesielski's observation) and easier to teach than a w-i course?
>
>Terry
>
>
>Terry Myers Zawacki
>Director, Writing Across the Curriculum/University Writing Center
>MS 3E4, George Mason University, Fairfax, VA 22030,
>(703)993-1187, tzawacki@gmu.edu
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Wed, 24 Feb 1999 17:43:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joanne M Addison <jaddison@CARBON.CUDENVER.EDU>
Subject:      proposal help
In-Reply-To:  <l0313031cb2fa34a5cef2@[134.121.50.17]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm working on a proposal to develop a computer lab for our English
Department and would greatly appreciate help in terms of the types of
things to include and the types of things not to include (the cfp doesn't
give much direction).  Specifically, what arguments have you found to
be most successful in convincing administrators that the English
Department needs a networked computer lab? I'd also appreciate it if
anyone is willing to share a successful proposal with me. If you send
information to me privately I will gather this information and synthesize
it for everyone on this list.
 
Thanks,
Joanne
 
Joanne Addison, Ph.D.
Department of English
University of Colorado-Denver
1015 9th Street
Denver, CO 80217
303/556-4947
jaddison@carbon.cudenver.edu
=========================================================================
Date:         Wed, 24 Feb 1999 20:06:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         E Carolyn Tucker <ectucker@KIH.NET>
Subject:      Happy99 Virus
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Date:         Wed, 24 Feb 1999 19:15:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         E Carolyn Tucker <ectucker@KIH.NET>
Subject:      Happy99 Virus
MIME-Version: 1.0
Content-Type: text/plain; charset=ISO-8859-1
Content-Transfer-Encoding: 7bit
 
I was told you could tell me how to rid my computer of this virus.
 
E Carolyn Tucker
=========================================================================
Date:         Wed, 24 Feb 1999 20:32:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William P. Banks" <wbanks@GSAIX2.CC.GASOU.EDU>
Subject:      Re: proposal help
In-Reply-To:  <Pine.OSF.4.10.9902241736050.8084-100000@carbon.cudenver.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> I'm working on a proposal to develop a computer lab for our English
> Department and would greatly appreciate help in terms of the types of
> things to include and the types of things not to include (the cfp doesn't
> give much direction).
 
JoAnne,
 
Last time I looked, the proposal for COLAB at Pittsburg(?) had its layout,
classroom design, and grant proposal all on-line.  I do not have the
address for the COLAB, however, but I'm sure you could find it easily
through a search engine.  Can't be too many COLABs out there, right?
 
Good luck!
 
Will
 
 
 
~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director, University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
 
(912)871-1865
 
http://www2.gasou.edu/facstaff/wbanks
mailto:wbanks@gasou.edu
=========================================================================
Date:         Thu, 25 Feb 1999 02:21:54 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Charla Bauer (ENG)" <cbauer@CHUMA.CAS.USF.EDU>
Subject:      Re: proposal help
In-Reply-To:  <Pine.OSF.4.10.9902241736050.8084-100000@carbon.cudenver.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Joanne--
 
A group of us have worked up just such a proposal and put it online at:
http://chuma.cas.usf.edu/~pyne/
 
While this proposal targets HTML, it includes arguments for networked
classrooms, set-up designs and proposals, pedagogy, and applications of
CAI.
 
        Charla Bauer
        Nothing More
 
On Wed, 24 Feb 1999, Joanne M Addison wrote:
 
> I'm working on a proposal to develop a computer lab for our English
> Department and would greatly appreciate help in terms of the types of
> things to include and the types of things not to include (the cfp doesn't
> give much direction).  Specifically, what arguments have you found to
> be most successful in convincing administrators that the English
> Department needs a networked computer lab? I'd also appreciate it if
> anyone is willing to share a successful proposal with me. If you send
> information to me privately I will gather this information and synthesize
> it for everyone on this list.
>
> Thanks,
> Joanne
>
> Joanne Addison, Ph.D.
> Department of English
> University of Colorado-Denver
> 1015 9th Street
> Denver, CO 80217
> 303/556-4947
> jaddison@carbon.cudenver.edu
>
=========================================================================
Date:         Thu, 25 Feb 1999 05:34:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Blakesley <dblake@SIU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Joyce,
 
At SIU Carbondale, we went from a two- to three-semester model, implementing a
Stretch Program and Directed Self-Placement simultaneously. 15% of our
students
begin with English 100, the rest with English 101.  All take English 102.  (We
had a mandate to create a Basic Writing course and to develop a way to place
students, so this is what we came up with.) All of the courses earn three
credit hours; only the 101 and 102 courses fulfill core requirements (100 thus
counts as elective credit).  We serve about 2500 new students each fall.
 
We're very pleased with the results thus far.  Retention from
semester-to-semester in writing courses is up 11% (replicating ASU's Stretch
results).  Instructors love teaching in the Stretch Model, especially since
students elect to take it.  Students who opt for English 100 have done very
well so far, but we'll have to wait until they complete 101 and 102 to see if
they pull ahead of those who don't.  Directed Self-Placement has also been
received very positively.  (We add a dimension to it with a first-week
diagnostic essay in all 100 and 101 courses, followed by gentle
recommendations
to consider switching courses.)
 
I've writtten a pretty thorough preliminary report that outlines all of this
and sets it in context.  I'll send it to you if you'd like.  It includes hard
data, which always goes over well.
 
You can read more about both our Stretch and Directed Self-Placement
initiatives at
 
<http://www.siu.edu/departments/english/writing/wstudies.html>http://www.si
u.edu/departments/english/writing/wstudies.html
 
Dave
 
 
 
>
> From: Joyce Simutis <simutisj2@UOFS.EDU>
> Subject: request for program and placement information
> Dear WPAs--
> After creating a two-sequence first year course for what is called our
> developmental program, I conducted the first placement essay in the fall.
> The results suggest that more students would benefit from two semesters of
> writing. (Right now, we have one three-hour course for most students.)
> The Dean, however, would like data on what other programs offer for
> first-year students. I would appreciate any information you could provide
> about FY composition at your schools. Specifically, I would like to know
> the following:
> How many students does your program serve?
> What are your general education requirements for writing?
> How many credit hours does your course receive?
> Do you have more than one writing course at the first-year level? If so,
> how do you determine placement into those courses?
> Do you offer developmental or basic or stretch classes? If so, how do you
> determine placement into these classes?
> Thanks in advance for your help.
> Joyce
> Joyce Simutis, Ph.D.
 
 
 
************************************************
David Blakesley
Director of Writing Studies
Southern Illinois University Carbondale
 
Burke-L:
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
************************************************
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Date:         Thu, 25 Feb 1999 09:46:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Martin <jam8@CORNELL.EDU>
Subject:      Writing Across the Curriculum Conference
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
As usual, apologies for the necessary cross postings.
 
The brochure for the 1999 WAC Conference at Cornell University, June 3-5,
is available at the John S. Knight Writing Program web site in Adobe
Acrobat format.  If interested, you can download and print a copy of the
conference brochure directly from that site.  The brochure offers the
conference schedule, workshop descriptions, featured speakers, housing
information, and registration form.
 
Please note that you must have Adobe's Acrobat Reader to retrieve the
brochure.  If you don't have that reader, the Conference web site also has
a link to the Adobe Acrobat web page.  That link will allow you to download
a copy of the reader before downloading the conference brochure.
 
WAC conference web site:  http://www.arts.cornell.edu/jskwp/wac99.html
 
If you wish to receive a copy of the brochure through the mail, send an
e-mail message containing your postal address and a request for the
brochure to wac-99conf@cornell.edu.
 
Joe Martin
.........................................................................
 
Joe Martin, Director  |  Cornell University     | e-mail:  jam8@cornell.edu
Writing Workshop      |  Ithaca, NY 14853-2502  | phone:   607-255-1390
174 Rockefeller Hall  |                         | fax:     607-255-4010
=========================================================================
Date:         Thu, 25 Feb 1999 08:08:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         FATCG@CC.USU.EDU
Subject:      Re: professional development bib and questions
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
I just reviewed UNIVERSITIES AND THEIR LEADERSHIP for a journal (ed.
William G. Bowen & Harold T. Shapiro; Princeton UP, 1998).  Three chapters
argue strenuously for universities teaching professional ethics/conduct
either at assistant prof or graduate student level.  [mak
Joyce Kinkead
Utah State University
=========================================================================
Date:         Thu, 25 Feb 1999 11:47:04 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mara Holt <holt@OHIOU.EDU>
Subject:      WAC titles
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I'd appreciate your feedback on a small but possibly significant issue:  As
we're coming to a close with a WAC search that I've been asking you advice
about since July, the issues of titles has come up.  My title is Director
of Composition, and I am fully in the English Dept.  What are possible
titles that would work for the WAC or WID or whatever person that wouldn't
constrain them philosophically before they even get here (would WAC or WID
do that?), would be descriptively clear to people outside of the
WPA/rhet/comp community, and would make it clear that the "WAC" position is
not an umbrella position, but rather a partnership with the Eng Dept
Composition Program.  I'd even be willing to try changing my title.  Does
anyone out there have any titles that work?  Marty Townsend has offered
"Director of Campus Writing," which might work, but could possible be read
as an umbrella title.  Humor me, folks.  Thanks,
 
 
Mara Holt
Ohio University
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Terry and Sue
Hope, I'm not butting in here, but the writing-intensive designation
(and its various implications) is getting tossed around our halls here
at U of WI Platteville as well.  We, too, are discussing
writing-in-the-disciplines courses--the majority of our students are
techincal, engineering, or ag based, classes that deal with a lot of
facts and figures.   What I'm discovering here is that that "intensive"
designation doesn't scare off students as much as it scares off teachers
who have traditionally used objective and often standardized methods of
"testing" to evaluate student progress.  Of course these are also the
same people who bemoan their students' sub-standard writing skills as
they place the problem at the door of a generally under-rated and
under-supported composition-group (I say "group" because we, like many
small university branches have no actual comp program (yet!)) Most of
the comp teachers here really did not expect writing to be a major part
of their job-description when they graduated from a literature-based
grad program.
 
Anyway, the familiar problem of specialization rears its head here.  Too
many people are arguing that a writing-intesive (or writing-emphasis)
curriculum is simply "not my job," that it is too much work because they
think they must read and "correct" each student text and thus become
comp-teachers rather than [fill in the blank] professors.  Yet, as Mike
Rose offers, our students will rise to the task because they are, after,
all, students.  My answer to the WI problem is to work toward an all
faculty understanding of WAC protocols, the idea that kids write to
learn, that application/synthesis of discrete facts into a knowledge
base is ultimately more important than the simple retention of these
facts . . .    When faculty, as a community can grok this, all courses
will emphasize writing as a means to knowing, because it makes sense!.
 
Yet, I still see a soilid comp program as the foundation to all of
this.  If we can instill strong rhetorical sensibilities, style and the
understanding that grammar is also a rhetorical strategy, students can
bring the foundational skills of writing with them as they cross the
curricular boundaries many of our colleagues refuse to breech.  Then a
historian, a scientist, an engeneer, can teach an already savvy writer
how to apply herself to the audience at hand.
 
Dennis
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I have trouble with the assertion that because Mike Rose says it (much as
I admire his work), it will happen, particularly at an engineering
school. The issues with writing are much more complex than that, and my
experience pretty much contradicts that faith.
 
 
 Most the engineers I work with do not get spend their time and energy on
projects based on assertions of faith; they like programs with measurable
results. Moreover, I find that a lot of our students (UMR is the Univ. of
Missouri system's science and engineering university) not only do not
rise to our expectations, but do their best to subvert them!  The science
and engineering faculty with whom I work are aware of this, and we must
continually question whether our time is well spent working to devise
writing projects that the students systematically work to undermine.
 
 
Because we in English and Composition know and love and teach writing, we
see it as a (perhaps<italic> the)</italic> primary means for achieving
synthetic knowledge.  But many, many engineers synthesize
visually--that's why they draw so much--and I suspect that many
engineering faculty feel much more comfortable leading their students to
synthesis and application visually than in writing. Moreover, the more I
talk to them, the more I suspect that seldom "write to learn" themselves
(they are more likely to "sketch to learn"); they write to transmit
knowledge that has already been produced.  So our conception of writing
seems not only foreign, but contradictory to their own writing practices,
which have brought them considerable professional success.
 
 
So, yes, composition is a necessary base for any work done in WAC; but it
seldom seems to function in that way.
 
 
Linda Bergmann
 
 
 >Yet, as Mike
 
>Rose offers, our students will rise to the task because they are,
after,
 
>all, students.  My answer to the WI problem is to work toward an all
 
>faculty understanding of WAC protocols, the idea that kids write to
 
>learn, that application/synthesis of discrete facts into a knowledge
 
>base is ultimately more important than the simple retention of these
 
>facts . . .    When faculty, as a community can grok this, all courses
 
>will emphasize writing as a means to knowing, because it makes sense!.
 
 
 
 
 
Linda S. Bergmann
 
Associate Professor of English and Director of Writing Across the Curriculum
 
University of Missouri-Rolla
 
Rolla, MO  65409
 
 
(573) 341-4685
 
 
bergmann@umr.edu
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Sorry to all for any confusion.  I mistyped the e-mail address in my recent
message about the 1999 Writing Across the Curriculum Conference.  The real
address is, I promise, wac99-conf@cornell.edu.
 
Joe Martin
.........................................................................
 
Joe Martin, Director  |  Cornell University     | e-mail:  jam8@cornell.edu
Writing Workshop      |  Ithaca, NY 14853-2502  | phone:   607-255-1390
174 Rockefeller Hall  |                         | fax:     607-255-4010
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Mara, I think that as long as lines of responsibility (and all that comes
with that) are completely clear--and as long as the institution ensures
that you are to work collaboratively, not competitively--that the new
person can be comfortably called "Director of Writing Across the
Curriculum."  I agree that "Director of Campus Writing" sounds more like
an umbrella position.  I suppose you could become the
cumbersome-sounding "Director of English
Department Writing Programs," but, in fact, that's potentially limiting,
since your leadership is also important and influential campus-wide.  You
and your new Director of WAC--and the people you work for and with--can
help to educate the campus about who does what and you and your new person
can be careful to refer people to one or the other as appropriate.
 
Deb H.
 
> I'd even be willing to try changing my title.  Does
> anyone out there have any titles that work?  Marty Townsend has offered
> "Director of Campus Writing," which might work, but could possible be read
> as an umbrella title.  Humor me, folks.  Thanks,
>
>
> Mara Holt
> Ohio University
>
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
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Joanne,
 
We developed not a "lab" but a "computer writing classroom."
If that's what you have in mind-a networked classroom where full classes are
taught all semester long-then I have all kinds of good arguments for it.
The primary argument is that writing pedagogy changes rather dramatically in
such a classroom-students take much more control, and the environment is
more like a work environment than a classroom environment.  The teachers who
like this environment say that they never want to teach in a "regular"
classroom again.
 
What to include?  As many networking programs as you can.  Easy file
sharing.  Synchronous writing.  A top of the line projector system.  But
again, I'm talking about a classroom devoted to writing instruction, not a
drop-in lab.
 
Jane Nelson
University of Wyoming
Jnelson@uwyo.edu
 
        -----Original Message-----
        From:   Joanne M Addison [SMTP:jaddison@CARBON.CUDENVER.EDU]
        Sent:   Wednesday, February 24, 1999 5:44 PM
        To:     WPA-L@ASUVM.INRE.ASU.EDU
        Subject:        proposal help
 
        I'm working on a proposal to develop a computer lab for our English
        Department and would greatly appreciate help in terms of the types
of
        things to include and the types of things not to include (the cfp
doesn't
        give much direction).  Specifically, what arguments have you found
to
        be most successful in convincing administrators that the English
        Department needs a networked computer lab? I'd also appreciate it if
        anyone is willing to share a successful proposal with me. If you
send
        information to me privately I will gather this information and
synthesize
        it for everyone on this list.
 
        Thanks,
        Joanne
 
        Joanne Addison, Ph.D.
        Department of English
        University of Colorado-Denver
        1015 9th Street
        Denver, CO 80217
        303/556-4947
        jaddison@carbon.cudenver.edu
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I don't know if this will help, but I'm finishing a proposal to the "CIRF"
committee at my school which spends the money collected from the student
technology fees...here it is...will
 
 
 
2/27/99
1. Building USC's Second Computerized Writing Classroom
 
2.  Proposers
 
Proposal Writers: Will Hochman (Director of Writing), Psychology 103,
549-2077, hochman@ meteor uscolo.edu, Chas Clifton (MacLab Coordinator)
Library Wing 225, 549-2226, clifton@uscolo.edu
 
Proposal Writing Committee:   Students: MacLab Monitors--Michael Macias,
John Meyer, Brian Medina, Deanna Wakley, Kathy Santesero; Writing Room
Tutors--Teresa Sanchez, Jason Saphara, Margot Reyna, Nikki Marrone, Leanna
Hanks, Ann Finney, Nicole Daurio, Alana Davis, Julia Carlo, Sally Cruser,
Gus Basterrechea, Kyndra Sheets, Jodi Hermanek, Faculty: Margaret Barber,
Robert Burns, Chas Clifton, Diane Debella, Geraldine Daugherty, Jennifer
Gutierrez, Barbara Halvorson, Sharon Hatton-Montoya, William Sheidley
(Chair Eng/FL), Eric Stephenson, Cynthia Taylor, Ted Taylor, Linda
Thompson
 
3.  Description of Proposal
 
Current Situation:
 
The MacLab (USC's computerized writing classroom) and the Writing Room
(USC's tutoring service)  have offered online learning resources to all
USC writing students since l993. We currently serve USC students across
the curriculum and offer computerized writing class instruction as well as
individual support for student writing and computing needs.
 
Problem:
 
The MacLab now offers 25 up-to-date computers, a powerful, new G3 server,
quick printers, two scanners, a TV/VCR linked to a computer (to be
installed this term), and good user support from teachers, trained
monitors, Writing Room tutors,  and updated versions of The Hitchhiker's
Guide to the Maclab and the MacLab homepage
<http://www.uscolo.edu/maclab/>. The Writing Room has doubled its number
of computers and in addition to tutoring online (see <http://www.uscolo.
edu:8080/public/ writectr/>), has also worked to help students learn to
use online resources at USC. Both the MacLab and the Writing Room have
benefitted from CIRF support and are working effectively with present
technology. Upgrades and more multi-media resources are not priority
necessities--with respect to CIRF priorities, the problem we can best
address is that we have a computer-friendly writing faculty, excellent
one-on-one support, and we only offer computerized writing class
instruction to approximately a third of our freshman composition students
because we only have one computerized classroom dedicated to writing
instruction.
 
Need:
 
It is clearly time to build a second MacLab. We have a commitment from the
CHASS Dean to select a room and buy furniture for the next MacLab. We have
a writing faculty who want more classes in a computerized writing
environment; we have strong support systems; and we have many new USC
students who expect to learn to write with the support of computers and
modern teaching strategies. The value of faculty members who are already
trained and anxious to teach in computerized classrooms is significant.
Several of our English faculty members are leaders in the field of
computers and writing, and more than half of the department faculty have
several years of experience teaching composition with computers.
 
Proposed solution:
 
25 iMac computers (with disk drives) and two 20 page per minute laser
printers to be installed in a room to be selected and furnished in
cooperation with the CHASS Dean.
 
Statement of how solution complies with the purpose of the Student
Technology Fee:
 
Starting a second MacLab will double the opportunity for freshmen to use
online learning under in computer-friendly conditions. If more first-year
students are able to use computers as learning tools, their literacy
growth as writers, readers, and computer users will develop in ways that
may effectively improve student learning across the curriculum and
throughout their stay at USC. The USC English and Foreign Languages
Department Technology Plan states that "The technological aspect of the
academic plan is presently focused on making computerized classrooms and
targeted labs for supplemental instruction more widely available to our
teachers and students" (page 2). Furthermore, the plan states that "Two
more computer-networked classrooms similar to the MacLab should be
created" (page 10). This proposal is consistent with department, college,
and university plans for increased online writing instruction.
 
Solution evaluation to ensure effectiveness:
 
Dr. Edward Wright (CHASS Dean), Dr. William Sheidley (The English and
Foreign Languages Department Chair), Dr. Will Hochman (Director of
Writing), Chas Clifton (MacLab Coordinator), Sharon Hatton-Montoya
(Writing Room Coordinator) and student monitors will install the computers
and report to the CIRF committee when the room, furniture, hardware,
software, and classes are integrated into USC's Writing Program.
 
All major purchases justified by item:
 
The least expensive Apple iMac computers will be bought and installed.
Apple's iMac computers are among USC's fastest computers and have already
proven most useful in the MacLab and the Writing Room. Since we already
have a fast server able to handle the additional capacity and have
university site licenses for all necessary software, the only elements
necessary to double our service to online student writers are the
hardware, space, and furniture for a new writing classroom.
 
Proposed location of equipment:
 
An appropriate USC classroom will be found and converted into a lab. The
room commitment is approved by the CHASS Dean but yet to be determined.
 
4.  Statement of Applicability to Students
 
On a yearly basis, USC offers more than 60 sections of English 101 and
English 102. In approximately 20 of those sections students receive
computerized course learning experiences in the MacLab. Additional class
visits from non-computerized sections of English 101, English 102, and
assorted upper level English classes fill out present class use of the
MacLab.  The Writing Room serves more than a thousand students per term.
These are "mature" computerized learning centers with services and
resources able to support a second computerized writing classroom.
 
All decisions about the MacLab and Writing Center are determined by MacLab
student monitors and Writing Room peer tutors in collaboration with MacLab
teachers, Chas Clifton, Jennifer Gutierrez, Sharon Hatton Montoya, Will
Hochman and Margaret Barber. The proposal writing committee has discussed
a variety of ideas and have come to the consensus that proposing a new
MacLab is the most effective use of our CIRF resources.
 
5. Budget Based on Current Pricing and Availability from Apple Computers
 
 
25 iMac computers (G3--266MHZ, 32MBG RAM, 1 GB Hard Drive,
Monitor, keyboard, and mouse)
$27,475.00
 
25 iMac disk drives (Imation Super Drives)
$3748.75
 
2 Laser Printers (Laser Writer 8500)
$2,698.00
 
 
 
 
 
Total Cost
$33,921.75
 
 
Statement of availability of matching funds:
 
Matching funds for this proposal are based on the university funding of
Dr. Hochmans position as Director of Writing, on funding Chas Clifton as
Coordinator of the Maclab and technician for the MacLab, on funding Sharon
Hatton-Montoya as Coordinator of the Writing Room, as well as funding from
CHASS and a small percentage of the Tech Services share of the Student
Technology Fee.  Those resources, in addition to any obtained by this
grant, will comprise the entire budget for the MacLab.
 
Statement of how follow-up management will be supported:
 
The responsibility for follow-up management of all technical and learning
resources requested will be the direct responsibility of:
 
 
Chas Clifton, MacLab Coordinator
_________________________
 
 
Sharon Hatton-Montoya, Writing Room Coordinator  _________________________
 
 
Dr. Will Hochman, Director of Writing            _________________________
 
 
Dr. William Sheidley, Eng/FL chair
_________________________
 
 
Dr. Ed Wright, Dean of CHASS                     _________________________
 
 
Coordination with Technology Services
 
Dr. Renee Drabier, Director of Technology Services
_________________________
****
 
apologies for translation probs like missing apostrophes, etc...
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Linda
I agree with much of what you say about our engineering student's
perspective re writing.
Professionally, enginneers do "transmit knowledge that has already been
produced," a concept that I try to relate, metaphorically, to my own
pre-professional enginneers about the construction of a text.  Based
loosely on Heidegger's "Technology of the Idea" I try to reinforce the
view  that texts are "created" from what's already out there in
conjunction with what we want to be out there (intent and purpose)--just
like an I-beam or car tire is "created" from a natural, pre-existing
source, i.e, iron ore, tree-sap or chemical esters.
Purpose and intent work to [re]incorporate stuff into new stuff, both
physically and metaphysically.  This approach works pretty well in the
classroom.  And, frankly, I must admit, that some of my best young
writers are my future engineers.  I think this is true, in part,
because, as you say, tech-students "sketch" their ideas and come to
meaning visually.   There is also often a sense of stronger focus and
purpose with the tech-kids, probably because of this visualization of
process and product . . .
 
However, my use of Roses's optimistic observation was aimed at the idea
that students (resistant/subversive or not) generally do work toward a
course's goals using the suggested procedures, and that they aren't as
wary of the designation "writing-intensive" as the faculty who feel put
upon by the greater work-load the term implies.  Thus, the
write-to-learn concept needs to be "taught" (or "sold") to faculty
before it can ever be of use in the classroom.
 
cheers
Dennis Ciesielski
U of Wisconsin-Platteville
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I appreciate what Linda says about synthesizing visually and sketching to
learn. Is there a next stage, where engineers and engineering students need
to articulate to others (engineers in particular having to articulate to
clients who may not understanding a visual synthesis) how the visual
representation responds to the problem being solved? It strikes me that this
articulation, whether oral or verbal, must draw upon the processes of WAC
and WID in important ways.
 
Sharon Hamilton
Director of Campus Writing
LY 3131, IUPUI
Phone: 317-278-1846
FAX: 317-274-4016
e-mail: shamilto@iupui.edu
 
 
> -----Original Message-----
> From: Linda Bergmann [SMTP:bergmann@UMR.EDU]
> Sent: Thursday, February 25, 1999 11:42 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Alternative names for "WI" courses?
>
> I have trouble with the assertion that because Mike Rose says it (much as
> I admire his work), it will happen, particularly at an engineering school.
> The issues with writing are much more complex than that, and my experience
> pretty much contradicts that faith.
>
>  Most the engineers I work with do not get spend their time and energy on
> projects based on assertions of faith; they like programs with measurable
> results. Moreover, I find that a lot of our students (UMR is the Univ. of
> Missouri system's science and engineering university) not only do not rise
> to our expectations, but do their best to subvert them!  The science and
> engineering faculty with whom I work are aware of this, and we must
> continually question whether our time is well spent working to devise
> writing projects that the students systematically work to undermine.
>
> Because we in English and Composition know and love and teach writing, we
> see it as a (perhaps the) primary means for achieving synthetic knowledge.
> But many, many engineers synthesize visually--that's why they draw so
> much--and I suspect that many engineering faculty feel much more
> comfortable leading their students to synthesis and application visually
> than in writing. Moreover, the more I talk to them, the more I suspect
> that seldom "write to learn" themselves (they are more likely to "sketch
> to learn"); they write to transmit knowledge that has already been
> produced.  So our conception of writing seems not only foreign, but
> contradictory to their own writing practices, which have brought them
> considerable professional success.
>
> So, yes, composition is a necessary base for any work done in WAC; but it
> seldom seems to function in that way.
>
> Linda Bergmann
>
>  >Yet, as Mike
> >Rose offers, our students will rise to the task because they are, after,
> >all, students.  My answer to the WI problem is to work toward an all
> >faculty understanding of WAC protocols, the idea that kids write to
> >learn, that application/synthesis of discrete facts into a knowledge
> >base is ultimately more important than the simple retention of these
> >facts . . .    When faculty, as a community can grok this, all courses
> >will emphasize writing as a means to knowing, because it makes sense!.
>
>
>
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the
> Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
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Joanne, while I can't help with proposals, I want to underscore what Jane
Nelson said about the lab's technology.  I teach in a classroom with
computers at the College of Southern Idaho, but when this writing lab was
created (many years before I got here), it came with some serious
limitations that our updates have ignored:
 
1) While our computers are networked, students do not have access to any
common local space on the server.  This makes paper-sharing quite complex
(we can post to a website--well, I can, because students have no server
access--or we can use a newsgroup).  The reasons for no server access are
several, and touch on expenses (we can't afford space for each student),
personnel (our computer people won't support that), and something like
trust (I guess  the admin doesn't believe students would "properly" use
such space).  So students in our computer-lab writing classes must do all
their work on disks.
 
2)  Each computer in the lab runs as an independent computer.  That is,
all files and programs are run locally, on each machine.  It doesn't take
long for students to add, delete, or reconfigure programs, so
standardization suffers (it'd be MUCH nicer, I think, if all terminals
booted off the server--but see (1) above.
 
3)  The college provides no real computer support for these machines or
those of us who use them.  We can usually get hardware problems fixed, but
we're on our own to learn about what technologies are available--and we're
on our own to do things like download or install new software.
Frustrating indeed:  if I want us to be able to use a chat program, then I
have to go find one and install it on each machine (and, then, make sure
that it's running correctly on all machines).
 
Jane's statement is right on:  in computer-mediated environments, the
pedagogy can change significantly--but only if you've made provisions for
the system, the network, and the college to support that pedagogy.  Here
(to me, anyway), it looks like we overlooked that.  My students work at
computers, but I don't push the envelope nearly as much as I want to.
 
Kurt Bouman
 
- - - - - - - - - - - - - - - - - - - - - - - - - -
Kurt Bouman
Department of English
College of Southern Idaho
email:  boum9534@uidaho.edu
homepage:  http://www.csi.cc.id.us/ip/englfl/faculty/kbouman/index.htm
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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As a science undergraduate, I think visually and sketch or chart my
thoughts. Through the WAC/WID-based writing center at UP, we offer MCAT
essay practice sessions. When I train the Writing Assistants from various
fields, I have to remind them to provide these clients especially with
visual strategies. There is an interesting book I use which I teach
graduate WAC courses for the School of Education, which totally focuses on
visual conceptualizing as a end product for self (study guides, etc.) and
as a transition for writing for others. It is a Heinemann/Boyton/Cook
publication. If you want the citation, I have the book on campus and am
working from home today and can get it to you later.
 
Karen Vaught-Alexander
 
On Thu, 25 Feb 1999, Hamilton, Sharon J. wrote:
 
> I appreciate what Linda says about synthesizing visually and sketching to
> learn. Is there a next stage, where engineers and engineering students need
> to articulate to others (engineers in particular having to articulate to
> clients who may not understanding a visual synthesis) how the visual
> representation responds to the problem being solved? It strikes me that this
> articulation, whether oral or verbal, must draw upon the processes of WAC
> and WID in important ways.
>
> Sharon Hamilton
> Director of Campus Writing
> LY 3131, IUPUI
> Phone: 317-278-1846
> FAX: 317-274-4016
> e-mail: shamilto@iupui.edu
>
>
> > -----Original Message-----
> > From: Linda Bergmann [SMTP:bergmann@UMR.EDU]
> > Sent: Thursday, February 25, 1999 11:42 AM
> > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > Subject:      Re: Alternative names for "WI" courses?
> >
> > I have trouble with the assertion that because Mike Rose says it (much as
> > I admire his work), it will happen, particularly at an engineering school.
> > The issues with writing are much more complex than that, and my experience
> > pretty much contradicts that faith.
> >
> >  Most the engineers I work with do not get spend their time and energy on
> > projects based on assertions of faith; they like programs with measurable
> > results. Moreover, I find that a lot of our students (UMR is the Univ. of
> > Missouri system's science and engineering university) not only do not rise
> > to our expectations, but do their best to subvert them!  The science and
> > engineering faculty with whom I work are aware of this, and we must
> > continually question whether our time is well spent working to devise
> > writing projects that the students systematically work to undermine.
> >
> > Because we in English and Composition know and love and teach writing, we
> > see it as a (perhaps the) primary means for achieving synthetic knowledge.
> > But many, many engineers synthesize visually--that's why they draw so
> > much--and I suspect that many engineering faculty feel much more
> > comfortable leading their students to synthesis and application visually
> > than in writing. Moreover, the more I talk to them, the more I suspect
> > that seldom "write to learn" themselves (they are more likely to "sketch
> > to learn"); they write to transmit knowledge that has already been
> > produced.  So our conception of writing seems not only foreign, but
> > contradictory to their own writing practices, which have brought them
> > considerable professional success.
> >
> > So, yes, composition is a necessary base for any work done in WAC; but it
> > seldom seems to function in that way.
> >
> > Linda Bergmann
> >
> >  >Yet, as Mike
> > >Rose offers, our students will rise to the task because they are, after,
> > >all, students.  My answer to the WI problem is to work toward an all
> > >faculty understanding of WAC protocols, the idea that kids write to
> > >learn, that application/synthesis of discrete facts into a knowledge
> > >base is ultimately more important than the simple retention of these
> > >facts . . .    When faculty, as a community can grok this, all courses
> > >will emphasize writing as a means to knowing, because it makes sense!.
> >
> >
> >
> >
> > Linda S. Bergmann
> > Associate Professor of English and Director of Writing Across the
> > Curriculum
> > University of Missouri-Rolla
> > Rolla, MO  65409
> >
> > (573) 341-4685
> >
> > bergmann@umr.edu
>
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
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Karin et al.,
 
Here is my long overdue reply.
 
I have been and still am on medical disability leave, so much has
been put on hold since last May.
 
1-881641-48-1 A Practical Guide to Course Portfolios: Thinking,
        Writing, and Learning Across the Curriculum
 
Pencil Point Press
1.800.356.1299
e-mail: penpoint@ix.netcom.com
 
Thanks again to all of you who posted requests for this citation to me
off-list asking me to just put the info on the list.
 
Lots of examples of faculty across the schools developing their own
disciplinary and course-specific approaches.
 
Karen Vaught-Alexander, UP,Integrated Program Director
 
 
 
On Tue, 5 May 1998, Karin Evans wrote:
 
> Karen,
> Could you post the reference for this book?  Thanks.
>
> Karen Vaught-Alexander wrote:
> >
> > The idea of goal-setting for critical reflection is a technique used in
> > the course portfolio approach used by 26 faculty across the disciplines
> > here at University of Portland. Program outcomes, course outcomes, and
> > individual outcomes help put the course and the achievements of the
> > students and the course into a more integrative perspective. It was really
> > exciting to work with this two year project, leading to a publication of
> > the various approaches with reflections by the students and faculty on the
> > process.
> >
> > I will be happy to give you the reference for this book off list. It has
> > led this year to several professional programs, beginning to develop
> > program portfolios to assess teaching and learning.
> >
> > Karen Vaught-Alexander
> > University of Portland
> > Integrated Writing Program Director
> >
> > On Tue, 5 May 1998, Heidemarie Z Weidner wrote:
> >
> > > One of our part-time instructors developed a system of goal setting--students
> > > set their goals for the writing course, instructor adds goals of the
> > > department. At midterm and at final time, students write reflective essays that
> > > examine these various goals. After a presentation at a workshop, many of our
> > > writing teachers (myself included) have also integrated goal-setting and
> > > reflection on goals into our teaching. Of course, some students bs, but
> > > overall, these reflective essays are a joy to read.
> > >
> > > Heide Weidner
> > > TTU, Cookeville, TN
> > >
> >
> > Karen Vaught-Alexander, Ph.D.
> > karenva@up.edu
> > University of Portland (OR)
> > ******************************
> > Because we have forgotten our kinship
> > with the land,. . . our kinship with each
> > other has become pale.
> > --from Refuge, Terry Tempest Williams
>
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
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Karen, yes, thanks, I would appreciate the citation. I would have replied
privately, but thought others on the list might like the citation as well.
 
Sharon Hamilton
Director of Campus Writing
LY 3131, IUPUI
Phone: 317-278-1846
FAX: 317-274-4016
e-mail: shamilto@iupui.edu
 
 
> -----Original Message-----
> From: Karen Vaught-Alexander [SMTP:karenva@UP.EDU]
> Sent: Thursday, February 25, 1999 1:59 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Alternative names for "WI" courses?
>
> As a science undergraduate, I think visually and sketch or chart my
> thoughts. Through the WAC/WID-based writing center at UP, we offer MCAT
> essay practice sessions. When I train the Writing Assistants from various
> fields, I have to remind them to provide these clients especially with
> visual strategies. There is an interesting book I use which I teach
> graduate WAC courses for the School of Education, which totally focuses on
> visual conceptualizing as a end product for self (study guides, etc.) and
> as a transition for writing for others. It is a Heinemann/Boyton/Cook
> publication. If you want the citation, I have the book on campus and am
> working from home today and can get it to you later.
>
> Karen Vaught-Alexander
>
> On Thu, 25 Feb 1999, Hamilton, Sharon J. wrote:
>
> > I appreciate what Linda says about synthesizing visually and sketching
> to
> > learn. Is there a next stage, where engineers and engineering students
> need
> > to articulate to others (engineers in particular having to articulate to
> > clients who may not understanding a visual synthesis) how the visual
> > representation responds to the problem being solved? It strikes me that
> this
> > articulation, whether oral or verbal, must draw upon the processes of
> WAC
> > and WID in important ways.
> >
> > Sharon Hamilton
> > Director of Campus Writing
> > LY 3131, IUPUI
> > Phone: 317-278-1846
> > FAX: 317-274-4016
> > e-mail: shamilto@iupui.edu
> >
> >
> > > -----Original Message-----
> > > From: Linda Bergmann [SMTP:bergmann@UMR.EDU]
> > > Sent: Thursday, February 25, 1999 11:42 AM
> > > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > > Subject:      Re: Alternative names for "WI" courses?
> > >
> > > I have trouble with the assertion that because Mike Rose says it (much
> as
> > > I admire his work), it will happen, particularly at an engineering
> school.
> > > The issues with writing are much more complex than that, and my
> experience
> > > pretty much contradicts that faith.
> > >
> > >  Most the engineers I work with do not get spend their time and energy
> on
> > > projects based on assertions of faith; they like programs with
> measurable
> > > results. Moreover, I find that a lot of our students (UMR is the Univ.
> of
> > > Missouri system's science and engineering university) not only do not
> rise
> > > to our expectations, but do their best to subvert them!  The science
> and
> > > engineering faculty with whom I work are aware of this, and we must
> > > continually question whether our time is well spent working to devise
> > > writing projects that the students systematically work to undermine.
> > >
> > > Because we in English and Composition know and love and teach writing,
> we
> > > see it as a (perhaps the) primary means for achieving synthetic
> knowledge.
> > > But many, many engineers synthesize visually--that's why they draw so
> > > much--and I suspect that many engineering faculty feel much more
> > > comfortable leading their students to synthesis and application
> visually
> > > than in writing. Moreover, the more I talk to them, the more I suspect
> > > that seldom "write to learn" themselves (they are more likely to
> "sketch
> > > to learn"); they write to transmit knowledge that has already been
> > > produced.  So our conception of writing seems not only foreign, but
> > > contradictory to their own writing practices, which have brought them
> > > considerable professional success.
> > >
> > > So, yes, composition is a necessary base for any work done in WAC; but
> it
> > > seldom seems to function in that way.
> > >
> > > Linda Bergmann
> > >
> > >  >Yet, as Mike
> > > >Rose offers, our students will rise to the task because they are,
> after,
> > > >all, students.  My answer to the WI problem is to work toward an all
> > > >faculty understanding of WAC protocols, the idea that kids write to
> > > >learn, that application/synthesis of discrete facts into a knowledge
> > > >base is ultimately more important than the simple retention of these
> > > >facts . . .    When faculty, as a community can grok this, all
> courses
> > > >will emphasize writing as a means to knowing, because it makes
> sense!.
> > >
> > >
> > >
> > >
> > > Linda S. Bergmann
> > > Associate Professor of English and Director of Writing Across the
> > > Curriculum
> > > University of Missouri-Rolla
> > > Rolla, MO  65409
> > >
> > > (573) 341-4685
> > >
> > > bergmann@umr.edu
> >
>
> Karen Vaught-Alexander, Ph.D.
> karenva@up.edu
> University of Portland (OR)
> ******************************
> Because we have forgotten our kinship
> with the land,. . . our kinship with each
> other has become pale.
> --from Refuge, Terry Tempest Williams
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The following was in response to the issue of teaching argument that I
unknowingly sent to the list on basic writing.  I thought it was going to
the WPA list, so if you get it twice, forgive me.  This issue was using
Toulmin in teaching argument.
 
I asked this question:
 
"In regard to Toulmin as a model of argument, what do those of you who
teach him find the most difficult for students to understand?  I would
assume it is warrants, but what else is hard?  In the interests of full
disclosure, I should say that Greg Colomb and I are winding up a book on
argumentation that relies on Toulmin."
 
Then I got these responses, and answered them as follows.
 
From Marcia Ribble
 
>  One of the other major questions about the model is what "counts" as
>  evidence.  Here students are faced with the "truth", opinion, inference,
>  fact group with their very slippery boundaries.  This is especially
>  dicey because different schools of thought in composition espouse
>  different criteria.  Opinions, as long as they're authentic, count
>  highly in expressivist classrooms, almost for nothing in the social
>  sciences--and similar quandaries are experienced in many other types
>  processes and products of writing....
>
>  Perhaps the most valuable thing for students is to gain some sense of
>  the very real diversity of expectations they will face as writers.
>  If students see themselves as being able to control at least some of
>  their writing to meet differing expectations, it usually leads to more
>  competent writers, thinkers, and better papers rather than to a sense
>  of being overwhelmed by too many expectations.
>
This is exactly one of the issues that turned out to be a real conundrum.
We ended up making distinctions between reasons, evidence, and something in
between, "reports of evidence."  The short version is that, as
counter-intuitive as it sounds, we hardly ever use evidence in our
arguments.  We use reports of evidence, and reports of evidence can merge
imperceptibly into reasons, depending exactly on the issue that Marcia
frames as audience expectations.
 
From Kurt Bouman
 
when I used an informal Toulmin approach to teaching argumentation,
"warrants" was the tough part.  I wonder if it's in his vocabulary:
claims, evidence--some of his terms were self-evident, but I don't think
"warrants" ever was.
 
A number of surveys of teachers using Toulmin regularly report that
warrants are the toughest concept to get across.  What we found most
appealing about Toulmin was his (I think) unself-conscious framing of the
elements of an argument in ordinary language questions:  What are you
claiming, what do you have to go on, but what about . . . , etc.
 
Forgive me if I'm repeating what has already been circulated.
 
 
Joe Williams
University of Chicago
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Mara,
My title is Director of Campus Writing Programs, reflecting the fact that
the programs I supervise (WAC, Writing Assessment, Writing Center) are
campus wide.  It also distinguishes me from my colleague, Victor
Villanueva, who is Director of Composition in the English Department (my
appointment is in General Education, which also reflects the campus-wide
nature of the position).
 
I think that if you establish titles that are sufficiently different, local
culture will develop around the new person and distinguish that person from
you.
Bill
 
>I'd appreciate your feedback on a small but possibly significant issue:  As
>we're coming to a close with a WAC search that I've been asking you advice
>about since July, the issues of titles has come up.  My title is Director
>of Composition, and I am fully in the English Dept.  What are possible
>titles that would work for the WAC or WID or whatever person that wouldn't
>constrain them philosophically before they even get here (would WAC or WID
>do that?), would be descriptively clear to people outside of the
>WPA/rhet/comp community, and would make it clear that the "WAC" position is
>not an umbrella position, but rather a partnership with the Eng Dept
>Composition Program.  I'd even be willing to try changing my title.  Does
>anyone out there have any titles that work?  Marty Townsend has offered
>"Director of Campus Writing," which might work, but could possible be read
>as an umbrella title.  Humor me, folks.  Thanks,
>
>
>Mara Holt
>Ohio University
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This has nothing to do with rhet/comp, OK?  But check out this URL:
 
        http://www.hamsterdance.com
 
Bill
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POSITION ANNOUNCEMENT
 
POSITION
Assistant Professor, Department of English, Composition-Rhetoric
Full-Time, tenure-track appointment
 
DESCRIPTION
Composition-Rhetoric fields, with background in computer-assisted
writing and literary study/English computer Labs desirable. Successful
candidate will teach primarily freshman composition and sophomore
literature (4:4 teaching load per academic year) and participate in
student advising.
 
AVAILABLE
August 15, 1999
 
QUALIFICATIONS
Assistant Professor, Ph.D. and college teaching experience are
required.
 
RANK AND SALARY
Commensurate with education and experience.
 
THE DEPARTMENT
The English Department offers the traditional B.A. and M.A. in
English (with thesis) and has a membership of twenty-five full-time
members engaged in undergraduate teaching and individual research
interests.  The standard teaching load per semester is twelve semester
hours with two or three preparations.
 
UNIVERSITY AND COMMUNITY
East Tennessee State University is a regional state-supported
institution serving approximately 11,500 students yearly and is
located in a beautiful, prosperous, Southern Appalachian Mountain
community.  The northeast corner of Tennessee, which surrounds Johnson
City (population 50,000) is metropolitan in population (a million
people within a seventy-five mile radius) but provides a friendly,
small town atmosphere.  The area abounds in scenic beauty and in
places of historical interest.
 
APPLICATION INFORMATION
Review of applications will begin immediately and continue until
positions are filled.  Submit a letter of application, r=E9sum=E9,
three letters of recommendation, and transcripts to Professor
Styron Harris, Chair, English Department, P.O. Box 70683, Johnson
City, Tennessee 37614-0683.  ETSU is an EEO/AA employer and welcomes
applications from minorities and women.
 
 
Kevin O'Donnell
Dept. of English
Campus Box 70683
East Tennessee State University
Johnson City TN  37604
423-439-6670
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU>
Subject:      Teaching Toulmin
 
The following was in response to the issue of teaching argument that I
unknowingly sent to the list on basic writing.  I thought it was going to
the WPA list, so if you get it twice, forgive me.  This issue was using
Toulmin in teaching argument.
 
I asked this question:
 
"In regard to Toulmin as a model of argument, what do those of you who
teach him find the most difficult for students to understand?  I would
assume it is warrants, but what else is hard?  In the interests of full
disclosure, I should say that Greg Colomb and I are winding up a book on
argumentation that relies on Toulmin."
 
Then I got these responses, and answered them as follows.
 
>From Marcia Ribble
 
>  One of the other major questions about the model is what "counts" as
>  evidence.  Here students are faced with the "truth", opinion, inference,
>  fact group with their very slippery boundaries.  This is especially
>  dicey because different schools of thought in composition espouse
>  different criteria.  Opinions, as long as they're authentic, count
>  highly in expressivist classrooms, almost for nothing in the social
>  sciences--and similar quandaries are experienced in many other types
>  processes and products of writing....
>
>  Perhaps the most valuable thing for students is to gain some sense of
>  the very real diversity of expectations they will face as writers.
>  If students see themselves as being able to control at least some of
>  their writing to meet differing expectations, it usually leads to more
>  competent writers, thinkers, and better papers rather than to a sense
>  of being overwhelmed by too many expectations.
>
This is exactly one of the issues that turned out to be a real conundrum.
We ended up making distinctions between reasons, evidence, and something in
between, "reports of evidence."  The short version is that, as
counter-intuitive as it sounds, we hardly ever use evidence in our
arguments.  We use reports of evidence, and reports of evidence can merge
imperceptibly into reasons, depending exactly on the issue that Marcia
frames as audience expectations.
 
>From Kurt Bouman
 
when I used an informal Toulmin approach to teaching argumentation,
"warrants" was the tough part.  I wonder if it's in his vocabulary:
claims, evidence--some of his terms were self-evident, but I don't think
"warrants" ever was.
 
A number of surveys of teachers using Toulmin regularly report that
warrants are the toughest concept to get across.  What we found most
appealing about Toulmin was his (I think) unself-conscious framing of the
elements of an argument in ordinary language questions:  What are you
claiming, what do you have to go on, but what about . . . , etc.
 
Forgive me if I'm repeating what has already been circulated.
 
 
Joe Williams
University of Chicago
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Kurt says
 
>Jane's statement is right on:  in computer-mediated environments, the
>pedagogy can change significantly--but only if you've made provisions for
>the system, the network, and the college to support that pedagogy.  Here
>(to me, anyway), it looks like we overlooked that.  My students work at
>computers, but I don't push the envelope nearly as much as I want to.
 
 
Kurt, you don't need to push any envelopes.  The world is doing that.  The
world is pushing these envelopes far more passionately than any of us could.
According to Tom Brokaw's news show two weeks ago, 37 million households are
connected to the internet.  Huge increase from the previous year.
 
Who can deny a massive societal phenomenon occuring?  Oh, I'm sure there are
some.
 
The web is going to blow away all our pedagogical prognostications.  IT will
ensure all the collaboration and interaction that Bruffee and Bizzell and
Gere and Faigley and others have been postulating for years as the right way
to go, and it will do it through complexly social action, not through
paradigmatic indoctrination.
 
And we pedagogical pundits will wither.  Not because we haven't been saying
the right things, but because we've never known how to get anybody to DO the
right things.  In the end, it will all happen.  Not because we were right,
but because people eventualy came to DO what they then eventually came to
UNDERSTAND was what we were all the time SAYING was right.
 
Irony on irony.  As Postrel says.  If you have widely open communications,
the effective ways of doing things will emerge.  The heavy duty planning is
the idol of the coercionists.
 
Fred Kemp
f.kemp@ttu.edu
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I have an odd request: does anyone either know or know how I can find out
the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
a matter of public record (and if that's not correct, obviously, then
forget it), and I simply want to use it by way of contrasting those $$
with what part-timers get teaching in the same institution. Any leads
would be much appreciated. Off list is fine, too.
 
Thanks
 
Steve North
SUNY Albany
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As long as it's legal, I'd like to see that on the list.
 
Seth Kahn-Egan, Syracuse U.
 
Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
103 Trinity Pl. Second Floor
Syracuse, NY 13210
315-423-8042 (home)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"You are not what you own."--Fugazi
"And what costume shall the poor girl wear to all tomorrow's
        parties?"--The Velvet Undergound
"I was saying, 'Let me out of here' before I was even born."--Richard Hell
"What we have here is a failure to communicate."--"Cool Hand Luke"
"Nothing could be plainer than the things that have been done, and there
        can be no mystery in what is yet to come."--nomeansno
"Don't know what I want but I know how to get it..."--Sex Pistols
"I'm livin' on a Chinese rock.  All my best things are in hock."--The
        Heartbreakers
"I was talking, when I should have been listening."--Husker Du
"If the Falcons are going to win this game, they're going to have to score
        some points."--John Madden
"And so it was, our beloved corporate gods claimed they created rock
        video, allowing it to sink as low in one year as commercial TV has in
        25."--Dead Kennedys
"A duck's quack does not echo and no one knows why."--A friend's forwarded
        e-mail of interesting factoids
 
On Fri, 26 Feb 1999, Steve North, SUNY Albany wrote:
 
> I have an odd request: does anyone either know or know how I can find out
> the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
> a matter of public record (and if that's not correct, obviously, then
> forget it), and I simply want to use it by way of contrasting those $$
> with what part-timers get teaching in the same institution. Any leads
> would be much appreciated. Off list is fine, too.
>
> Thanks
>
> Steve North
> SUNY Albany
>
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Steve,
 
It is, indeed, a matter of public record.  In fact, there was a front-page
story in the Chicago Tribune about it that sparked something of a flurry
of letters to the editor.  Fish will be paid $230,000 a year to be dean of
the College of Liberal Arts and Sciences at UIC.  According to the same
story, Jane Thompkins will receive $50,000 to teach one course a year in
the College of Education at UIC.
 
David Jolliffe
DePaul, Chicago
 
On Fri, 26 Feb 1999, Steve North, SUNY Albany wrote:
 
> I have an odd request: does anyone either know or know how I can find out
> the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
> a matter of public record (and if that's not correct, obviously, then
> forget it), and I simply want to use it by way of contrasting those $$
> with what part-timers get teaching in the same institution. Any leads
> would be much appreciated. Off list is fine, too.
>
> Thanks
>
> Steve North
> SUNY Albany
>
=========================================================================
Date:         Fri, 26 Feb 1999 10:54:51 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: salaries in English
In-Reply-To:  In reply to your message of Fri, 26 Feb 1999 10:43:50 EST
 
Well, interesting.  I didn't know the number, but I was going to
suggest a formula:  take my salary and divide by 5.  But then, like,
it's more of a calling than a job........
 
Richard Jenseth
St. Lawrence University
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Date:         Fri, 26 Feb 1999 10:52:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert A. Schwegler" <RSchweg@URI.EDU>
Subject:      Re: salaries in English
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Steve,
Would you also be interested in the salary Jane Tompkins signed on for at
UIC?  I think I heard that the workload/conditions she was offered were
very--um--favorable.
Bob Schwegler
College Writing Program
University of Rhode Island
RSchweg@uri.edu
 
 
At 10:23 AM 2/26/99 -0500, Steve North, SUNY Albany wrote:
>I have an odd request: does anyone either know or know how I can find out
>the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
>a matter of public record (and if that's not correct, obviously, then
>forget it), and I simply want to use it by way of contrasting those $$
>with what part-timers get teaching in the same institution. Any leads
>would be much appreciated. Off list is fine, too.
>
>Thanks
>
>Steve North
>SUNY Albany
>
=========================================================================
Date:         Fri, 26 Feb 1999 11:02:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Barkley <mbar@MUSIC.STLAWU.EDU>
Organization: St. Lawrence University
Subject:      Re: salaries in English
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Yeah, but did they get a shoe contract?
=========================================================================
Date:         Fri, 26 Feb 1999 09:08:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: salaries in English
MIME-version: 1.0
Content-type: text/plain
 
Mary,
Fish fancies himself a fantastic basketball player, so maybe he did get a
shoe contract.
Best,
Duane
 
> -----Original Message-----
> From: Mary Barkley [SMTP:mbar@MUSIC.STLAWU.EDU]
> Sent: Friday, February 26, 1999 9:03 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: salaries in English
>
> Yeah, but did they get a shoe contract?
=========================================================================
Date:         Fri, 26 Feb 1999 09:33:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: salaries in English
In-Reply-To:  <199902261552.KAA18887@pete.uri.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
At a recent lecture at Colorado College (2/18/99) Mr. Fish mentioned that
he had taken a pay cut to take the gig at Illinois...Not only do I believe
he is overpaid as an educator, but his lecture was bloated and worthless
as well...I'm sorry but thinking about overpaid administrators who dance
to the elite music of our institutions is not nearly as much an issue for
me as is the fact those working in composition are uniformly paid less
than those working in otehr disciplines.  That's what this subject header
makes me think about, will hochman
=========================================================================
Date:         Fri, 26 Feb 1999 10:40:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts-Miller <redball@MINDSPRING.COM>
Subject:      Re: salaries in English
In-Reply-To:  <Pine.OSF.3.95.990226092821.1358A-100000@meteor.uscolo.edu>
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At 09:33 AM 2/26/99 -0700, you wrote:
> as is the fact those working in composition are uniformly paid less
>than those working in otehr disciplines.
 
Is that true?  I had the impression that comp instructors are paid
reasonably well compared to, for instance, part-timers hired to
teach foreign languages.  My impression is that part-timers are
badly paid (and badly treated) but that it makes no real difference
whether one is teaching fyc, foreign languages, history, or math.
 
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
=========================================================================
Date:         Fri, 26 Feb 1999 11:49:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tim Doherty <doherttj@JMU.EDU>
Subject:      Re: salaries in English
In-Reply-To:  <Pine.OSF.3.95.990226092821.1358A-100000@meteor.uscolo.edu>
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Is there class in this Fish?
 
------------------
Timothy J. Doherty
James Madison University
 
Web site:  http://falcon.jmu.edu/~doherttj
=========================================================================
Date:         Fri, 26 Feb 1999 10:17:18 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Edward M. White" <ewhite@CSUSB.EDU>
Subject:      Re: salaries in English
In-Reply-To:  <199902261552.KAA18887@pete.uri.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Steve, I recall reading in Lingua Franca that Fish got a cool $270,000 a
year for his new deanship.  LF did not say whether that included a parking
place or an updated version of WordPerfect.
                                                --Ed White
 
At 10:52 AM 2/26/99 -0500, you wrote:
>Steve,
>Would you also be interested in the salary Jane Tompkins signed on for at
>UIC?  I think I heard that the workload/conditions she was offered were
>very--um--favorable.
>Bob Schwegler
>College Writing Program
>University of Rhode Island
>RSchweg@uri.edu
>
>
>At 10:23 AM 2/26/99 -0500, Steve North, SUNY Albany wrote:
>>I have an odd request: does anyone either know or know how I can find out
>>the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
>>a matter of public record (and if that's not correct, obviously, then
>>forget it), and I simply want to use it by way of contrasting those $$
>>with what part-timers get teaching in the same institution. Any leads
>>would be much appreciated. Off list is fine, too.
>>
>>Thanks
>>
>>Steve North
>>SUNY Albany
>>
>
>
=========================================================================
Date:         Fri, 26 Feb 1999 12:51:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: And now for something completely different...
In-Reply-To:  <v0213050ab2fb7e784c46@[134.121.50.183]>
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Bill, I love the hamsters!!!! have sent the URL on to various folks. ---Beth
 
>This has nothing to do with rhet/comp, OK?  But check out this URL:
>
>        http://www.hamsterdance.com
>
>Bill
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Fri, 26 Feb 1999 11:45:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Mair <dmair@OU.EDU>
Subject:      Re: Teaching Toulmin
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Warrants
 
At 03:41 PM 02/25/1999 -0600, you wrote:
>The following was in response to the issue of teaching argument that I
>unknowingly sent to the list on basic writing.  I thought it was going to
>the WPA list, so if you get it twice, forgive me.  This issue was using
>Toulmin in teaching argument.
>
>I asked this question:
>
>"In regard to Toulmin as a model of argument, what do those of you who
>teach him find the most difficult for students to understand?  I would
>assume it is warrants, but what else is hard?  In the interests of full
>disclosure, I should say that Greg Colomb and I are winding up a book on
>argumentation that relies on Toulmin."
>
>Then I got these responses, and answered them as follows.
>
>>From Marcia Ribble
>
>>  One of the other major questions about the model is what "counts" as
>>  evidence.  Here students are faced with the "truth", opinion, inference,
>>  fact group with their very slippery boundaries.  This is especially
>>  dicey because different schools of thought in composition espouse
>>  different criteria.  Opinions, as long as they're authentic, count
>>  highly in expressivist classrooms, almost for nothing in the social
>>  sciences--and similar quandaries are experienced in many other types
>>  processes and products of writing....
>>
>>  Perhaps the most valuable thing for students is to gain some sense of
>>  the very real diversity of expectations they will face as writers.
>>  If students see themselves as being able to control at least some of
>>  their writing to meet differing expectations, it usually leads to more
>>  competent writers, thinkers, and better papers rather than to a sense
>>  of being overwhelmed by too many expectations.
>>
>This is exactly one of the issues that turned out to be a real conundrum.
>We ended up making distinctions between reasons, evidence, and something in
>between, "reports of evidence."  The short version is that, as
>counter-intuitive as it sounds, we hardly ever use evidence in our
>arguments.  We use reports of evidence, and reports of evidence can merge
>imperceptibly into reasons, depending exactly on the issue that Marcia
>frames as audience expectations.
>
>>From Kurt Bouman
>
>when I used an informal Toulmin approach to teaching argumentation,
>"warrants" was the tough part.  I wonder if it's in his vocabulary:
>claims, evidence--some of his terms were self-evident, but I don't think
>"warrants" ever was.
>
>A number of surveys of teachers using Toulmin regularly report that
>warrants are the toughest concept to get across.  What we found most
>appealing about Toulmin was his (I think) unself-conscious framing of the
>elements of an argument in ordinary language questions:  What are you
>claiming, what do you have to go on, but what about . . . , etc.
>
>Forgive me if I'm repeating what has already been circulated.
>
>
>Joe Williams
>University of Chicago
>
=========================================================================
Date:         Fri, 26 Feb 1999 11:43:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tiffany Winman <Tiffany@ASU.EDU>
Subject:      Re: WSCC CFP
In-Reply-To:  <Pine.GSO.3.96.990203084708.6529B-100000@general1.asu.edu>
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Today is the postmark deadline......
 
 
> *****CALL FOR PROPOSALS (due February 26)*****
>
> 3rd Annual Western States Composition Conference
> October 22 & 23, 1999
> Arizona State University, Tempe, Arizona
>
> The Western States Rhetoric and Composition Conference was created to bring
> scholars and teachers in the Western region together to exchange current
> research in writing.  In keeping with the spirit of a small gathering, the
> conference will be held in a professional but relaxed atmosphere.  Its primary
> goal is to address theoretical and pedagogical issues through a variety of
> interdisciplinary perspectives.  Each year, the conference will focus on a
> particular theme.  We welcome proposals that address the following theme but
> also invite proposals that deal with other relevant topics and issues for our
> field.
>
> Call For Proposals
> Writing and Politics: Histories, Evolutions, and Revolutions
>
> Keynote speaker: Linda Brodkey, University of California - San Diego
>
> None of us lives without a history: Each of us is a narrative. We are always
> standing some place in our lives; there is always a tale of how we came to
> stand there, though few of us have marked carefully the dimensions of the
> place where we are or kept time with the tale of how we came to be there.
> --James W. Corder
> ...the overthrow of a political position (or, as far as that goes, any
> position or ideology) is only a capitulation to eventual recapitulation. --
> Victor J. Vitanza
>
> We invite proposals for presentations that grapple with historical accounts
> and interpretations, and/or theories and political perspectives on the study
> and teaching of written communication.  Of particular interest are
> presentations that encourage audience participation and discussion, and
> contribute to the theory, research or pedagogy of rhetoric and writing in the
> following areas:
>
>               Historiography                                  Disciplinarity
>               Writing Instruction                             Writing Technologies
>               Literacies                                              Multiculturalism
>               Epistemologies/Ideologies               Program Administration
>               Academic, Professional or Social Communities    Publishing
>
> Please Submit:
> - A cover page that includes the presentation title, speaker's name, preferred
> snail-mail address, e-mail address, academic affiliation, phone number, and a
> brief 25-50 word description of your presentation.  If accepted, abstracts
> will be published on the WSCC website.
> - 4 copies of a one page presentation proposal identified by title only
> identifying the format of the presentation as:
> -- a 20 minute paper (or a 90 minute panel limited to 3 speakers
> including time for discussion)
> -- a 90 minute round-table (focused discussion encouraging audience
> interaction)
> -- an alternative interactive presentation such as mini-workshop,
> demonstration, special interest discussion group, etc.
>
> Proposals must be postmarked by Friday, February 26, 1999.  Send to:
>       Peter Goggin, Department of English, Arizona State University, Box
> 870302, Tempe, AZ 85287-0302
>       For additional information, contact:
>               Peter Goggin- petergo@asu.edu  -  602-965-4518
>               Maureen Mathison- maureen.mathison@m.cc.utah.edu  -
> 801-581-5623
> Visit our website at http://www.public.asu.edu/~tiffany/wscc.html
>
> Please Post
>
> ---------------------------------------------------------------------
> Peter N. Goggin            Western States Composition Conference
> Department of English    http://www.public.asu.edu/~tiffany/wscc.html
> Arizona State University
> Box 870302               Homepage
> Tempe, AZ 85287-0302     http://www.public.asu.edu/~petergo
> Phone: (602)965-3168
> Fax: (602)965-3451
>
>
>
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Date:         Fri, 26 Feb 1999 10:48:02 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Kirscht <jkirscht@HUMANITAS.UCSB.EDU>
Subject:      Re: Teaching Toulmin
In-Reply-To:  <199902252211.QAA25423@harper.uchicago.edu>
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I have used Toulmin a lot, with varying success, and certainly find
Warrants the most difficult for students; I have also seen the word
interpreted differently by different Toulmin based texts, which adds to the
confusion.  Students also have trouble distinguishing Backing from
Warrants.  I've had most success by simply renaming Warrants "Logic" and
realizing that students have trouble with it because they aren't aware of
the logic they use in drawing conclusions from evidence -- this area of
thinking is really a black hole.  So exploration of Warrants becomes
exploration of inference, classification, causation -- a range of logical
processes.  So defined, Warrants are easier to distinguish from Backing,
which deals more with perspective, expertise, and bodies of knowledge.  I
think the evidence problems cited below are easier to deal with if we use
the terms the rest of the university uses -- primary and secondary
evidence.  That also means acknowledging that there are several kinds of
evidence and what 'counts' in any field varies.  I don't agree, however,
that opinion, even in an expressivist classroom, counts as evidence.  It's
far more worthwhile to ask studente to explore their opinions to find their
reasons--both their logic and their evidence.  That is new territory and
the strength of Toulmin, for me, is that he visualized the process so that
students at least realize that something does lie between the evidence and
the claim.
 
At 04:11 PM 2/25/99 -0600, you wrote:
>The following was in response to the issue of teaching argument that I
>unknowingly sent to the list on basic writing.  I thought it was going to
>the WPA list, so if you get it twice, forgive me.  This issue was using
>Toulmin in teaching argument.
>
>I asked this question:
>
>"In regard to Toulmin as a model of argument, what do those of you who
>teach him find the most difficult for students to understand?  I would
>assume it is warrants, but what else is hard?  In the interests of full
>disclosure, I should say that Greg Colomb and I are winding up a book on
>argumentation that relies on Toulmin."
>
>Then I got these responses, and answered them as follows.
>
>>From Marcia Ribble
>
>>  One of the other major questions about the model is what "counts" as
>>  evidence.  Here students are faced with the "truth", opinion, inference,
>>  fact group with their very slippery boundaries.  This is especially
>>  dicey because different schools of thought in composition espouse
>>  different criteria.  Opinions, as long as they're authentic, count
>>  highly in expressivist classrooms, almost for nothing in the social
>>  sciences--and similar quandaries are experienced in many other types
>>  processes and products of writing....
>>
>>  Perhaps the most valuable thing for students is to gain some sense of
>>  the very real diversity of expectations they will face as writers.
>>  If students see themselves as being able to control at least some of
>>  their writing to meet differing expectations, it usually leads to more
>>  competent writers, thinkers, and better papers rather than to a sense
>>  of being overwhelmed by too many expectations.
>>
>This is exactly one of the issues that turned out to be a real conundrum.
>We ended up making distinctions between reasons, evidence, and something in
>between, "reports of evidence."  The short version is that, as
>counter-intuitive as it sounds, we hardly ever use evidence in our
>arguments.  We use reports of evidence, and reports of evidence can merge
>imperceptibly into reasons, depending exactly on the issue that Marcia
>frames as audience expectations.
>
>>From Kurt Bouman
>
>when I used an informal Toulmin approach to teaching argumentation,
>"warrants" was the tough part.  I wonder if it's in his vocabulary:
>claims, evidence--some of his terms were self-evident, but I don't think
>"warrants" ever was.
>
>A number of surveys of teachers using Toulmin regularly report that
>warrants are the toughest concept to get across.  What we found most
>appealing about Toulmin was his (I think) unself-conscious framing of the
>elements of an argument in ordinary language questions:  What are you
>claiming, what do you have to go on, but what about . . . , etc.
>
>Forgive me if I'm repeating what has already been circulated.
>
>
>Joe Williams
>University of Chicago
>
>
Judy
=========================================================================
Date:         Fri, 26 Feb 1999 12:56:21 -0600
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When I teach Toulmin's model, I tinker with warrants by converting it from
a noun to a verb.  I'll put a student's argument on the board, with data
on one side and claim on the other, and then I'll ask, "What warrants your
making the move from data to claim?"  This sometimes helps students get a
grip on this slippery concept.
 
David Jolliffe
DePaul, Chicago
 
On Fri, 26 Feb 1999, Judy Kirscht wrote:
 
> I have used Toulmin a lot, with varying success, and certainly find
> Warrants the most difficult for students; I have also seen the word
> interpreted differently by different Toulmin based texts, which adds to the
> confusion.  Students also have trouble distinguishing Backing from
> Warrants.  I've had most success by simply renaming Warrants "Logic" and
> realizing that students have trouble with it because they aren't aware of
> the logic they use in drawing conclusions from evidence -- this area of
> thinking is really a black hole.  So exploration of Warrants becomes
> exploration of inference, classification, causation -- a range of logical
> processes.  So defined, Warrants are easier to distinguish from Backing,
> which deals more with perspective, expertise, and bodies of knowledge.  I
> think the evidence problems cited below are easier to deal with if we use
> the terms the rest of the university uses -- primary and secondary
> evidence.  That also means acknowledging that there are several kinds of
> evidence and what 'counts' in any field varies.  I don't agree, however,
> that opinion, even in an expressivist classroom, counts as evidence.  It's
> far more worthwhile to ask studente to explore their opinions to find their
> reasons--both their logic and their evidence.  That is new territory and
> the strength of Toulmin, for me, is that he visualized the process so that
> students at least realize that something does lie between the evidence and
> the claim.
>
> At 04:11 PM 2/25/99 -0600, you wrote:
> >The following was in response to the issue of teaching argument that I
> >unknowingly sent to the list on basic writing.  I thought it was going to
> >the WPA list, so if you get it twice, forgive me.  This issue was using
> >Toulmin in teaching argument.
> >
> >I asked this question:
> >
> >"In regard to Toulmin as a model of argument, what do those of you who
> >teach him find the most difficult for students to understand?  I would
> >assume it is warrants, but what else is hard?  In the interests of full
> >disclosure, I should say that Greg Colomb and I are winding up a book on
> >argumentation that relies on Toulmin."
> >
> >Then I got these responses, and answered them as follows.
> >
> >>From Marcia Ribble
> >
> >>  One of the other major questions about the model is what "counts" as
> >>  evidence.  Here students are faced with the "truth", opinion, inference,
> >>  fact group with their very slippery boundaries.  This is especially
> >>  dicey because different schools of thought in composition espouse
> >>  different criteria.  Opinions, as long as they're authentic, count
> >>  highly in expressivist classrooms, almost for nothing in the social
> >>  sciences--and similar quandaries are experienced in many other types
> >>  processes and products of writing....
> >>
> >>  Perhaps the most valuable thing for students is to gain some sense of
> >>  the very real diversity of expectations they will face as writers.
> >>  If students see themselves as being able to control at least some of
> >>  their writing to meet differing expectations, it usually leads to more
> >>  competent writers, thinkers, and better papers rather than to a sense
> >>  of being overwhelmed by too many expectations.
> >>
> >This is exactly one of the issues that turned out to be a real conundrum.
> >We ended up making distinctions between reasons, evidence, and something in
> >between, "reports of evidence."  The short version is that, as
> >counter-intuitive as it sounds, we hardly ever use evidence in our
> >arguments.  We use reports of evidence, and reports of evidence can merge
> >imperceptibly into reasons, depending exactly on the issue that Marcia
> >frames as audience expectations.
> >
> >>From Kurt Bouman
> >
> >when I used an informal Toulmin approach to teaching argumentation,
> >"warrants" was the tough part.  I wonder if it's in his vocabulary:
> >claims, evidence--some of his terms were self-evident, but I don't think
> >"warrants" ever was.
> >
> >A number of surveys of teachers using Toulmin regularly report that
> >warrants are the toughest concept to get across.  What we found most
> >appealing about Toulmin was his (I think) unself-conscious framing of the
> >elements of an argument in ordinary language questions:  What are you
> >claiming, what do you have to go on, but what about . . . , etc.
> >
> >Forgive me if I'm repeating what has already been circulated.
> >
> >
> >Joe Williams
> >University of Chicago
> >
> >
> Judy
>
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The thread on Toulmin raises an interesting quandary for our profession:
Toulmin as an intertextual construct.  The problems Toulmin raises for
compositionists are twofold:  (1) In his general discussion of warrants,
Toulmin  focuses on high-level questions about how discourse communities
are constructed, what counts as evidence within them, what assumptions
underlie them and so forth.   These questions are often over the heads of
students in a first-year-composition unit on argumentation.  (2) At the
concrete level, Toulmin's examples are a-rhetorical and even positivist.
He begins with grounds (Harry was born in Bermuda) and then moves directly
to a claim (so he is probably a British citizen), without any sense of a
controversy or issue.  (Who is debating whether or not Harry is a British
citizen?  Why is this a question worth arguing?  What other points of view
are being proposed in the conversation?)  Thus Toulmin's main move is
GROUNDS, THEREFORE CLAIM.  The problem with this move is that Grounds, by
themselves, are mere facts--inert and meaningless.  If you just start with
GROUNDS, any number of claims can be developed:  Harry was born in
Bermuda; therefore he probably likes sunshine.  Harry was born in Bermuda;
therefore he probably speaks English.
        When John Ramage and I wrote our textbook on argument, we wanted the
primary move to proceed in the other direction:  CLAIM BECAUSE REASON.
This move highlights issue and audience as rhetorical context and meshes
well with John Gage's powerful discussions of the enthymeme (which often
allows us to use the term warrant for the missing premise).   We therefore
added to Toulmin a new term we called the STATED REASON.  This approach
encourages beginning arguers to focus on the reasons that support a claim.
In natural language, the words "reason" and "because" are so common and so
powerful that we wanted to incorporate them into an argument course.  But
these words don't appear in Toulmin.  If Bloom is right that every
reading is a misreading, then our version of Toulmin strongly misreads the
original.  Is it still Toulmin?
 To answer Joe's question:  For my money, the hardest part of Toulmin for
students is applying the Toulmin schemata to readings.  It is one thing to
use it to generate ideas for one's own argument.  It is another thing to
apply it to a someone else's completed argument with its bewildering
layering of claim upon claim. It is also worth noting that Dick
Fulkerson's NCTE book on argument is quite skeptical about the value of
Toulmin.
 
John C. Bean
Director of Writing
Seattle University
Seattle, WA 98122
(206) 296-5421
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Can someone provide me with an e-mail address for Patricia Sullivan?
The one I have doesn't seem to work any longer.  Rich Haswell
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A way for teaching warrants that seems to work for me is to show the
class an episode from *All in the Family* where Archie gets admitted
to the hospital and discovers that he has a black woman doctor who
also donates her own blood so that he can have the operation.
Students can clearly discern the conflicting assumptions between
Archie, Edith, and the doctor.
 
Bob Holderer
Edinboro University of PA
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Duane Roen wrote:
 
>Fish fancies himself a fantastic basketball player, so maybe he did get a
>shoe contract.
 
Actually, Fish IS the shoe; UIC pays him for the right to his brand-name
"logo(s)"
 
If the Fish is a shoe, bear it.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Department of English, Colden Hall
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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David's syntax gets to the piece I want to add to Joe's point about
Toulmin's ordinary language.  I find it effective to use all three
questions from Toulmin's "ordinary" gloss of the data/grounds, warrant, claim:
        What's your point?  (claim)
        What have you got to go on?       (grounds)
        How do you get there?   (warrant)
 
We also use concepts from stasis theory to sort out types of warrants.
It's never a neat and clean fit, but I do think it's an important part of
argument analysis to recognize that warrants are not always logical.  In
fact, one of the major aspects of getting 18-year-olds to be more adept at
argument, whether reading or writing, is to help them sort out values
warrants from others.  I know, various versious of the stases end up having
overlapping categories, or some categories that are more procedure based
than what some would consider a true warrant (e.g., definition), but, like
I said, it's not tidy.  But, "how do you get there" helps a lot, and since
I'm doing a workshop for TAs this afternoon on using Toulmin, this
discussion, and particularly David's play with the syntax (immediately
below), are most welcome!
 
Virginia
 
And I look forward to the Williams & Columb book!
 
At 12:56 PM 2/26/99 -0600, you wrote:
>When I teach Toulmin's model, I tinker with warrants by converting it from
>a noun to a verb.  I'll put a student's argument on the board, with data
>on one side and claim on the other, and then I'll ask, "What warrants your
>making the move from data to claim?"  This sometimes helps students get a
>grip on this slippery concept.
>
>David Jolliffe
>DePaul, Chicago
>
 
 
------------
Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
Director of First-Year English                  Office phone: 414.288.6859
Marquette University--Box 1881
Milwaukee, WI  53201-1881
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Rich,
Do you want the Purdue Patricia Sullivan, or the UNH Patricia Sullivan?
 
Libby
 
At 02:29 PM 2/26/99 +0000, you wrote:
>Can someone provide me with an e-mail address for Patricia Sullivan?
>The one I have doesn't seem to work any longer.  Rich Haswell
>
 
````````````````````````````````````````
 
Libby Miles
College Writing Program
University of Rhode Island
 
lmiles@uri.edu
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Thanks to all for info on this: I believe I have enough to track a
non-libelous figure down. I should add--for what it's worth--that when
Stanley Fish spoke here a couple of years ago (he has connections with our
Milton scholar) he played basketball with us (I, um, missed the talk).
Okay set shot, good fitness for his age, high propensity to be a coach on
the floor (which everybody I know just loves in pick-up games). In short,
like most of us English dorks, as a ballplayer he was a good critic.
 
As for his salary: I don't exactly begrudge him the cash (I don't pay
Illinois taxes, either), but the system that produces it . . . that's
another story. One of my favorite numbers from the last MLA survey of
English dept. offerings is that for every 66 or so sections of comp that
get taught, somebody teaches .89 sections of Milton. I know Stanley
probably doesn't do Milton much anymore, but somehow I've always pictured
him in connection with these numbers, and the image is out of an old
build-the-pyramids film, with 75 or so comp slaves dragging a gargantuan
throne with a single passenger. Not entirely fair, of course, but I'm
entitled to my daydreams.
 
Thanks again to all!
 
Steve North
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John, I have used your Writing Arguments for a long time with freshpersons
and always sorta danced over the Toulmin stuff as an extension of
Aristotle, the way you guys present it. Like you I found that the Toulmin
schema really didn't work well with f-y students in analyzing arguments,
whereas they could do the hell out of an enthymeme. This year I am actually
back to reading Toulmin (after damn near 15 years) in a Mod Rhetoric course
and when I got to the Toulmin part in Wrting Arguments this year I saw all
kinds of problems; it just didn't jibe with Aristotle the way you'd
convinced me it did in earlier years. I kept thinking I didn't know
something you guys know (which of course may still be true) or that I had
missed something new in the revision of the text book. Anyhow, reading this
from you helped allay some anxiety on my part. I hope you don't mind that I
put this on the list instead of writing to you off list. I wonder if others
agree with what you say here about Toulmin; I surely do.  --Beth Daniell
 
 
 >The thread on Toulmin raises an interesting quandary for our profession:
>Toulmin as an intertextual construct.  The problems Toulmin raises for
>compositionists are twofold:  (1) In his general discussion of warrants,
>Toulmin  focuses on high-level questions about how discourse communities
>are constructed, what counts as evidence within them, what assumptions
>underlie them and so forth.   These questions are often over the heads of
>students in a first-year-composition unit on argumentation.  (2) At the
>concrete level, Toulmin's examples are a-rhetorical and even positivist.
>He begins with grounds (Harry was born in Bermuda) and then moves directly
>to a claim (so he is probably a British citizen), without any sense of a
>controversy or issue.  (Who is debating whether or not Harry is a British
>citizen?  Why is this a question worth arguing?  What other points of view
>are being proposed in the conversation?)  Thus Toulmin's main move is
>GROUNDS, THEREFORE CLAIM.  The problem with this move is that Grounds, by
>themselves, are mere facts--inert and meaningless.  If you just start with
>GROUNDS, any number of claims can be developed:  Harry was born in
>Bermuda; therefore he probably likes sunshine.  Harry was born in Bermuda;
>therefore he probably speaks English.
>        When John Ramage and I wrote our textbook on argument, we wanted the
>primary move to proceed in the other direction:  CLAIM BECAUSE REASON.
>This move highlights issue and audience as rhetorical context and meshes
>well with John Gage's powerful discussions of the enthymeme (which often
>allows us to use the term warrant for the missing premise).   We therefore
>added to Toulmin a new term we called the STATED REASON.  This approach
>encourages beginning arguers to focus on the reasons that support a claim.
>In natural language, the words "reason" and "because" are so common and so
>powerful that we wanted to incorporate them into an argument course.  But
>these words don't appear in Toulmin.  If Bloom is right that every
>reading is a misreading, then our version of Toulmin strongly misreads the
>original.  Is it still Toulmin?
> To answer Joe's question:  For my money, the hardest part of Toulmin for
>students is applying the Toulmin schemata to readings.  It is one thing to
>use it to generate ideas for one's own argument.  It is another thing to
>apply it to a someone else's completed argument with its bewildering
>layering of claim upon claim. It is also worth noting that Dick
>Fulkerson's NCTE book on argument is quite skeptical about the value of
>Toulmin.
>
>John C. Bean
>Director of Writing
>Seattle University
>Seattle, WA 98122
>(206) 296-5421
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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I was at the Wyoming Conference some years ago, and a well-known literary
critic, who shall remain nameless, had wowed the conference for days with
his verbal brilliance and pyrotechnic, corrosive analyses.  As a sort of
junior presenter, I was invited to the follow-on steak dinner with the
major speakers up in the mountains after the conference, and this critic
was there, dazzling all at the table with his take-no-prisoners style and
endless ability to seize and hold interesting positions.  I was fascinated
and almost silenced; he seemed to me the epitome of everything I wanted to
be as a raconteur, a wit, a critic.  As the meal was coming to an end, I
went to the men's room to answer nature's call, and was there sitting in
the stall when the door opened and a familiar pair of shoes appeared in
front of the urinal next to the stall.  It was he.  I sat quiet, not
wishing to disturb.  And continued to sit quietly as for the next five
minutes this man, the cynosure of all eyes, the king of the universe of
discourse, stood and moaned, stood and grunted, stood and breathed heavily,
stood and groaned out loud, trying to pee.  It was torment to him.  It must
have been prostate.  He finally moaned one last time, sighed miserably,
shook his last few sad drops, and zipped.  He left.  I left.  But never
again have I wanted to be him, not even at $230,000 a year.
 
Bob Connors
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Ah, Bob--you really must read _Straight Man_--pace Ed White!
 
Sue McLeod
 
>I was at the Wyoming Conference some years ago, and a well-known literary
>critic, who shall remain nameless, had wowed the conference for days with
>his verbal brilliance and pyrotechnic, corrosive analyses.  As a sort of
>junior presenter, I was invited to the follow-on steak dinner with the
>major speakers up in the mountains after the conference, and this critic
>was there, dazzling all at the table with his take-no-prisoners style and
>endless ability to seize and hold interesting positions.  I was fascinated
>and almost silenced; he seemed to me the epitome of everything I wanted to
>be as a raconteur, a wit, a critic.  As the meal was coming to an end, I
>went to the men's room to answer nature's call, and was there sitting in
>the stall when the door opened and a familiar pair of shoes appeared in
>front of the urinal next to the stall.  It was he.  I sat quiet, not
>wishing to disturb.  And continued to sit quietly as for the next five
>minutes this man, the cynosure of all eyes, the king of the universe of
>discourse, stood and moaned, stood and grunted, stood and breathed heavily,
>stood and groaned out loud, trying to pee.  It was torment to him.  It must
>have been prostate.  He finally moaned one last time, sighed miserably,
>shook his last few sad drops, and zipped.  He left.  I left.  But never
>again have I wanted to be him, not even at $230,000 a year.
>
>Bob Connors
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Just a quick clarification:  the url I posted for the evolving professional
development course is now working--it is
 
http://english.ttu.edu/rickly/5365/s99.html
 
Sorry that it wasn't working before.
 
--Becky
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
     Rebecca Rickly                 Associate Director of Composition
     R.Rickly@ttu.edu               Box 43091
     (806) 742-2521 (office)        Texas Tech University
     (806) 742-0989 (fax)           Lubbock, TX  79409-3091
                     http://english.ttu.edu/Rickly/
 =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
=========================================================================
Date:         Fri, 26 Feb 1999 15:38:47 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Melody Leming-Wilson <mlwilson@TELEPORT.COM>
Subject:      Re: salaries in English
MIME-Version: 1.0
Content-Type: text/plain; charset=ISO-8859-1
Content-Transfer-Encoding: 7bit
 
Does Fish have an agent? And, does he/she represent adjuncts?
 
Melody
 
----------
> From: Rhodes, Keith <KRhodes@MAIL.NWMISSOURI.EDU>
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: salaries in English
> Date: Friday, February 26, 1999 1:37 PM
>
> Duane Roen wrote:
>
> >Fish fancies himself a fantastic basketball player, so maybe he did get
a
> >shoe contract.
>
> Actually, Fish IS the shoe; UIC pays him for the right to his brand-name
> "logo(s)"
>
> If the Fish is a shoe, bear it.
>
> *------------------------------------------*
> | Keith Rhodes, Coordinator of Composition
> | Department of English, Colden Hall
> | Northwest Missouri State University
> | Maryville, MO 64468 | 660-562-1860
> | krhodes@mail.nwmissouri.edu
> | http://www.nwmissouri.edu/~krhodes
> *------------------------------------------*
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I find analyzing the arguments we find in newspapers and magazines and other
comon sources to be extraordinarily difficult, no matter what scheme I try to
use. A lot of things that looks like arguments are really something like a
"stance" for or agin something. In others, it is very difficult to determine
what the "claim" is, since it is often not stated explicitly or clearly. And
often it comes down to "We should do X because X is good," and the real
argument is buried somewhere in the support. Few arguments even vaguely
resemble the debate over the relationship between Harry and Bermuda or any of
the syllogisms offered in the textbooks that attempt to teach argument thru
logic. Most of the time when I undertake to analyze an argument, it is almost
impossible to do so in the language or terms in which the argument is couched.
Evidence, claim, and warrant have to be derived through a rather reductive
abstracting process. At the same time, I can (I almost hate to say this)
"feel" the argumentative force of the argument. Some days, I think this is my
own ineptitude and death of brain cells; other days, I am happy to attribute
it to the enormous complexity and compression of forceful argument; and still
other days I attribute it to the poverty of argument in the contemporary
press. I can deal with the dancing hamsters, although some of them look
suspiciously like chipmunks trying to pass as hamsters.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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good story, bob.
irv
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Phyllis:  Yes, I like bell hooks' stand on theory and theoretical language
too.  She says somewhere in an early essay (maybe in Talking Back) that
she resisted editors' insistence that she include footnotes,
bibliographies, and other academic apparatus--but at the same time, she'll
use academic jargon judiciously (I remember her using "hegemonic
patriarchal discourse") because it really does encapsulate important ideas
that are almost impossible to express in other words.  My eyes still glaze
over when I read essays full of that kind of thing, but I value it when
it's used well and for a good purpose.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
 
On Wed, 24 Feb 1999, Phyllis Mentzell Ryder wrote:
 
> Julia, hey. fun to talk to you like this, girlfriend. . .
> I realize you are looking for discipline-specific sources, but I can't resist mentioning "theory as liberatory practice" in bell hooks _Teaching to Transgress._  She does such a great job talking about the elevated language of theory and also of the danger of dismissing all theory.  That is, even as she worries about the elitism of much contemporary
> theory, she makes it clear that we can't make changes in the world without theory.  --Phyllis
>
> ----------------------------------
>         Tue, 23 Feb 1999 23:55:10 -0500
>         "Colleen Connolly (USF)" <cconnoll@HELIOS.ACOMP.USF.EDU>
>
> Here's the title of Sid's book: _Constructing Knowledges: The Politics of
> Theory Building and Pedagogy in Composition_.
>
> On Tue, 23 Feb 1999, Edward White wrote:
>
> > I really like the discussion of this issue in Sid Dobrin's SUNY press
> > book, whose title I have lost for the moment, alas.  --Ed White
> >
> > On Tue, 23 Feb 1999, Julia K. Ferganchick-Neufang wrote:
> >
> > > Does someone know the citations for arguments surrounding the complexity of
> > > discourse in our field?  The articles, which I think were published in Cs,
> > > address the alienation of "theory" through its elevated language from
> > > "practice." Any sources relevent to this discussion would be appreciated.
> > >
> > > Thanks!
> > > Julia
> > > ******************************
> > > Julia Ferganchick-Neufang
> > > Department of Rhetoric and Writing
> > > University of Arkansas at Little Rock
> > > 2801 S. University Ave.
> > > Little Rock, AR  72204
> > > (501)569-3316
> > > Fax: (501) 569-8279
> > > jfneufang@ualr.edu
> > >
> >
>
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This is an interesting post. I would be interested in knowing why you want
to make a comparison between what Mr. Fish is paid, and what adjunct
faculty at the school are paid. Is the logic that this one man earns so
much more that it is simply obscene?
 
According to figures the National Adjunct Faculty Guild has gathered,
during 1997-1998, part-time adjunct faculty earned, on average, just over
$15,000 per year.
 
The only problem is this: any comparison between Mr. Fish and Jane Adjunct
in the English Department is rather pointless. As we well know, Jane
Adjunct and Mr. Fish have very dissimilar professional standings. The
compensation structure within Academe is not modeled after those in
companies such as Ben & Jerry's, as we well know.
 
However, if one were to make a comparison, one might look at the salary
paid a Writing Program Administrator, or a tenure-line faculty member with
similar credentials and similar teaching loads to the adjunct faculty in
the same department. This is where, I believe, we come across salary
comparisons which are useful and a bit more realistic.
 
P.D. Lesko
Executive Director
National Adjunct Faculty Guild
 
 
 
>I have an odd request: does anyone either know or know how I can find out
>the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
>a matter of public record (and if that's not correct, obviously, then
>forget it), and I simply want to use it by way of contrasting those $$
>with what part-timers get teaching in the same institution. Any leads
>would be much appreciated. Off list is fine, too.
>
>Thanks
>
>Steve North
>SUNY Albany
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I had the impression that comp instructors are paid
>reasonably well compared to, for instance, part-timers hired to
>teach foreign languages.  My impression is that part-timers are
>badly paid (and badly treated) but that it makes no real difference
>whether one is teaching fyc, foreign languages, history, or math.
 
Adjunct faculty who teach in the humanities are paid less than those who
teach in the sciences. And just as their are nagging salary inequities
between women and men who work on the tenure-track (and who hold tenure),
male adjunct faculty earn more per course than female adjunct faculty.
 
P.D. Lesko
Executive Director
National Adjunct Faculty Guild
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Date:         Sat, 27 Feb 1999 09:27:22 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: salaries in English
In-Reply-To:  <v01520d00b2fe688cf2f8@[207.75.176.156]>
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P.D. Lesko makes good points and I may have been wrong to rant about
adjunct inequity based on Mr. Fish's good fortune...but it felt good and I
do recall Mr. Fish bragging that he does make more than the Illinois
Governor (shades of Babe Ruth--when a reporter noted that the Babe was
making more than the President, he noted he had a better year) but
these days I'm not reading or seeing ideas from Mr. Fish that are nearly
as interesting as those he gave us in the past...I will keep an eye
out to see if what he does as an administrator is as exciting as what he
did as lit crit and hope for the best.
 
However, ignoring the inequities of pay in writing education is something
that we all need to focus on every day--as a field, we need to do better!
 
Will Hochman
Director of Writing
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: salaries in English
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Stan's stature has, well, never been "stature" to me--ever since I
attended the Wyoming Conference where he was speaking--and he wore shorts
so low-slung on his hips that his, hmmm, "c---k" showed, about 6 inches of
it!
 
On Fri, 26 Feb 1999, WILL HOCHMAN wrote:
 
> At a recent lecture at Colorado College (2/18/99) Mr. Fish mentioned that
> he had taken a pay cut to take the gig at Illinois...Not only do I believe
> he is overpaid as an educator, but his lecture was bloated and worthless
> as well...I'm sorry but thinking about overpaid administrators who dance
> to the elite music of our institutions is not nearly as much an issue for
> me as is the fact those working in composition are uniformly paid less
> than those working in otehr disciplines.  That's what this subject header
> makes me think about, will hochman
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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$234,000.
 
(not counting endorsements.)
 
_____________________________
Patricia Harkin
Department of English
Purdue University
http://omni.cc.purdue.edu/~pharkin
 
 
 
> -----Original Message-----
> From: Writing Program Administration [mailto:WPA-L@ASUVM.INRE.ASU.EDU]On
> Behalf Of Steve North, SUNY Albany
> Sent: Friday, February 26, 1999 10:24 AM
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: salaries in English
>
>
> I have an odd request: does anyone either know or know how I can find out
> the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
> a matter of public record (and if that's not correct, obviously, then
> forget it), and I simply want to use it by way of contrasting those $$
> with what part-timers get teaching in the same institution. Any leads
> would be much appreciated. Off list is fine, too.
>
> Thanks
>
> Steve North
> SUNY Albany
>
=========================================================================
Date:         Sat, 27 Feb 1999 11:58:20 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      salaries
 
There is not one faculty member or administrator at Arizona State University
(including the best university president in the galaxy) who earns as much as
Fish. Only the football and basketball coaches. As a dean, I'm waiting for his
high tide to raise my boat. Go Stan!
 
(Funny that PD Lesko mentioned "adjunct Jane."  I thought she was refering to J
ame Tompkins and her $50K for one course. Go Jane!)
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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The implicit issue that I find most interesting in this thread is a =
topic that has been percolating in my mind for some time-the way society =
 (whatever that term may mean) values education and those that educate.  =
I don't resent Fish's salary; in fact, I sorta admire him for commanding =
that type of wage.  However, PD Lesko's comments illustrate that many in =
our profession are grossly underpaid, and, probably, most of us perceive =
ourselves to be under compensated.  Living in a state (Tennessee) that =
constantly ranks in the last five in any conceivable measure of =
compensation for state employees, I certainly believe I am underpaid and =
overworked.  That being said, I wonder if we (educators at the =
post-secondary level, perhaps even at all levels) do a good job of =
"selling" our profession?   There is constant lip service to the =
importance of education, not only in humanist terms (a better society), =
but in crass economic terms (we need employees that can read and write). =
 Though that lip service often disappears when any kind of tax increase =
or even a major redistribution of existing city/state/national funds for =
education is attempted in whatever political arena.  We are all aware of =
the trend towards more efficient (read less money) institutions, with =
whatever local manifestation that efficiency may take.  In contrast, =
many communities are willing to forgo taxes for major corporations, pony =
up utilities or other services, or stop at all costs, god forbid, the =
local sports franchise moving from the area.  What does that say about =
how society values what we do?  I am not saying money equals the =
abstract feeling of being "valued," but I would argue that in our =
particular capitalist society people's willingness to pay for your =
product or service surely indicates something. =20
 
I think we, as a profession, need to be more militant and demanding of =
our society in funding the work we do.  I am often given the argument, =
"well, you didn't go into teaching to make money."  I often respond, =
"why shouldn't I have, what is more important:  a stockbroker or a =
teacher?"    I realize it is a pipe dream, but wouldn't it be nice to =
get to a point where Fish's salary isn't a shock to our system?
 
Sorry for the long post and rant, but it is rainy and cold here and that =
has made me a bit curmudgeony (sp?),
 
Matt Smith
Chattanooga State
 
-----Original Message-----
From:   David E. Schwalm [SMTP:DAVID.SCHWALM@asu.edu]
Sent:   Saturday, February 27, 1999 1:58 PM
To:     WPA-L@ASUVM.INRE.ASU.EDU
Subject:        salaries
 
There is not one faculty member or administrator at Arizona State =
University
(including the best university president in the galaxy) who earns as =
much as
Fish. Only the football and basketball coaches. As a dean, I'm waiting =
for his
high tide to raise my boat. Go Stan!
 
(Funny that PD Lesko mentioned "adjunct Jane."  I thought she was =
refering to J
ame Tompkins and her $50K for one course. Go Jane!)
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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eJ8+IjkUAQaQCAAEAAAAAAABAAEAAQeQBgAIAAAA5AQAAAAAAADoAAEIgAcAGAAAAElQTS5NaWNy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Subject:      Grammar Text
MIME-version: 1.0
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This fall I will be teaching a class called *Traditional Grammar*.  It
is a 200-level course and is required for those going into English
Education.  The books I have looked at are either too theoretical or
are too remedial in nature.
 
Many of our students went through school when grammar was "out," so
many are not completely familiar with concepts as elementary as the
"parts of speech."  I am looking for a text that will start with the
parts of speech but will deal with more sophisticated concepts as
sentence patterns.  I would like a book that sticks to traditional
descriptive grammar rather than one that attempts to embed other
systems.
 
Thanks for any help that you can offer.
 
Bob Holderer
Edinboro University of PA
=========================================================================
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I received a private message that disturbed me about my last post, and I
wanted to share my response to it.  The writer thought my post was "mean
and hurtful," which was not my intention at all.
 
Sorry you were stunned.  I did not mean that anecdote to reflect anything
more than my own take on the sorts of envy of the great that can permeate
academic discourse, whether it concerns salary or abilities.  That moment
was one of great education for me; I suddenly understood how even the most
admired (or well-paid) star could live in a suffering body, just as I do.
We are not entirely socially constructed.  I certainly hope no one thought
I was having some sort of cheap laugh at anyone else's pain.  It could be
my own.  Fame or genius or money don't keep us from suffering or dying.
 
Bob
=========================================================================
Date:         Sat, 27 Feb 1999 20:44:17 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "(Brett Gray)" <PrepStud99@AOL.COM>
Subject:      need help for listserv
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
I joined the WPA-L listserv for a school project and can't figure out how to
leave the list.  I tried the "SIGNOFF WPA-L" but it didn't work.  If you could
email me and tell me how to sign off, I would really appreciate it.  Thank you
very much.
                                                    ~Brett
<prepstud99@aol.com>
=========================================================================
Date:         Sat, 27 Feb 1999 20:31:52 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret T. Rustick" <mrustick@MAIL.WSU.EDU>
Subject:      Re: Grammar Text
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Bob,
 
I don't mean to question your intentions or the importance of teachers
knowing basic parts of speech, but I wonder if what you're looking for in a
textbook a) doesn't exist and b) isn't necessary to meet the needs of
prospective teachers.  I've always liked Constance Weaver's *Grammar for
Teachers* and William Strong's *Creative Approaches to Sentence Combining*
as means of talking to prospective teachers about how language functions
and how syntactic fluency can be increased.  I also regularly teach both
prospective teachers and composition teachers how to use a handbook as a
reference tool, much like a dictionary--looking for answers to punctuation
questions often reminds me of looking up words I can't spell and then
looking up definitions of the words in the definitions.  Part of my
handbook lesson involves reading rules of punctuation, hitting grammatical
terminology, then looking in the index for definitions of the terminology
so we can unpack the rules.  I've also recently taken an interest in online
grammar resources, electronic handbooks as well as some formats that
discuss grammar and answer questions.  One of my current favorites is a
site called "Ask Grammar" at
<http://webster.commnet.edu/HP/pages/darling/grammar.htm>
Students (and teachers) can submit specific questions online, and
"Grammar," a little old lady in a arocking chair with a wicked sense of
humor, answers them in clear but humorous responses.  There's also an
archive of old questions that are interesting to look through.
 
I'm wondering if it would be possible to cover the information you believe
essential while engaging your students in an active exploration of
resources and grammatical issues.  What else do you need the text to do?
 
 
Margaret Tomlinson Rustick
Department of English
Washington State University
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Date:         Sun, 28 Feb 1999 02:07:32 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shane Borrowman <SBorrowman@AOL.COM>
Subject:      Re: Grammar Text
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
Mark Lester has a text titled Grammar for Teachers that is quite useful,
especially for those in English ed.  It focuses mainly on diagraming and such,
if I remember correctly, but it is very user-friendly.
 
Shane Borrowman
Univ. of Arizona
=========================================================================
Date:         Sun, 28 Feb 1999 06:26:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Administration
X-To:         david.schwalm@asu.edu
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Who administers this list?
 
--
"IRIX, properly prepared, tastes like Linux, with a little extra flab."
                                                        -- Shawn Slavin
=========================================================================
Date:         Sun, 28 Feb 1999 07:31:25 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: salaries in English (fwd)
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
maybe readers have to be an ex-truck driver or ex-something-like-that to
understand your story, bob :-)
irv
 
regarding salaries:
i am not so interested in stanley fish's or bill gate's extraordinary salaries.
I think _our_ jobs and salaries are more interesting.  Most of us seem pretty
privileged to me.  A real conversation would address the situations of people
"under" us rather than "over" us.
 
 
 
 
 
 
 
 
Robert J Connors <robert.connors@UNH.EDU> on 02/27/99 07:37:01 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: salaries in English (fwd)
 
 
 
 
 
 
 
 
 
I received a private message that disturbed me about my last post, and I
wanted to share my response to it.  The writer thought my post was "mean
and hurtful," which was not my intention at all.
 
Sorry you were stunned.  I did not mean that anecdote to reflect anything
more than my own take on the sorts of envy of the great that can permeate
academic discourse, whether it concerns salary or abilities.  That moment
was one of great education for me; I suddenly understood how even the most
admired (or well-paid) star could live in a suffering body, just as I do.
We are not entirely socially constructed.  I certainly hope no one thought
I was having some sort of cheap laugh at anyone else's pain.  It could be
my own.  Fame or genius or money don't keep us from suffering or dying.
 
Bob
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Date:         Sun, 28 Feb 1999 10:40:05 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Bryant <LizbethB@AOL.COM>
Subject:      Re: salaries
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
In a message dated 2/27/1999 3:43:41 PM Eastern Standard Time,
msmith@CSTCC.CC.TN.US writes:
 
<< I think we, as a profession, need to be more militant and demanding of our
society in funding the work we do.   >>
 
 
Have academics ever been militant about anything?  We seem to sit around, talk
to each other, watch things happen to us, and talk again to each other.  When
CCCC was in Washington, D.C. a few years ago, there was no visible signs to me
of any academics speaking out to the politicians.  Do we just believe that our
mission is a good one and that those people out there will "just" realize this
and finally support us?  Why don't we and how could we do more of this?
 
  Maybe we need to hire a public relations firm to create an image for us and
do some marketing.
 
liz Bryant
OSU-Mansfield
=========================================================================
Date:         Sun, 28 Feb 1999 11:24:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: salaries
X-To:         Liz Bryant <LizbethB@AOL.COM>
In-Reply-To:  <bc21e1bd.36d96355@aol.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Liz,
    If we could fill arenas with ten-thousand people four days a week;
charge admission; sell beer, frankfurters, and autographed posters during
our intermissions; and make people buy breakfast foods simply because our
likenesses were on the boxes, then we'd all have million-dollar contracts
(even without the shoe deals).  So we've merely got to turn our craft into
performance art and give the people what they really want rather than what
they really need.
 
    BTW, is that why we're all doing this?
 
    And so that no one gets the wrong impression, the Jags and Mercedes in
our faculty parking lot belong to professors married to doctors,
attorneys, and lobbyists.  The Hyundai's belong to the regular faculty :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Sun, 28 Feb 1999, Liz Bryant wrote:
>
> Have academics ever been militant about anything?  We seem to sit
> around, talk to each other, watch things happen to us, and talk again to
> each other.  When CCCC was in Washington, D.C. a few years ago, there
> was no visible signs to me of any academics speaking out to the
> politicians.  Do we just believe that our mission is a good one and that
> those people out there will "just" realize this and finally support us?
> Why don't we and how could we do more of this?
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Date:         Sun, 28 Feb 1999 11:41:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Ballard <ballardk@OMNI.CC.PURDUE.EDU>
Subject:      Re: Grammar Text
In-Reply-To:  <01J88TELN3DE9FN1PX@edinboro.edu> from "Dr. Bob Holderer" at Feb
              27, 99 04:31:13 pm
Content-Type: text
 
Bob,
Others have already suggested Weaver and noted that the point of a
class called *Traditional Grammar* may be problematic in itself,
although I imagine that the problems depend on what's done with the
curriculum.
 
That said, the book you may want is one you may well have already
considered, the old English 3200, English 2600, etc. series.  I
actually saw this series in use when I was in the 8th grade. My mom
aksi used it when she, a non-native speaker of English whose schooling
was interrupted by a 5-year Nazi occupation of Denmark, attended
American GED school about 20 years ago.
 
Research on the book's Skinner-influenced
behavior mod approach went from praise (late '50s & early '60s) to
pans (late '60s, early '70s, et. al) to ONE interesting article in the
late '80s by Kathy Rowan that gave the book pluses for allowing
students access to correct usage as well as gradients of correctness.
Seems to me if writers really want to have all the traditional
grammar stuff mapped out for them--such as when their principal is
demanding they teach it--then they can get that out of these books
fairly easily.  Sometimes that knowledge may even transfer to their
own writing.  They also can learn to talk the lingo (predicate
nominative, etc) if needed.
 
I happen to have several copies in the resource section of the Writing Center
at school.  It can be ordered with all kinds of test banks and now
includes some minor comments of process writing.  I think you can't
get much more traditional than this text.
 
If you want publisher and address for review copies, email me
privately at ballardk@omni.cc.purdue.edu
----------------------
Kim Ballard
Ivy Tech State College
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Date:         Sun, 28 Feb 1999 12:04:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         shirley rose <roses@PURDUE.EDU>
Organization: English Department, Purdue University
Subject:      Re: salaries in English
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
WILL HOCHMAN wrote:
 
> these days I'm not reading or seeing ideas from Mr. Fish that are nearly
> as interesting as those he gave us in the past...I will keep an eye
> out to see if what he does as an administrator is as exciting as what he
> did as lit crit and hope for the best.
>
 
Will-- what would be your criteria for evaluating Fish's achievements as an
administrator?
 
Shirley Rose
=========================================================================
Date:         Sun, 28 Feb 1999 11:12:25 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      Come to CW99 Online!  Opening day is Monday! (fwd)
X-To:         Writing AcrosstheCurriculum <wac-l@POSTOFFICE.CSO.UIUC.EDU>,
              cwa-l@more.net
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
fyi
--Eric
 
---------- Forwarded message ----------
Date: Sun, 28 Feb 1999 03:35:51 -0500 (EST)
From: Tari Fanderclai <tari@nwe.ufl.edu>
 
Please spread the news!
 
CW99 Online, the online portion of the 15th Computers and Writing
Conference, holds its Opening Day Celebration on Monday,
March 1, 1999, from 5:45 p.m. to 9:00 p.m. EST on the MOO Connections.
Join us for some or all of the celebration!
 
Get the details of opening day events, as well as what's in store
for the rest of the online conference, on the CW99 Online home page:
http://web.nwe.ufl.edu/~tari/cw99online
 
Never been to Connections?  Check out the Connections home page at
http://web.nwe.ufl.edu/~tari/connections
That (freshly updated!) site contains instructions for new MOOers,
information about MUD clients, and other hints conference goers
may find useful.  In addition, there will be MOO helpers available
at CW99 Online events.  You can attend CW99 Online as a guest, or
you can write to Tari Fanderclai, tari@nwe.ufl.edu, and request a
Connections character.
 
CW99 Online presentations work like this:  Prior to each session,
those who plan to attend are asked to read a paper or explore a
web site.  At the real-time sessions, the presenters will lead
discussions based on the materials they presented via the web.
Ever leave a conference session wishing you could have read the
paper ahead of time, and then spent the session discussing it
with the author?  At CW99 Online, that's just what you get to do!
 
On the events calendar, you'll find links to information about each
session, including the papers or other materials attendees are asked
to read before the sessions.
 
The first CW99 Online presentation takes place on Tuesday, March 2,
1999, from 3:00 p.m. to 4:00 p.m. EST, when Mary Ellen Nourse
discusses her research on OWLs (Online Writing Labs) that are open
to the public.  Want to go directly to the page about her presentation?
http://web.nwe.ufl.edu/~tari/cw99online/nourse.html
 
Be sure to check the CW99 Online home page frequently; event
information is added each week, and some events require
pre-registration so that you can attend workshops and explore
new educational environments.  You can also sign up for the
series of electronic list discussions that will begin shortly.
 
Do you know how to use a MOO?  Would you enjoy helping new MOOers
who come to the online conference with questions about the basics
of getting around, communicating, and finding rooms where sessions
are held?  Volunteer to staff the CW99 Online helpdesk during one
or more of the CW99 Online events--write to Tari Fanderclai,
tari@nwe.ufl.edu for details.
 
Join us Monday!  Join Mary Ellen Nourse on Tuesday!  Explore the
CW99 Online site, and start marking your calendar!
 
The CW99 Online Program Committee:
Tari Fanderclai
Sharon Cogdill
James Inman
 
 
*******
To Unsubscribe send email to majordomo@majordomo.sdsmt.edu with
unsubscribe cw99 in the body.
An html format archive of cw99 is available at:
http://www.sdsmt.edu/listserve/cw99/
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Date:         Sun, 28 Feb 1999 11:32:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <f.kemp@TTACS.TTU.EDU>
Subject:      Re: salaries
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
Content-transfer-encoding: 7bit
 
Matt says
 
>That being said, I wonder if we (educators at the post-secondary level,
perhaps even at all levels) do a good job of "selling" our profession?
 
In some ways we sell it too well.  We turn out more PhDs than any other
discipline, especially PhDs in areas that the "market" out there doesn't
particularly want.  My wife, who is a library administrator, has two
literature PhDs working as library clerk III's, about $21,000 a year.  Is
this the fault of the library, who "should" be paying PhDs more than a lousy
20 thou (in spite of the fact that their degrees aren't worth that much for
the jobs they do), of the system that hires such "overly qualified" workers
(in spite of the fact that the lit PhDs desperately want these clerk jobs),
of the system that allows and even encourages people to spend 4-7 years
chasing an idea rather than a reality, or of the individual student who
tends to lose himself or herself in 19th century cant about personal
enrichment and literary fulfillment and ignores career pressures until it's
darn near too late?
 
Graduate students teach freshman comp for less than lecturers, they take
grad courses that keep us in the graduate faculty teaching a reduced load,
in their research they do a lot of informal leg work for established
faculty....  and there are more clamoring at the door.  I often feel very
guilty about participating in a system that's not too far from what our
campus football and basketball coaches do with their charges.  A few of our
stars will make it to the NBA, but most will be playing the English
equivalent of school-yard pick-up games with net-less hoops, and not real
happy about it.
 
I think much of graduate education in English is a form of entrapment.
Pushing English PhDs on a society that doesn't value them all that much,
either through educating the public or whatever, seems less productive than
clearly and programmatically informing our graduate students of what their
chances are for using the degree in a satisfying way.  If this makes
presumably idealistic people retch at our blatant careerist concerns, then
we have indeed finally come down off the Romantic white horse.
 
Fred Kemp
f.kemp@ttu.edu
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Date:         Sun, 28 Feb 1999 10:36:43 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan N Smith <snsmith@U.ARIZONA.EDU>
Subject:      Re: Grammar Text
In-Reply-To:  <199902281641.LAA14974@omni.cc.purdue.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I haven't yet heard anyone mention Martha Kolln's _Rhetorical Grammar:
Grammatical Choices, Rhetorical Effects_. The 3rd edition is now out and
is a good read for the grammar-inclined.
 
----------------------
 
Susan N Smith
snsmith@U.Arizona.EDU
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Date:         Sun, 28 Feb 1999 11:41:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <f.kemp@TTACS.TTU.EDU>
Subject:      Re: salaries in English (fwd)
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
Content-transfer-encoding: 7bit
 
Bob, it was an eye-opening experience and, as you portrayed it, quite
appropriate for the discussion.  The narrative had an edge to it, a
purposeful edge, and some people see everything with edge as inherently
"mean and hurtful."  We have a tendency in English studies to glorify
circumlocution and euphemism, which is one of the reasons so much of our
administrative effort exists below the water line.
 
Fred Kemp
f.kemp@ttu.edu
 
 
-----Original Message-----
From: Robert J Connors <robert.connors@UNH.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Saturday, February 27, 1999 7:33 PM
Subject: Re: salaries in English (fwd)
 
 
>I received a private message that disturbed me about my last post, and I
>wanted to share my response to it.  The writer thought my post was "mean
>and hurtful," which was not my intention at all.
>
>Sorry you were stunned.  I did not mean that anecdote to reflect anything
>more than my own take on the sorts of envy of the great that can permeate
>academic discourse, whether it concerns salary or abilities.  That moment
>was one of great education for me; I suddenly understood how even the most
>admired (or well-paid) star could live in a suffering body, just as I do.
>We are not entirely socially constructed.  I certainly hope no one thought
>I was having some sort of cheap laugh at anyone else's pain.  It could be
>my own.  Fame or genius or money don't keep us from suffering or dying.
>
>Bob
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Date:         Sun, 28 Feb 1999 12:46:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joyce MacAllister <jmacalli@RICHMOND.EDU>
Subject:      Re: Grammar Text
In-Reply-To:  <01J88TELN3DE9FN1PX@edinboro.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I've had good luck with Kolln and Funk's Understanding English Grammar.  It
uses traditional terminology and diagrams to introduce structuralist and
transformational concepts.  It also gives you a choice of beginning with
parts of speech or with the analysis of whole sentences. It's also in its
5th edition--a fact that suggests it will also continue to be available for
a while.
Joyce MacAllister
University of Richmond
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Date:         Sun, 28 Feb 1999 11:40:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan N Smith <snsmith@U.ARIZONA.EDU>
Subject:      Re: bathroom story
In-Reply-To:  <005b01be6341$a4c8ce00$3b267681@TTUnet.ttu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> it was an eye-opening experience and, as you portrayed it, quite
> appropriate for the discussion.  The narrative had an edge to it, a
> purposeful edge, and some people see everything with edge as inherently
> "mean and hurtful."  We have a tendency in English studies to glorify
> circumlocution and euphemism, which is one of the reasons so much of our
> administrative effort exists below the water line.
 
The original story was related inappropriately--the author should have
considered audience, which consists of WPAers of all ages and students who
are listening in to see what the professional  conversation is about.  I
thought the author simply chose anecdotes poorly.  But to label it
"purposeful" is to elevate it to something we would benefit from knowing.
I don't want people to "circumlocute" or "euphemize" this behavior, I want
them to recognize that it is inappropriate and avoid talking about it at
all.  It was private information about a public person which should have
remained private.
 
Susan N. Smith snsmith@U.Arizona.EDU
=========================================================================
Date:         Sun, 28 Feb 1999 11:11:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: salaries
In-Reply-To:  <bc21e1bd.36d96355@aol.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Liz, I think you are right, but maybe we are not blameable for that;
public relations are not what we are about.  The MLA has in fact hired a
PR firm to do just what you suggest.  --Ed White
 
On Sun, 28 Feb 1999, Liz Bryant wrote:
 
> In a message dated 2/27/1999 3:43:41 PM Eastern Standard Time,
> msmith@CSTCC.CC.TN.US writes:
>
> << I think we, as a profession, need to be more militant and demanding of our
> society in funding the work we do.   >>
>
>
> Have academics ever been militant about anything?  We seem to sit around, talk
> to each other, watch things happen to us, and talk again to each other.  When
> CCCC was in Washington, D.C. a few years ago, there was no visible signs to me
> of any academics speaking out to the politicians.  Do we just believe that our
> mission is a good one and that those people out there will "just" realize this
> and finally support us?  Why don't we and how could we do more of this?
>
>   Maybe we need to hire a public relations firm to create an image for us and
> do some marketing.
>
> liz Bryant
> OSU-Mansfield
>
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Date:         Sun, 28 Feb 1999 13:50:34 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: salaries
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 02/28/99 08:40
 
I really don't know how we can improve the public attitude toward higher
education--or any education. In Arizona, everyone is "for" education as an
abstraction and "against" about every actual manifestation of it. This makes
you crazy. We've got state legislators proposing legislation to eliminate
Women's Studies departments/programs at all of our universities because they
teach about homosexuality. We've got one legislator trying to set the tuition
for the law school at real cost for residents, as a first step in setting all
graduate tuition at real cost. Others are busy cutting our state appropriate
and regulating the amount we can raise tuition annually. They passed one law
requiring us to teach phonics in our reading courses. And so it goes. They
love the University of Phoenix and I think would like us to reduce our
curriculum to business, education, nursing, and technology. Well, that is
until Intel says something nice about the College of Engineering or someone in
Physics gets a big grant. We can certainly use some better PR, but this
audience is really problematic. The guy who was trying to raise law school
tuition, when told that it imperiled a $130 MILLION gift to the UA law school,
said he "didn't care."
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Bryant <LizbethB@AOL.COM>
Subject:      Re: salaries
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In a message dated 2/28/1999 11:35:55 AM Eastern Standard Time,
cpryor@DGS.DGSYS.COM writes:
 
<<  If we could fill arenas with ten-thousand people four days a week;
 charge admission; sell beer, frankfurters, and autographed posters during
 our intermissions; >>
 
Chet,
 
But don't we do part of this?  On Monday morning around 9 or 10 am, how many
students are sitting in our writing classes across the U.S.?
 
Maybe it's more of a local and statewide education process.   Standardized
testing is done at the state level in Ohio, Texas, and FL.   Fred Kemp's
explanation of over selling to graduate students is true because they know the
joy of what we do.  We need to sell its worth to others outside  our
profession.
 
Ed, MLA has done some PR work.  But where are we and CCCC in this endeavor?
 
Liz Bryant
OSU-Mansfield
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Date:         Sun, 28 Feb 1999 21:24:09 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Joe Hardin (ENG)" <hardin@CHUMA.CAS.USF.EDU>
Subject:      Re: salaries
In-Reply-To:  <Pine.GSO.3.96.990228110752.14406A-100000@mail.csusb.edu>
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On Sun, 28 Feb 1999, Edward White wrote:
 
> The MLA has in fact hired a
> PR firm to do just what you suggest.  --Ed White
 
Which is, ironically, exactly what Stanley Fish suggests that we do in
_Professional Correctness_.  Maybe his is worth some of that money.
 
Joe Marshall Hardin
U of S FL
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Date:         Sun, 28 Feb 1999 13:41:06 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: salaries
In-Reply-To:  <cf20fb7b.36d9add6@aol.com>
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Liz Bryant cites Chet Pryor:
> <<  If we could fill arenas with ten-thousand people four days a week;
>  charge admission; sell beer, frankfurters, and autographed posters during
>  our intermissions; >>
 
Liz then writes:
> But don't we do part of this?  On Monday morning around 9 or 10 am, how many
> students are sitting in our writing classes across the U.S.?
 
Sure we do this:  There are surely more English 101 and 102 sections in
this country than sections of any other college course (whether more
students or not, I don't know).  But stadium fans go because they want
to--and our classes are full because students are required to go to them.
And I'm not sure that it was composition folks who established that
requirement (nor who will make the important decisions about maintaining
it, changing it, or scrapping it).  We don't have the powerful positions
to make the decisions that fill our classes.  Now, maybe if we sold hot
dogs, or somehow drew in a bunch of booster/alumni money through our
classes. . . .
 
Kurt Bouman
=========================================================================
Date:         Sun, 28 Feb 1999 16:43:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: salaries
X-To:         Liz Bryant <LizbethB@AOL.COM>
In-Reply-To:  <cf20fb7b.36d9add6@aol.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Liz,
    Yes, but can we make them go to the concession stand and buy beer?
Actually, I do frequently bring bags of hard candy to evening classes
since our evening students are more conscientious (and conscious) when
they're high on sugar.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
-------------------------------------------------------------------------
> On Sun, 28 Feb 1999, Liz Bryant wrote:
>
> Chet,
>
> But don't we do part of this?  On Monday morning around 9 or 10 am, how
> many students are sitting in our writing classes across the U.S.?
--------------------------------------------------------------------------
> > In a message dated 2/28/1999, Chet Pryor wrote:
> >
> > ...If we could fill arenas with ten-thousand people four days a week;
> > charge admission; sell beer, frankfurters, and autographed posters
> > during our intermissions....
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Date:         Sun, 28 Feb 1999 16:14:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         keith rhodes <krhodes@ASDE.COM>
Subject:      Re: salaries
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I recall Nancy Meyers, currently at UNC-Greensboro, making some legislative
rounds. It didn't sound like a very heartening experience, but she tried.
 
Liz Bryant wrote:
 
<<< I think we, as a profession, need to be more militant and demanding of our
society in funding the work we do. >>
 
Have academics ever been militant about anything? We seem to sit around, talk
to each other, watch things happen to us, and talk again to each other. When
CCCC was in Washington, D.C. a few years ago, there was no visible signs to me
of any academics speaking out to the politicians.>
 
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Keith Rhodes | http://www.nwmissouri.edu/~krhodes
krhodes@mail.nwmissouri.edu (w) | krhodes@asde.com (h)
Department of English, Colden Hall, Northwest Missouri State U
Maryville, MO  64468  |  660-562-1860
 
"[S]eek simplicity and then distrust it." - Whitehead
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Date:         Sun, 28 Feb 1999 18:39:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: salaries in English
In-Reply-To:  <v01520d00b2fe688cf2f8@[207.75.176.156]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
P.D. : Actually, my interest is in salary structures, and a process I call
discounting: i.e., what has long been the practice in English (and other
disciplines, to be sure) of staffing certain of its offerings (notably fy
comp, but lots of others, too) with low-cost help while still charging
full tuition prices. And my observations concern the viability of this as
a business practice--my argument being that it is catching up with English
in particularly threatening ways (hence, e.g., the MLA's recent visible
concern with it).
 
Steve North
 
On Sat, 27 Feb 1999, pdl wrote:
 
> This is an interesting post. I would be interested in knowing why you want
> to make a comparison between what Mr. Fish is paid, and what adjunct
> faculty at the school are paid. Is the logic that this one man earns so
> much more that it is simply obscene?
>
> According to figures the National Adjunct Faculty Guild has gathered,
> during 1997-1998, part-time adjunct faculty earned, on average, just over
> $15,000 per year.
>
> The only problem is this: any comparison between Mr. Fish and Jane Adjunct
> in the English Department is rather pointless. As we well know, Jane
> Adjunct and Mr. Fish have very dissimilar professional standings. The
> compensation structure within Academe is not modeled after those in
> companies such as Ben & Jerry's, as we well know.
>
> However, if one were to make a comparison, one might look at the salary
> paid a Writing Program Administrator, or a tenure-line faculty member with
> similar credentials and similar teaching loads to the adjunct faculty in
> the same department. This is where, I believe, we come across salary
> comparisons which are useful and a bit more realistic.
>
> P.D. Lesko
> Executive Director
> National Adjunct Faculty Guild
>
>
>
> >I have an odd request: does anyone either know or know how I can find out
> >the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
> >a matter of public record (and if that's not correct, obviously, then
> >forget it), and I simply want to use it by way of contrasting those $$
> >with what part-timers get teaching in the same institution. Any leads
> >would be much appreciated. Off list is fine, too.
> >
> >Thanks
> >
> >Steve North
> >SUNY Albany
>
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Date:         Sun, 28 Feb 1999 19:09:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <kbyancey@EMAIL.UNCC.EDU>
Subject:      Re: salaries in English
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**I want to add to this that the salary a dean is paid is in fact part of
the package; the entire structure wants to be examined, not just our little
corner of it. In fact, my sense is that limiting our concerns to our little
corner is a good way to somehow excuse those with more authority than we
have and to pit us against ourselves--in one fell swooop, as it were.
 
Besides which, it's often that dean who decides how much "soft" money there
is and thus, de facto, how much an adjunct will be paid. Given this defining
role, I want the Dean included.
 
Also, let's remember that adjuncts are not adjuncts are not adjuncts (ie,
adjunct does not = a unified structure).  This week at my place we're going
to be asked to include *some* of them as grad faculty; these
folks--accountants, for instance--already make more than my colleague
teaching 1101. This will simply exacerbate the salary and status differentials.
 
So it's complicated, and I'd prefer to see that complexity included--and
accounted for.
 
 
kathleen yancey
 
At 06:39 PM 2/28/99 -0500, you wrote:
>P.D. : Actually, my interest is in salary structures, and a process I call
>discounting: i.e., what has long been the practice in English (and other
>disciplines, to be sure) of staffing certain of its offerings (notably fy
>comp, but lots of others, too) with low-cost help while still charging
>full tuition prices. And my observations concern the viability of this as
>a business practice--my argument being that it is catching up with English
>in particularly threatening ways (hence, e.g., the MLA's recent visible
>concern with it).
>
>Steve North
>
>On Sat, 27 Feb 1999, pdl wrote:
>
>> This is an interesting post. I would be interested in knowing why you want
>> to make a comparison between what Mr. Fish is paid, and what adjunct
>> faculty at the school are paid. Is the logic that this one man earns so
>> much more that it is simply obscene?
>>
>> According to figures the National Adjunct Faculty Guild has gathered,
>> during 1997-1998, part-time adjunct faculty earned, on average, just over
>> $15,000 per year.
>>
>> The only problem is this: any comparison between Mr. Fish and Jane Adjunct
>> in the English Department is rather pointless. As we well know, Jane
>> Adjunct and Mr. Fish have very dissimilar professional standings. The
>> compensation structure within Academe is not modeled after those in
>> companies such as Ben & Jerry's, as we well know.
>>
>> However, if one were to make a comparison, one might look at the salary
>> paid a Writing Program Administrator, or a tenure-line faculty member with
>> similar credentials and similar teaching loads to the adjunct faculty in
>> the same department. This is where, I believe, we come across salary
>> comparisons which are useful and a bit more realistic.
>>
>> P.D. Lesko
>> Executive Director
>> National Adjunct Faculty Guild
>>
>>
>>
>> >I have an odd request: does anyone either know or know how I can find out
>> >the salary Stanley Fish signed on for at UIC this year? I'm assuming it is
>> >a matter of public record (and if that's not correct, obviously, then
>> >forget it), and I simply want to use it by way of contrasting those $$
>> >with what part-timers get teaching in the same institution. Any leads
>> >would be much appreciated. Off list is fine, too.
>> >
>> >Thanks
>> >
>> >Steve North
>> >SUNY Albany
>>
>
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Date:         Sun, 28 Feb 1999 19:53:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Wingard, Joel D" <mejdw01@MORAVIAN.EDU>
Subject:      Re: bathroom story
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Interesting turns throughout the ongoing drama of this discussion!
 
When I read Bob's post, I thought it was so well written that I could
feel myself reading it in the New Yorker as a literary anecdote.  And I
also thought I "read it right" in terms of what Bob's second post
suggested he was thinking when he wrote it.  That post confirmed
something I thought as I got to the end of the bathroom story.
 
Then two other readers reported reading it with different contexts,
audiences in mind.  What IS the difference between putting such a
narrative up on a listserv and publishing it in magazine or newspaper?
 
Joel Wingard
English Dept.
Moravian College
 
 
> -----Original Message-----
> From: Susan N Smith [SMTP:snsmith@U.ARIZONA.EDU]
> Sent: Sunday, February 28, 1999 1:41 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: bathroom story
>
> > it was an eye-opening experience and, as you portrayed it, quite
> > appropriate for the discussion.  The narrative had an edge to it, a
> > purposeful edge, and some people see everything with edge as
> inherently
> > "mean and hurtful."  We have a tendency in English studies to
> glorify
> > circumlocution and euphemism, which is one of the reasons so much of
> our
> > administrative effort exists below the water line.
>
> The original story was related inappropriately--the author should have
> considered audience, which consists of WPAers of all ages and students
> who
> are listening in to see what the professional  conversation is about.
> I
> thought the author simply chose anecdotes poorly.  But to label it
> "purposeful" is to elevate it to something we would benefit from
> knowing.
> I don't want people to "circumlocute" or "euphemize" this behavior, I
> want
> them to recognize that it is inappropriate and avoid talking about it
> at
> all.  It was private information about a public person which should
> have
> remained private.
>
> Susan N. Smith snsmith@U.Arizona.EDU
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Date:         Sun, 28 Feb 1999 17:56:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John Edlund 07-22-92 <jedlund@CALSTATELA.EDU>
Subject:      Re: salaries in English
 
In-Reply-To: Re: salaries in English, From: Kathleen Yancey <kb
 
Part of the problem in our discipline is supply and demand.  Our English
Department got 900 applicants for a recent tenure-track position.  I was
talking to the former chair of the Electrical Engineering department and he
said that for their last position they had 7 applicants, and 4 of them were
not serious.
 
John Edlund
CSULA
 
>**I want to add to this that the salary a dean is paid is in fact part of
>the package; the entire structure wants to be examined, not just our little
>corner of it. In fact, my sense is that limiting our concerns to our little
>corner is a good way to somehow excuse those with more authority than we
>have and to pit us against ourselves--in one fell swooop, as it were.
>
>Besides which, it's often that dean who decides how much "soft" money there
>is and thus, de facto, how much an adjunct will be paid. Given this defining
>role, I want the Dean included.
>
>Also, let's remember that adjuncts are not adjuncts are not adjuncts (ie,
>adjunct does not = a unified structure).  This week at my place we're going
>to be asked to include *some* of them as grad faculty; these
>folks--accountants, for instance--already make more than my colleague
>teaching 1101. This will simply exacerbate the salary and status
differentials
>.
>
>So it's complicated, and I'd prefer to see that complexity included--and
>accounted for.
>
>
>kathleen yancey
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Julie A. Story" <jas12@PSU.EDU>
Subject:      NCPTW 1999 Call for Proposal Info
In-Reply-To:  <199903010042.QAA01895@sol.calstatela.edu>
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Call for Proposals:  The 16th Annual National Conference on Peer Tutoring
in Writing will be held October 29-31, 1999, at The Pennsylvania State
University, University Park, PA 16802.  The conference theme is "Unmasking
Writing:  A Collaborative Process."
 
Writers and tutors often wear masks.  The mask can be a persona, usually
knowingly chosen--but not always.  Sometimes we don them unconsciously.
Masks can also be formulaic thinking, such as a five-paragraph essay and
going-through-the-motions tutoring.
 
"Unmasking" can mean exploring, questioning, explaining, probing, finding,
or negotiating meanings that don't at first declare themselves.
"Unmasking" can signify, then, discovering with writers their achievements
that may have been obscured from the writer by the linguistice and cultural
"masks" they wear.  "Unmasking" can also be helping the writer to see what
is not yet achieved and , until the tutor and writer have talked about it,
not seen or known.
 
We invite you to propose presentations for the 16th Annual Conference on
Peer Tutoring in Writing.  We emphasize tutor-led, active workshops,
roundtables, and discussion panels.  The conference seeks to explore issues
of collaboration and trust in our writing centers, as well as to
investigate any dimension of peer tutoring.
 
Please include the following with your proposal:  name and position of
contact person; address, phone number and e-mail address; time required:
15,25, 50, 75 minutes; intended audience; format:  workshop, discussion
group, demonstration, paper, etc.; participants and their positions;
description in 150-250 words; abstract of 50 words with title (for the
program); equipment needed; any additional needs or concerns.
 
Please send to:  Julie Story, Conference Director, Center for Excellence in
Writing, 206 Boucke Building, University Park, PA  16802, phone: (814)
865-0259, fax: (814) 863-7285, or e-mail jas12@psu.edu.  For online
information, visit http://www.chss.iup.edu/wc/ncptw.
 
Deadline:  April 7, 1999
Notification: May 10, 1999
 
Ms. Julie A. Story
Lecturer, English Department
Assistant Director, The Writing Center
Center for Excellence in Writing
206 Boucke Bldg.
Penn State University
University Park, PA  16802
Phone: (814) 865-0259
Fax:  (814) 865-0870
